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Abstract

This duo ethnographic study aims to share our experiences working with senior
students, how these experiences had a significant impact on our professional lives,
and how they led us to explore and compile teaching strategies that lead to the
application of alternative methodologies for teaching English as a foreign language
(EFL) in conjunction with andragogy. This idea is considered to disseminate the
importance of understanding andragogy and its relevance in education processes
for older adults, and in turn, to reduce student dropout rates. This duo ethnographic
research was conducted by two teachers (Consuelo & Eduardo), who were former
students in the Facultad de Lenguas de la BUAP. They investigated different English
teaching methodologies, creating more functional classes that addressed the needs
of their groups. The data obtained are based on the theoretical foundations from
which this project was born. Likewise, it can be said that, regardless of the age and
educational level of students, learning a second language is not limited by social

class, gender, or age.
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CHAPTER 1

INTRODUCTION TO THE STUDY

Introduction

One day, during our internships in BUAP program “English teaching for 50+ years
old people”, we found ourselves in a completely new situation for both of us: teaching
English to senior adults. We realized that we did not have significant training in
teaching English to seniors in our university major and discovered that in reality,
students to become teachers did not have that professional training, which led us to
consider other alternatives in methodologies to be able to bring quality education to
elderly students. It was then that we discovered the term Andragogy along with one
of its greatest exponents: Knowles (1968; 2014) gave us a clearer and deeper

understanding of what it means to teach senior adults.

1.1 Establishing the problem

During the time we were studying the English teaching degree (LEI in spanish) at
the Facultad de Lenguas in BUAP, we acquired the knowledge on how to develop
the 4 skills required to learn a second language in our future students, the methods
and techniques we should use, create materials depending on the needs to be taught
and many things of this type. But generally, the training we have as Pre-service
teachers is mainly designed to teach English to young people, whether children and

adolescents or young adults. But what about senior adults? We discovered that
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within the normative curriculum of public higher education centers there is no subject

dedicated to training teachers for seniors.

1.2 Justification

Our experience teaching English to individuals over 50 years old has been
rewarding, yet it has also made us aware of the challenges and specific issues that
arise when engaging with this age group. Throughout this journey, we have realized
that as newly graduated students from the English teaching degree (LEIl) Facultad
de Lenguas in BUAP we were not prepared enough to instructing older adults. We
found that it was not merely an extension of teaching younger students or children;
it needs a conducted approach that acknowledges the cognitive, emotional, and

social differences older adults encounter when learning a second language.

1.2.1 Consuelo

When | started teaching English to people over 50 years old, | faced several
challenges, including their initial resistance to working with technology, the low self-
esteem of some students who felt incapable of acquiring new knowledge, and the
slower pace of their memorization. Regardless of these obstacles, | also noticed a
significant motivation and a strong enthusiasm for learning, which prompted me to
consider modifying my teaching strategies to improve their learning. Based on my
observations and the dialogue between classrooms, | was able to identify the main
need of this group of students, which was "communication in a second language."
The main goal of the students was to be able to communicate with their families in
English. Researching different methodologies and approaches, | realized that | did

not have much knowledge about the way in which adults aged 50 and over learned
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or acquired a second language. Therefore, | decided to conduct this research, as |

believe it would be useful to share my experiences with future teachers in this field.

1.2.2 Eduardo

The first challenge | faced as a teacher for 50-year-old adults was when some
students expressed their discomfort due to the methodology of their previous English
classes, which was standard, based on a student book and workbooks, with
repetition, trial and error activities, which seemed monotonous to them and did not
give them a real sense of learning. Then | understood my lack of preparation for this
audience, most of my training was focused on a child and middle-high school student
environment. My approach to andragogy made me see teaching differently and how

it derives new methodologies and approaches for different ages.

During our internships teaching senior adults, each of us had unique experiences
that made us realize how poorly prepared we were, both professionally and
personally, when facing the world of teaching for the first time in a completely new
sector. From feeling overwhelmed, nervous, and indecisive, to the feeling of being
in front of a group that underestimated us, to the feeling of not knowing how to deal
with a considerably older student, and the problems that led some to drop out, such
as a lack of interest or a dislike of the traditional educational system for young
people, all of these issues were resolved along the way, which helped us realize and
understand that despite being pre-service teachers recently graduated from LEI,
none of us felt sufficiently prepared to teach senior adults. For this reason, we

decided to conduct this study, thanks to the experiences we had in front of the group,



and given the need to adequately prepare ourselves as quickly as possible in terms

of andragogy in order to offer quality teaching to our students.

1.3 Research questions
The following research questions have been developed to guide this

duoethnographic study:

RQ 1.- How prepared are LEI pre-service teachers to teach senior adults, based on

the experiences of two novice teachers?

RQ2.- What are the challenges that LEI pre-service teachers face when teaching

English to senior adults?

RQ3.- What strategies could be used to effectively teach senior adults?

1.4 Objectives

The purpose of this research is threefold: first, to explore the preparedness of
preservice teachers to teach English as a foreign language (EFL) to senior learners.
Second, to analyze and present the challenges that PSTs will face when putting their
preparation into practice in the workplace. Finally, to highlight older adults as a
growing group in foreign language learning and to raise awareness among future
teachers and teacher trainers about the importance of providing genuine, quality
education to senior students so that they do not feel excluded or dissatisfied with

their foreign language learning.



1.5 Rsearch approach

We decided to use duoethnography as a narrative research method, to share from
the perspective of two LEI graduate teachers the experience of teaching English to
students aged 50 or older. The information collected came from our lived

experiences facing this challenge in the form of a narrative study.

As Bochner and Ellis (2006) put it: “Autoethnography is a qualitative research
method that uses personal experience (“auto”) to describe and interpret (“graphy”)
texts, experiences, beliefs and cultural practices (“ethno”). In this way, we used our
personal and professional experience as a research instrument to identify and
interrogate the intersections of teaching between pedagogy and andragogy in a

rigorous reflection about the teaching programs for future teachers.

1.6 Relevance / Importance of the study

Through the results reported in this study, we hope to raise awareness of senior
adults as a growing educational sector, as well as to share our own experiences with
young aspiring English teachers can consider getting more preparation in this field,
they can offer better quality teaching and not feel the overwhelming pressure of
entering unknown territory. And to share the experiences and strategies we used to

improve English teaching of this emerging sector.

1.7 Conclussions of the chapter

In summary, we point out the importance of andragogy in educational environments
and also the difficulties in teaching English to senior adults. Likewise, we established
the objectives of this thesis based on our experience, starting from the perspective

of two teachers who have recently graduated from the English teaching degree
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course, in order to make known the demands and help future pre-service teachers

in their preparation in the field of work with senior adults.



CHAPTER 2

LITERATURE REVIEW

Introduction

In recent decades, teacher training in English language teaching in Mexico has had
a significant impact on education. Public institutions such as the Benemerita
Universidad Autonoma de Puebla offer courses for the training and preparation of
teachers for second languages, particularly English as a foreign language (EFL).
Pre-service teachers (PSTs) are trained for 4 years in pedagogy, didactics, teaching
methodology for the different educational levels from primary to higher education, as
well as all branches of the English language in general. This is followed by
preparation of 480 hours of professional practice and a period of social service of
420 mandatory hours, in which PSTs gain real experience in public and/or private
schools and help PSTs face the challenges of teaching for the formation of their
professional identity and experience. It is worth mentioning that the graduated PSTs
must be competent at a B1+ level in English according to the Common European
Framework of Reference (CEFR). All this in order to provide the best quality and
level in EFL teaching at all educational levels of the Secretariat of Public Education

(SEP) and courses in private institutions.

However, as PSTs we have identified complexities in the labor field that we will
mention later. These problems, we consider, are strongly rooted in the individual
perception of what it means to be a good teacher and the preparation itself to
become an EFL teacher, as well as the educational sector to which it is directed

among other factors. According to Korthagen (2004), there are factors that help the
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individual to shape their capabilities and self-perception to be a better educator,
these factors range from the environment of the educator and the student, the
behavior of the individual inside and outside the classroom, their competencies,
beliefs, their identity and finally, the mission to which the educator is entrusted.

Korthagen called this model the onion model shown in Figure 1

Figure 1. The Onion Model.

behaviour

competencies

beliefs

identity

Source: Korthagen (2004)

Korthagen (2004) catalogued teacher conceptions as shown above, which he called
the onion model. Korthagen points out that both the cultural and social environment
of PSTs greatly influences their ability to make decisions and solve problems, which
varies greatly in creativity among each individual in order to examine new
approaches and methodologies to adapt to the varied needs of students and guide

them to develop complex thinking that helps them simplify the most complex issues.
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However, many times we take for granted that creativity is typical of PSTs, but we
do not consider that even the educational system leaves a gap in this issue. As
beginning teachers, we know it is important to be aware of the challenges in
determining how to implement your personal ideas of how to become a good
teacher, as well as knowing and understanding the expectations and context of your

workplace, in this case, the school and the students you will be working with.

2.1 English teaching

Over the past few decades in Mexico, student learning outcomes have highlighted
the poor preparation and performance of English teachers in the classroom. Initial
training programs are mostly based on a single approach that addresses theory and
overlooks the realities of practice. It is also noteworthy that English classes at almost
all levels are primarily based on learning the four basic skills: speaking, writing,
listening, and reading, as well as grammar and vocabulary (Banks, 2017). The
mechanics of teaching were basically finding words and grammatical errors while
reading a text, listening to recordings or the radio and often most students did not
speak or write English anymore after finishing high school or graduating from
college. However, once the pedagogical strategies changed, which are now student-
centered, focusing on direct interest and fostering the student's sense of language
instead of repeating words and doing grammar drills, students not only learned

faster, but also improved the efficiency of learning English (Cai, 2012).

In English language, there are four skills that are necessary to communicate:
speaking, writing, reading, and listening. Shown in figure 2. Speaking and writing are

known as “productive skills” (Tahar, 2017). Once these skills are established, it is
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necessary to guide the student towards a self-taught attitude regarding vocabulary
in order to enrich their learning. Similarly, it is necessary as a teacher to continue
gaining experience in the four skills in order to maintain the acquired level of the

language and improve the quality of teaching.

Figure 2. Language basic skills learning.

TEACHING ) LEARNING )
> r/
WRITING | LISTENING /‘
4
SPEAKING | READING |

/)

Source: own elaboration

Students begin to learn skills and move into branches of language such as grammar
or syntax among other elements of linguistics. It is vital to have a sustainable source
of strategies and methodologies for multiple occasions. Again, creativity is a pillar
for the development of PSTs. Adapting the environment is the basis of creative acts;
without an environment steeped in the subject matter, individuals do not feel the
need to exercise their creativity. According with Beghetto (2005), the creative
process in teaching is, for both students and teachers, the main incentive to either

decide to study a language or to continue learning one, whatever the case may be.
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The reality is that creativity is complex, however, creativity is everywhere, it is
reflected in real life, in our day to day, in school, the teachers who take the most
initiative and face the most complicated problems, are those who, to a greater extent,

have the most creative teaching behaviors (Beghetto, 2005).

In addition to creativity, teaching goes hand in hand with the principles and
values of teachers. A teacher who enjoys and is passionate about language and
teaching will make his or her classes more interesting, attractive and enjoyable for
students. Krashen (2003) states that language learning is facilitated in a comfortable
environment, but also with the teacher's efforts to provide the appropriate level in his

or her classes and the dynamism to engage students.

However, a problem derived from the lack of creativity, skills and
competencies of PSTs and that does not seem so transcendental, is the difficulty
they have in developing teaching materials and the absence of necessary materials
in the learning environment. Studies carried out by Eilerman and Stanley (1994)
suggest that this is a recurring problem in PSTs during their first year of teaching,
which is alarming to a certain extent due to the preparation that all teacher

candidates receive during their studies.

With the recent integration of information technologies in teaching English as
a foreign language, new paths and strategies have been opened to improve learning.
According to UNESCO (2010), the Internet and information technologies (ICTs) such
as computers and mobile devices have increased the efficiency of teaching and
learning English in the world, playing an important educational role in both formal

and informal environments, provided in government settings and public and private
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educational institutions. However, students during their studies misuse digital tools
by plagiarizing and directly copying teaching materials and lesson plans from the
Internet (de Abreu, 2012). Despite the advantages of using Artificial intelligences
(IAs), some students choose to misuse these tools, cheating and copying or
plagiarizing work to save time and effort and do not see the real advantages of these

tools as a study source.

Among the common problems of PSTs are classroom management,
discipline, and assessment of student work. Generally called organizational
problems, Dunn (2002) mentions that these problems arise from the organization
and planning of the teacher's work, and the guidance and support from the teacher.
According to Witcher (1999), effective teachers provide feedback and reinforcement,
review and re-teach when needed, use questions effectively, monitor student
progress, and use both traditional and alternative assessment procedures. Teachers
who organize their classes with detailed explanations, entertaining and well-done
activities, which include constant support and clear and concise feedback, and
assessments appropriate to the level and time of the classes are characteristics that

attract and motivate students to learn a second language.

Finally, Webbels (1995) believed that a solid relationship between teacher
and student was essential for a positive learning environment, in which both parties
could share knowledge based on respect and affection. Webbels (1995) also
establishes that when teachers are flexible with tasks and activities but at the same
time are strict with rules and responsibilities, classroom management becomes more

pleasant, through empathy and good sense, cooperation between individuals is
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strengthened, increasing trust and mutual respect. Giving students some freedom
without leaving aside their responsibilities, providing feedback and corrections to
students motivates students to carry out their activities on their own, instead of taking

it as an obligation, making the minimum effort to pass the subject.

In summary, PSTs face many adversities in teaching EFL, some of which
come from their own preparation and knowledge, which make each individual not
feel capable of handling the varied situations within the classroom, their obvious
difficulty in preparing their work environment and their work plans, in addition to not
having interpersonal intelligence to establish respectful relationships with students
and not knowing how to control students. Teachers must set their objectives and be
completely sure of what they are facing, make multiple ways of feedback on their
experience during their preparation and develop their communicative and creative
skills to provide students with appropriate lessons. Setting objectives helps both
teachers and students to improve to achieve those objectives. And what can also be
done is to motivate students to set their own objectives in order for students to

develop independence and motivate themselves to continue learning.

2.1.1 Teaching emglish to children and teenagers

Every pre-service teacher knows the difficulties that come with teaching children and
teenagers. The main and most common one is classroom management, which
makes many people think more than once before making the decision to become a
teacher. Fortunately, Greenberg et al. (2014) propose five approaches and
strategies to carry out good management of situations within the classroom. These

five strategies, called "the big five" present ideas contributed by various authors who,
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based on their experience, will help PSTs develop their ability to maintain control

within the classroom. The strategies are the following:

Rules: Teachers, preferably in collaboration with students, must implement rules to
follow within the classroom. These rules should be drawn up at the beginning of the
school year and be limited to a maximum of 10. They should be easy to understand,
and preferably, a poster should be made and displayed in the classroom. In case of
breaking the rules, gradual sanctions should be implemented according to the
infraction committed, from less to more severe. Consequences should be consistent
with the level of behavior the student displays without exaggerating or creating fear

or trauma.

Routines: Developing routine activities such as singing a song in English at the
beginning and end of a class for children, some warmup exercises for the teenagers,
greeting visitors in English, and asking for and thanking for things in English
contribute to a pleasant classroom environment. Teachers should teach their
routines to students at the beginning of the term and reinforce them whenever
children forget to say them, even giving a small penalty if this happens. The songs
should be written down and attached to their notebooks as a temporary backup, and
with each passing day students should rely less on the lyrics. Teachers should be

effective in managing the conduct and duration of their classes.

Praise: Praise is primarily used to acknowledge good attitudes or actions, and to
reward when a procedure is carried out correctly. Teachers should be careful when
praising students, congratulating and praising good behaviors, as well as work done

in class rather than praising an individual for his or her personality or characteristic.
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(e.g. itis better to say: "good job" or "Your explanation is very good" instead of: "You
are very intelligent.") It should be noted that students take praise differently, so be
sure to give it in private. It is important to remember that praise serves to intrinsically

improve students' confidence and motivation.

Misbehavior: As mentioned before, teachers need to establish penalties for
misbehavior and enforce those penalties accordingly. Consequences will generally
range in severity from apologizing to face-to-face talks to parent conferences, etc.
As long as penalties are appropriate, they will have a positive effect on students who
do not misbehave excessively, and intervention by the school principal, parents, and

the teacher as a whole is necessary.

Engagement: Teachers must engage students in continuing to learn. This strategy
is tied to the quality of instruction. Students are drawn to lessons with interesting
topics, creative and entertaining material, and activities that attract their attention
and motivate them to want to participate. “Students who are actively involved in the
explanations and activities are less likely to get bored and divert their attention

elsewhere”. (Greenberg et, al. 2014. pp. 3-7).

Witcher (1999) establishes that to encourage students to actively participate
in classroom activities, teachers must comply with characteristics such as: providing
feedback and reinforcement, reviewing and revising when necessary, using
questions effectively, monitoring student progress, and utilizing both traditional and
alternative assessment procedures. In addition, group designs meet the academic

and affective needs of the student.
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According to Wong and Wong (1998) the characteristics of a well-managed

Classroom are:

e Students are deeply involved with their work, especially with academic teacher-
led instruction.

e Students know what is expected of them and generally are successful.

e There is relatively no wasted time, confusion, or disruption, keeping students
busy with activities related to previous explanations.

e The atmosphere of the classroom is work-oriented, but relaxed and pleasant.

Adams and Ray (2016), point that by making classroom rules clear to students,
establishing routines, adding creativity and dynamism to lessons, recognizing
achievements and good behavior, teachers can maintain an appropriate classroom

environment.

2.1.2 Teaching English to adults

It is important to analyze and understand who is learning, how he/she learns and,
above all, since that adult person has a knowledge that is necessary to actively
incorporate either to use, expand, enrich or modify it. On the other hand, even being
able and willing to learn, it is important to understand that the apprentice no longer
has enough time to study, and that his biological, psychic and social conditions allow
it as when he is a child or young person. Learning English has gained relevance over
the years, as it is a language spoken almost everywhere in the world and has been

included in the curricula from basic to advanced levels. English is taught from grade
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one to university level as a compulsory subject and as a major subject from
intermediate to post-graduate level (Sharma, 1990). English is used as a medium of
instruction from the elementary level in private schools but at present, some of the
government-funded schools have also been shifting from Nepali as a medium of

instruction to English as a medium of instruction (Ojha, 2018).

According to Ojha (2018) Some universities in Europe have also adopted EMI
policy in many faculties like engineering, medicinal, science, and technology for both
classroom instruction and assessment systems but in some faculties, classroom
delivery, and assessment systems that is exam papers are in English language. Ojha
(2018) believes that setting examination paper in English may enhance the quality
of education. According to the findings of several researches Rossett, A. (1986).,
students who have difficulty speaking in English are anxious about the possibility of

making errors and worry about being criticized.

2.1.3 Characteristics of an adult learner

An adult is a person who has finished his adolescence stage who has reached the
fullness of his growth and development. It is one of the many definitions that
dictionaries give us, but in the educational field, the definition is different. As Malcolm
Knowles does not raise them in his book "The modern practice of adult education".
The book asks us that an adult is a person who has other responsibilities in addition
to studying. For this reason, adult learners look for other ways to learn quickly and
efficiently since they do not have the time that a young student has since a young

learner generally has the greater responsibility to study. Knowles (1980).

20



In addition, students could be afraid of being criticized if they mispronounce
words or use improper language. It is indisputable that students in a language lesson
might feel nervousness and fear due to the environment of the classroom
(Littlewood, 1981). Another issue that arises while speaking English is that students
have difficulty responding to the questions posed by their instructors since they do
not fully comprehend the material being presented in class. When students are
asked by their instructors to explain things in a foreign language, it is difficult for them
to respond since they have a limited vocabulary of the topic to talk about in that

language (Uchihara & Clenton, 2020; Uzer, 2017).

Most of the students fail in English subject either at the school level or at university
level due to difficult grammatical patterns of language and due to attitudinal or
psychological problems of learners, they believe that English is a very difficult subject
(Ahmed, 2015). There are various factors that affect language learning such as
difficult grammatical patterns, difficult vocabulary, variation in L1 and L2, motivation,
classroom practices and pedagogies, learners' attitudes and so many. The role of
motivation is pivotal in education. Purwati (2020) argues that motivation remains
essential for supporting learners in learning. In terms of adults’ motivation in learning,
adult learners are intrinsically motivated to learn (Knowles et al., 2005). Internal
motivations, such as quality of life and job satisfaction are more effective on adults
than other external factors such as having better jobs and higher salary (Knowles et

al., 2014).

However, it is too general to claim that all adults are merely influenced by
internal motivation. Thu'aimah (1989) states that language learning difficulties may
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occur through hearing problems, weakness of memories, impaired speech, mental
disorder, more introvert, social, individual, and cultural variation of learners (cited in
Sokip, 2020). He has concluded that learning difficulties are caused due to socio-

cultural and learning strategies of learners they adopted.

2.1.4 Teaching English to seniors

Senior adults constitute a significant percentage of the population in Mexico. In
today's Mexican society, they have been given a visibility never seen before,
government programs have given enormous support to older adults, both
economically and health-wise, however, we must not leave aside educational and
social measures. It is necessary to cover the educational needs of older adults,
currently, with technology and the extensive curation of resources, the availability of
educational processes for adults become more possible. Therefore, the creation of
a new educational model focused on seniors along with new ways of developing
their skills was also necessary. “To be able to develop effective ways of FL
instruction for late adults, much more needs to be known about how this group of
learners learns, what their possible difficulties may be and how to facilitate this
process by decreasing the negative qualities of senior age and at the same time

using the potential of the seniors themselves." (Gabrys-Baker. 2020. p. 160)

In other words, it is necessary to prepare and research this area to be aware
of the needs that need to be met when teaching EFL to seniors. As is evident,
education for young adults and adults over 50 years of age is completely different,
and the reason is more complex than it may seem. Knowles et al., (2014) explain

that it is because senior adults are the students who most need to know explicitly
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why they are learning, what they are learning, and how they are learning it.
Consequently, they tend to develop their own conceptions, to be more autonomous

and self-directed.

When adult education began to be organized systematically during the
beginning of the last century, teachers began to experience different problems with
the pedagogical model. In 1970, Knowles presented his work: The Modern Practice
of Adult Education: Andragogy versus Pedagogy Andragogical Model, as an
alternative approach to traditional pedagogy and, popularizing the term Andragogy,
within the teachers of the time. And, in 2014, in the company of Swanson and Holton,
Knowles conceptualized andragogy as the theory of adult learning that focuses on
the characteristics of adults as learners, namely, self-directedness, past learning

experience, readiness to learn, intrinsic motivation and practical reasons to learn.

2.2 Pedagogy

Although historical records suggest that in Egypt and Mesopotamia there were
didactic customs among the upper class of these civilizations, it was in Greece where
the pillars of pedagogy were laid, this term comes from the Greek words paidos,
which means "child" and ageing which means "to guide" or "to direct". Sanchez
Delgado (2005) makes a compilation of famous teachers in the history of didactics
in his work, leaving an important stimulus for thought and educational action on the
knowledge of the past through the analysis of said teachers and their historical

contribution to education to become what it is today.

In the early 20th century, one of the world's best-known psychologists and

cognitive development theorists for his contributions to developmental psychology
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and sociocultural theory, Lev Vygotsky (1896-1934 AD) focused his work primarily
on demonstrating that the social interaction of all people influences learning and
cognitive development, that is, the beginning and development of critical thinking
from birth to old age. According to Redager (2015), Vygotsky firmly believed that
thinking and language were intrinsically linked and that language and the
sociocultural environment of students play a crucial role in cognitive development.
According to him, communication is only a branch of language, and its true purpose
is to help think and solve problems. According to Vygotsky's sociocultural theory, the
role of adults and more advanced peers is to provide support and guidance to
younger learners to help them cross the zone of proximal development (ZPD), which
could be described as the gap between what they are already capable of doing and
what they cannot achieve on their own. Despite his premature death at the age of
37, Vygotsky's legacy on the social and cultural context of learning has inspired

multiple educational studies and research.

While it is true that Vygotsky is the precursor of constructivism, it was Jean
Piaget (1896-1980 AD) who promoted and refined this theory. Piaget established
that knowledge is not a copy of reality, but a construction that each person develops
from information they already have and from interaction with their environment.
(Universidad Panamericana, 2023) Piaget promotes constructivism in his
pedagogical model by emphasizing the knowledge offered by parents or educators
of students by actively helping them build their own knowledge. Because of this,
constructivism has created a pedagogical current that places the educator as a

facilitator of learning, rather than a transmitter of information. From here arises the
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"Piaget Learning Theory" which, according to Regader (2015), assumes that the
innate curiosity of children is the driving force of learning to an equal or greater extent

than the information offered by parents or educators.

One of the most recent pedagogical currents was the one proposed by Paulo
Freire (1921-1997 AD). He establishes the concepts for the education of the people
in a parallel relationship between teachers and students. For Freire (2001) The
conception of human beings as historical beings and the importance of analyzing the
historical context in which we develop has a special importance in thought. Friere is
completely convinced that the task of educating will be authentic to the extent that
the integration of the individual into his social reality is sought and a process of
recreation, communication, socialization, search for solidarity and independence

and autonomy can be created in the student. (Universidad Panamericana, 2023).

Sanchez Delgado (2005) concludes: The distance between what the great
pedagogues say and what happens in daily classroom practice has been, is and will
continue to be very noticeable. “The journey we have lived through the centuries
offers the option of thinking. Thought is what has led humanity to reach truths that
less than a century ago seemed unimaginable; the history of learning is fundamental
in the development of the human being, since it has allowed us to grow, develop,
broaden our horizons and deepen our personal experiences.” (Sanchez, 2005, p.

234),
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2.3 Andragogy

Until relatively recently, the concept of andragogy was not yet present in the world
of education. The pedagogical educational model prevailed at all educational levels,
until authors such as Kapp (1833), Lindeman (1944) and Knowles (1984) among
others, began to express in their works that pedagogy was inadequate as an
educational model for older people. Kapp (1833) believed that the right to seek
knowledge is not exclusive to young people, adults also have the same need. Kapp's
andragogy was significantly based on Greek philosophy and more specifically on
Plato's ideas, in which he framed that as adults some consequences of our own
knowledge can be corrected and improved. Kapp was a defender of self-knowledge,
he believed that individuals who know themselves are capable of lifelong learning.
In Kapp's own words: "Education is a mental propagation for reproduction of human
manners; this happens by stimulating the germ of self-development'. (Kapp, 1833,
p. 269). For Kapp, adult education is a social construct, in which adults must be
adequately prepared to confront any type of situation in which they are forced to

make decisions.

At the beginning of the 20th century, when adult education was beginning to
be systematized in the world, the standard pedagogical model was the only one
available. Sooner rather than later, discontent among adult students and adult
educators with the pedagogical strategies of the time grew to such an extent that the
school dropout rate increased significantly. The reason for the discontent is that
several of the characteristics of the pedagogical model were not designed for adults.

Pedagogy was designed so that the teacher functions as a conduit for transmitting
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knowledge, using readings, notes, memorization, recreational activities, puzzles,

and examinations (Knowles, 1970).

Lindemann (1944) externalized that adult education had become a
requirement for modern societies, however, at that time, no established educational
institutions seemed to want to take responsibility for this need. In Lindemann's own
words: "Adult education begins where academic education leaves off. If academic
learning does not motivate its participants for adult education, then academic
education must be regarded as partial and incomplete". (p. 115), implying that if the
educational needs of older people are not taken seriously, they will never be able to

be offered a decent quality education.

It was not until 1970 that Malcolm Knowles defined andragogy as a category
of cognitive theories in which adults are allowed to analyze the material given to
them in the classroom and learn by making connections between the teaching
material and their own personal and life experiences. Knowles' andragogy is based

on five key characteristics:

1. Self-concept: As a person matures his/her self-concept moves from one of being
a dependent personality toward one of being a self-directed human being

2. Adult Learner Experience: As a person matures, he/she accumulates a growing
reservoir of experience that becomes an increasing resource for learning.

3. Readiness to Learn: As a person matures his/her readiness to learn becomes
increasingly oriented to the developmental tasks of his/her social roles.

4. Orientation to Learning: As a person matures his/her time perspective changes

from one of postponed application of knowledge to immediacy of application, and
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accordingly his/her orientation toward learning shifts from one of subject-
centeredness to one of problem-centeredness.

5. Motivation to Learn: As a person matures the motivation to learn is internal
(Knowles 1984, p. 12).

Basically, andragogy states that adult learners are motivated to learn by
internal and external factors. Knowles (1980) argues that adults have a belief that
their learning is centered on the problems of their orientation, and this is something
that educators should consider when planning their classes with this sector. These
are some factors that PSTs should consider, especially when starting to work with

them without having some experience.

2.3.1 Senior adults learning needs

Nowadays, EFL learning is one of the favorite hobbies of seniors, as it is an activity
where they spend their free time learning something new that involves them
participating and communicate. However, the most difficult aspect that PSTs face is
how to teach another language to the senior learners properly. That is why, the main
objective of PSTs is to search and identify different andragogical approaches and
strategies, teaching methods and teaching techniques for teaching English to
seniors. The second objective, on the other hand, should be to identify the problems
that students have when learning a foreign language. And last but not least, to
identify the motivations for learning and what benefits they get from it. After
understanding these three objectives and carrying them out, PSTs should be able to

use different approaches/methods/techniques to improve teaching to seniors.
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For Gabrys-Barker (2020), it is necessary to take into account the educational
needs of adults when creating learning strategies that go beyond classroom
instructions to promote students' autonomous learning. This is where the motivations
and needs of individuals come into play; motivation is one of the most significant
aspects when learning EFL, since this means that there is a reason to carry out an
action and consequently, the will to achieve a particular goal (Kacetl & Klimova,
2021). In relation to the need for older people to learn English, since this sector no
longer needs it to use it in the workplace, their motivation becomes more personal
than professional. Senior adults in Mexico learn a second language for many
reasons, including: as a new way to spend time, exercise their mental skills, keep
busy, socialize with other people, however, the reason why most of this sector is
determined to learn is to communicate with relatives abroad and someday maybe,
travel abroad. According to Gabrys-Barker (2020), due to increasing globalization,
immigration created a communication challenge between seniors and their family
members in other countries. In Mexico, children of this sector commonly immigrated
to the United States and had offspring there, creating the need to communicate in
another language with their grandchildren and, in some cases, to leave their country

for the first time at an advanced age.

2.4 Contrasts between pedagogy and andragogy

Since the concept of andragogy emerged, several comparisons have been made
between pedagogy and andragogy. These comparisons are mostly based on the
behavior of the teacher and the students in the classroom. Loeng (2023) points out

that for a reasonable comparison to exist, both concepts had to be clarified, since
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both are unambiguous. Pedagogy, according to Shah and Campus (2021), is
synonymous with teaching or education, particularly to children in the school
environment, while Knowles defined andragogy as the art and science of helping
adults learn (2014). Quoting Loeng (2023): "To declare that pedagogy should be
replaced by andragogy is almost empty of meaning if the basis of the understanding
of the concepts is not specified" (p. 40). Referring to the fact that comparing
andragogy with pedagogy without taking the different conceptions into account is

inappropriate.

Purwati, et al. (2022) and Hughes et al. (2013), highlighted six significant
differences between both educational models. First, in pedagogy, students study
systematically in their school environments and learn to pass exams and get good
grades, while adults learn for more specific and purposeful reasons. Second, in
pedagogy the process of educating and learning is based on a student-guided
approach, while in andragogy the student is self-directed to learn and the teacher
offers feedback. Third, experiences and age between children and adults also impact
their learning, paraphrasing Thich Nhat Hanh, "it is always easier to fill an empty
cup". The fourth difference is the predisposition to learn, while children are sent to
school to learn, adults, for the most part, are driven to learn something new based
on their life, experiences, wishes and/or needs. The fifth difference is the type of
orientation that the students prefer, pedagogy depends on a mode of orientation
based on a curriculum in which the teacher offers the knowledge to the student, while
in andragogy the orientation is self-directed by the student, and the role of the

teacher becomes secondary. And the last difference is the motivation of the student,
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in this factor, the difference lies mainly in that, children are usually extremely

motivated to learn, on the other hand, adults tend to lose motivation more quickly. In

the table below, Purwati (2022), summarizes and classifies the differences between

pedagogy and andragogy mentioned above.

Table 1. Differences between pedagogy and andragogy characteristics.

Characteristics

Self-Concept

Experiences

Readiness to
learn

Motivation

Need to Know

Pedagogy

Children are more dependent
on the teacher in their
learning process.

Children, lacking experience,
gain their learning from the
teacher's experience.
Therefore, the source of
learning derives from the
teacher's experience.

Children receive instructions
from the teacher on what,
how, and why to learn.

Children are driven to learn by
external factors, such as their
parents, friends, and
teachers.

At their age, children don't
need to know the reason why
they are learning, so they rely

Andragogy

Teachers tend to be the
authority figure in the
classroom and the one who
makes decisions about what
and why children learn.

Adults, having more
experience, rely on their own
experiences and experiences
for their learning process. To
take advantage of students'
experiences, teachers must
employ independent learning
methods.

Adult learners are prepared
based on their social needs
and professional
environments.

Adults, on the other hand, are
motivated by their own needs
and desires, such as their job,
satisfaction, and family.

Before learning, adult learners
need to know why they need
to learn new subjects.
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solely on what their teachers
and parents teach them.

Problem- Teachers can employ a In teaching adult learners, a

Center teacher-centered approach, student-centered strategy

Learning based on a curriculum anda  should be adopted, based on
variety of teacher-centered problem-solving and student
strategies. performance.

Source: Purwati, (2022)

Purwati (2022) suggests that both learning theories andragogy and pedagogy should

be classified and applied depending on the context of application.

In conclusion, Loeng (2023) highlights some distinctive characteristics in the

pedagogy and andragogy debate:

*  When pedagogy and andragogy are compared, the idea that andragogy equals
traditional pedagogy, is generally taken for granted.

* Andragogy is generally conceived of in line with Knowles’s andragogy; Different
notions of andragogy are rarely accounted for.

* The fact that progressive pedagogy has influenced andragogy to a great extent
is rarely mentioned.

As a result, we realized that both educational models have been adapted and
applied to each sector in a different way, but starting from the same base. The
exploration of the concept of andragogy has provided us with many implications on
how, where and when to apply its characteristics in the teaching and learning
process, so that PSTs can use the six differences to be able to devise and create
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their own teaching methodologies depending on the context in which the PST is

teaching.

2.5 Methods and approaches in foreign language education of seniors

According to Ericksen (1978) real learning in the classroom depends on the teacher's
ability to maintain and improve the motivation that students bring at the beginning of
the course. Therefore, according to Vasylieva and Kholodniak (2022), there are
certain characteristics when teaching senior adults that PSTs should take into

consideration to keep students’ motivation high:

e Adults have a pragmatic approach to learning something, thus, they only learn
what they want to learn.

e Adults learn as they progress, so they want to apply their knowledge
immediately.

e The student's experience should be considered by the teacher.

e Learning should be informal.

e Various methods, strategies and approaches should be used to provide
multisensory perception.

e Assisted orientation as well as competitions should be avoided.

In terms of establishing which is the best method, strategy or approach to
teach adults, there is no real outcome, because they vary depending on each
individual, situation and context. Vasylieva and Kholodniak (2022) mention that
several authors emphasize self-study, practicing and repeating, others support the
search for knowledge through videos and pages on the Internet, other authors

recommend applying a variety of communicative methods that encourage the use of
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recreational activities such as games, reading groups or sharing experiences in
group or face-to-face conversations. Both Stowik-Krogulec (2019) and Clegg (1979)
agree that it is important to adjust teaching methods and materials to create a calm
and pleasant learning environment for senior adults. Schiller and Dorner (2022) point
out that motivational behavior has both a direct and indirect impact on the student's
attitudinal scale, making it either improve considerably more if the student has
objectives and goals to achieve or if he or she cannot advance due to loss of interest

in classes.

Kacell and Kilmova (2021) mention six studies conducted by teachers from
different parts of Europe and South America, one of which was based on the opinion
of the teachers and the rest were based on the point of view of the participants, all
of them students over 55 years old. Each of these studies uses a different learning
approach but all of them are based on the principles of communication. Kacell and

Kilmova (2021) show the results of the six studies conducted by teachers.

The first study by Garcia (2017) monitored 25 elderly individuals between 60
and 80 years old, using a teaching-learning method based on practice and repetition,
the students monitored themselves, self-evaluated and the teacher was only
available to correct and review that the knowledge they learned was not incorrect.
The result showed that the main strategy of the students was metacognitive and
using communication skills and social strategies. The main motivation of these

students is to travel and socialize.

Gruneberg and Pascoe (1996) studied 40 elderly native women from the UK

learning Spanish, all at a basic level, the method used in their teaching was the
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keyword method, this strategy uses keywords as a mediator between a word in
English and its meaning in Spanish. The results showed that the keyword method
significantly improved perceptual learning, that is, the memorization of English words
and their Spanish counterparts, and also of Spanish words and their English
counterparts (productive learning). The teacher used a gentle criterion of corrections

without instructions on how to learn.

Pfenninger and Polz (2018), used 12 German-speaking subjects between 60
and 90 years old in a 4-week intensive English course for beginners. Various
methods were used, in which reading and writing discussion groups, mental skill
games and YouTube videos with a methodology focused on the teacher's
instructions stand out. The results revealed that this methodology brought cognitive,

linguistic, and socio-affective benefits to the seniors.

Savina (2015), gathered 30 participants between 55 and 62 years old in a 72-
hour English course. The approach used was the communicative method and talks
about familiar topics, which improved listening comprehension and socio-affective
skills. But what Savina emphasizes most is that teachers should always be aware of

the immediate needs of students.

Schiller et al. (2020) included the study of eight foreign English teachers (2
German and 6 English) with around 40 senior students aged from 55 65 years old.
Their methodology was communicative teaching, with a student-centered approach
and autonomous learning with one-on-one coaching. The results indicate that
teachers should respond to students' needs while still promoting their autonomous

learning and motivation.
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Finally, Stowik-Krogulec (2019), conducted her study with 40 senior English
students attending classes at the university for the elderly in Wroclaw. The
methodology used was a student-centered approach, creating a calm and pleasant
environment as well as an immersive approach by adapting the teaching materials.
And in its results, it points out that the needs, abilities and preferences for learning
of senior students must be taken into account when designing second language

learning courses and methodologies.

The results of the previous studies showed the reactions of senior students to
various methodologies when learning English, the most notable thing as Kacell and
Kimova (2021) mention is that teaching a foreign language to older adults should
always be student-centered, mainly because each student, as an individual, has his

or her own learning needs.

In summary, Kacell and Kilmova (2021) highlight three areas to consider when
looking for a suitable approach for senior students: First, the learning environment,
a quiet and peaceful environment is perfect for older students, so this environment
must be adapted to their needs to create a learning atmosphere without interruptions
and situations that do not make them uncomfortable. In this way, it will be easier to

fully implement new learning methods and strategies.

Second, this area covers teaching methods, which, as mentioned above,
must be adjusted to the needs of senior students. Teachers should consider the
characteristics of each individual for the correct development of their cognitive

abilities. Senior learners are selective about what they want to learn and how they
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want to learn, so teachers should have an extensive repertoire of activities without

neglecting the autonomy of the student.

And third, Kacell and Kilmova (2021) suggest that teachers should always keep in
mind the motivations and needs of senior students. Usually, older adults are very
motivated to learn, however, most of them do not externalize this motivation, for this
reason, they must be constantly motivated intrinsically, even if they feel good and

comfortable learning on their own and doing the activities.

Kacell and Kilmova (2021) agree that these three areas contain the most
significant factors for successful teaching for older adults, which will help PSTs in
particular so that adults improve their learning, have an intrinsic feeling of happiness

and satisfaction with pure positive motivation that learning brings them.

2.6 Classroom management for seniors

As previously mentioned, self-awareness is of great importance to senior learners
(Knowles, 1984) and so educators must consider and adapt andragogical strategies
and apply them to this student-centered approach and their experiences focused on
self-learning. Classroom management is where PSTs find the real challenge when
teaching EFL to senior students, often due to their lack of experience and
preparation in carrying out material and developing learning strategies. Institutions
set the criteria for the objectives that the student must achieve and it is the educator's
duty to design the learning processes for the students, however, the main objective
of teachers is to ensure that they continually motivate the student and build on past

experiences and knowledge so that senior students set more complex objectives,
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improve their self-esteem and begin to produce their communicative skills to test and

improve their learning.

According to Radovan and Makovec (2015), classroom environment and
student and teacher attitudes significantly influence learning. The study by Radovan
and Makovec (2015) demonstrated higher correlations of satisfaction and learning
with a positive work environment and found higher rates of learning and satisfaction
in groups with well-organized classroom work, a caring and supportive teacher,

active learning and communication skills, and creative and varied activities.

2.7 Narratives of unexperienced teachers

Andragogy is an educational approach that could be considered in higher education
institutions in Mexico to prepare PSTs to develop their own guidance models for
adults. Knowles (2014) describes andragogy as an institutional approach based on
the theory of self-directed learning. However, Tasir, Noor et al. (2008) consider that
the use of the andragogical approach could be used sparingly, since some senior
students prefer a self-directed learning approach, while others do not. Some
students opt for a more traditional, pedagogical learning method; therefore, some
PSTs have adapted their learning models with a combination of both, pedagogical

and andragogical models, in their teaching processes.

2.8 Conclusions

This chapter included a description of the challenges PSTs face when teaching EFL
to senior adults, as well as the theoretical framework and literature review that
support this study. This literature review provided the theory and the concepts to

support the analysis of the data collected in the study.
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CHAPTER 3
METHODOLOGY

Introduction

In this section, we will describe the process to carry out the study based on the
researchers' own experiences to answer the research questions by presenting the
methodology, context, participants, instrument, data collection techniques and data
analysis. For this study, we decided to use a duoethnographic approach to reflect on
our experiences as pre-service English teachers for adults over 50 years of age in
the "English Counseling for Adults 50 and Over" program at the Benemérita

Universidad Autonoma de Puebla (BUAP)

3.1 Methodology

According to Kamble (2022) "a qualitative methodology chapter involves identifying
theoretical underpinnings of methodologies, nature and conditions of data chosen,
context being studied and roles played by the researchers" (p. 29). A
duoethnography is basically the embodiment of the participatory and emancipatory
intentions of the methodology, where researchers co-create a narrative by jointly
participating in the creation of meaning around particular phenomena (Norris,
Sawyer & Lund, 2012, p. 7). Lawrence and Lowe (2020) define duoethnography as
"a qualitative study methodology in which two researchers use dialogue to juxtapose
their individual stories and experiences in order to arrive at new understandings of
the world" (p. 1). In this duoethnography we carry out a narrative reflection of our
experiences of learning, using, and teaching English to senior learners. According
to Lawrence and Lowe (2020), narrative studies begin from the perspective of "the

self and society are narrative productions" and from those narratives, identities are
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constructed. Therefore, from Starfield’s (2020) perspective, the most important
resource of autoethnographies are the personal experiences of the researchers.
When two researchers and co-authors dialogue and relate their experiences, as
reflective practice, they deconstruct and enrich the narrative approach. We decided
to conduct this narrative study to share our experiences with PSTs through
conversations about our training as English teachers for older adults and to help
them carry out their andragogy preparation. This study also highlights adult learners

as a growing EFL learning sector in Mexico.

3.2 Context

Over the last decade, the teaching and learning of English has experienced
significant development in Mexico in both the educational and professional spheres.
Public and private institutions offer English learning curricular programs for various
educational levels and purposes. In the state of Puebla, the demand for English
teachers in Puebla from many sectors has grown significantly. Public and private
English classes are offered primarily for children and teenagers in primary,
secondary, and high school. They are also offered to university students and adults
seeking preparation for jobs requiring English as a second language (ESL).
However, the smallest segment is made up of older adults. This sector has been
growing in recent years, and although their motivations are not academic or
professional, they are increasingly seeking to broaden their horizons. Fortunately,

educational institutions are gradually giving them greater visibility and importance.
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In Puebla, the state's largest university offers a program called “Licenciatura en la
Ensefianza de Inglés” (LEI). This program is divided into two branches: Teaching

and Translation and is part of BUAP's Minerva Educational Model.

Fig 3. LEI Curriculum Map.

Licenciatura en la Ensefianza del Inglés 4 afios
Facultad de Lenguas
Benaméma Univeuidad Auténoma de Puebla:

PRIMAVERA PRIMAVERA OTONO PRIMAVERA OTONO PRIMAVERA
1

LENGUA META
INGLES Il

LENGUA META
INGLES Il

E iseflo,

EINM-002 EINM-250
TALLER TALLER TALLER SEMINARIO DE SEM. INVEST. Il
INGLES | INGLES Il INGLES V INVESTIGA | PROY
EINM-003 EINM-005 EINM-252 EINM-263 IDEI-204
A 4 V.' v
TALLER TALLER LITERATURA LITERATURA EVOLE. RISTO,
INGLES I INGLES IV INGLESA| INGLESA Ii DELALENGUA
INM-004 EINM-006 INM-; X
EINM-004 EINM-264 EINM-265 e
REDACCION pipAcTicA [ 00 Jl EVALUACION DISERIO SERVICIO PRACTICA
ACADEMICA E GENERAL DE ENSE, s - geie CURRICULAR SOCIAL PROFESIONAL
EINM-009 EINM-254 IGLES AP 1;"1‘”“1‘* : IDEI-200 $S0C PPRO
DESA. HABILID. ADQUISICION JESARROLLO
FONETICAY ] N 7alLERDE
PENSAMIENTO FONOLOGIA DEL _DE MATERIALES
COMPLEJO SN LENGUAJE HABILIDADES s
FGUM-002 EINM-259 it
DESA. HABILID FORMACION
USO DE TEC HUMANAY MORES) DOH PRAGMATICA pULSS DR
Y SINBXIS DISCURSO
INFO, YCOMU SOCIAL N EINM-261 il
FGUM-003 FGUM-001
OPTATIVA OPTATIVA OPTATIVA OPTATIVA OPTATIVA
28 Cr.

Source: Facultad de Lenguas BUAP

LEI graduates are highly qualified to work at many educational levels, from
kindergarten to university and adult education. They are versatile, flexible, and
capable of handling challenges and adversities at any given time. They also possess
a competent level of English (B2). Graduates are also trained in general teaching,

prepared to use a variety of methodologies and approaches to facilitate and enrich
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the teaching and learning process of English as a foreign language (EFL) at all

educational levels.

3.3 Participants

The participants, both Mexicans originally from the state of Puebla, have worked for
the public and private sectors as English teachers at various educational levels, from
preschool to higher education. Now a deeper description of us as researchers and

participants.

Participant 1: 'Consuelo' is 28 years old. Her native language is Spanish, she
studied the “Licenciatura en la ensefianza del inglés” at the Benemeérita Universidad
Auténoma de Puebla (BUAP). and she has six years of experience teaching in both
private and public institutions. She has worked across many academic levels,
including preschool, primary, middle school, and senior adults, teaching EFL. This
has allowed her to acquire diverse experience in the field of education, enhancing
her teaching practice and allowing her to develop effective strategies to deliver
higher-quality classes. She worked for eight months in the BUAP program "English
Tutoring for Adults aged 50 and Over", which allowed her to analyze the areas of
opportunity in her classes in order to motivate her students and foster meaningful

learning.

Participant 2: ‘Eduardo’, 28 years old, also a graduate of the “Licenciatura
en la ensefianza del inglés” at the faculty of languages of BUAP and teacher of
English as a foreign language, trained to develop varied and effective teaching
methodologies and strategies for all levels, with experience teaching at the primary,

secondary, high school, and higher education levels. The participant taught English
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classes in the graduate program at the Faculty of Electronics at BUAP for six months
and subsequently he also was a teacher during his professional internship in the
BUAP program "English Tutoring for Adults aged 50 and Over". This allowed him to
gain experience with the adult and senior citizen sector, helping him develop his
skills and methodologies for a different sector such as adults, opening up new

perspectives and strategies to offer higher-quality teaching.

3.4 Instrument

According to Norris et al., (2012) "dialogue helps promote the development of higher
forms of consciousness by the researchers" (p.13). Therefore, this study uses
narratives developed through a questionnaire to highlight the experiences that the
researchers and participants have developed as pre-service teachers when teaching
English to senior adults. The questionnaire was developed and administered by an
expert and professor at the Faculty of Languages of BUAP with the intention of
analyzing the perspectives of each participant on their experience as a learner in
order to discover what skills the participants developed, how they solved the
challenges they faced and how they felt while doing so. Each participant answered
the questionnaire separately, without knowing the other's answers until the data

analysis stage in order to subsequently analyze and compare the results.

3.5 Ethics of the study

In this duoethnographic narrative study, the researchers are also the participants.
Both participants, originally from the state of Puebla and graduates of the
“Licenciatura en la ensefianza del ingles”, and both 28 years old, have agreed to

share their experiences and careers as English teachers for senior adults in

43



narratives for the purpose of this study. The research is based on real-life situations
experiences which took place between 2019 and 2022 in different contexts in the

state of Puebla, Mexico.

3.6 Data collection

Data collection is divided into two sections: first, participants completed a
questionnaire about their experiences as senior adult English teachers; and second,
two analysis and discussion sessions which were conducted via Zoom, lasting 30 to
60 minutes over a two-month period, to explore participants' narratives and
outcomes in depth. Both sections explored participants' experiences, including their
professional training and career path, years of experience, and the setbacks they

had faced and overcome.

3.7 Data analisis

Once the data was collected and analyzed, it was compiled in different charts and
figures showing the participants' different perspectives and points of view during their
experience as PSTs in front of senior adult learners. They also recounted
experiences that left a lasting impression on them, situations that were completely
different for each of them, and external factors that influenced their careers. This

allows for a contrast between the strategies and skills developed by each participant.

3.8 Conclusion
The methodology used to collect and analyze information was provided in this
chapter. The tools and methods selected meet the researchers' expectations for

presenting the information needed to answer the research questions. The narratives
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provided offered the participants” perspectives on teaching English in new and

varied contexts. The results of the research will be presented in the next chapter.
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CHAPTER 4
RESULTS

Introduction

This chapter presents the results of this qualitative research in narrative form. The
information for this study was based primarily on the personal and professional
experiences of the researchers and participants during their time as pre-service

teachers of senior English learners. The results were organized in graphs and tables.

4.1 Summary of the study

The purpose of this study was to explore the preparation of future teachers for
teaching English as a foreign language (EFL) as well as to analyze and present the
challenges that preservice teachers will face when putting their training into practice
in the workplace and highlight older adults as a growing group in foreign language
learning. This study also raises awareness among future teachers and teacher
trainers about the importance of providing genuine, quality education to senior
students. At the time of this study, the participants worked in a similar context but in
different institutions in the city of Puebla. The instrument was used to present the

results in a narrative form through duoethnography.

4.2 Results
To obtain results, we read and analyzed it extensively to identify the problems and
challenges the participants faced during their professional development as English

PSTs for senior learners.
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Fig 4. Challenges the participants faced
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Figure 4. shows the challenges that the two participants for senior adults faced
throughout their preparation as English teachers. The themes were extracted from

the participants' narratives and are explained in detail in the sections below.
4.3 Participants” challenges identified in real teaching situations

The challenges were identified, analyzed, and presented in narratives by both
participants and researchers. Each challenge was highlighted for further description

in this chapter.
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4.3.1 Teaching Experience

There is a gap between theory and practice, and as PSTs, we realized our lack of
practice as soon as we encountered another new educational sector: senior
students. In the words of Eduardo: "/ didn't feel capable of handling a group of people
with clear needs and demands.” We realized that the needs of this sector are
different from those of children and adolescents. And as Consuelo mentions: "/
began analyzing the needs of the groups | was going to work with. Based on the
observations | obtained, | researched methodologies and approaches to find one
that could help me address those needs." It is common for PSTs to struggle with
teaching methods and applying what they have learned to real-life situations and
what we, as pre-service teachers. We agree on instructing students according to

their aptitudes and competencies.

4.3.2 Work environment

During our experiences, we realized that the workplace always influences the
implementation of an activity. Ideal conditions not only provide an optimal learning
environment for students, A good work environment help us as PSTs to develop our
creativity and teaching strategies, while promoting our development and working
more effectively. In relation to this topic, Consuelo mentions. “The environment in
which | worked was not a problem, as the facilities had everything necessary,
technologically speaking, to carry out any type of activity. In addition, the classrooms
were quite comfortable for the students. As for the students, the majority of the
population were retired people looking to spend their free time learning new things,

such as English. The other part of the population were housewives who wanted to
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continue learning the language since they had relatives abroad and wanted to
communicate with them on their own”. Eduardo said: “My internship in the BUAP
English program for people 50 and older was definitely where | had a real
educational experience with the seniors, and where | learned a lot from both my
advisor and the professor in charge of the program. The students were excellent,
they helped me a lot personally and professionally, | am also very grateful for the
patience and affection they showed me then and now, it was a very important stage

of growth for me”.

4.3.3 Motivation and dropo ut rate

One of the most difficult problems was motivating the senior students to learn. Some
learned as a hobby, some for a more personal reason, but most were not interested
in learning the language completely, just the essentials to meet their needs.
Consuelo shared this experience: "During one session, we practiced vocabulary
related to travel, and she was delighted to share stories about her own garden. This
helped her see the practical value of learning English, as she could talk about
something familiar in a new language. Over time, Yolanda’s attitude started to shift."
By meeting more of the students’ needs, we were able to solve the problem of lack
of motivation and reduced the dropout rate. Eduardo mentioned: "At least three
students improved significantly compared to their previous experience with

traditional classes with grammar and semantics.”

49



4.3.4 Feelings

For some PSTs, the first few days of teaching in front of a group are truly frustrating.
Class management is almost always the main challenge they face, especially with
third-aged students. Student behavior problems, keeping students focused, and,
above all, getting them to learn. Regarding feelings Consuelo mentions: “/ felt very
nervous and scared because it was something unknown to me. As | mentioned
earlier, | had no prior knowledge of teaching adults over 50 years old. | felt very
insecure about my abilities “. Eduardo: “It was difficult for me at the beginning

because of my doubts about how | should treat that sector of people”.

4.3.5 Andragogy Knowledge

Our first days as teachers of senior students were a challenge completely different
from anything we had learned in our previous preparation. Andragogy was a term
unknown to us. Consuelo: "I would like to have to be introduced to concepts like
"andragogy"” and the methodologies and/or approaches derived from it. | felt very
overwhelmed because | had no idea how to start the classes or what to expect”.
Eduardo: "I admit that the first class was very long. | didn't feel as confident in myself

as | did with the elementary school children."

4.4 Narratives of the participants

In this section, we will present the narratives of our first year of teaching as both
researchers and participants, which were the themes mentioned above: teaching
experience, the work environment, feelings about facing a new stage, self-motivation

and that of students, and limited experience in the field of andragogy.
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4.4.1 Teaching experience narrative

By reading the narratives, the first challenge we could identify was our lack of
teaching experience in a real context, as PSTs, our first day teaching helped us

differentiate the vision we had from the reality of how to be a teacher.

Consuelo says: “I began my teaching experience working with a group of high school
students (adolescents). Later, | had the opportunity to work with older adults, which

was a completely different experience. Having no prior training in andragogy, |

assumed | could use the same methodologies as with my previous groups. When |
was in front of a group of older adults, | realized my lack of preparation and felt very
insecure about my abilities. This reflection made me realize | needed to do some
research, and in the process, | came across the term "andragogy,” from which
several interesting topics emerged. | conducted a short survey to understand my
students' needs and, once | obtained the results, | designed classes tailored to their

needs, which motivated both them and me to continue learning together”.

On the other side Eduardo said: “Although my first experience as a teacher
wasn't with senior adults, but with elementary school children, | do remember that it
was a completely different experience from the preparation | had during my
university years. First of all, the demonstration classes that take place in preparation
classes with your classmates pretending to be your students are nothing compared
to a bunch of children who don't know you, don't pay attention to you, and won't keep
quiet. At that time, all the strategies and methodologies | was taught didn't work very

well, so | had to get creative and find alternatives to get the children to pay attention,
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have fun in class, and learn. Although at first it was a challenge to gain the students’
trust and appreciation, thanks to that experience, | was able to see the reality of

teaching firsthand.”

Both participants had a difficult first experience teaching older adults due to
their lack of preparation and knowledge in the field of andragogy, which leads us to
reflect on the importance of introducing this branch of teaching to new teachers.
Currently, the study of older adults has increased as this generation of independent

adults becomes more prevalent.

4.4.2 Work environment narrative

In this section we show the challenges that arose in the work environment during our

experience as PSTs.

Consuelo: “The environment in which | worked was not a problem, as the
facilities had everything necessary, technologically speaking, to carry out any type
of activity. In addition, the classrooms were quite comfortable for the students. As
for the students, the majority of the population were retired people looking to spend
their free time learning new things, such as English. The other part of the population
were housewives who wanted to continue learning the language since they had
relatives abroad and wanted to communicate with them on their own”. Eduardo
mentions: “Having worked with two distinct groups of students in different contexts,
| can say that the work environment influences both student learning and teacher
performance. The first group of students were children from a modest public

elementary school in the city of Puebla. The institution's infrastructure, although
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rudimentary, served its purpose. However, a computer lab was lacking, and the
classrooms lacked computers or projectors, or even some teaching materials. It's
also worth mentioning that there was some tension and reluctance among fellow
teachers to help each other, which was uncomfortable but didn't prevent me from
fulfilling my obligations. The second group was from BUAP's adult education
university, which has first-class facilities, all the necessary amenities, and 24/7
cleaning. The students are mainly adults over 30 years of age. The atmosphere was
generally pleasant, and the fellow teachers were kind and cooperative. Which made

the days more peaceful and made me feel more productive and motivated.”

The context that both participants describe in their narratives is similar,
referring to working with senior adults. It did not affect their work, as the location was
appropriate for carrying out their planned activities and did not hinder the students'

learning.

4.4.3 Feeling narrative

In this section we recount the narratives of the feelings we went through as PSTs in

our first teaching experiences.

Consuelo says: “The first feeling that comes to mind is nerves and a little fear, since
it was my first time working with adult learners. This didn't help me build a bond of
trust with my students. Upon seeing my youthful appearance, they made judgments
without knowing my work or my abilities. The students felt | was too young and
couldn't meet their learning objectives, which created enormous insecurity in me. But

I didn't give up. Thanks to this, | pushed three times harder and managed to show
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us that it was possible. As the classes progressed and | felt more confident in my
work, my students noticed it and also began to believe in me. By the end of the class
period, the students noticed a significant improvement in their understanding of the
English language, which led them to enroll in the next course. This experience
helped me realize that | was lacking a lot of preparation, which | would only obtain
independently since the university where | studied for a degree does not include the
subject of andragogy”. Eduardo adds: “I remember that during the first week with
children | was a little nervous, but the kids were incredible, they had a lot of energy,
so | decided to take matters info my own hands and make games for them to have
fun while learning. However, during my first week with older adults, it was a little
tougher. It was a completely unfamiliar context, so I felt very insecure; my mind kept
thinking about "what if | make a mistake" or "what if they don't like how | teach?" Fear
and doubt invaded me. But as soon as | entered the classroom and began interacting
with the students, | realized that | was better than | thought. Although of course there
are also difficult students with older adults, who can make you feel bad if you let
them. After those experiences, you end up acquiring personality and character to

face difficult situations or people.”

Both participants felt insecure and nervous, since when faced with the reality
of being in front of a group, they noticed that they lacked preparation, which they
gradually acquired, which made them feel more confident and that helped their

classes improve.
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4.4.4 Motivation narrative

In this section, we will address the difficulties we face due to the increasing dropout
rate and lack of motivation among students. The studies of the senior adults are not
mandatory or do not cover a curriculum, as is the case with children in their academic

training.

Consuelo: “As the class sessions went by and with the testimonies of my
students in the English course for adults 50 and older, | realized that the students
were losing motivation to continue learning the English language. They felt that their
age was an impediment to acquiring the language, since they felt they were not
retaining information as they did when they were younger. My students trusted me
to open up and share their concerns, so | began to research teaching methodologies
and approaches to choosing the most appropriate one based on their needs and
modify the classes so that they felt more comfortable and had a meaningful learning
experience. | chose the lexical approach since the students' goal was to speak and
communicate in the English language. | adapted my classes using the lexical
approach, which, to my surprise, was functional and helped the students feel more
motivated to continue in class since they noticed that their comprehension had

increased. This allowed them to improve their language skKills”.

Eduardo mentioned: “During the English course for adults 50 and older, there
were complaints from the administration due to a rising student dropout rate. They
claimed that the teachers weren't keeping them on track to complete the courses. |
remember feeling down because this cast doubt on my performance. When | spoke

with the senior students, some were sincere and mentioned not feeling motivated
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enough to continue for various reasons, although most of them suggested that it was
because they did not feel comfortable with the methodology | used. The students’
sincerity and kindness led me to improve my teaching strategies and methodologies
to help motivate them to continue learning. We implemented various dynamics and
activities so that everyone felt included and no one fell behind. In a couple of weeks,

it went from being a difficult situation to a completely rewarding one.”

4.4.5 Andragogy narrative

In this section, we present our experiences in a completely new educational sector.
Through this experience, we discovered that our training as teachers is not entirely

focused on older adults, which posed a challenge for both of us.

Consuelo established: “l was completely unaware of the term "andragogy”
before having to teach senior adult learners. We tend to generalize students and
assume that certain methodologies outside of pedagogy will work for us, but the
reality is that they won't. | had to do some research to learn about the branch of
"andragogy," since until a few years ago it wasn't widely recognized in the teaching
field. This is understandable because it wasn't common to have groups of senior
adults before. | am grateful for the opportunity to work in this sector, since | would
still be unaware of the wonders that andragogy offers. | would be able to continue
improving as a teacher and be more qualified to teach at any level | may encounter

in the future”.

On other hand, Eduardo says: “It didn't take me long to realize that the senior

sector was completely different from that of elementary school students. First of all,

56



the treatment they should receive is different; you simply can't teach a child the same
way you teach an elderly person. The methodology I learned in my training wasn't
entirely useful to them, and they let me know. Thanks to the advice of fellow teachers
and my advisors, | was able to change my approach and devise other methodologies
so the students would feel more comfortable learning. This led me to realize, in

retrospect, that | wasn't as fully prepared in the field of andragogy as | had thought.”

Currently, these groups (adult senior learners) have been on the rise, thanks
to the fact that many people have the opportunity to enroll in courses that will help
them learn new things. Therefore, it is important to give them a voice and relevance

so that all teachers can prepare and teach classes that are useful for this population

group.

4.5 Discussion
This section presents the analyzed results of the participants' narratives based on
their experiences as PSTs for senior learners. The results are based on each theme

mentioned above.

First, regarding their teaching experience, both participants, as PSTs, had
little or no experience teaching in general, which made teaching a different group of
students, such as senior adults, a greater challenge. Situation similar to that
explained by Maharani and Eithriani (2023): Within teacher training, there is a clear
gap between theory and practice, with PSTs better able to perceive the difference
between their vision and reality. However, when exposed to this situation, both

participants were able to overcome the challenges that arose thanks to their training.
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Although not entirely focused on andragogy, they knew how to use the tools at their

disposal.

Regarding the work environment, both participants agreed that their sessions
were mostly enjoyable, which significantly helped them stay motivated and in a good
attitude to carry out their work, while improving their teaching strategies and gaining
experience, Prosser and Trigwell (1997) reinforce this fact by explaining that there
is a variation in the conceptual approach to student-centered teaching that is more
systematically related to variations in both student and teacher perceptions of the

environment.

Regarding emotions, both participants felt affected by negative emotions
during their first steps as teachers. They shared feelings of insecurity and fear when
facing a new professional challenge. Consuelo and Eduardo expressed that they did
not feel sufficiently prepared to face the elderly sector. However, with practice,
patience, and exposure to this environment, they will be able to stop being PSTs and
perfect their skills. It is normal for first-time teachers to experience insecurity, fear,

and nervousness according to Maharani and Fithriani, (2023).

One of the biggest challenges participants faced was the lack of motivation
and high dropout rate among senior students. In Consuelo's case, some students
were open about their goals and motivations, while in Eduardo's case, the situation
was more related to the class style. In any case, dropout is more common among
older adults because they don't feel compelled to fulfill their goals, so participants

chose to draw inspiration from Purwati et al. (2022), who suggest that teachers

58



create a supportive environment for students to continue their learning process and

foster it through engaging methodologies and strategies.

Finally, the participants' andragogy competence at the time they began
teaching senior students was practically zero for both; the term "andragogy" was
unknown, and they were limited only to the practices they had had in their university
studies. Andragogy, in contrast to the pedagogical assumption that young students'
need to know is driven by what they must learn to pass an exam or achieve academic
recognition, presupposes that adult students' need to know is motivated by the desire
to apply learning to some aspect of their professional or personal lives (Ferreira &
MacLean, 2018). Thus, the participants had to adapt to the situation and, based on
their preparation, modified their methodologies to adapt them to the needs of the
senior students. In his comforting words: "I had no idea how to start the classes or
what to expect." Eduardo concludes: "l wasn't as fully prepared in the field of

andragogy as | had thought."

4.6 Conclusions

This chapter presents the results of the qualitative data. All the challenges that future
teachers of senior students faced during their professional development were
addressed, such as a lack of actual classroom experience, little or no knowledge of
andragogy when teaching senior adults, and the difficulty of retaining students so
they don't drop out and feel they are truly learning, among others. The implications
of the findings, the study's limitations, and its contributions are presented in the next

chapter.
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CHAPTER 5

THE CONCLUSIONS

Introduction

This chapter presents in-depth conclusions and reflections from both participants in
this duoethnography, followed by the answers to the research questions
established in the beginning of the study. It concludes with the participants' final

conclusions, experiences, and recommendations.

5.1 Summary of the study
This study was conducted to highlight the growing senior education sector and to
share our experiences with pre-service teachers so they can consider further

training in andragogy and offer higher-quality teaching.

To obtain the results, both participants completed a survey in which they
shared their experiences teaching seniors, the challenges they faced, what they
learned from their experience, and their personal reflections. The results of both
surveys were then compared for analysis and comparison. Based on this, a table
was created showing the comparisons between the two participants to obtain more

precise results.

5.2 Summary of main findings

This research revealed that future teachers need further preparation in the field of
andragogy and all the possibilities it offers. Based on the experiences and reflections
of both participants, we were able to confirm that it is of utmost importance to

consider preparing in this field. Since the LEI curriculum does not consider
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andragogy as a subject, this leaves students in this program unprepared in this area.
For this reason, we did not have the necessary tools to face the challenges that
working with adult learners entails. One of the biggest challenges for us was
maintaining our students' motivation to continue in classes, due to our lack of
preparation in the field. This forced us to independently research methodologies or
approaches that could help us meet the needs of the group. In our opinion, the lexical
approach was the most appropriate since the students wanted to speak and

understand English quickly.

Taking this approach, we were able to organize the sessions in a structured
and functional way for the students. As time went by and we gained more
experience, we decided to express our experiences, challenges and reflections in
this research. We decided to use duo ethnography as a narrative research method,
to share from the perspective of two LEI graduate teachers the experience of
teaching English to students aged 50 or older. The information collected came from

our lived experiences facing this challenge in the form of a narrative study.

5.3 Answering the research questions
The following research questions were developed to guide this duoethnographic

study:

5.3.1 RQ 1.- How prepared are LEI pre-service teachers to teach senior

adults, based on the experiences of two novice teachers?

The participants shared their narratives from their pre-service teachers experiences

for this research. During that time, they faced several challenges that led them to
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explore new teaching methods to carry out the assigned task. As teachers who
graduated from the LEI program at BUAP, we agreed that we lacked prior knowledge
in the field of teaching "andragogy." As we can see in the LEI curriculum map (Fig.
3. LEI Curriculum Map), there are no subjects focused on andragogy. Therefore, we
had to learn on our own, and this led us to develop our own skills and methodologies
in the subject to be able to offer high-quality classes to senior students in their first

sessions.

5.3.2 RQ2.- What are the challenges that LEI pre-service teachers face

when teaching English to senior adults?

The challenges faced by the participants were analyzed and resolved in different
ways. The most important were their lack of teaching experience and lack of
preparation as pre-service teachers in the field of andragogy, in addition to their
insecurity and fear when presenting themselves to a new group of students. The lack
of motivation and high dropout rate among students due to dissatisfaction with the
classes and a lack of connection with the participants (pre-service teachers). Another
challenge was the work environment. While the work environment was pleasant
among colleagues, in the case of the student-teacher relationship, there was little
compatibility, as some of the students were reluctant to be taught by two young

teachers.

The solution we found for these problems was primarily to research strategies
and methodologies related to andragogy. In Eduardo's case, he approached experts
for advice and to address his current concerns. As the sessions progressed, with

hard work and dedication, the participants gained experience and character, which
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made them feel more confident and trust their abilities and skills in front of the group.
To address the problem of low motivation and student dropouts, the participants
investigated the cause and concluded that the classes were not meeting the
students' personal needs, as some did not consider it necessary to learn all the
components of the language; they only wanted specific things. Based on this, we
developed a study program based on the lexical approach to help them learn in a

practical and functional way.

5.3.3 RQ3.- What strategies could be used to effectively teach senior adults?

Recognizing our shortcomings and limited competence in andragogy, we discovered
that the best strategy we could adopt was to investigate the students' needs. For
example, unlike younger students who are required to take their curricular classes,
senior learners do not study English to obtain a language certification or as a job
requirement, as most of them are retired. Some want to learn English because they
would like to travel, or because they have family abroad and want to communicate
with their loved ones, or simply as a hobby. They are not willing to learn, so they are
not interested in traditional curricular classes. Then, it is necessary to use different
methodologies or approaches to teach senior adults. In this study, one of the
approaches used was the lexical approach used by Consuelo, as she identified the

need of senior adults to acquire functional vocabulary to travel.

5.4 Limitations of the study
As with most studies, some limitations often arise. For us, these were our lack of
familiarity with andragogy and all the methodologies it offers, our lack of experience

working with senior students, and our lack of understanding of their context, their
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prior knowledge, and what they wanted to achieve in the course. By answering all
our questions through our research, we determined that the best approach we could
use was the lexical approach. After implementing this approach in our classes, the
senior students' interest increased. Since the main need of this group was to
communicate with their families, as they felt the classes were more functional and
focused on their purpose, their motivation grew, and the results of the class were

positive.

5.5 Directions for further research

This research could be an introduction to a world of future research on the use of
andragogy and the methodologies and/or approaches that emerge from it, leading
to more engaging and interesting classes for senior students. Currently, the field of
senior learners has been growing, as we are in a generation in which older adults
are more independent and decide to resume their studies upon retirement.
Therefore, it is important for teachers and new teachers to prepare in this area.
Looking to the future, we believe it would be interesting to continue exploring this
field, since students' conditions and needs can vary. This would allow us to
understand and propose the use of methodologies that emerged from andragogy,

thus becoming better qualified to work with this sector.

5.6 Final Conclusions

The results of this research were based on the experiences of two pre-service
teachers of senior learners, with the goal of improving their teaching skills for this
new sector. Both participants, Consuelo, and Eduardo, faced challenges that led

them to improve both personally and academically, with the students playing a key
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role. After this experience, both participants decided to continue improving their
teaching skills and competencies. Upon completing their university studies, the
participants used these acquired experiences to face new challenges in the
workplace. Consuelo and Eduardo decided to continue in the senior learner sector,

giving private lessons, knowing that they would face new challenges.

5.7 Final reflection

The development of this research was a challenge in several aspects, from the lack
of experience of both participants in teaching senior learners, their lack of knowledge
of the branch of teaching "Andragogy" and its writing, since in a duo ethnography
the information provided was produced by us, (Consuelo & Eduardo) and not from
bibliographic references. In words of Consuelo: “Conducting this research is of great
value to me as it is the culmination of a months-long project and allows me to share
my experiences working with senior students with new pre-service teachers. | am
pleased to address the topic of andragogy, as it was a great discovery for me at the
time, allowing me to improve the way | was teaching. | hope to continue sharing my
learnings from my work experience and further disseminate andragogy”. Eduardo
concludes: “As we mentioned before, during our experiences as PSTs for senior
students, | realized how little or nothing the LEI program teaches us students about
Andragogy. Standing in front of a group of adults with no preparation or experience
with this sector was a significant challenge. | believe that older adults are a growing
sector, and both institutions and experienced teachers should consider their
motivations to offer them quality classes based on their needs. Our motivation for

conducting this duo ethnography is to give visibility to this booming educational
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sector and to share our experiences with future teachers who graduate from the

wonderful LEI program”.
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Appendixes
Appendix A: Survey of participants' previous experience working with senior

students.

This survey presents the questions and answers that research participants
provided to provide more context about their experience working with senior

students.

1. Do you remember your first time in a real classroom? that is, when you faced
your students by yourself.

Consuelo: Yes, | remember. That day | was very nervous because it was my first
time working with people aged 50 and older. | didn't have the experience, but still, |
decided to take on the challenge and see it through to the end. At the beginning, the
students didn't trust my abilities as a teacher because of my young age, but as the
session went on, | became more confident in what | was doing, and | was able to
transmit that confidence to my students. | was afraid | wouldn’t be able to achieve
the goals | had set, and | was also scared of the students' initial reaction. Fortunately,
as the days went by, they ended up accepting me so much that by the end of the
course, | had maintained the friendship of some of my students.

Eduardo: | remember feeling very nervous, It was during the class on teaching
experience with children, at the Jesus Martinez Ortega primary school, near the
"facultad de lenguas", | taught a group of sixth graders, and the children seemed
calm at first sight, their teacher, Miss Alicia, had taught them well how to behave
when visitors came to the classroom. Even though the first day | only went to
introduce myself to the group next to the director of the institution, | remember
thinking about how | was going to conduct my first class, what topic, teaching
materials, and activities. | was completely nervous but even more excited. The first
day as an English teacher was, in fact, enjoyable and satisfying, children were polite
and attentive, although it was a simple subject, the children participated actively in
the class. It was a wonderful experience

2.- How prepared did you feel when you started teaching on your own?
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Consuelo: | began analyzing the needs of the groups | was going to work with. Based
on the results | obtained, | researched methodologies and approaches to find one
that could help me address those needs. Using that approach and its techniques, |
developed a small workshop. | planned my lessons based on the lexical approach,
which | believed was the most suitable for working with the students. As the sessions
progressed, | made modifications that | felt were necessary to improve the
experience and enhance the acquisition of a second language (English).

Eduardo: To answer, | must separate this question into two: first, the first time | taught
children, | felt very confident in myself because of all the experience | had acquired
during my classes at the university, although little, | had some experience with
children before, with the help of my teachers, so, as | said before, the first class |
gave on my own to elementary school children was very personally and
professionally rewarding. In contrast to the first time | taught adults. My first feeling
with the adults was that they thought: "This guy doesn't know how to teach." Some
just watched silently, while others impatiently looked at the time on their cell phone,
stroked their chin, or sighed to endure the time and finish the class. | admit that the
first class was very long. | didn't feel as confident in myself as | did with the
elementary school children, but the drive to do things the best | could was always
there. The reason for this is simple: | didn't feel capable of handling a group of people
who have clear needs and demands. If an adult notices that you don't know
something, they immediately question your ability to teach. Comments between
them are not long in coming, and nerves begin to take over. | didn't have the best
time. At the end of the class, my tutor tried to cheer me up by saying: "Relax, this is
always the first time." But | knew that | could have done better.

Cristébal Eduardo Salazar Flores.

3.- What did you wish/realize you did not learn in LEI?

Consuelo: When | started planning my classes, | realized that | didn’t know how to
teach people over 50 years old. | began researching and discovered that there
wasn’t a course at the university that prepared us for such a scenario. | would have
liked to be introduced to concepts like "andragogy" and the methodologies and/or
approaches derived from it. | felt very overwhelmed because | had no idea how to
start the classes or what to expect. By relying on my research and the experiences
| gained daily in class, | gradually learned and understood what the term "andragogy"
means. | believe it's important to expose new generations of educators to the study
of andragogy so they can be better prepared and not solely focus on teaching
children, teenagers, and young adults.
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Eduardo: | firmly believe that what | lacked during my classes at the university was
to have a little more experience with different educational levels. Most of the classes
on pedagogy and methodology, etc., are mainly aimed at children. Yes, there is
teaching experience with adults, general didactics, and teaching methodology. The
audience during the classes are people who, like me, are in training and respect the
individual process of each person, and the teacher, who acts as the main guide on
how each person should act during their classes, without judging, being impartial
and with all the desire to help as a professional above all. A completely healthy
environment and different from the real world, with adults waiting to receive a class
of the best quality for which they also paid. Any doubt or mistake that one made was
severely criticized, not with words, but with a perfectly visible face of dissatisfaction
and an "ok, thanks" that said it all.

4.- In which contexts have you taught English?

Consuelo: | feel very fortunate to have had the opportunity to work with almost all
levels, from preschool to adults over 50 years old. Working with such varied levels
has been incredibly enriching for me, as it has made me aware of the differences in
needs. | have also worked in both public and private sectors. | have the ability to
adapt to changes and solve any challenges that may arise.

Eduardo: In my early years as a student, it was during classes at the university, later
it was during the subjects of teaching experience with children at the Jesus Gonzales
Ortega elementary school, as | said before, and teaching experience with adults in
a private school. Community service in the BUAP program: English for adults 50 and
older, Professional Practice in the Faculty of Electronics, also from BUAP and
working, | have taught classes at the elementary level at the Miguel Hidalgo y Costilla
elementary school in Teziutlan. Currently | give private classes to people who hire
me.

5.- Can you relate your first teaching experience? Context, students, level, and
so on.

Consuelo: Of course! My first teaching experience was in 2018 at the middle school
level. The school was public, and | was in charge of second-year middle school
students. | had three groups, each with 30 students, and their English level was A2.
| was fortunate to start the school year with them and worked with these groups for
four months. Being my first-time teaching, | was very nervous because it's not the
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same to "practice" teaching with university classmates as it is to teach teenagers
who are often pressured to pass the subject, unlike those who take classes out of
interest and a desire to learn a second language. Honestly, the first few weeks were
challenging for me because | didn’t know my students, | didn’t know what they
expected from my classes, and, at that age, let’s just say their behavior isn’t always
the best. As the weeks passed, | began to understand their learning styles and
needs, which allowed me to make adjustments to my classes and work more
effectively with them. We also built a student-teacher trust bond, which helped a lot
because they felt comfortable sharing with me whether they were learning or not. It's
an experience | remember fondly, and | truly hope my former students are doing
well.

Eduardo: It was during my second year of college, my father, also a teacher, along
with some of his co-workers and comrades held a camp during the summer of 2016,
at a school in my hometown. My father hired my sister and me for that summer camp,
where | taught English, and my sister, as a doctor, gave health and hygiene classes.
| taught English to children in third, fourth, fifth, and sixth grade, from different
environments and places. The classes were not very elaborate, they were just
children's videos to learn English and we did a few activities with games and songs,
in others, we practiced some sports and competitions where the groups that lost had
some penalty tests related to English. Although it was not a real classroom
experience, it made me know that teaching was my calling and that it was what |
really wanted for a living.

6.- What were the main challenges you faced in your first teaching
experiences?

Consuelo: The main challenges | faced in my first years of teaching were adapting
to different contexts. It's not the same to work in a public school as it is in a private
one. Also, the changes that occurred after the pandemic were challenging. Students
got used to online classes, and it was difficult for them to adjust to the in-person
format. Another challenge was dealing with some parents’ concerns, as they didn’t
trust my abilities, thinking | was too young for the responsibility of teaching. However,
over time, I've managed to build more trust with the parents.

Eduardo: As | mentioned before, managing groups of adults and seniors in general,
and building confidence and character during classes was difficult for me at the
beginning because of my doubts about how | should treat that group of people. It is
completely different to manage a group of elementary school children, where the
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teacher is the authority and there is a certain power in reprimanding a child who does
not behave well, than to manage an adult who is not interested in what you are doing
and who you can end up offending if you make a wrong decision. | think that is the
biggest challenge | have faced as a teacher.

7.- How did you solve them?

Consuelo: | have worked hard in recent years to update myself on new teaching
methods. Working in a bilingual school has forced me to integrate neuroscience into
my classes, as well as incorporate the new SEP educational system into my lesson
plans. | have also learned to work with projects and connect various areas with the
current English program. | have attended courses and teaching conferences, which
have helped me meet other educators and share experiences and learnings.

Eduardo: Mainly it was understanding that adults are not children, they should not
be treated in the same way, and there is no need to establish an attitude of demand
towards them. They are adults, they are fully aware of their goals and their decisions,
if they are not willing to learn, whatever the reason, they are free to participate or not
in class, whoever wants to learn will be well received and will have the best class
they deserve and the best of attention. | understood that to make classes more
attractive for adults | simply had to treat them with the greatest respect and focus on
teaching the best | could and those who have the desire to learn will join in on their
own. However, we must not leave aside the methodology, for some cases the
development of the class plays a crucial role, some people opt for a simpler and
more concise learning approach, so changing the method a little also helped a lot.

8.- How did you feel teaching adults older than you? How did they react?

Consuelo: | felt very nervous and scared because it was something unknown to me.
As | mentioned earlier, | had no prior knowledge of teaching adults over 50 years
old. | felt very insecure about my abilities. In the first session, the students didn't trust
me much because of my youthful appearance, but once the class started and we
began working, they could see my preparation in the area and became more willing
to participate in the class.
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Eduardo: My firstimpression was that they judged me a lot, both for my attitude and
my way of teaching. To start with, they changed their usual teacher for me, who had
never had any experience in teaching older people. So the first day everything felt
like an uphill struggle. For some, it was a pain to stay an extra hour of class, for
others it was boring, some did not understand what | was saying, others were
impatient to finish, and of course, | would occasionally interrupt the class to nervously
ask if everything was clear, to which | only received a long YES from two or three
students, others did not even bother to answer. The class went by with only one
person asking a question and nothing more. Two ladies of about 50 - 54 years old
took pity on me and told me at the end of the class that the subject was clear to
them.

9.- How was your interaction with your senior students?

Consuelo: The interaction | had with my students was that of a student-teacher
relationship. | worked with them five days a week for 7 months in the mornings. We
built a trust bond, and during the breaks, they would share their experiences with me
and give me many life lessons. At the end of my service, | maintained a friendship
with some of my students for a few years. We tried to keep in touch, but some of
them had to move abroad due to family reasons.

Eduardo: After the first not so good day, things started to improve, the students soon
began to interact in class and to have a little more patience with me, | tried to give
them my best and they noticed it, although there is always someone who does not
finish joining, in this case a lady of about 49 years old that | never really liked, at first
| tried to get her to participate and not be so serious, but the more | did it, the less
she liked me. So | decided to make the class more general so that the participations
were voluntary and in groups or pairs, in this way this helped her to get along better
with her classmates and participate more regularly if she wanted.

10.- What actions did you implement to teach senior adults?

Consuelo: To teach senior adults, | implemented several strategies to accommodate
their unique learning needs: Personalized Approach: | tailored lessons to be more
relevant to their lives, incorporating topics they could relate to, such as daily
activities, hobbies, and experiences. Slower Pace and Clear Instructions: | made
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sure to speak slowly and use simple, clear language to ensure understanding. | also
provided written instructions or visuals when necessary. Engagement and
Interaction: | encouraged a lot of interaction and discussions, allowing them to share
their experiences and learn from each other. This created a comfortable and
engaging learning environment. Repetition and Reinforcement™™: | focused on
reinforcing key concepts through repetition and practical application, which helped
with retention and confidence. Use of Technology: | introduced basic technology
tools in a simple and accessible way, helping them feel more comfortable with online
resources or interactive materials. Patience and Empathy: Understanding that
learning a new language at an older age can be challenging, | ensured to be patient
and empathetic, providing encouragement and acknowledging their progress.

Eduardo: Although the classes were going normally, some students expressed their
concern at not understanding complex terms or more detailed explanations, things
like not knowing how to differentiate between nouns, adjectives, prefixes, suffixes,
etc. They knew what each thing was, but the terms confused them, so on the advice
of a colleague, | decided to change the focus, using the lexical approach, which
would make the classes more dynamic and direct to the subject that had to be
learned, giving enough vocabulary to engage in a situation that requires
conversations, with predetermined questions and answers to everyday situations. In
this way, we avoided inferring in the linguistic terms and would move on to practical
situations that require previous vocabulary and common situations.

11.- Can you write about a successful story you experienced during your
classes with senior students?

Consuelo: One of the most memorable and successful experiences | had with senior
students involved a particular student named Yolanda, who was in her early 60s.
She was initially very apprehensive about learning English and doubted her ability
to pick up a new language at her age. Maria had never studied English before and
felt out of place in the class, often saying she was too old to learn something new. |
knew that building her confidence would be key, so | focused on creating a
supportive and relaxed environment. | personalized the lessons, incorporating topics
she loved, such as travel, which she was passionate about. During one session, we
practiced vocabulary related to travel, and she was delighted to share stories about
her own garden. This helped her see the practical value of learning English, as she
could talk about something familiar in a new language. Over time, Yolanda’s attitude
started to shift. She began participating more in class, asking questions, and even
helping her classmates. The breakthrough came when we held a small class
presentation about our hobbies. Yolanda was initially hesitant, but | encouraged her
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to speak about her gardening experience in simple English. Not only did she speak
confidently during the presentation, but she also received praise from her
classmates, which further boosted her confidence. By the end of the course, Yolanda
had made incredible progress. She could engage in basic conversations, understand
simple instructions, and even use English to describe her gardening techniques. The
most rewarding part was seeing her walk into class with a smile, eager to learn and
proud of the progress she had made. This experience reinforced the importance of
patience, personalized teaching, and fostering a supportive learning environment for
senior students.

Eduardo: By switching to the lexical approach, there was an improvement in the
performance of the lagging students and a better attitude towards the more
experienced students, since they could put into practice what they already knew,
they collaborated with each other supporting each other and had conversations
about what they did in their daily life more and more, the lexical approach not only
helped in their learning, but also in the confidence they had in themselves and in
their ability to produce conversations in English. At least three students improved
significantly compared to their previous experience with traditional classes with
grammar and semantics.

12.- In your opinion, are senior students interested in learning English? Why?
Explain your answer.

Consuelo: In my opinion, | believe so, as nowadays people over 50 are more
independent, have an interest in traveling, and learning new things every day. They
want to gain new experiences.

Eduardo: Yes, | think that many adults are motivated to learn new things despite
their age. Many students have the intention of learning English to travel. Now that
they are older and have savings, or relatives abroad, there are more and more
seniors who want to learn to discover new things. It is a booming market and many
of them feel that traditional classes are not for them, because they are not well
designed for them. | am convinced that, by promoting andragogy a little more as a
subject to consider when teaching future generations, seniors will be more interested
in taking classes that adapt to their needs and that there are people prepared for it.

13.- What is the best experience you have had teaching adults?
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Consuelo: One of the best experiences I've had teaching adults was when | worked
with a group of retirees who were learning English as a way to stay mentally active
and enrich their lives. Many of them had never studied English before, and their initial
self-doubt was palpable. However, they were incredibly motivated to learn and bring
a wealth of life experiences to the classroom. The breakthrough moment for me
came during a lesson on travel vocabulary. One of the students, Carlos, who had
always been quite shy, shared that he had always dreamed of traveling abroad but
never had the opportunity. Inspired by our lesson, he started learning English with
the idea of one day traveling to an English-speaking country. Over the course of the
semester, he made remarkable progress, and during the final class, he confidently
led a group discussion about his dream destinations and the phrases he would need
when traveling. His confidence inspired the other students, and the class became a
close-knit community, where they all supported each other in their learning journeys.
The sense of achievement and the joy they felt as they overcame their initial fears
and hesitations made this experience incredibly rewarding. It was a reminder of the
power of lifelong learning and the transformative impact that education can have on
people of all ages.

Eduardo: My internship in the BUAP English program for people 50 and older was
definitely where | had a real educational experience with the seniors, and where |
learned a lot from both my advisor and the professor in charge of the program. The
students were excellent, they helped me a lot personally and professionally, | am
also very grateful for the patience and affection they showed me then and now, it
was a very important stage of growth for me.

14.- What would you recommend pre-service teachers who are going to do
their teaching practice, social service or start working with senior adults?

Consuelo: | would offer the following recommendations: Be Patient and Empathetic
1), adapt the classes to their need, create a comfortable environment, use clear,
simple language, incorporate their life experiences, make learning practical and
focus on lifelong learning.

Eduardo: It would definitely be about giving new things a chance, prioritizing growth
over comfort. We are all more comfortable doing the things we are used to, but once
you get out of that sphere, things get much better. Fear, uncertainty, and anxiety are
things that, if you shake them off, you will notice that you are improving.
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Appendix B: Comparative table of the survey results.

Table A1 presents the collection of responses from the previous survey and their

comparison between the two participants.

Participants

Common
themes

Different
themes

Specific stories

P1: Consuelo

Similarly, Participant 2, having
no experience working with
seniors, felt confused and
realized she wasn't prepared, so
she decided to research the
students’ needs and what
teaching methodologies could
be useful to give quality classes.

The second participant took his
classes before the pandemic, his
classes were in person, which
yielded different experiences.

The main challenges the second
participant faced in her first years
as a teacher were adapting to
different contexts. Working in a
public school is not the same as
working in a private school. In
this case, a child's learning is
different from that of an older
adult. In recent years, the
participant has strived to keep up
with new teaching methods.
Working in a bilingual school has
forced her to integrate
neuroscience into her classes,
as well as the new SEP

P2: Eduardo

When he started teaching, the
participant didn't feel prepared
because he had no experience
teaching.

Over time, he realized he
needed to prepare himself so he
could teach his classes without
worry.

The first participant taught his

classes during the COVID
pandemic, his classes were
online.

The biggest challenge for the
first participant was managing
groups of adults and seniors in
general and developing
confidence and character during
the classes. This was difficult for
him at first, due to my doubts
about how | should treat that
group of people.

Mainly, it was understanding that
adults are not children, they
shouldn't be treated the same
way, and there's no need to
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Good
experiences

education system into her
curriculum. She has also learned
to work on projects and connect
various subject areas with the
current English program. She
has attended teacher training
courses and conferences, which
has allowed her to meet other
educators and share
experiences and learnings.

The most memorable and
successful experience for the
second participant involved a 60-
year-old student. Initially, the
student was very apprehensive
about learning English and
doubted her ability to learn a new
language at her age. She had
never studied English and felt
out of place in the classroom,
often saying she was too old to
learn anything new. Building her
confidence would be key, so she
focused on creating a relaxed
and supportive environment.
She personalized the lessons,
incorporating topics that
interested her, such as her
travels. Over time, the student's

impose a demanding attitude on
them. They are adults, fully
aware of their goals and
decisions. If they aren't willing to
learn, whatever the reason, they
are free to participate or not in
class. Anyone who wants to
learn will be welcomed, receiving
the best class they deserve and
the best attention. | understood
that to make classes more
engaging for adults, | simply had
to treat them with the utmost
respect and focus on teaching as
well as possible, and those
eager to learn would join on their
own. However, we mustn't
neglect the methodology; in
some cases, the flow of the class
plays a crucial role. Others opt
for a simpler, more concise
learning approach, so modifying
the method a bit also helped a
lot.

For the first participant, it was
rewarding to conduct research
and adopt the lexical approach
based on it. He observed an
improvement in the performance
of the lower-performing students
and a better attitude toward the
more experienced students, as
they were able to put their
knowledge into practice,
collaborate, support each other,
and increasingly discuss their
daily activities. The lexical
approach not only contributed to
their learning but also to their
self-confidence and ability to
converse in English. At least
three students improved
significantly compared to their
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Bad
experiences

attitude began to change. She
started participating more in
class, asking questions, and
helping her classmates. She had
made incredible progress. She
could hold basic conversations,
understand simple instructions,
and even use English to describe
her gardening techniques. The
most rewarding thing was seeing
her walk into class with a smile,
eager to learn, and proud of her
progress. This  experience
reinforced the importance of
patience, personalized teaching,
and fostering a conducive
learning environment for senior
students.

The second participant felt very
nervous and scared because it
was something unfamiliar to her,
and because she had no prior
experience teaching adults over
50. She felt very insecure about
her abilities. In the first session,
the students were very wary of
her because of her youthful
appearance and doubted her
teaching abilities, but once the
class started and they began
working, they noticed her
preparation in the area and were
more willing to participate.

previous experience in traditional
grammar and semantics classes.

For the first participant,
something he didn't like was that
he felt his students were judging
him a lot, both for his attitude and
his teaching style. He had never
had any experience teaching
older adults. So the first day
became an uphill struggle. For
some students, it wasn't
pleasant to stay another hour of
class; for others, it was boring;
some didn't understand what he
was saying; others were
impatient to finish; and, of
course, sometimes he would
interrupt the class to nervously
ask if everything had been made
clear, to which he only received
a long "Yes" from two or three
students; others didn't even
bother to answer. The class
passed with just one person
asking a question and nothing
more. Two women, about 50 to
54 years old, took pity on the
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participant and told me at the
end that the point had been
made clear to them.
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