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CHAPTER I: INTRODUCTION

1.1 Introduction to the problem

Pronunciation is the way to produce the sound of a word that involves stress and
correct intonation and it is an essential component in the process of learning English inside
and outside the classroom (Dalton & Seidholfer, 1994). Dale and Poms (1985) point out
that there are many students that are afraid to use some words because they are not sure of
the correct pronunciation. Because of this, Spanish learners of English have further
problems at the time to learn pronunciation because there are a lot of phonetic symbols that
they do not have in their language and also its foreign accent, so it causes confusion,
misunderstandings in communication and requires more effort to understand. The
importance of sounds for effective communication means that foreign language teachers
need to emphasize pronunciation teaching in their classes (Hariri, 2012). On the other hand,
the use of techniques plays an important role to teach pronunciation, because if they are
used in an inappropiate way, the students may feel shy and they have lack of motivation to

participate.

Westphal (2007)) claims that “a technique is an individual instructional activity as it
occurs in the classroom... the main techniques used are drilling, minimal pairs, listening
activities, reading activities, role plays, peer mentoring and tongue twisters, but they only
practice the pronunciation in 45%”. Kelly (2000) argues that there are two key sides to
pronunciation teaching: the teaching of productive skills on the one hand and the teaching
of receptive skills on the other. This is the case of Readers” Theater, which at the beginning
was designed for native speakers of English. It is a classroom technique that incorporates 3

skills such as reading, listening and speaking. It builds students’ confidence and gives them



motivation to participate. Students only read a script, they do not memorize lines, using
some facial expression and gestures. This kind of technique can be used in an easy way in
the classroom, it is easy to create and provides important background knowledge that helps
students to understand vocabulary. In EFL classes students look like nervous with the
activities as role plays or explain a topic in front of the class. They are afraid to pronounce
a word incorrectly and their peers may laugh at them, they do not want to participate having
as a consequence poor pronunciation. The lack of knowledge is a factor that affects the
participation in class because sometimes students do not have enough vocabulary, or they
do not have the experience to produce correct English sounds. Most language teachers
implement the typical techniques, mentioned above, and the role of pronunciation in EFL
classes seems to be insufficient. Thus, using other alternatives is suitable to help students in
this learning process. This is basically the reason why this thesis project is aimed at using

Readers Theater as a technique to improve LEI students’ pronunciation.

1.2 Aims of the Study

This study is focused on the area of Phonetics and Pronunciation. This research has
two aims: the first one is to apply Readers Theater as a technique in Target Language 2 in
the Language Faculty at BUAP, in order to see its impact on students’ pronunciation. The
second is to analyze the effectiveness of Readers Theater in the EFL classes, according to

the participants’ perceptions.

1.3 Research Questions

The following are the questions which guided this research:



1. What are the students’ opinions about the use of Readers Theater as a technique to
improve their pronunciation?

2. According to the participants, what are the advantages of using Readers Theater in
Target Language 27

3. According to the participants, what are the disadvantages of using Readers Theater

inTarget Language 2?

1.4 Justification

Many students in the faculty of languages seem to have problems with pronunciation.
This may be the result of different factors that have caused this situation. It seems to be that
students may not pay sufficient attention to the area of pronunciation; for this reason, they
lack confidence to speak and they have very few opportunities to practice. Using the correct
techniques in EFL classes is a convenient way of improving not students’pronunciation but
also to learn grammar and vocabulary. According to the authors’experience, students in the
last semester of the BA program or even graduated students do not have a good
pronunciation because of the lack of practice in English or they do not have the confidence

to speak in front of others.

Due to this situation, this project is focused on helping Target Language students to
improve their pronunciation with Readers Theater. Readers Theater is a reading strategy
used for improving pronunciation and it is also a way to connect literature in the classroom
and increase vocabulary, as well as help students feel more confident in their pronunciation.
Little or no research has been conducted by using this kind of technique; for this reason, it
would be useful to explore deeper the application of Readers Theater and the impact it has

on students’ development of pronunciation. This paragraph has a different format.



1.5 Significance of the Study

As a result of researching this topic, it is expected that the use of Readers Theater is
helpful to students and their pronunciation improves in a satisfactory way, where students
feel comfortable at the time of speaking and recognize the advantages that Readers Theater
brings to improve pronunciation in order to increase the knowledge and vocabulary. In
addition, teachers may find the Readers Theater as a strategy to be useful in improving

pronunciation and to have a better progress in their EFL classes.

1.6 Key Terms

Readers Theater: It is a rehearsed group presentation of a script that is read aloud
rather than memorized. No attempt is made to hide the scripts that the performers hold in
folders or place lecterns in front of them. Lines are distributed among individuals, pairs,
small groups, and the whole group. The emphasis is on spoken words and gestures, not on

staged action or blocking (Flynn, 2004).

Pronunciation: It refers to the production of sounds that we use to make meaning.
It includes attention to the particular sounds of a language (segments), aspects of speech
beyond the level of the individual sound, such as intonation, phrasing, stress, timing, and
rhythm, how the voice is projected and, in its broadest definition, attention to gestures and

expressions that are closely related to the way we speak a language (Fraser, 2001).

Phonetics: is the branch of linguistics that deals with the sounds of speech and their
production, combination, description and representation by written symbols (The American

Heritage Dictionary of the English Language, 2000).



Phonology: is the study of the properties of sound systems, the principles that
govern the ways in which speakers of different languages organize speech sounds to

express meanings. (Kreidler, 1997)

Technique: an individual instructional activity as it occurs in the classroom

(Westphal, 1979)

Fluency: ability to read the words in a text with sufficient accuracy, automatic, and

prosody to lead to good comprehension (Young & Rasinski, 2009)



CHAPTER II: LITERATURE REVIEW

2.1 Introduction to the chapter

This chapter reviews the importance of pronunciation in a classroom, factors which
affect pronunciation learning, the roles of the teacher and students, as well as approaches
and techniques that help to improve students’ pronunciation and increase their confidence

at the time of speaking.

2.2 Importance of pronunciation in learning EFL

Many students who are studying English do not pay attention to their pronunciation
because they may think that grammar and vocabulary are more important than
pronunciation. Nowadays pronunciation, inside and also outside of classroom, has
increased its importance because it is the largest obstacle when students are trying to
achieve fluency in a second language and some cases of misunderstandings are caused by

the incorrect way to pronounce words.

Pronunciation has come to be recognized as an essential component in most
EFL/ESL instructional programs. In addition, teachers should be aware of formal oral
proficiency instruments that include an assessment of pronunciation skills in their overall
proficiency profile. The way we speak inmeadiately conveys something about ourselves to
the people around us. Learners could have good grammar but if their pronunciation is
difficult to understand they will have problems to communicate. People judge the incorrect
way of pronunciation, so learners may be judged as incompetents or lacking in knowledge.

(Morley, 1994).



Grammar and vocabulary are an essential part when students are learning English
but useless if students are unable to pronounce words correctly, having as a consequence
feel fearful at the time of speaking. Kelly (2000) states that “Western philologists and
linguists have studied grammar and vocabulary much longer than pronunciation”. For this
reason, grammar and vocabulary have been much understood by most language teachers

than pronunciation.

2.3 Defining pronunciation

According to Dalton and Seidlholfer (1994), pronunciation can be defined as “the
production of significant sound in two senses. First, sound is significant because it is used
as part of a code of a particular language. Second, sound is significant because it is used to
achieve meaning in contexts of use”. On the other hand, Fraser (1999) assumes that
pronunciation is one of the most difficult areas for learners, as well as for teachers. In quest
of effective teaching, it is worth diagnosing carefully the nature of the difficulties that they

face.

There is a significant skill component for learners. Pronunciation is not just a
cognitive 'knowing-that', it is also a physical 'knowing-how. Learners need motivation and
time to really practice pronunciation. It is very much worth spending class time discussing
with learners their own ideas about what is involved in learning pronunciation. They are
often surprised by the suggestion that they should practice speaking (Fraser, 2000). This
skill component, however, is only that: a component. There is also a significant cognitive
component in pronunciation learning, which is much less often acknowledged. Indeed we
believe it is useful to think of learning to pronounce a new language as involving a kind of
concept formation, about which there is a large literature in psychology and education,
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rather than as a purely physical skill. Both teachers and learners themselves generally
assume it is the latter, and can benefit greatly from a better understanding of the conceptual
aspects of pronouncing a new language. For example, very often a sound that causes great
difficulty to a learner is one that they can produce quite acceptably in a different context

(Fraser, 1999).

Also, Fraser (2001) states that pronunciation refers to the production of sound that we
use to make meaning. It includes attention to particular sounds of a language, aspects of
speech beyond the level of the individual sound, how the voice is projected and, in its
broadest definition, attention to gestures and expressions that are closely related to the way

we speak a language.

2.3.1 Teacher’s pronunciation role

Teachers play an important role in a classroom because they have a huge
responsibility to help students to understand English sounds and create a harmonious
environment. Also, they have the mission to find certain types of exercises or techniques
that will be helpful to improve students’ pronunciation. If the teacher can only exemplify
pronunciation by his or her own speech performance, the learners are left to work out what
is significant for themselves. Learners of a second language will not readily discern crucial

phonological distinctions (Dalton and Seidlhofer, 1994).

The teachers must focus on two areas. According to Avery and Ehrlich (1992)
“firstly, learners must be made aware of aspects of their pronunciation that result in other

people being unable to understand them. Secondly, learners must be given the opportunity



to practise aspects of the English sound system which are crucial for their own

improvement”

Kenworthy (1987) offers hints that a teacher needs to take into account in

pronunciation learning process:

Helping learners hear: one main purpose in teacher’s role is to help their learners to
perceive sounds of which some are unknown in their native language. Teachers
need to check that their learners are hearing sounds according to the appropriate
categories and help them to develop new categories if necessary.

Helping learners make sounds: this part is important because teachers will help
students to imitate new sounds or give them a guide how to make the new sound.
Providing feedback: in each activity it is appropriate that the teacher tells students
how they are doing in a correct way in order to increase their confidence.

Pointing out what’s going out: learners, at the time of speaking, do it unconsciosly
and they do not identify if the word is voiceless or voiced. Teachers need to make
learners aware of the potential of sounds and how this can affect the message that is
sent to the listener.

Establishing priorities: learners need to be aware when their pronunciation is
incorrect and teachers will help them in establishing activities to help them to
correct it.

Devising activities: teachers need to take into account the different learning styles

that each student has and select the correct activities or exercises.



2.3.2 Student’s pronunciation role

Students in their process to improve their pronunciation need to make a great effort
and take responsability for their own learning without depending all the time on the teacher.

They can build more confidence increasing their pronunciation skills.

The students’ primary roles are not only to pay attention to what they are doing in the
classes or to be active participants of the learning process but also they need to be able to
observe their progress (Machackova, 2012). In other words, all learners need to do is

respond (Kenworthy, 1987).

2.4 Factors that affect pronunication learning

There are many factors that affect pronunciation learning, such as native language,
age, amount of exposure, motivation, attitude and identity, phonetic ability, (Kenworthy,
1987). However, one important point is that students need to be aware of how these factors
can affect in their process to learn English. These factors will be explained in the following

sections.

2.4.1 The native language

The native language has been an important factor in the process of learning because it
is part of personal, social and cultural identity of a person and influences acquisition of the
foreign language (Kenworthy, 1987). Whether our students are from a homogeneous
language group, we need to consider their native language in deciding on pronunciation

priorities (Celce-Murcia, M., Brinton, M, D and Goodwin, M, J, 1996)
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Because of the role that native language plays, there has been a great deal of research
in which the sound sytems of English and other languages are compared and the problems
and difficulties of learners predicted. This applies not only to the individual sounds but also
to combinations of sounds and features such as rhythm and intonation. To put it very
crudely, the more differences there are, the more difficulties the learner will have in

pronouncing English (Kenworthy, 1987).

2.4.2 The age factor

We commonly assume that children can pronounce better a foreign language than
adults. Scovel (1978) and Krashen (1983) claimed that along with the lateralization, or the
assigning of certain functions to the different hemispheres of the brain is completed, which
occurs as early as age 5, comes an increasing loss of brain plasticity, which renders an
individual incapable of achieving nativelike pronunciation in a second language after
puberty. Teachers need to redefine the goal of pronunciation class as comfortable
intelligibility rather than accuracy (Scovel, 1978).

If adults are capable of acquiring a high degree of pronunciation accuracy in a second
language but are more impeded in their acquisition of target language phonology by
nonlinguistics factors than are children, then we need to build into courses for adults more
fluency and confidence-building activities; we should also have our adult learners seriously
examine their personal goals in the pronunciation class (Celce-Murcia, M., Brinton, M, D

and Goodwin, M, J, 1996).
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2.4.3 Amount of exposure

Another important factor is the amount of exposure to English. We can think as a
hyphothesis, if a student has constant exposure to English, it could affect pronunciation
skills, but if a student does not have it, there is a disadvantage about her o his opportunities
to improve pronunciation skills. When in EFL students do not have the opportunity to get
involve a native input in the target language, the teacher has a big responsibility in order to
encourage them to use the language the most they can.

In EFL settings, especially those where students have little opportunity to surround
themselves with native input in the target language, the burden will fall more on the teacher
to provide an adequate model of the target language, and to ascertain that students have
opportunities outside of class to experience samples of authentic oral discourse of native
speakers; similarly, it will fall to teachers to encourage out-of-class conversational use of

the target language. (Celce-Murcia, M., Brinton, M, D and Goodwin, M, J, 1996)

2.4.4 Motivation
Motivation is a very important factor that affects pronunciation learning because it

influences in the classroom atmosphere and some students are more concerned about how
bad their pronunciation is and their frequent pauses that they make during speech.
According to Brown (2001) there are motivational factors that make learners work on their
pronunciation:

e Learners want to improve themselves

e Learners want to become a part of the target language community

e Learners need their speech to be intelligible to their children’s teachers

-12-



e Learners want to improve their employment prospective

e Learners want to improve their everyday communication skills

There are two types of successful acculturarion, the first type is a desire to be socially
integrated in the target culture called “integrative motivation” (Schumman, 1978) and the
second type implies a desire on the part of the learner to become an indistinguishable

member of the target speech comunity, that is, “assimilative motivation” (Graham, 1984).

In addition, “instrumental motivation” in which an individual learns a second language
to attain a certain goal, for instance a job promotion, does not contribute to successful

acculturation (Schumann, 1978).

2.4.5 Attitude and identity

When a student is learning a foreign language, attitude and identity are two
important factors to establish a suitable balance between his or her mother tongue and the
target language, since they have an emotional and intellectual relationship with both
languages. The identity of a person and the way they interact is a main key that language
needs to have a better result about pronunciation; when people are getting more confidence,
the accent helps to have an improved communication.

It has been claimed that factors such as a person’s sense of identity and feelings of
group affiliation are strong determiners of the acquisition of accurate pronunciation of a
foreign language. It is difficult to predict whether people will modify their accent or not,
and, if they do, to what extent and in what ways. Some seem to be impervious and even

after long time will absorb only some turns of phrase and the pronunciation of a few
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individual words; others seem very receptive and begin to change their accent almost as
soon as they step off the plane (Kenworthy, 1987).

According to Schumann’s acculturation model (1986), it delineates the role that social
and affective variables play in language acquisition in which there are two important
factors:

1. This first factor is concerned with the language learning of a group of people, or
sociocultural variables such as dominance patters, size of the foreign language
population, amount of congruence between the foreign and target language cultures.

2. The second factor is concerned with individual differences, or affective variables

such as permeability, personality, type of motivation, degree of culture shock.

2.4.6 Phonetic ability

In 1989, Skehan noted that “phonetic ability is the language aptitude trait that
relates least to one’s general intelligence. This suggests that having an ear for language may
be qualitatively different from other language aptitudes or traits”

According to Caroll (1973), Phonetic ability or Phonemic Coding ability is the
capacity to discriminate and code foreign sounds so that they can be recalled. Some people
are able to discriminate between two sounds better than others, and/or able to mimic sounds
more accurately (Kenworthy, 1987).

Learners weak in phonetic ability would therefore have much more difficulty
achieving a readily inteligible pronunciation than those with high aptitude in this domain

(Celce-Murcia, M., Brinton, M, D and Goodwin, M, J, 1996)
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2.5 Approaches in teaching pronunciation

According to Kelly (2000) in the field of modern language teaching two general

approaches to teaching of pronunciation have been developed:

1. An intuitive-imitative approach, used before the 19th century, occasionally

2.

supplemented by the teacher’s or textbooks writer’s impressionistic (and often
phonetically inaccurate) observations about sounds based on orthography. It
depends on the learner's ability to listen to and imitate the rhythms and sounds of
the target language without the intervention of any explicit information and
presupposes the availability, validity, and reliability of good models to listen to.

An analytic-linguistic approach, on the other hand, utilizes information and tools
such as a phonetic alphabet, articulatory descriptions, charts of the vocal apparatus,
contrastive information, and other aids to supplement listening, imitation, and
production and explicitly informs the learner of and focuses attention on the sounds
and rhythms of the target language. It was developed to complement rather than to
replace the intuitive-imitative approach, which was typically retained as the

practice phase used in tandem with the phonetic information.

On the other hand, Dalton and Seidholfer (1994) assume that there are two approaches

aimed at pronunciation teaching:

1. The bottom-up approach with a focus on the smaller elements, such as phonemes

first.

2. The top-down approach starting with attention to larger chunks of language.
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2.6 Techniques in teaching pronunciation
After that, it was known that pronunciation is an integral part of the teaching process,
to know that two key sides to pronunciation teaching exist. On the one hand, the teaching of
“productive ” skills in which students need to carry that knowledge through into their
production and on the other hand, the teaching of “receptive ” skills where students need to
learn to hear the difference between phonemes (Kenworthy, 1987).
Some examples of techiniques that commonly teachers used are:
e Drilling: teacher says a word, structure or phrase to the group and the class has to
repeat it.
e Minimal pairs: it is focused on sounds, which have been causing difficulties for
students in the classroom.
e Listening activities: they are designed to sound as realistic as posible, with the
participants talking at a normal speed and using natural language (Kenworthy,
1987)
e Reading activities: they are a receptive activity and students receive the language

rather than produce it.

2.6.1 Readers Theater

In teaching pronunciation, teachers must consider not just two skills, but three skills,
such as listening, reading and speaking, known as “three Ps.” That is, in addition to training
in “perception” (provided through attention to listening) and “production” (provided
through attention to speaking), teachers must add “prediction” with attention to rules for

judging how to pronounce words and sentences (Dickerson, 1984)
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Readers Theater is a communicative classroom strategy that incorporates stories and
other texts with oral Reading and drama (Shepard, 1997; Worthy and Prater, 2002). One
technique that allows the use of these three skills is Readers Theater, since it builds
students’ confidence, it is easy for teachers to create and can be used in literature as well as
nonfiction and content-based texts.

Readers Theater scripts include parts for characters and narrators. The narrators play
a big part in telling the story, providing the necessary background information about the
setting and action of the story. Presentations can take the form of students reading the script
in an informal setting (Farley, 2009).

According to Flynn (2004), Readers Theater is a rehearsed group presentation of a
script that is read aloud rather than memorized. No attempt is made to hide the scripts that
the performers hold in folders or place on lecterns in front of them. Lines are distributed
among individuals, pairs, small groups, and the whole group. The emphasis is on spoken
words and gestures, not on staged action or blocking (the oficial theater term for stage
movement).

The goal of Readers Theater is aimed at improving prosody and meaning. Six
characteristics of reading with prosody are: correct pauses, length of phrases,
appropriateness of phrases, final phrase lengthening, intonation changes and stress
(Dowhower, 1991). In addition, it is an integrated approach for involving students in
reading, writing and speaking activities. It involves students in the following activities:
sharing literature, reading aloud, writing scripts, performing with a purpose and working

collaboratively (Cornwell, 2012).
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2.6.2 Using Readers Theater in EFL classes

Readers Theater offers a useful opportunity to use English in EFL classroom.
Teachers in EFL classes know how difficult it is to motivate their students to reread texts
more than once. But in the case of Readers the students show active attitude and cooperate
in a good way, at the same time they are practicing and improving their reading. Including
this kind of technique in classroom is easy also for teachers to do.

According to Farley (2009), “in a mixed-profiency class, begining students can read
words or simple phrases, lines that are repeated, or be part of a group or chorus. Higher
level profiency students can help to support their peers by partner-reading or even help to
write scripts”

Kuhn & Stahl (2003) and Samuels (1979) assume that Readers Theater is a good
ability to recognize more easily the meaning of a word and to read the text with appropriate

rhythm, stress, intonation, and pause.

2.6.3 Advantages of Readers Theater
Readers Theater as a technique in the classroom, has many benefits. According to
O’Donnell and O’Kelly (1994), using Readers Theater in the classroom can:
e Foster a deeper understanding of character, setting, and plot through the reading,
interpretation, and experience of dramatic performance.
e Create a deeper understanding of content and a sense of identity and personal
validation by making students responsible for their own learning.
e Encourage better interpersonal interaction through the body, language, voice

control, and empathy inherent in the group acting experience.
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In Readers Theater, students receive a script which they are to read aloud; no
memorization is necessary. This program allows them to realize reading success and truly
understand the power and importance of reading in their lives. In addition, Readers Theater
taps the multiple intelligences of a reader and allows for multiple ways of understanding
(Gardner, 1993).

Students use intonation, facial expression, and gestures in order to express their
character’s emotions and actions rather than acting out the script in a traditional way Farley
(2009). Motivation is a key result of Readers Theater. Students are excited about every
component of Readers Theater, especially the performances. They realize that practicing by
rereading is necessary for a successful performance. Students remain engaged and attentive
during Readers Theater, whether they are speaking their parts or listening to their peers

(Flynn 2004; Moran, 2006).

2.7 Conclusion

The use of Readers Theater in the EFL classes allows opportunities for students to use
English in an appropriate way because students find it a meaningful, challenging,
entertaining, and creative technique to increase their pronunciation. Students are excited
especially in the performance, because they realize that practicing by rereading is more

useful and easier to memorize a dialogue or script.
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CHAPTER I1l: METHODOLOGY
3.1 Introduction to the chapter

The goal of this chapter is to detail the procedure that this research used to
investigate the effectiveness of using Readers Theater as a technique in English classes and
if Readers Theater would have a positive impact on student pronunciation that incorporates

three skills: reading, listening and speaking.

3.2 Participants

A total of 24 students, 3 boys and 21 girls, in Target Language 2 subject at a public
University in Puebla participated in this research during 2 weeks. Their ages were between
19- 23 years old at the time of the study. The Target Language 2 subject is one of the five
Target Language subjects that these students have to accomplish and this subject is inside
of the school program. Most of students have a pre-intermediate level of English. They
received five classes of 30 minutes in order to introduce and use creative Readers’ Theater

scripts. The research was conducted during the spring 2015.

3.3 Instrument

The instrument used in this research was a questionnaire for students.
Questionnaires encompass a variety of instruments in which the participant responds to
written questions to elicit reactions, beliefs, and attitudes. In 1996, Millin claimed that “the
researcher chooses or constructs a set of appropriate questions and checks the response. A
questionnaire was constructed for the student’s opinions about Readers Theater as
technique to improve their pronunciation. The questionnaire used in this research consisted

of 5 questions with multiple choice and 3 open questions added in appendix A.
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3.4 Materials

Three kinds of scripts of different stories were implemented to perform the Readers

Theater activities in classes (see Appendix B).

3.5 Research Design

Qualitative research was used for this research to know participants’s perceptions
throug their experience by working with Readers Theater. Qualitative research “values

participants’perspectives on their worlds and seeks to discover these perspectives”

(Marshall & Rossman, 1989).

According to Denzel and Lincoln (2005) "Qualitative research is a situated activity
that locates the observer in the world. This means that qualitative researchers study things
in their natural setting, attempting to make sense of, or interpret, phenomena in terms of the

meanings people bring to them”

“The goal of a qualitative research is to capture the richness and complexity of
behavior that occurs in natural settings from the participant’s perspective. Once colected,

the data are analyzed inductively to generate findings”, according to Millin (1996).

The approaches used were Case Study, this kind of approach studies an activity or
an event and uses multiple sources as observations, which provides insights to the

researcher.

Analysing a case study requires you to practice applying your knowledge and your
thinking skills to a real situation. To learn from a case study analysis you will be
"analysing, applying knowledge, reasoning and drawing conclusions"” (Kardos & Smith,

1979).

-21-



3.6 Data collection procedure

The research took 5 sessions for 30 minutes. In session 1, the topic Readers Theater
was introduced to students with some videos and a set of copies about the topic students
were divided into teams to start working with the Readers Theater activity. The Readers
Theater scripts were chosen on familiar stories. In session 2, the entire group read the
scripts to understand better and check the correct pronunciation. In session 3 students made
a draft performance about the scripts. In session 4 students performed their scripts in front
of the group, some students were characterized. In session 5 they decide to present another
performance in order to increase their skills. Finally, the questionnaire was piloted with 10
people getting a good acceptance. Then it was applied to the participants to know their
opinions or perceptions about the Readers Theater in their classes, if this kind of technique

helped them, how they felt and some advantages or disadvantages they could identify.

In the first session, students were a little confused about the topic and they had some
doubts about activites. In the second session, students joined in teams and we gave them a
story. After that, they had to divide the characters and look for some unknown words. In the
third session, students read aloud their stories to check the pronunciation of each team. In
the fourth and fifth session, students practiced their stories in front of the group to gain
confidence in them and felt comfortable. In the last session, students did the last Readers

activity in where they had to performance their stories.
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3.7 Data analysis Procedure

The information taken from the questionnaire was collected and analyzed. After
that, the information obtained from the questionnaire was divided: the 5 multiple choice
questions were analyzed and transferred in graphs to see the percentage of each one. The
data gathered from the 3 open questions was analyzed and divided into 3 tables. One with
similar answers and in another table the different answers of students’ perceptions. This

information will be further explained in the following chapter.

3.8 Conclusion

In this chapter, it was presented our participants and the instruments that we used
for carrying out the research methodology. In adittion, it was described the procedure it was
followed and the analysis that was made in order to obtain results for answering the

research questions.
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CHAPTER IV: RESULTS
4.1 Introduction

In this chapter, the results are presented and then discussed in order to answer the
three research questions about Readers Theater as a technique to improve students’
pronunciation. Firstly, the data from the Readers Theater activity was used with the
participants for 2 weeks. Then, data from the questionnaire is divided in two parts. In the
first section, the 5 multiple choice questions that respond the first research question are
presented. In the second section, the 3 open questions that respond the second and third

research questions are presented.

4.2 Research Questions
The following research questions were asked:

1. What are the students’ opinions about the use of Readers Theater as a technique to
improve their pronunciation?

2. According to the participants, what are the advantages of using Readers Theater in
Target Language 27

3. According to the participants, what are the disadvantages of using Readers Theater

inTarget Language 2?
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4.3 Findings from Readers Theater activity

According to Bafile (2011) “Reader’s theater is a strategy that combines reading
practice and performing. Its goal is to enhance students’ reading skills and confidence by
having them practice reading with a purpose. Reader’s theater gives students a real reason

to read aloud” (page 25).

Readers Theater activity was presented in 5 sessions of 30 minutes. The students
were divided in teams to perform the Readers Theater activity. Readers Theater scripts

chosen were based on familiar stories.

Finally, Reader Theater helped us to identify the most common pronunciation
problems that students have in a classroom, as well as a lack of confidence by reading
aloud to a group. On the other hand, we could see the changes that the students had through
the activity, like better pronunciation in unknown words and they were not afraid to read

aloud and act in front of their partners.

4.4 Findings from the questionnaire

The questionnaire used in this research consisted of 5 multiple choice questions and 3
open questions and their answers are represented in graphs for insight into the results.
Firstly, the 5 multiple choice questions are presented and analyzed in graphs, where the

percentage obtained from the results can be seen. The first question was:

-25-



Had you worked with Readers Theater in your classes?

a) Always  b) Sometimes  c¢) Never

FIRST QUESTION

always
()
sometimes

21%

m always
M sometimes

I never

Figure 4.1 FIRST QUESTION

This first graph shows the percentage on using Readers Theater in a classroom. In
the first place, it is notable that “never” has the highest percentage with 75%; it means that
18 students out of 24 chose this answer. This shows Readers Theater is a technique that
many students do not know and it was the first time that they did this kind of activity. In the
second place, the choice “sometimes” is located with 21%; this means that 5 students out of
24 have worked with Readers Theater. Finally, “always” is the choice with the lowest

percentage with 4%, it means that only 1 student has always worked with this activity.

As it can been seen, Readers Theater is not well known, much less applied in the

classroom, so students do not have previous knowledge of this activity.
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The second question was:

Do you think Readers Theater is a useful technique to improve pronunciation?

a) Alot b) a little c) nothing

This question is one of the most important because it responds the first research
question previously asked: What are the students’ opinions about the use of Readers

Theater as a technique to improve their pronunciation?

Figure 4.2 SECOND QUESTION

This second graph shows now the percentage on how students felt that Readers Theater
helped them to improve their pronunciation. In the first place, 10 students chose the answer
“a little” that it is represented with a percentage of 42%. In the second place with a

percentage of 58% is the answer “a lot”; that means 14 students. Finally, the answer
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“nothing” obtained 0%, it means all students felt that Readers Theater helped them on their
English pronunciation. The information provided in this figure seems to suggest that
Readers Theater as a technique to improve LEI students’ pronunciation had a good impact

on students according to students’perceptions.
The third question was:
How do you rate this activity?

a) Good b) Fair c) Poor

Figure 4.3 THIRD QUESTION

As in the previous graph coincidentally, this third graph shows the same percentages
and it shows how students rated the Readers Theater activity. Firstly, the choice “poor”
obtained 0%, it means that none of the students disagree with this activity. Then, 10

students rated the activity as “fair” represented with 42%. Finally, the choice “good”
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obtained 58%, it means that 14 students rated Readers Theater as a good activity. Also, this
graph suggests that although Readers Theater was an unknown activity, students responded

with a good attitude and they liked it.
The fourth questions was:
Did you feel comfortable by not having to learn the scripts?

a) A lot b) a little  c) nothing

Figure 4.4 FOURTH QUESTION

This fourth graph shows how students felt by not having to learn scripts and this
question is important because students’ reaction about the activity and if it had a positive
impact in their process to improve their pronunciation. In the first place it shows the answer
“a little” with the highest percentage of 58%. It means that 14 students chose that answer.

In the second place with 42% is the answer “a lot”, it means 10 students chose this answer.
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At latest, the answer “nothing” did not have any percentage, so it means that the entire

group felt comfortable by reading the scripts rather than learning them.

The fifth question was:

Would you like that teachers work more with Readers Theater?

a) Always  b) Sometimes c) Never

Figure 4.5 FIFTH QUESTION

This last graph confirms that students agree to work with this activity in their
classes. It also shows how the majority of students, to be more precise 21 students, would
like to work “sometimes” with Readers Theater in their classes, obtaining a percentage of
88%. Two students chose “always”, this is represented with a percentage of 8%. Finally,

only one student chose “never” represented with 4%. This answer called the attention, so it
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was asked her and she told us that she did not like this activity because she is too nervous

and has stage fright.
Open questions

These three last open questions it was chosen the common answers that students

wrote and they are represented in tables.

The first open question in the instrument responds the second research question that
is: According to the participants, what are the advantages of using Readers Theater in

Target Language 2?

READERS THEATER ADVANTAGES

Correct pronunciation of words v v v v v v \/\/‘/ v
Vv vvy

Practice speaking and reading vvv v Vv
A2

Table 4.1 READERS THEATER ADVANTAGES

This table specifies the common answers that students provided in the instrument as
advantages for using Readers Theater. With 15 students is located in the first place “correct
pronunciation of words”; in the second place is located with 5 students “practice speaking

and reading” and at latest is located “learn vocabulary” with 4 students.

Second open question in the questionnaire responds the third research question:
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According to the participants, what are the disadvantages of using Readers Theater in

Target Language 2

READERS THEATER DISADVANTAGES

Nothing VYV VvYVYSNSY
v v

People did not come to class v vV v vV vV
Nervous \/ \/ \/ \/ ‘/ ‘/

This table specifies the common answers that students provided in the questionnaire
as diadvantages for using Readers Theater. In the first place is located “nothing” with 11
students; in the second place is located with 7 students “people did not come to class”. At
latest is located “nervous” with 6 students, but being nervous is so common in this kind of

activities where students have to perform in front of the group.
The last questions was: What is your opinion about using Readers Theater?

According to the questionnaire, from 24 answers there are 22 positive answers and 2
negative answers. Some of the positive answers agree that the activity is very useful,
students have a positive opinion about their vocabulary, grammar and also, they got more
confidence; nevertheless, two negative answers express they did not like the activity
because they felt shy and they did not like acting. Based on the results, that the activity was
useful, and it can help participants to improve and develop their skills (speaking and
reading).
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The following table, the results show the answers gathered:

Student 1
Student 2
Student 3
Student 4

Student 5

Student 6
Student 7
Student 8
Student 9
Student 10
Student 11
Student 12

Student 13
Student 14
Student 15
Student 16
Student 17

Student 18
Student 19
Student 20
Student 21
Student 22

Negative
answers
Student 23

Student 24

They are very useful, | can improve my vocabulary.
I got more confidence using them.
| got some vocabulary when | used them
You can learn about grammatic [sic], vocabulary and some other
topics.
Using Readers teather | can improve my confidence and my
vocabulary.
| can improve my reading comprehension.
You can improve your pronunciation.
| really liked the activity I think that the teacher should implement it.
| corrected some words about vocabulary and writing.
The activity helps us to get confidence and about reading.
For me it was a great idea to implement in class.
Reader’s theater is a good activity to help us to correct our
pronunciation and increase vocabulary.
It was a good activity.
I think Readers teather can help me to increase vocabulary.
| felt motivated to participate.
I liked because I love the stories.
I liked this activity because | didn’t have to learn the scripts. | only
had to read.
It helps to know new vocabulary.
For me it was creative and funny.
| felt confidence because | didn’t learn the scripts.
| can learn more vocabulary.
| understand how to pronounce new words.

For me the activity was not good because I am shy and I can’t
express myself in front of the class.
| didn’t like the activity because | don’t like to act so much.
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4.5 Conclusion

With the information provided in the figures and tables of this chapter, it was
possible to obtain the answers of the research questions that guided this investigation. The
results of this research are very clear. 24 questionnaires were analyzed, in which the

responses were detected, discussed and analyzed

All the research questions were answered, and the results were significant
encouraging for this research. Readers Theater turned out to be both encouraging and
promising since students were able to identify this technique as an option to increase their

pronunciation.
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CHAPTER V: CONCLUSIONS

5.1 Introduction to the chapter

This research study was designed to help students improve their pronunciation. The
study was also conducted to analyze the effectiveness of Readers Theater in the EFL
classes, according to the participants’ perceptions. This chapter outlines the conclusions of

the study.

5.2 Summary of the study

This research was to investigate the effectiviness of Readers Theater in EFL classes
and the impact on students’ pronunciation. First, it conducted a literature review
highlighting the importance of pronunciation, factors that affect pronunciation learning and
how Readers Theater is used in EFL classes. A total of 24 students from a public University
in Puebla during spring 2015 participated in this study. They received 5 classes in order to
introduce Readers Theater. Questionnaire was the main instrument used for the data
collection process to know student’s opinions about Readers Theater, which consisted of 8
questions, 5 were multiple choice and 3 were open questions. In addition, it was
implemented 3 kinds of scripts to perform Readers Theater in classes where students
participated. The data gathered from the questionnaire was analyzed and presented in
figures and tables. Quatitative research was used for this research, Case Study and

Exploratory were used as approaches.
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5.3 Limitations

The length of time of the study was too short which created several limitations.
There was not enough time for students to adapt to a new technique. Students only had 5
sessions, these sessions were not consecutive, and the time of each session was of 30
minutes which was a little time for students to improve their pronunciation, because they

could not practice new words in class due to time.

Another major limitation was that some team members missed classes, as a result
the other members lost confidence and the order obtained from the beginning. They were
unmotivated and had the concern how it would work out without having practiced. Overall,

all these limitations are so important that can help to future research.

5.4 Suggestions for future research

Very few studies focused on improving pronunciation with Readers Theater have
been conducted. It would be interesting to carry out more research where we can see
different environments and the differences or the benefits that this kind of technique can
help in a future to students. Morover, it would be interesting to find if Readers Theater is
effective at different grade levels and what is the impact that it could have in the last

grades.

Furthermore, this research took place only 5 sessions, due to the short time
available. It could have more benefits if it could extend the time period. Extended length of
time would provide more information to the impact of Readers Theater on students’
pronunciation. It would be interesting to see how the study helps and what the learning

progress of each student is by using this technique. In addition, it would be interesting that
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the students could feel more real the characters and they could help with some kind of
scenario to perfom better. Another recommendation for future research involves the use of
technology in classrooms using Readers Theater, not only read scripts, students are
motivated when technology is involved. It would be a great experience to use a cannon type

to project the scenes of history.

5.5 Implications

This research suggests that Readers Theater can be a motivating technique to use in
classroom, not only in Target Language 2, for improving pronunciation and also to help
students grow their confidence at the time to speak in front of others. Also, it might be a
flexible and easy technique that teachers can use in a good way and provide materials in
order to help students in their pronunciation. Another important aspect that is important to
mention about this technique is that the use of Readers Theaters has a positive impact in
most of students and teachers due to it seems as a meaningful and an easy way (technique)
to develop and improve the pronunciation in English classes as it is mentioned before.
However, this technique not just improves the pronunciation, there are three skills more
that are related with this technique and it makes it a good (whole) technique. The speaking,

listening and reading skills are essential for improving the students’ pronunciation.

5.6 Conclusions

This research defines Readers Theaters as an important and great tool that allows
students to improve and increase their pronunciation in English classes through different
scripts where students develop the speaking, listening and reading skills in an easy and

creative way. With this, the investigation has been successfully conducted.
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APPENDIX A

QUESTIONNAIRE

Answer the next questions below by circling the best answer for you.

1. Had you worked with Readers Theater in your classes?

a) Always b) Sometimes c) Never

2. Do you think Readers Theater is a useful technique to improve pronunciation?

a) Alot b) a little ¢) nothing

3. How do you rate this activity?

a) Good b) Fair c) Poor

4. Did you feel comfortable by not having to learn the scripts?

a) A lot b) a little c) nothing

5. Would you like that teachers work more with Readers Theater?

a) Always b)Sometimes c) Never

What are the advantages that you found using Readers theater?
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What are the disadvantages that you found using readers theater?

What is your opinion about using Readers Theater?

-42 -



APPENDIX B

The True Story of the Three Little Pigs
by J0M SCIECTEA

(HARACTERS: (90 Marrator 1 Narrator 2 Norrator 3 Narrator 4 Marrator 5
Marrator & Pig 2 Pig 3 molf

el e L e e L e e T T Ll Ll L e L L Lt L L e L e £ e L L T e T a T L L Ll L L L L L L)

WOLF: "Everybody knows the story of the Three Little Pigs. Or ot least they think they do.
But I'11 let youw in on a little secret. Mobody knows the real story, becouse nobody
has ever heard my side of the story. I'm the Wolf. Alexander T. Wolf. You can call me
A"

MARRATOR 1: Mo one knows just how this whole Big Bod Wolf thing got started, but it's all wrong.

MARRATOR 2: Maybe it°s becouse wolves eat cute little animals like bunnies ond sheep and pigs.
That's just the way they are. If cheeseburgers were cute, folks would probably think
people were Big ond Bod, too.

MARRATOR 1:  But the whole Big Bad thing is all wrong.

MARRATOR 2: The real story is obout o sneeze and a cup of sugar.

MARRATOR 3:  Way back in Once Upon a Time time, our friend, the wolf, was making a birthday coke
for his dear granny.

NARRATOR 4: He hod a terrible sneezlng cold.

HARRATOR 5: He hod ran out of sugar.

MARRATOR G 50 he walked down the street to ask his neighbor for a cup of sugar.
MARRATOR 1: Mow this neighbor was a pig.

MARRATOR 2:  And he wasn"t to0 bright, either.

NARRATOR. 3:  He hod built his whole house out of strow.

MARRATOR 4: Coan you beliewe it? Who lm his right sind would build a house of straw?

MARRATOR 5: S0 of course the minute the wolf knocked on the door, it fell right in and he didn't
want to just walk into someone else’s house.

NARRATOR 62 So he called.
WOLF: “Little PFig, ... Little Pig, are you in?"
NARRATOR 1: Mo answer.

MARRATOR 2: He was just obout to go home without the cup of sugar for his dear old granny's
birthday caoke.

NARRATOR 3:  That's when his mose started to itch.

MARRATOR 4: He felt o sneeze coming on.

NARRATORS 1-2-3-4-5-6 (TOGETHER): Well, he huffed. And he snuffed.
MARRATOR 1:  And he sneezed a great sneeze.

MARRATOR 2:  And you know what? Thot whole darn strow house fell down. And right in the middle of
the pile of strow was the First Little Pig-dead os a doornail.
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MARRATOR 3:

MARRATOR 4=

MARRATOR 5=

MARRATOR G:

MARRATOR 1:

MARRATOR 2:

HARRATOR 3:

MARRATOR 4:

MARRATOR 5=

WOLF:

MARRATOR B2

2D PIG:

MARRATOR 1:

He had been home the whole time.

It seemed like a shame to leawe a perfectly good hom dinner lying there in the straw.
S0 the wolf ate it up.

Think of it as a big cheeseburger just lying there.
He was feeling a little better. But he still didn®t hawe his cup of sugar.
S0 he went to the next neighbor's house.

This meighbor was the First Little Pig's brother. He wos a little smorter, but not
much. He hod built his house of sticks.

He rang the bell on the stick house.

Mobody answered.

He called:

"Mr. Pig, --. Mr. Pig, are you in?"

He yelled bock:

"Go oway wolf. You con't come in. I'm showving the hairs on my chimmy chin chin."

He hod grobbed the doorknob when he felt another sneeze coming on.

MARRATORS 1-2-3-4-5-6: He huffed. And he snuffed.

MARRATOR 2:

MARRATOR 3:

MARRATOR 4:

WOLF:

MARRATOR 5=

MARRATOR 62

MARRATOR 1:

MARRATOR 2:

MARRATOR 3:

MARRATOR 4=

MARRATOR 5=

MARRATOR B:

WOLF:

MARRATOR 1:

And he tried to cover his mouth, but he smeezed o great sneeze.

And you're not going to beliewe it, but this guy®s house fell down just like his
brother's .

When the dust cleared, there was the secomd Little Pig -- deod as a doornail.
"Wolf's honor!"

Mow you know food will spoil if you leawve it out in the open.

S0 the wolf did the only thing there was to do. He had dinner ogaoin.

Think of it as a second helpimg.

He wos getting awfully full. But his cold was feeling a little betber.

And he still didn't hove thot cup of swgar for his dear old gronny's birthdoy cake.

S0 the wolf went to the next house. This guy was the First and Second Little Pigs®
brother.

He must howve been the broins of the fomily. He hod built his house of bricks.
The wolf knocked on the brick house. Mo answer.
“Mr. Pig,. - . Mr. Pig, aore you in?®

And do you know what thot rode Little porker answered?
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3RD PIG:

NARRATOR 2:

NARRATOR 3:

NARRATOR 4:

NARRATOR 5:

NARRATOR 6:

"Get out of here, Wolf. Don't bother me again.”
Talk about impolite!
He probably had a whole sackful of sugar.

And he wouldn't give the wolf even one little cup for his dear, sweet old granny's
birthday cake.

What a pig!

The wolf was just about to go home and maybe make a nice birthday card instead of a
cake, when he felt his cold coming on.

NARRATORS 1-2-3-4-5-6: He huffed. And he snuffed. And he sneezed once again.

NARRATOR 1:

3RD PIG:

NARRATOR 2:

NARRATOR 3:

NARRATOR 4:

NARRATOR 5:

NARRATOR 6:

NARRATOR 3:

NARRATOR 4:

NARRATOR 5:

NARRATOR 6:

WOLF:

Then the Third Little Pig yelled:
"And your old granny can sit on a pin!"

The wolf was usually a pretty calm fellow. But when he heard somebody talk about his
dear, sweet old granny like that, he went a little crazy.

When the cops drove up, of course he was trying to break down this Pig's door. And
the whole time the wolf was huffing and puffing and sneezing and making a real scene.

The rest, as they say, is history.
The news reporters found out about the two pigs he had for dinner.
They figured a sick guy going to borrow a cup of sugar didn't sound very exciting.

So they jazzed up the story with all that "huff and puff” and "blow your house down"
stuff.

And they made him the Big Bad Wolf.
That's it.
The real story.

"I WAS FRAMED!"

NARRATORS 1-2-3-4-5-6: But maybe you could loan him a cup of sugar.
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Parts{g]:

Three Wishes
4n 0ld Folktale

Marrotor 1 Narraotor 2 Narrator 3 Fairy Woodcutter Wife

Lol ST e o R f e L e e el e v e e e e Ll e e e e e e f e el e e e el el el

Norrator 1:

Naorrator 2:
Foiry:
Narrator 3:

Woodoutter:

Foiry:
Woodouttar:
Naorrator 2:

Fairy:

Narrator 1:

Woodouttear:
Narrator 2:

Wife:

Woodouttar:

Wife:
Woodoutter:

Naorrator 3:

Wife:

Narrator 2:
Narrator 1:
Woodouttear:

Narrator 3:

Once upon o time a poor woodcutter headed imto the forest to chop down o few
trees and sell the wood in the nearby town.

Just as the woodcutter wos about to cut down on old oak tree, he heard o volce.
Please, kind woodcutter. Do not cut down this tree.
The woodcutter said,

&nd why not? I need the wood to sell in the town so that I have money to buy
food.

I connot tell wou why, but I promise if you do as I ask, good luck will be wours.
very well. I will not cut down this tree.
Then the foiry said,

Dear woodcutter, you have a good and kind heart. I will gramt your next three
wishes .

The fairy flew into the forest. The woodcutter heoded home to tell his wife of
their good fortune.

wWife! Wife! I have o fine story to tell you.
The woodcutter's wife was very hoppy when she heard obowt the three wishes.

What o wonderful thing it is 0 have three wishes! Let's not be hasty. Let's
wait until morning before we moke a single wish.

A& wise idea. That way we will be able to think more clearly. But for now
I'mas hungry os a bear. When's supper?

Supper will be ready inm one hour.
One hour! But I'm storwing! I wish I hod a big sousoge right now.

Mowi, no sooner had the woodcutter soid the words when a sousoge appeared on the
table.

You fool! Look what you've done! You'we wasted one wish! How could you be so
foolish?

The woodcutter's wife scolded herhusband.
Mow the woodoutter wos not pleosed by his wife's nogging, so he said,
I wish thot this sousoge was stuck on your nose.

&nd the sousoge stuck to his wife's nose!
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Little Red Riding Hood

odopted by Richard Svwollow
Parts {(9): Narrotor 1 Narrotor 2 Narrator 3 Harrator 4
Little Red Mother Polf Grondmother Hunt sman

5 S S A i S LS S S5 5 S S e A A A 3

Harrotor 1: Omce upon a time there wos o deor little girl who wos lowed by every one who
looked at her, but most of oll by her grondmother, and there wos nothing that
she would not have given to the child. Once she gowe her o little cop of red
velvet, which suited her s0 well that she would never wear amything else. 50
she wos always colled Little Red Ridimg Hood.

Narrotor 2: Ome daoy her mother said to her,

Mothar: "Come, Little Red Riding Hood, here is a piece of coke ond o bottle of wine.
Toke them to your grandmother, she is 11l and weak, and they will do her good.
Set out before it gets hot, omd when you ore going, wolk nicely and guietly
ond do not run off the path, or you may fall amd break the bottle, amd then
your grandmother will get nothing. And when you go into her room, don't forget
to soy, good-morning, ond dom't peep imto every cormer before you do it.”

Little Red: "I will toke great care,”

MNarrator 3: soid Little Red Riding Hood to her mother, and gawve her hand on it.

Narrotor 4: The grandmother lived out in the wood, half a league from the village, and
just os Little Red Riding Hood entered the wood, o wolf met her. Little Red
Riding Hood did not know whot a wicked creature he was, and was not at all
afraid of him.

Wolf: "Good-day, Little Red Riding Hood,"

Harrator 1: soid the wolf.

Little Red: "Thank you kindly, wolf.”

Narrotor 2: saoid Little Red Ridimg Hood im her swmeetest woice.

Wolf: "Whither awmoy so early, Little Red Riding Hood?"

Harrator 3: aosked the wolf.

Little Red: "I'm going to my gromdmother®s.”

Narrotor 4: soid Little Red Ridimg Hood with a smile im her woice.

Wolf: "And what hove you got in your apron?”

Narrotor 1: osked the wolf in os kindly a woice os he could muster.

Little Red: "Coke ond wine. Yesterdoy wos boking-doy, so poor sick grandmother is to howve
something good, to make her stronger.”

Narrotor 2: explaoined Little Red Riding Hood politely.

Wolf: "Where does your gramndmother liwve, Little Red Riding Hood?"
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Little Red: "A good guorter of o leoguwe farther on in the wood. Her house stomds umder
the three large ook-treas, the nut-tress are just below. You surely must
krow it."

Warrator 3: The wolf thought to himself,

Wolf: "What o tender young cregture. Whot a mice plump mowuthful, she will be better
to eot thaom the old womam. I must act croftily, so as to cotch both.”

Warrator 4: So he wolked for a short time by the side of Little Red Riding Hood; then he
said,

Wolf: "See, Little Red Ridimg Hood, how pretty the flowers are dgbowut here. Why do you
not look rownd. I beliewe, too, that wou do not hear how swmeetly the Llittle
birds are singing. You walk gravely along as if you were going to school,
while everything else out here in the wood is merry."”

HWarrator 1: Little Red Riding Hood raised her eyes, ond when she sow the sunbeams doncing
here amd there throwgh the trees, and pretty flowers growing everywhere, she
thought,

Little Red: "Suppose I take grandmother o fresh nosegoy. Thot would pleose her too. It is
so early im the day thot I shall still get there im good time.”

Narrator 2: Amd so she ran from the path into the wood to look for flowers. And whenewver
she hod picked one, she fancied that she sow o still prettier one farther an,
ond ram after it, omd so got deeper omd deeper into the wood.

Narrotor 3: Meonwhile the wolf ron stroight to the grondmother's house ond kmocked ot the
door.

Grandmother: "Who is there?”

Wolf: "Little Red Riding Hood "I am bringing coke and wine. Open the door.”

Grandmother: "Lift the latch,”

Narrator 1: called out the gromdmother,

Grandmother: "I am too weak, and cannot get up.”

Narrator 2: The wolf lifted the latch, the door sprang open, omd without soying a word he
went stroight to the grondmother's bed, ond devoured her. Then he put on her
clothes, dressed himself in her cop, loid himself in bed and drew the curtains.

Harrator 3: Little Red Riding Hood, howewer, hod been running obout picking flowers,
ond when she hod gothered so many thot she could carry no more, she
remembered her grandmother, ond set out on the way to her.

Narrator 4: She wos surprised to find the cottoge-door stonding open, ond when she went
into the room, she hod swch a strange feeling that she said to herself,

Little Red: "Oh deor, how uneasy I feel to-doy, and at other times I like being with
grandmother so much.”

Narrator 1: She colled owt,
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Little Red:

Narrotor 2:

Little Red:

Narrotor 3:

Little Red:

Waolf:

Narrotor 4:

Little Red:

Narrotor 1:

Waolf:

Little Red:

Waolf:

Little Red:

Walf:

Narrotor 2:

Narrotor 3:

Hunt sman :

Narrotor 4:

Huntsman :

Narrotor 1:

Humtsman:

Narrotor 2:

Harrotor 3:

"Good morning,”

but received no answer. 50 she went to the bed and drew bock the curtains.
Thera lay her grandmother with her cop pulled far owver her face, and looking
very strange.

"Oh, grandmother,"”

she soid,

"What big ears you have.”

"The better to hear wou with, my child,”

replied the wolf.

"But, grandmother, what big eyes you hove,™

Little Red Riding Hood said with surprise in her wvoice.

"The better to see you with, my dear.”

"But, grandmother, what large hands you howe.”

"The better to hug wou with.™

"Oh, but, grondmother, what o terrible big mouth you howve.”

"The better to eat you with.”

And scarcely hod the wolf soid this, than with one bound he wos out of bed and
swillowed up Little Red Ridimg Hood in one bite.

When the wolf hod oppeosed his oppetite, he lay down ogain in the bed, fell
oslesp and begon to snore very louwd. & huntsmom wos just possing the house,
ond thought to himself,

"How the old womaon is snoring. I must just see if she womts anything.”

50 he went into the room, and when he came to the bed, he sow that the wolf
was Lying im it.

"Do I find you here, wou old sinner?”

said the huntsman.

"I have long sought wyou.™

Then just as he wos going to fire at him, it occurred to him thot the wolf
might have devoured the grandmother, ond thaot she might still be saved, so
he did not fire, but took o pair of scissors, ond begon to cut open the
stomach of the sleeping wolf.

When he hod mode two snips, he sow the Little Red Riding Hood shining, and
then he mode two snips more, and the 1ittle girl sprang out, crying,
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Little Red: "Ah, how frightened I hove been. How daork it waos inside the wolf."

Narrotor 4: Amd ofter thot the oged grandmother come out alive also, but scorcely able to
breathe. Little Red Ridimg Hood, however, guickly fetched great stones with
which they filled the wolf's belly, omd when he awoke, he womted to run oway,
but the stones were so heavy thot he collopsed at once, and fell deod.

Warrator 1: Then oll three were delighted. The huntsmam drew off the wolf's skin and went
home with it. The grandmother ate the coke and dromk the wine which Little Red
Riding Hood hod browght, and revived, but Little Red Riding Hood thowght to
herself,

Little Red: "os long as I live, I will newer by myself leave the poth, to run into the
wood, when my mother hos forbiddem me to do so.

Warrotor 4: It is also reloted thaot once when Little Red Riding Hood wos agoin toking
cakes to her old gromdmother, another wolf spoke to her, and tried to entice
her from the path. Little Red Riding Hood, however, was on her guard, and
went stroight forword on her way, and said to her grandmother,

Little Red: "Grandmother, I met omother wolf wolf, he hod soid good-morming to me, but
with such a wicked look in his eyes, that if we hod not been on the public
road she I om certoim he would hove ecten me up.

Grandmother: “Well,"”

Warrator 1: soid the grondmother,

Grandmother: “We will shut the door, that he may not come im."
Narrotor 2: Soon ofterwards the wolf knocked, and cried,

Wolf: "Open the door, grandmother, I am Little Red Riding Hood, and am bringing
wou some cokes.”

Narrotor 3: But they did not speak, or open the door, so the grey-beard stole twice
or thrice round the house, ond ot last jumped on the roof, intending to wait
until Little Red Riding Hood went home in the evening, and then to steal
after her ond devour her in the darkness. But the grandmother sow what wos
in his thoughts. In front of the house wos o greot stone trough, s0 she soid
to the Little Red Riding Hood,

Grandmother: “"Take the pail, Little Red Riding Hood. I mode some sousages yesterday, so
carry the water in which I boiled them to the trowgh.”

Warrator 4: Little Red Riding Hood carried the woter unmtil the greaot trowgh was guite full.
Then the smell of the sousoges reached the wolf, omd he sniffed and peeped
down, and ot lost stretched owt his neck so far that he could no longer keep
his footing and begom to slip, ond slipped down from the roof straight into the
great trough, amd wos drowned. But Little Red Ridimg Hood went joyously home,
and no one ever did anything to harm her ogain.
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