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ABSTRACT 

The speaking ability is considered the crucial skill every foreign language learner should master, but for most learners, 

speaking is not an easy thing to undertake because learning to speak a foreign language requires more than knowing 

grammatical and semantic rules. The present research has the purpose to identify the principal challenges in developing 

speaking skills faced by students in Target Language 1. Since speaking well in English is crucial for learners, it is of 

particular interest to know what the possible reasons for challenges students are presented in communicating according 

to the students’ perspectives. According to the information collected, it was explained what the communicative 

challenges students are faced when they speak in public and how these difficulties affect students in communicating 

efficiently. Besides, this project has the purpose to be used to raise awareness among students and teachers of students’ 

needs to successfully develop speaking skills, then look for possible solutions. This research was carried out in the 

Benemerita Universidad Autonoma de Puebla at LEI BUAP, following a qualitative approach and case study method. 

The participants were students of Target Language 1. The cross-sectional design was used in this study looking at the 

data from the students at one specific point in time. The process of collecting data was an interview as an instrument, 

applying a semi-structured interview. The results indicate that students present difficulties in developing speaking due 

to some factors such as lack of vocabulary, lack of confidence, fear of mistakes, shyness, and lack of motivation. 
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CHAPTER 1: INTRODUCTION 

 

1.1 Introduction 

In the current globalization era, communication is crucial in achieving success in all fields. Communication is a 

skill that involves a systematic and continuous process of speaking, listening, and understanding. We use language 

as a tool for communication, and good communication is only possible by using language. Thus, there is a need 

for a language to communicate with others who live all around the world. “English is admitted as one of the 

international or global languages to unify one and people in another country because it is used worldwide in all 

different fields such as politics, diplomacy, international trade and industry, commerce, science and technology, 

and popular culture.” (Crystal, 2003 as cited in Santri E.P Djahimo et al. 2021, p.48). Besides, it serves the purpose 

of communicating with people who live in different regions, states, countries, and continents of the world. Despite 

Chinese is the most spoken language in the world, the actual situation is that wherever you go, the standard and 

second language is English. 

  

Communication skills play an essential role in this modern world, and one needs to master these skills to be 

successful in every field. Speaking is, therefore, the most essential skill among the four linguistic abilities for 

good communication in this globalized world. Speaking is crucial for second language learning because we use 

this skill to interact, change information and clarify essential ideas. For young learners, the spoken language is the 

medium through which a new language is encountered, understood, practiced, and learned. Nowadays, despite 

speaking skills are seen as the most critical skill to be acquired, it has been ignored in schools and universities. 

Furtheremore, the primary motivation for many learners to take language classes is to become fluent speakers of 

a foreign language. However, many language learners consider communication skills the most challenging skill 

to master.  

 

Speaking skill is a crucial aspect of learning a second language, and the function of performing a conversation 

measures a student's success. Besides, “Students in second/foreign language education programs are considered 

successful if they can communicate effectively in that language.” (Richards & Rodgers, 2014; Riggenbach & 

Lazaraton, 1991, as cited in Alireza Jamshidnejad, 2020, p. 1). One of the English skills that every foreign 

language learner should master is the ability to speak, but according to Hendra Heriansyah (2012), “For most 

foreign language learners, speaking in the target language is not an easy thing to undertake because learning to 
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speak a foreign language requires more than knowing its grammatical and semantic rules.” (p.37) Thus, speaking 

in the target language is a challenging task. No matter how much they know about English, they still need help 

with many speaking difficulties at advanced levels.  

 

Burnkart (1998, as cited in Hendra Heriansyah 2012) explains that language learners must have three areas of 

comprehension related to speaking, first mechanics of language elements (pronunciation, grammar, vocabulary) 

emphasizing the use of primary sources in a convenient order with correct pronunciation, second language features 

that deal with the management of speech as a transaction and relation (e.g., knowing how to change information 

and giving the clarity of important message), third the sociocultural norms (such as turn taking, rate of speech, 

length of pauses between speakers, relative roles of participants, among others.) English Language learners also 

have to understand how native speakers use the language in the structured interpersonal exchange environment so 

they can use the language in different social interactions. According to Hendra Heriansyah (2012), “This involves 

not only verbal communication but also paralinguistic elements of speech such as pitch, stress, and intonation.” 

(p.38). Therefore, Speaking is considered the most complex skill. 

 

Some students of the target language one usually need help communicating their ideas when they speak in English, 

which could be because of a lack of vocabulary, nervousness, or even motivation. Therefore, it is vital to improve 

speaking skills since the first target language to acquire it efficiently. However, first of all, it is neccesary to know 

and understand the challenges students present when speaking in class. Thus, this research pretends to identify, 

analyze and understand the Difficulties of Developing Speaking Skills in the Target Language l at LEI BUAP. 

 

1.2 Justification 

Speaking is the most critical skill to acquire in a second language, and it is necessary to communicate efficiently. 

However, Speaking is the main problem English learners face; they present problems communicating their ideas. 

Since speaking well in English is crucial for English language teaching undergraduates, there is a particular 

interest in knowing why students struggle to develop this skill. The present investigation arises from the necessity 

to investigate the difficulties in developing speaking skills to analyze and understand the main reasons for 

challenges students present in communicating according to the students' perspectives.  

This research aims to understand students' challenges in communicating efficiently in public. Besides, it aims to 

provide the information professors, and students should know to find better solutions to this problem. Thus 
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students will not present problems at advanced levels. The data collected through this project pretends to raise 

awareness of the students' necessity for successfully developing speaking skills. Further, providing information 

for teachers to create and design material to help students improve their grammar, enrich their vocabulary and 

motivate the speaking practice. In doing so, English language students will achieve a great level of oral 

competence, then when they profess as teachers, they will be able to help their students as well. 

1.3 GENERAL OBJECTIVE 

Explain students' challenges developing speaking skills in Target Language 1 at LEI BUAP. 

1.3.1 SPECIFIC OBJECTIVES 

● Identify the difficulties that students present in oral competence. 

● Analyze the possible communicative challenges students face when they speak in 

public. 

● Understand the difficulties students have in communicating efficiently in a foreign 

language. 

1.4 RESEARCH QUESTIONS 

● What are the main difficulties students present in oral competence? 

● How do students face communicative challenges when they speak in public? 

● How do difficulties affect students in communicating efficiently? 

1.5 PREMISE 

The students of target language one show difficulties in oral competence because there needs to be more 

motivation and encouragement to speak in public at LEI BUAP.  

1.6 METHODOLOGY  

This study will be carried out following a qualitative approach. The main objective is to explain the 

communicative difficulties of developing speaking skills. According to Starman (2013) “Qualitative research is 

characterized by an interpretative paradigm, which emphasizes subjective experiences and the meanings they have 

for an individual.” (p. 30) Then, it emphasizes the participant’s prespective about the situation or process. 
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This research is carried out in the Benemerita Universidad Autonoma de Puebla Faculty of Languages. The 

participants of the study will be the students of Target Language 1. Accordingly, the research is based on a case 

study which, according to Crowe et al. (2011), “The case study approach is particularly useful to employ when 

there is a need to obtain an in-depth appreciation of an issue, event, or phenomenon of interest in its natural, real-

life context.” (p.1) 

 

The design of this research is cross-sectional. According to Crowe et al. (2011), “In the cross-sectional research 

design, data on the variables of interest are collected more or less simultaneously” (p.58) This study selects the 

entire population or a subset of it in which they collect data from these individuals, and they help to answer 

research questions of interest. The information that is collected represents what is happening at a single point. 

 

1.7 LIMITATIONS 

This study determines the Communicative Difficulties of Developing Speaking Skills faced by students of Target 

Language 1 at LEI BUAP. There are more than ten groups. However, only one of the groups will be used in this 

work. At LEI BUAP, five levels of Target Language are taught. However, this study is carried out only for the 

first one because it is essential to determine and understand students' challenges since level 1, thus bringing 

information for possible solutions. This research will use a qualitative approach because it pretends to gain a deep 

understanding of students' difficulties' experiences, thoughts, and opinions when they perform with oral 

competence. It pretends to dive deeper into the problem. 

The four skills are essential for learning a foreign language, but this study will focus on Speaking due to its 

importance for undergraduate students. Besides, it is considered the foremost challenge by students and employed 

as the first criterion for assessing the effectiveness of foreign language education programs. This project may be 

more beneficial for English teachers and university learners preparing to be English teachers because it is essential 

to be conscious of students' challenges in speaking performance, looking for and implementing possible solutions 

in teaching strategies.  

1.8 IMPLICATIONS 

Among the four critical language skills, speaking is crucial to acquiring a foreign language. This is the primary 

skill the students will be judged upon most in real-life situations. This research presents helpful information about 
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the different kinds of challenges students deal with when they speak in public. As a result, it can help teachers be 

aware that students may have low ability because they are uncomfortable and have problems developing their 

speaking skills. Thus, the techniques for teaching English might be modified at LEI BUAP or in any class of a 

second language. 

Besides, this research could help students learn the importance of communicative skills and be aware of their 

difficulties in developing a high level of speaking so they can work on it and practice their speaking ability outside 

of class, which improves their communicative competence. Besides, this research might be helpful for any 

audience interested in English as a Second Language, teaching, and learning. 

1.9 RESEARCH ORGANIZATION 

Five chapters structure this research. The first chapter explains the importance of speaking skills to introduce the 

principal aim of this research. In addition, the general objective, specific objectives, research questions, premise, 

and methodology are presented to explain the purpose of this work. Finally, it is presented the principal terms 

used in this project.  

The second chapter is related to the theory that supports this work. This section presents information about the 

importance and definition of the speaking skill to give a general overview of the problems in developing this skill. 

Thus, the elements of Speaking, pronunciation, grammar, vocabulary, fluency, and comprehension, are mentioned 

in this research—besides elements associated with factors in teaching Speaking, among them, the teacher and 

students. Finally, this section presents the theory that supports the difficulties in developing speaking skills. 

Therefore, communicative factors are presented, such as anxiety, lack of confidence, fear of mistakes, shyness, 

and lack of motivation. 

The third chapter presents the methodology followed by this research. First, the setting and the participants are 

described. Then, the essential aspects followed, such as the approach, method, design, technique, and instrument, 

are explained. The piloted instrument, the changes made, and the final one are the main points in this chapter. 

Finally, the procedures for applying the instrument and the data analysis are described.  

The fourth chapter consists of the results obtained with the instrument. This section exposes ten important aspects 

considered necessary to develop speaking skills. These aspects are divided into two categories, communicative 

factors and components of speaking. Fragments of each participant's responses show the information obtained in 
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each reagent. Finally, the conclusions were argued and exposed according to the responses and following the 

theoretical framework. 

Finally, the fifth chapter and the last one conclude this research. The general conclusions of the findings are 

presented. In addition, the research questions are answered in this section with the theoretical framework support. 

Finally, the context, implications, limitations presented during the process, and directions for further research are 

presented. 

1.10 KEY TERMS 

Communication: "Communication is essentilly a discipline concerned with the exchange and flow of information 

and ideas from one person to another.” (Munsaka, 2014, p.3 ) 

Communicative competence: The ability to communicate the broad sense, that is by using language we speak and 

non-language or signs in semiotics. The ability to communicate form such perspective is the competence of any 

people of any background in society across cultures, regions and nations. (Djahimo, S., et al., 2021, p.9)  

Speaking: Burns & Joyce, 1997 defined speaking as an interactive process of constructing meaning that involves 

producing, receiving, and processing information. Its form and meaning depend on the context in which it occurs, 

the participants, and the speaking purposes. (as cited in Fattah Torky, 2006, p.30). 

Challenges: Baporikar (2020) defines "Something that by its nature or character serves as a call to make a special 

effort, a demand to explain, justify, or difficulty in an undertaking that is stimulating to one engaged in it." (para.5) 

Language learning: “Language learning is a conscious process and is the product of either a formal learning 

situation or a self-study program.” (Kramina, 2000, as cited in Jeļena, 2010, p.4) 

Technique: “Implementing a procedure necessitates certain practices and behaviors that operate in teaching a 

language according to a particular method. These practices and behaviors are the techniques that every procedure 

relies on.” (Rhalmi, 2018, Simplification of the Model section) 
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CHAPTER II: THEORETICAL FRAMEWORK 

This section presents the theory that supports the research project,  it is presented the importance and definition 

of speaking skill to give a general overview of the problems in developing this skill.  All the information related 

to speaking, pronunciation, grammar, vocabulary, fluency, and comprehension, are mentioned in this chapter, 

besides features associated with factors in teaching Speaking, among them, the teacher and students. Therefore, 

this section presents the theory that supports the difficulties in developing speaking skills. Finally, the 

communicative factors are presented, such as anxiety, lack of confidence, fear of mistakes, shyness, and lack of 

motivation. 

 

2.1 Definition of Speaking  

 

Speaking is considered the most critical ability among the four essential competencies. According to 

experts, there are many definitions of Speaking. Burns & Joyce (as cited in Fattah Torky, 2006, p. 30) defined it 

as: 

“An interactive process of constructing meaning that involves producing, receiving, and 

processing information. Its form and meaning depend on the context in which it occurs, the 

participants, and the speaking purposes. Speaking is building and sharing meaning through 

verbal and nonverbal symbols in different contexts.” 

 In addition, Harmer (2001) defined it as "The ability to speak fluently presupposes not only knowledge of 

language features but also the ability to process information and language 'on a spot.'"  (as cited in Dueñas et al., 

2015, p.38) 

Speaking is a fundamental skill in the language-learning process, but it takes work to learn or teach. The 

ability to speak is one of the four language skills. Speaking ability can be understood as expressing their minds 

and sharing ideas in a language. However, in speaking, students are confronted with several problems, one of 

which concerns language. Most students need help with Speaking, even though they have several Vocabulary and 

write them well. Students are afraid to make mistakes. 

 

 

 



 8 

 

2.1.1 Communicative Competence  

 

The communicative competence is considered one of the theories that emphasize factor the 

communicative approach. It means, it is related to learner's ability to use the language to communicate 

successfully.  "The communicative approach is based on the idea that to learn a second language successfully, 

you have to communicate real meaning." (Azimova, 2019, p. 474) Therefore, Brown (1994) stated that "the 

Communicative Approach is a well-thought-out and vital approach to language teaching and learning because its 

main focus is communication; it enhances learners' communicative competence while using the target language" 

(as cited in Abrejo et al. 2019, p. 43). Following this, the main objective of the approach is to present a topic in a 

context as natural as possible thereby students engage in real communication, and as a result, studens’ natural 

strategies for language acquisition will be active and used, and this will allow them to learn to use the language. 

 

 Savignon (1984) pointed out: “Communicative approach focuses on various syllabus and teaching 

materials. It focuses on the implementation of functional syllabus as well as notional-functional syllabus. 

Moreover, the other major aspects of communicative language teaching have also included learner-centered 

approach, group/pair activities, role play, and games.” (as cited in Abrejo et al. 2019, p. 45).  In addition, Berns 

(1990) set that “Communicative approach is essential in terms of its value and strength to language teaching and 

it has diversity in various contexts. Therefore, it is used by many English language teachers all around the globe.” 

(as cited in Abrejo et al. 2019, p. 46). This approach underscores the idea that students must communicate 

efficiently in different areas. 

 

According to Tedick and Walker (1994), "The teaching of a second or foreign language is highly 

decontextualized, and it is no more related to learners' real-life context" (cited in Abrejo et al., 2019, p. 46). 

Furthermore, "Learning the language does not always guarantee the learner will be able to use the language 

fluently" (Richards, 2006, as cited in Toro et al., 2018, p. 111). Then, teachers should develop strategies to involve 

students in communicative activities as well as encourage students to take the initiative to participate and dare to 

express their ideas, regardless of whether they use the language correctly, but at least they have to try to improve 

it through constant practice. 
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2.1.2 Speaking Skill Development  

 

Developing speaking skills is of crucial importance in EFL programs. Nunan (1999) and Burkart & 

Sheppard (2004) argue that "Success in learning a language is measured in terms of the ability to carry out a 

conversation in the (target) language." (as cited in Fattah Torky, 2006, p. 14). Besides, according to Dueñas Macías 

et al. (2015), "Many language learners regard speaking abilities as the measure of knowing a language. These 

learners define fluency as the ability to converse with others, much more than the ability to read, write, or 

comprehend oral language." (p. 38) By considering speaking to be the most important skill they can acquire, 

students assess their progress in terms of their oral communication achievements. 

 

Communicating in a foreign language clearly and efficiently contributes to the student's academic 

success and subsequent success at each stage of life. Therefore, teaching Speaking is an essential part of learning 

a second language. Following this, "If the right speaking activities are taught in the classroom, speaking can raise 

general learners' motivation and make the English language classroom a fun and dynamic place to be." (Nunan, 

1999 & Celce-Murcia, 2001 as cited in Shiamaa 2006, p. 14), It is therefore essential that language teachers pay 

close attention to teaching speech, providing a rich environment where meaningful communication takes place. 

 

2.2  The Components of Speaking 

2.2.1 Pronunciation 

Dalton & Seidlhofer (1994) defined pronunciation as "The action of producing sounds of speech to 

communicate a message" (as cited in Tlazalo Tejeda & Basurto Santos, 2014, p.153). Furthermore, Ilham et al. 

(2019) set that: 

“Pronunciation is the way for students’ to produce clearer language when they speak. It deals 

with the phonological process that refers to the component of a grammar made up of the 

elements and principles that determine how sounds vary and pattern in a language (p.36).”  

Pronunciation is how students can produce the utterance words clearly as they speak. It means that 

students can communicate positively if they have good pronunciation and intonation, even if their Vocabulary and 

grammar are limited. For this reason, having a good pronunciation of FL is essential in oral communication. 



 10 

 

The focus on pronunciation is a crucial aspect of EFL programs to avoid misunderstandings among the 

listener or be challenging to understand. "It is important to recognize that foreign language students must aim at 

developing a good pronunciation, but this does not mean that they have to sound exactly like a native speaker." 

(Tlazalo Tejeda & Basurto Santos, 2014, p.153) Instead, the important thing is that students must be understood 

in the target language. Proper pronunciation could convey messages by interacting with others in English. 

2.2.2 Grammar 

Grammar is an essential element in any language-learning process. Students must arrange a correct 

sentence in conversation. Nunan (2013) stated that grammar is commonly defined as "A set of rules for specifying 

acceptable word order. In English, word order is fundamentally important to meaning." (p.178). Besides, 

according to Córdoba Cubillo, & Solís Hernández (2015), "The grammar of a language is what happens to words 

when they become plural or negative, or what order is used when we make questions or join two clauses to make 

one sentence." (p. 108) Therefore, grammar belongs to elements to generate good sentences. The usefulness of 

grammar also lies in learning the language correctly, orally and in writing. 

Grammar not only allows to make proper sentences but also helps to develop  effective speaking skills. 

"Correct grammar usage naturally plays an important role in any public speaking forum. Sentence construction in 

oral presentation tends to have a looser structure than in most forms of writing, but certainly not at the expense of 

grammatical rules." (Brown & Brown, 2014, p. 74) Therefore, grammar is a rule that is needed for students to 

speak more clearly and effectively. For a person with an unconscious knowledge of grammar, it may be sufficient 

for the easy use of language. However, the person who wishes to communicate artistically with well-defined 

structures must go for a greater depth of understanding and proficiency in the study of grammar.  

2.2.3 Vocabulary 

Vocabulary is a crucial element in the speaking development of EFL learners. According to Mofareh 

(2015), "Vocabulary knowledge is often viewed as a critical tool for second language learners because a limited 

vocabulary in a second language impedes successful communication." (p.22). Furthermore, Rivers and Nunan 

(1991) argue that "The acquisition of an adequate vocabulary is essential for successful second language use 

because, without an extensive vocabulary, we will be unable to use the structures and functions we may have 

learned for comprehensible communication." (cited in Mofareh, 2015, p. 22) Therefore, with a sufficient 

vocabulary, people can communicate effectively and express ideas orally and in writing. 
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The importance of Vocabulary is demonstrated daily in and out the school. To understand the language, 

it is essential that the student masters the Vocabulary. Besides, it is necessary to master it to express own ideas 

and also to understand those of others. Limited Vocabulary is also a barrier that precludes learners from learning 

a language. Macis & Schmitt (2017) argue that "In EFL learning without having adequate vocabulary knowledge, 

learners may not show the desired results in the language learning process and its competence." (as cited in Khan 

et al., 2018, p. 408). Without grammar, little can be conveyed; without Vocabulary, it is impossible to convey. 

Then, with sufficient knowledge of Vocabulary, English learners will be able to communicate. 

2.2.4 Fluency  

Fluency in Speaking is the principal aim of most language learners. Richards (2006) defined “Fluency is 

natural language use occurring when a speaker engages in meaningful interaction and maintains comprehensible 

and ongoing communication despite limitations in his or her communicative competence.” (p. 14). Besides, 

according to Zhang (2009), "speaking fluency skills were considered as delivering messages in normal speed 

without awkward words, exchanging the ideas clearly and understandable way, and the using of simple words that 

aims to make listeners understand" (cited in Lestari, 2018, p.12) In other words, the speaker can clearly and 

concisely read, understand, and respond in a language while relating the meaning and the context. 

Speaking fluently belongs to the purpose of learning a foreign language. It is considered the main point 

of the communicative process of teaching and learning a language. According to  Lestari (2018), "Students who 

study English as a foreign language always put high priority on speaking because they are expected to be able to 

communicate with the other people in the real situation and condition orally." (p.11) Therefore, they must master 

fluency in Speaking, as this is the primary purpose of the oral lesson. They should be able to communicate 

spontaneously, quickly, smoothly, accurately, lucidly, efficiently, and comprehensively with few pauses. 

2.2.5 Comprehension 

Comprehension plays a significant role in learning because it is easier to learn a subject if people 

understand it. Ilham et al. (2019) state that " It means how far students’ ability to respond the oral communication. 

Students should be able to understand whatever the speakers say." (p.36) Comprehension of spoken language 

relies on perceiving and processing speech sections or formulating representations of the meaning of words, 

sentences, or phrases. Difficulties in any of these areas can generate comprehension problems.  
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Comprehension is the component of speaking that people need to avoid misunderstanding information 

between the speakers and listeners. Moreover, its functionality allows listeners to capture information from the 

speakers easily. However, "Comprehension of a second language is more difficult to study since it is not directly 

observable and must be inferres from overt verbal and nonverbal responses, by artificial instruments, or by the 

intuition of the teacher or researcher.” (Megah, 2016, p. 47) 

2.3  Teaching speaking 

According to Koran (2015) “Teaching speaking is also crucial because it can also help improve other language 

skills; it can help learners build vocabulary, improve grammar, listening and writing as well.” (404). Teaching 

Speaking is to facilitate our students' understanding of speaking processes and scaffold their development of 

speaking competence in a systematic and theoretically- principled manner. Rather than lead students to 

memorization, teachers should provide a rich environment in which meaningful communication takes place. 

Teaching Speaking is an activity that aims to make students, as learners of a second or foreign language, speak so 

that they can speak fluently and have confidence in the presence of individuals or other students. 

Bin Tahir (2011) stated that "The ability to communicate in a second language clearly and efficiently contributes 

to the success of the learner in school and success later in every phase of life." (p.17) Therefore, language teachers 

must pay great attention to teaching speaking. Teaching Speaking should be more than putting students in pairs 

and teams and allowing them to communicate with each other in the target language. Conducting an oral practice 

activity is only an aspect of training to engage students in speaking. Teachers should make their classes enjoyable 

by using various methods, techniques, instruments, and materials to stimulate the students to learn English. 

Teaching Speaking is to teach our learners to produce the English speech sounds and sound patterns, use word 

and sentence stress, intonation patterns, and the rhythm of the second language or foreign language, select 

appropriate words and sentences according to the right social setting audience, situation and subject matter, 

organize their thoughts in a meaningful and logical sequence, use language as a means of expressing values and 

judgments and use the language quickly and confidently with few unnatural pauses, which is called as fluency.  

 

2.3.2  Factors in Teaching Speaking 

2.3.2.1 The teacher 
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Language learning is a process highly dependent on how the teacher teaches. In the classroom, teachers 

play a vital role in the students' lives. Therefore, the teacher must be more than a teacher. Teachers must be 

facilitators. Wicaksono (2016) suggests that "Teachers who teach speaking should use many tactics in training for 

this course. It is not just about delivering the material to students in a positive way; it is also about strategies to 

encourage students to be communicative in the process of forming and learning language." (p. 126) In addition, 

“Another  important function of teachers is to provide opportunities for learners by encouraging them  to  use  

English  not  only  in  the  classroom  but  also  in  their  daily interaction  with  their  classmates,  with  English  

teachers  or  just  English speaking  people,  if  possible.” (Koran, 2015, p. 406)   

 

Teachers can do a lot in the classroom to solve speech problems. According to Marium (2014), "Teachers should 

create a comfortable and flexible atmosphere using both theoretical and practical experience, as it is very important 

to provide learners such environments where learners have the opportunities to use English at ease." (p. 163). This 

can help students develop self-esteem and self-confidence. Teachers can also engage students in occupations such 

as role plays or debates. They could encourage students to talk while keeping in mind the fundamentals such as 

the student's age, properties, learning styles, and social and cultural environments, as these types of occupations 

stimulate students with positive motivation and, in addition, provide a comfortable setting for Speaking. 

 

2.3.2.3 The students 

It is necessary to underline that the students and the society in which they live are essential for the 

learning process. Therefore, previous student knowledge refers to the components significantly impacting the 

teaching and learning process, especially after the teacher shows the material. In addition, students should 

understand that mastery of a second language can be achieved from different possibilities using various strategies. 

The critical element is that the students discover the method and techniques that help them improve their oral 

competence. 

According to Nur Laela (2017), the student's roles in teaching Speaking are:  

Student as Subject Learning, (2) The learner is a member of a group and learns by interacting with others, (3) The 

learner is the planner of his or her own learning program, (4) The learner is a tutor for others learners, (5) The 

learner is monitor and evaluator of his or her own progress, and (6) The learners learn from the teacher, from the 

other students and other teaching sources. (p.  9) 

According to Richard and Rogers (1985: 22) there are five aspects, there are:  
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(1) The learner is the planner of his or her own learning program and thus ultimately assumes responsibility of 

what he or she does in the classroom, (2) The learner is monitor and evaluator of his or her own progress, (3) The 

learner is a member of a group and learns by interacting with others, (4) The learner is a tutor of others learners, 

(5) The learners learn from the teacher, from the other students and other teaching sources. (Nur Laela, 2017, p. 

9) 

 

2.4  Communicative Factors that Affect Speaking Skills 

2.4.1 Anxiety 

Anxiety is one of the most critical obstacles students must overcome in developing Speaking. Oflaz 

(2019) defines anxiety as "A state of uneasiness or irrational fear in the human being as a reflection of the fear of 

any danger." (p.1000). According to Arifin (2017), anxiety is "A general term of fear when students have to deliver 

a presentation before a group of people and other terms to refer it: anxiousness, nervousness, stage fright, etc." (as 

cited in Reyes & Prado, 2021, p. 33) This means that if students experience anxiety when they are exposed to 

activities that involve talking, some of them will not perform properly because they feel much tension that leads 

to episodes of anxiety. 

Speaking anxiety is considered one factor affecting the ability to speak. Horwitz & Cope (1986) specify 

English language anxiety as "Specific anxiety affecting English learning performance." (as cited in Reyes & 

Prado, 2021, p. 33). Moreover can be a complicated psychological negative feeling, attitude, and belief of human 

beings that may appear in learners based on different issues when they learn or use a language. Consequently, 

once students try to speak in English and are anxious, their mind is blocked by anxiety, and they usually forget 

everything. Furthermore, it can affect the quality of spoken language production and make learners seem less 

fluent than they are. 

 

Anxiety is an important topic that should be addressed to improve the development of skills in the target 

language in the classroom environment. In order to overcome anxiety, Koichi Sato (2003), in his research about 

improving students' speaking skills, suggests that "Teachers should be more careful about anxiety which can be 

intense in students, and find techniques that allow students to participate more in oral activities." (Cited in Juhana, 

2012, p. 102). In addition, teachers should provide motivational feedback and create a comfortable environment 

to increase students' confidence and thus lower their anxiety when they speak. 
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2.4.2 Lack of confidence  

The self-confidence of the EFL student is fundamental to starting and maintaining a conversation since 

speaking in a foreign language requires a high level of self-confidence that only some have. As a result, the 

problem among students is that they need to be more confident to trust themselves to speak English with hesitation 

every time they try. Gençtan (1984) and Ozbey (2004) define self-confidence as an "individual's recognition of 

his own abilities, loving himself, and being aware of his own emotions." (cited in Reyes & Prado, 2021, p. 36). 

Self-confidence brings learners the motivation and energy to be optimistic about their learning. 

 

“It is commonly understood that students' Lack of confidence usually occurs when students realize that 

their conversation partners have not understood them or when they do not understand other speakers.” (Juhana, 

2012, p. 102) Therefore, they prefer to remain silent while others talk, which shows that the students need more 

confidence to communicate. According to Ansari and Oskrochi (2004), "Self-confidence is related to selection, 

motivation, perseverance, vulnerability, and patterns of subjective expectations, ambition, and ambitious influence 

of one's self." (Cited in Tridinanti, 2018, p. 18)  Therefore, self-confidence could help to achieve positive and 

successful results. 

 

Kubo (2009) adds that "To build students' confidence to speak English, teachers can provide regular 

opportunities to practice proper pronunciation and intonation and to converse freely." (cited in Juhana, 2012, p. 

102). In this way, students will experience a better sense of competence in speaking English. Accordingly, teachers 

should create a comfortable environment in the classroom to encourage students to speak English. In addition, 

encouraging and inspiring students, demonstrating that they will be competent and able to communicate well in 

English, plays a vital role in learning the target language. 

 

2.4.3 Fear of mistake  

Speaking skill requires classroom practice to develop fluency. Unfortunately, students constantly fear 

making mistakes in front of their classmates and teachers. According to Kurtus (2001), "The primary reason for 

Fear of making mistakes is that students are afraid of looking foolish in front of other people, and they are 

concerned about how others will see them" (cited in Juhana, 2012, p. 101). Students generally feel that other 

students judge their speaking ability or that the teacher will criticize them. So they want to speak and avoid making 
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mistakes in front of them. As a result, Hieu (2011) argues that "students commonly stop participating in the 

speaking activity" (cited in  Juhana, 2012, p. 101).   

 

Moreover, Tanveer (2017) claims that "Learners feel afraid of committing mistakes and are intimidating 

because in the classroom they always find people who blame them for any mistakes and they feel frustrated of 

making mistakes in front of teachers because they think that it could affect the end of course scores." (Cited in 

Reyes y Prado, 2021, p. 31) The Fear of negative evaluation leads to speaking anxiety which causes students to 

be scared when they speak in the classroom. When students are afraid of speaking, they find it challenging to 

develop the essential fluency to improve their ability to speak in English. 

 

"It is important for teachers to convince their students that making mistakes is not a wrong or bad thing 

because students can learn from their mistakes." (Januariza &  Hendriani, 2016, p. 470) Therefore, teachers play 

an essential role in helping students to overcome the Fear of mistakes. The teacher could create a supportive 

learning atmosphere and a harmonious environment that minimizes student nervousness, where all students want 

to develop their language skills. This way, students are expected to feel comfortable with their teacher and be sure 

that the teacher will help them if they make a mistake. 

 

2.4.4 Shyness 

At some time, many students have experienced Shyness when they are asked to speak in English class. 

Heitz (2019) defined Shyness as "A feeling of Fear or discomfort caused by other people, especially in new 

situations or among strangers. It is an unpleasant feeling of self-consciousness, a fear of what some people believe 

others are thinking." (cited in Reyes y Prado, 2021, p. 35) Besides, Buss (1980) defined shyness as "An inhibition 

of expected social behavior followed by feelings of tension and awkwardness." (cited in  Kohzadi et al., 2014, p. 

51) 

 

Shyness can be a source of inconvenience in students' learning activities in the classroom, particularly in 

speaking practice. Some learners are shy because of their nature, and they tend to be very quiet. As a result, "The 

students are not very confident and tend to be shy because most of them find it very intimidating when speaking 

English in front of their friends and teacher." (Januariza & Hendriani,2016, p. 470). In addition, students may be 

afraid and think their friends will laugh at them because of their low ability to speak English. 
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"Shyness is a problem that many EFL learners have to deal with when it comes to speaking in the 

classroom with someone or in public, and it results in a low mark in the speaking class because the professor 

assumes the student does not have the proper skills to do it." (Reyes y Prado, 2021, p. 35) However, in the main, 

Shyness plays a fundamental role in the oral performance developed by the students, and paying attention to this 

problem is essential in helping students to show their best in their speaking performance in the classroom. 

 

2.4.5 Lack of Motivation 

Motivation is the most widely used general concept to describe the success or failure of any complex 

task. It is simple to note that success in tasks is simply due to someone being motivated. Salvin (2001) defines, 

“Motivation as an internal process that activates, guides and maintains behavior over time”. (as cited in Rehman 

et al., 2014, p. 254). Moreover, Aouatef (2015) claimed that "Motivation is a kind of impulses that moves people 

to achieve certain expected goals, these urges and motives may come from the love and the enjoyment of what 

we are doing." (p. 7) In learning a second language, ensuring that a student with the right motivation will succeed 

is easy. Then motivation is one of the most critical factors that play a fundamental role in the classroom.  

 

Motivation is seen as one of the critical factors influencing students' achievements and behaviour. Besides, 

student’s motivation in Foreign Language Learning could be affected by many factors, such as age, culture, 

personal interests, or even the environment, and so on. Bourezanne (as cited citó in Reyes & Prado, 2021, p. 32) 

argues that "The Lack of motivation may happen because of many factors such as the bad relationship with the 

teacher, the unorganized classroom, the uninteresting activity or topic, the learner's state like tiredness, illness, 

hungry, and even the time especially in the afternoon, etc." Thus, these components can reduce student motivation 

and, even more, prevent student collaboration in the classroom. 

The Lack of motivation affects their performance in speaking. According to Jannah & Fitriati (2016) (as cited in 

Reyes & Prado, 2021, p. 33), "Some of the students do not show great intrigue, enthusiasm, do not concentrate on 

the speaking lesson, and do not enjoy during speaking learning process toward the different problem and most of 

them did not satisfy with the speaking learning result." Then, it is crucial for teacher to maintain students motivated 

and keep their attetion using motivaational resources. Considering all of this, motivation generates effective 

second-language communicators by planting the seeds of self-confidence. 
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CHAPTER III: METHODOLOGY 

 

This chapter details the research methodology for this study. First, the information about the purpose, setting, and 

the participants used will be detailed here. This research used a case study; then, the description of the design, the 

technique, the instrument, the data collection about the participants' experiences, and the analysis of results are 

explained.  

 

3.1 Setting 

The research was conducted in the Benemerita Universidad Autonoma de Puebla Faculty of Languages. This 

university offers two undergraduate programs: the first in English Language Teaching and the second in French 

Language Teaching. For this research, the participants were from English Language Teaching, specifically of the 

subject target language 1. The faculty's objective is the necessary training of professionals in the linguistic, 

communicative, socio-cultural, technological, and labor skills required to promote intercultural communication in 

different languages to face the challenges of the globalized world. 

 

3.2 Participants 

The participants of this research were students from Target Language 1 of section 001. Two teachers from target 

language 1 were contacted, however, there were problems in applying with the other section. On the other hand, 

the teacher in charge from section 001 was completely willing. Therefore, this group was selected. Due to the 

pandemic, the group was working with half of the students, therefore, on the day of the instrument application 

there were 7 students, and all agreed to participate. To know and understand the problems that students are facing 

in speaking skills from the beginning of their major, if some suggestions are proposed to address these challenges 

from the target language 1, they will perform better in activities involving speaking in the target language. 

 

3.3 Methodology  

This study was conducted using a qualitative approach; the main objective is to explain the communicative 

difficulties of developing speaking skills. According to Starman (2013) “Qualitative research is characterized by 

an interpretative paradigm, which emphasizes subjective experiences and the meanings they have for an 

individual.” (p. 30) 
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The research is based on a case study method which, according to Crowe et al. (2011), “The case study approach 

is particularly useful to employ when there is a need to obtain an in-depth appreciation of an issue, event or 

phenomenon of interest, in its natural real-life context.” (p. 1). That is why it was designed to employ this 

methodology; the aim is to know and understand challenges students face when developing speaking skills. 

 

The design of this research is cross-sectional. According to Bell et al. (2019) “The cross-sectional research design 

comprises the collection of data in the form of observations on a series of variables at a single point in time.” This 

research aims to understand students' challenges in communicating efficiently in public. Moreover, this research 

pretends to gain a deep understanding of the experiences, thoughts, and opinions of students' difficulties when 

they perform with oral competence. It pretends to dive deeper into the problem.  

 

This study focused on experiences, thus collecting data using an interview technique, applying a semi-structured 

interview. According to Young Ok Jong & Chae Kwan Jung (2015) "In a semi-structured interview, interviewers 

have a general idea of where the interviewee should go and what should come out." (p. 31) Besides, "The semi-

structured interview approach allows depth to be achieved by providing the opportunity on the part of the 

interviewer to expand on the interviewee's responses." (Young Ok Jong & Chae Kwan Jung, 2015, p.31) 

 

The instrument was initially written in English. However, it was applied in Spanish to give students the confidence 

to talk about their experiences and explain the most possible. Suppose the interview had been applied in English. 

In that case, students might not express their opinions and experiences as they wanted because they are in the 

Target Language 1 and might be dealing with speaking problems, or they could not be confident enough. 

 

3.4 Instrument  

For this research, a semi-structured interview was designed. It consisted of ten questions; the first five were to 

gain students' experiences and feelings when speaking in front of an audience, and the other five were to get their 

opinions on the importance of speaking components. The original instrument can be seen in Appendix I. The 

instrument was initially written in English, but it was decided to apply it in Spanish (Appendix 2) to give students 

the confidence to tell and explain as much as possible their experiences. Suppose the interview had been written 

and applied in English. However, in that case, students may need to be more confident to express their opinions 

and experiences as they want because they are in the first Target Language. 



 20 

 

 

The instrument was designed following the variable chart. However, it was revised by the assessor, and he 

suggested some changes because it was not clear; then, six of the questions were rewritten (See Appendix 3). The 

instrument could already be applied in this way. Nevertheless, it was decided to make other changes. Therefore, 

it was rewritten a second time. Once it was revised and accepted by the thesis assessor, the final instrument was 

obtained (See Appendix 4) 

 

3.5 Procedures  

In order to apply the instrument, it was necessary to search in the list of subjects for the current semester in which 

teachers were working with the first Target Language. Then it was asked classmates of the faculty if they knew 

the email or number of any of the teachers from Target Language 1. As a result, two contacts of two teachers were 

obtained, both were written to ask if it would be possible to apply the instrument in their group, and both teachers 

accepted. However, there were problems with the schedules of one teacher, and with the other, there was no 

problem. Therefore, the date and time were agreed upon for the application of the instrument.  

 

Due to the current situation of the classes in the Faculty of Languages, only seven students were interviewed. 

Students were explained what the interview procedure would be. In addition, they were given informed consent 

(See Appendix 5) in which the purpose of the interview is explained; they read it and signed it, thus agreeing to 

participate in the study. The interview lasted approximately 3 minutes per person, and each person was asked 

permission to record their answers. 

 

3.6 Data Analysis 

Once the instrument was applied, all the information collected was transcribed to an Excel chart. (See Appendix 

6) The table consists of eight rows and eleven columns; in the row are the participants, in the columns are the 

questions, and each cell contains the students' answers. In order to maintain the anonymity of each student, a 

number was assigned to each participant, so each row shows us the number of each participant. 

 

 

} 
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CHAPTER IV: FINDINGS 

 

This chapter presents all the information gathered in the interview application as an instrument related to 

difficulties developing speaking skills in the target language 1. The information is divided into two sections. The 

first section presents the communicative factors students present when they speak: anxiety, lack of confidence, 

fear of mistake, shyness, and lack of motivation. The second section presents the components of speaking. It 

involves pronunciation, grammar, vocabulary, fluency, and comprehension. 

 

Table 4.1 Variable chart 

 

Variables 

Indicators Operational definition 

  1. Anxiety 

Students experience anxiety when exposed to activities involving 

talking, so they do not perform correctly. 

  2. Lack of confidence Students cannot trust themselves to speak English without 

hesitation whenever they try. 

Communicative 

Factors 

3. Fear of mistake Students are afraid of looking foolish in front of others and are 

concerned about how others will see them.­ 

  4. Shyness 

Students feel shyness because they present fear or discomfort 

caused by people they do not know. 

  5. Lack of motivation The lack of motivation affects students' performance in speaking 

due to bad relationships with the teacher, the unorganized 

classroom, uninteresting activities, or topics, and so on. 

  6. Pronunciation Students need proper pronunciation to communicate clearly by 

interacting with others in English. 
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  7. Grammar 

Students should learn grammar to generate good sentences. 

However, people who wish to communicate artistically with well-

defined structures must go for a greater understanding and 

proficiency in the study of grammar. 

The Components of 

Speaking 

8. Vocabulary Vocabulary knowledge is often viewed as a critical tool for 

second language learners because a limited vocabulary in a 

second language impedes successful communication. 

  9. Fluency Students with speaking fluency deliver messages at average 

speed without awkward words, exchanging ideas clearly and in 

an understandable way. 

  10. Comprehension Comprehension is the component of speaking that students need to 

avoid misunderstanding information between the speakers and 

listeners. 

 

 Table 4.1.1 Benchmarks responses 

 

Bold Indicates spoken emphatically  

— Noticeable pause in the speech 

(unintelligible) Utterances that could not be understood 

underlined Hesitation 

 

 

4.1 Communicative Factors 

 

Speaking is considered the most important of the four skills because people who know a language are referred to 

as speakers of that language. However, after many years of studying English, not all language learners can 
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communicate fluently and accurately because they present some difficulties. According to Hoang & Ngoc (2015) 

"The teachers need to know the factors that affect their students' speaking performance so that they can deal with 

these factors to help the students improve their speaking performance." (p. 8) 

 

The first five questions of the interview were obtained from the communicative factors. Each question was 

analyzed, explaining the most relevant aspects of each response. At the end of each response, the results were 

discussed. 

 

4.1.1 Anxiety 

 

A question was developed for this category, directed to know what students feel and experience when they are 

exposed to activities that involve speaking in front of an audience seeking information to be used in the literature 

review. The question had the purpose of knowing the students' experiences about the feeling affecting their 

speaking. The answers are written as they were expressed. 

 

Q1P1: ‘‘… Me siento insegura y nerviosa…’’ 

Q1P2: ‘‘Muy nerviosa, si, incómoda ... a veces no me puedo expresar muy bien, me cuesta mucho 

trabajo hablar en frente de todos…’’ 

Q1P3: ‘‘Bien, segura’’ 

Q1P4: ‘‘Un poco nerviosa’’ 

Q1P5: ‘‘Me pongo nerviosa y mas que nada que nada porque no conozco’’ 

Q1P6: ‘‘Hmm nerviosa, me siento muy nerviosa’’ 

Q1P7: ‘‘Ahh, me siento muy ansioso debido al estrés que conlleva hablar en público’’ 

 

Based on the answers, it was concluded that most students feel nervous when exposed to activities involving 

speaking in front of an audience. According to Arifin (2017), "anxiety is a general term of fear when students 

have to deliver a presentation before a group of people and other terms to refer it: anxiousness, nervousness, stage 

fright, etc." (as cited in Reyes & Prado, 2021, p. 33) Therefore, another term to refer to anxiety is nervousness, 

and this is a negative feeling student present when speaking in public. Furthermore, Horwitz & Cope (1986) 

specify "English language anxiety as specific anxiety affecting English learning performance." (as cited in Reyes 
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& Prado, 2021, p. 33). Consequently, based on the information, it is concluded that when speaking in public, 

students present a type of anxiety, specifically nervousness, which affects the quality of their speech performance 

and makes learners seem less fluent than they are. 

 

4.1.2 Lack of confidence 

For this category, one question was developed to determine students' performance when they experience a lack of 

confidence. According to the students' experiences, the question was intended to know how they believe the lack 

of motivation affects their speaking performance. Therefore, the answers are written as they were expressed.  

 

Q2P1: ‘‘Bajo’’   

Q2P2: ‘‘Pues es muy bajo’’ 

Q2P3: ‘‘Hmm, bajo…bajo’’ 

Q2P4: ‘‘Hmm ___ es muy breve’’ 

Q2P5: ‘‘Hmm tartamudeo mucho’’ 

Q2P6: ‘‘Baja por la falta de experiencia’’ 

Q2P7: ‘‘Ah por lo general … por lo general soy muy precipitado en el aspecto y tiendo a equivocarme’’ 

 

Based on the student's answers, everyone has experienced alack of confidence, and in this case, the majority 

agreed that this problem leads to low-performance speaking. On the other hand, they also have stuttering problems 

or tend to make mistakes. Therefore, if students did not present this problem and were more confident, their 

performance would be better evaluated. This finding confirms what Ansari and Oskrochi (2004) say, "Self-

confidence is related to selection, motivation, perseverance, vulnerability, and patterns of subjective expectations, 

ambition, and ambitious influence of one’s self." (as cited in Tridinanty, 2018, p. 18). Therefore, self-confidence 

could help to achieve positive and successful results. Therefore, encouraging and inspiring students by 

demonstrating that they can speak effectively in English plays a vital role in learning the target language. 

 

4.1.3 Fear of mistake 

 

For this category, a question was created to determine why students believe that the fear of making mistakes in 

class unconsciously happens. The answers are written as they were expressed.  
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Q3P1: ‘‘Ahmm, no se, tal vez porque no cuento con la suficiente seguridad’’ 

Q3P2: ‘‘Porque tal vez no tenemos la seguridad de expresar … lo que entendemos o dar entender lo que 

queremos decir’’ 

Q3P3: ‘‘Hmm, puede ser por nervios ___ inseguridad’’ 

Q3P4:  ‘‘Ahmm porque ___ nos da miedo tal vez’’ 

Q3P5: ‘‘Porque no conoces bien cómo se pronuncia la palabra o como… o porque no conoces también’’ 

Q3P6: ‘‘Igual por la falta de experiencia y ___ no tener práctica en ello’’ 

Q3P7: ‘‘Por lo mismo que requiero de una respuesta rápida, inmediata, lo cual me conlleva un poco de 

tiempo’’ 

 

Based on the results, most students present insecurity and fear when speaking, mainly because they do not know 

how to pronounce some words. Besides, a student talked about the lack of practice, and this is due to the fear they 

feel when participating. This finding confirms what Tanveer (2017, cited in Reyes y Prado, 2021, p. 31) claimed, 

"learners feel afraid of committing mistakes and are intimidating because in the classroom they always find people 

who blame them for any mistakes and they feel frustrated of making mistakes in front of teachers because they 

think that it could affect the end of course scores." In addition, these issues provoke what  Hieu (2011) argued that 

"Students commonly stop participating in the speaking activity." (as cited in  Juhana, 2012, p. 101) Therefore, 

According to the students' responses, they have the opportunity to speak in the classroom. However, they do not 

feel comfortable enough to perform without fear and insecurity. Therefore, it is essential to promote an excellent 

environment to make students feel comfortable. 

 

4.1.4 Shyness 

 

Question number four was developed to know, according to their perception, why students believe they experience 

a kind of shyness when they are exposed to speaking in class in order to explain the reasons that affect their 

performance. Again, the answers are written as they were expressed.  

 

Q4P1: ‘‘Ah, porque tal vez de  pequeña no tuve la suficiente confianza para expresarme’’ 
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Q4P2: ‘‘Porque pues bueno no siempre he participado así hablando enfrente de  todos y hablar así en 

frente de todos pues si me cuesta porque no es algo que haga muy, muy constantemente’’ 

Q4P3: ‘‘Por pena’’ 

Q4P4: ‘‘Porque no estoy segura’’ 

Q4P5: ‘‘Por lo mismo que no conozco bien la palabra o como se pronuncia o a lo mejor también porque 

no conozco bien a mi salon y todavia no tengo la confianza’’ 

Q4P6: ‘‘Porque no lo, no este ___ no tuve la suficiente ___ enseñanza para hablar’’ 

Q4P7: ‘‘Ah porque siento que cuando hablo en clase debo tener siempre la razón o tener un respuesta 

a lo que es el tema y no equivocarme’’ 

 

Based on the answers, most students think they present a kind of shyness because they are not confident enough 

to speak in speaking activities. Besides, they agree that the lack of experience in speaking in class is the cause of 

shyness that causes problems in their performance. These findings confirm what Reyes y Prado (2021) say about 

shyness, it is a problem that many EFL learners face when speaking in the classroom with someone or in public, 

and it results in a low grade in the speaking class because the teacher assumes the student does not have the right 

skills to do it. In conclusion, based on the information, if the students are not confident, they tend to be shy, and 

shyness plays a fundamental role in oral performance; hence, paying attention to this problem could help students 

to show the best of themselves in their oral performance in the classroom. 

 

4.1.5  Lack of motivation 

 

The last question of this section aimed to know students' perceptions about how lack of motivation affects their 

performance in speaking activities. To analyze how this situation can affect each student, the results were written 

as the participants expressed them. 

 

Q5P1 ‘‘Afecta en que no puedo desempeñarme bien’’ 

Q5P2: ‘‘En no poder desarrollar bien ___ el habla’’ 

Q5P3: ‘‘Hmm ___ pierdo el interes’’ 

Q5P4: ‘‘Hmm pues aprendo más lento tal vez’’ 
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Q5P5: ‘‘Hmm pues mal porque me quedo con la mala pronunciación y no ___ y la debo de praticar o 

algo’’ 

Q5P6: ‘‘Mucho’’ 

Q5P7: ‘‘Ahh si afecta bastante porque hay veces en las que los temas no te interesan y realmente eso 

desmotiva bastante’’ 

 

Based on the student's answers, they agree that a lack of motivation affects their speaking and learning 

performance. Besides, they lose interest in class topics and need help improving their skills. This finding confirms 

what Jannah & Fitriati (2016) (as cited in Reyes & Prado, 2021, p. 33) say about that "Some of the students do 

not show great intrigue, enthusiasm, do not concentrate on the speaking lesson, and do not enjoy during speaking 

learning process toward the different problem and most of them did not satisfy with the speaking learning result." 

Besides, Belegdair (2015) claimed that motivation is a kind of impetus that moves people to achieve goals. 

Therefore, according to the information, it is shown that motivation is essential and is considered one of the key 

factors influencing student performance because if students are motivated, they show a greater interest in 

participating in classroom activities. Thus, they practice and improve their skills.  

Usually, the speaking skill is worked in a very artificial way, where the students speak very robotic, and they get 

bored and lose interest. However, it is easy to ensure that students with the right motivation will succeed in 

learning a second language. Therefore, teachers should create enjoyable speaking activities in which the language 

is used more naturally so that students are interested in participating.  

 

4.2 The Components of Speaking 

 

It is common for all ESL students to want to speak a second language efficiently. To do this, we need to know 

what skills are required to become a good speaker. "In the process of improving the ability of speaking, there are 

aspects and qualifications that are required. Due to complete the requirement, there are some components of 

speaking ability should be mastered." (Riska, 2020, p.11). That according to Harris (1974), "There are five 

components of speaking skill concerned with comprehension, grammar, vocabulary, pronunciation, and fluency." 

(as cited in Riska, 2020, p.11)  
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The last five questions of the interview were obtained from the components of the speaking section. Each question 

was analyzed, explaining the most relevant aspects of each response. At the end of each response, the results were 

discussed. 

 

4.2.1  Pronunciation 

 

A question was developed for this category, directed to know the student's perceptions about the importance of 

accurate pronunciation in English as a Second Language. The answers are written as the participants expressed 

them. 

 

 Q6P1: ‘‘Hmm ___ para poder entender mejor o expresarme mejor ’’ 

Q6P2: ‘‘Porque, para poder, para que otras personas nos puedan entender perfectamente el idioma’’ 

Q6P3: ‘‘Para darla a entender’’ 

Q6P4: ‘‘Para expresarse hmm correctamente y de manera clara’’ 

Q6P5: ‘‘Hmm para poder saber expresarte’’ 

Q6P6: ‘‘Porque te ayuda a tenerte más confianza y poder así desempeñar tu habla’’ 

Q6P7: ‘‘Porque me he, bueno yo ya me he encontrado muchas palabras que suenan muy similar, 

exageradamente similares y siento que si no aprendo a distinguirlas puedo equivocarme muy 

gravemente’’ 

 

Based on the answers, students agree that accurate pronunciation in English as Second Language is important to 

express themselves clearly and to make the language understood. Besides, one of them thinks it is essential to 

distinguish similar words to avoid making mistakes. This finding confirms what Moh, et al. (2019) discuss; 

pronunciation is how to produce more precise language when speaking. In addition, Tlazalo Tejeda & Basurto 

Santos (2014) argued that “It is important to recognize that foreign language students must aim at developing a 

good pronunciation, but this does not mean that they have to sound exactly like a native speaker.” (p. 153) 

Therefore, as pronunciation is considered a crucial aspect of EFL, the important thing is not that students sound 

like natives. However, they must be understood in the target language to avoid misunderstandings among the 

listener or being challenging to understand. 
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4.2.2 Grammar 

 

Question number seven was developed to know, according to their perception, how important it is to master 

grammar to communicate complex ideas when they speak. The answers are written as they were expressed.  

 

Q7P1: ‘‘Muy importante’’ 

Q7P2: ‘‘Pues es muy importante, es algo muy esencial en el idioma’’ 

Q7P3: ‘‘Para ___ hmm ___ para dar a entender lo que quiero decir ___ o expresar.’’ 

Q7P4: ‘‘Muy importante’’ 

Q7P5: ‘‘Es esencial para poder igual comunicarse con los demás’’ 

Q7P6: ‘‘Es muy importante para poder, este, sentirte agusto por tu desempeño’’ 

Q7P7: ‘‘Ah, creo que es cincuenta porciento importante pero que no podemos darle, pero le damos 

demasiada importancia ya que es más fácil de aprender que el listening o el speaking’’ 

 

Based on the answers, most students agree that mastering grammar to communicate complex ideas is essential to 

express and convey what they want. Besides, they think it is essential to communicate with others. This finding 

confirms what Nunan (2013) stated, grammar is commonly defined as a set of rules for specifying proper word 

order. In English, word order is fundamentally essential to meaning. Besides, Córdoba & Solís (2015) claimed 

that “The grammar of a language is what happens to words when they become plural or negative, or what order is 

used when we make questions or join two clauses to make one sentence.” (p. 108) Therefore, grammar is an 

important rule that is needed for students to generate correct sentences and thus speak more clearly and effectively. 

In addition, the usefulness of grammar helps correct oral and written language performance. 

 

4.2.3 Vocabulary   

 

For this category, a question was created. This question aimed to know the student's points of view about how it 

affects not having an extensive vocabulary in speaking skills to analyze each perception. The answers are written 

as they were expressed. 

 

Q8P1: ‘‘No puedo ah expresarme mejor ’’ 
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Q8P2: ‘‘El no poder expresarme bien para, para dar ideas o así’’ 

Q8P3: ‘‘Hmm no puedo expresar o decir lo que quiero decir’’ 

Q8P4: ‘‘No entiendes textos’’ 

Q8P5: ‘‘Pues a la hora de hablarlo pues no te podrías comunicar bien o expresar bien las palabras’’ 

Q8P6: ‘‘Mucho porque no te permite expresarte bien’’ 

Q8P7: ‘‘... Si no tienes un vocabulario extenso por lo general no puedes expresar bien, no te puedes 

expresar bien debido a que … las palabras que conoces se quedan un poco cortas’’ 

 

Based on the answers, students agree that having an extensive vocabulary helps their oral performance because it 

prevents them from expressing themselves well. That is, they cannot express what they want. Further, they add 

that it is easier to understand readings with an extensive vocabulary. This finding confirms what Alqahtani (2015) 

said; “Vocabulary knowledge is often viewed as a crucial tool for second language learners because the lack of 

vocabulary in a second language impedes successful communication.” (p. 22). Furthermore, Rivers and Nunan 

(1991) argued that "The acquisition of an adequate vocabulary is essential for successful second language use 

because, without an extensive vocabulary, it will be unable to use the structures and functions we may have learned 

for comprehensible communication." (as cited in Alqahtani, 2015, p. 22). In conclusion, vocabulary is an essential 

part of the speaking development of EFL learners because to understand the language, it is crucial that the student 

master the vocabulary since, without sufficient vocabulary, students cannot communicate effectively or express 

their ideas both orally and in writing. 

4.2.4 Fluency 

A question was developed for this category, directed to know the student's points of view about why fluency is 

considered the main goal of learners. The answers are written as the participants expressed them. 

 

Q9P1: ‘‘Porque así puedo expresarme y los demás pueden entenderme’’ 

Q9P2: ‘‘Porque al hablar así más fluido las personas nos entienden más rápido’’ 

Q9P3: ‘‘Para darlo entender __ y para saber lo que estoy diciendo ___ o lo que los los alumnos están 

diciendo.’’ 

Q9P4: ‘‘Hmm para, como se podría decir, para interactuar’’ 

Q9P5: ‘‘Para poder dominar bien el inglés o la lengua’’ 

Q9P6: ‘‘Para que así tengan un buen desempeño en sus actividades o vida cotidiana’’ 
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Q9P7: ‘‘El habla es una herramienta así que si no la tenemos bien definida para lo que es pues es un 

poco caótica’’ 

 

Based on the previous information, students agree that fluency is the main goal of learners because it helps them 

express themselves and interact with others. Furthermore, they mentioned that people can understand them faster 

if they speak fluently. Besides, if they are not fluent, they will present problems in communication. This finding 

confirms what Zhang, (2009) set “Speaking fluency skills were considered as delivering messages in normal speed 

without awkward words, exchanging the ideas clearly and understandable way, and the using of simple words that 

aims to make listeners understand.” (as cited in Lestari, 2018, p.12). Further, Lestari (2018) argues that “Students 

who study English as a foreign language always put high priority on this skills. They are expected to be able to 

communicate with the other people in the real situation and condition orally.” (p. 11). Therefore, fluency is the 

principal aim of most language learners because they would like to exchange ideas clearly and understandably. 

Besides, they can communicate spontaneously, accurately, efficiently, and comprehensively with few pauses. 

 

4.2.5 Comprehension 

 

The last interview question aimed to know, according to their experiences, how each student feels when they do 

not understand what the speaker is trying to tell them. Therefore, the answers are written as the participants 

expressed them. 

 

Q10P1: ‘‘Mal e incomoda’’ 

Q10P2: ‘‘Ay, pues me siento así como, muy rara … trato de entender y si quiere que le dé una respuesta 

pues no logro entenderlo’’ 

Q10P3: ‘‘Hmm, trato de entender y comprender lo que están diciendo, puede ser en imágenes, 

dibujos…’’ 

Q10P4: ‘‘Me siento confundida’’ 

Q10P5: ‘‘Me estreso’’ 

Q10P6: ‘‘Hmm, mal por no poder, este, entender y saber sobre el tema’’ 

Q10P7: ‘‘Frustrado porque realmente yo siento que todo mi esfuerzo en lo que he estudiado hasta ahora 

no me ha servido mucho si no le estoy entendiendo’’ 
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Based on the answers, students feel bad, uncomfortable, stressed, frustrated, confused, and weird. As can be seen, 

each student has different feelings when they do not understand what the speaker is trying to tell them. So then, 

comprehension has a significant role in learning because if students understand what the speaker is saying, they 

will feel comfortable and motivated. Besides, it is easier to learn a subject if we can understand it. This finding 

confirms what Cohen et al. (2005) stated: "Comprehension refers to the fact that participants fully understand the 

nature of the research project, even when procedures are complicated and entail risks." (as cited in Wildawati, 

2020, p.16). In conclusion, comprehension is an essential part of how we learn and retain information. Besides, it 

is the component of speaking that we need to avoid misunderstanding information between the speakers and 

listeners.  

 

In this chapter, all the data collected from the instrument related to difficulties developing speaking skills in Target 

Language 1 were presented to analyze the students' answers and conclude each question. In the next chapter, the 

conclusions will be presented. 
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CHAPTER V: CONCLUSIONS 

 

The following chapter concludes this research. It includes a brief version of the context of this investigation, and 

the conclusions of the previously shown findings are presented to answer the research questions submitted in 

Chapter 1. In addition, the implications of the study and the limitations faced during the research process were 

also presented. Besides, the research questions are answered in this section. 

 

5.1 Context 

 

This research concerned the communicative difficulties developing speaking skills in Target Language 1 at LEI 

in Benemerita Universidad Autonoma de Puebla (BUAP). English is admitted as one of the international or global 

languages to unify one and people in another country because it is used worldwide in all different fields such as 

politics, diplomacy, international trade and industry, commerce, science and technology, and popular culture. 

Therefore, speaking is considered an essential skill to acquire a second language, and it is necessary to 

communicate efficiently in this globalized world. However, many language learners consider communication 

skills the most challenging skill to master.  

 

Students in second/foreign language education programs are considered successful if they can communicate 

effectively in that language. At LEI, there is a responsibility to acquire the language efficiently, especially the 

speaking skill, since students as future teachers must show an efficient domain of the language so that the students 

trust in the professionalism of the teacher and must be as transparent as possible in order not to create 

misunderstandings. In order to develop the four skills in English as a second language, the bachelor's degree in 

Teaching English offers the subject called 'Target Language,' which is awarded at five levels, one per semester. 

However, students of Target Language 1 usually face problems communicating their ideas when they speak in 

English, which could be because of a lack of vocabulary, nervousness, or even motivation. 

 

It is essential to work on speaking skills since the Target Language to acquire the language efficiently and not 

present problems at advanced levels. However, first of all, knowing and understanding the challenges students 

present when they speak is necessary. Therefore, this research determines and explains the difficulties in 

developing speaking skills through the question: What are the difficulties in developing speaking skills in the 
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target language l at LEI BUAP? In order to answer the research, as this study focused on experiences, the process 

of collecting data used an interview technique, applying a semi-structured interview following a qualitative 

approach. It consisted of ten questions; the first five questions were to gain students' experiences of their feelings 

when speaking in front of an audience, and the other five questions were to get their opinions on the importance 

of speaking components. This research aimed to understand the challenges students present in communicating 

efficiently in public. The conclusions are going to be presented below. 

 

5.2 Conclusions 

 

Anxiety is a general term for fear, anxiousness, nervousness, and stage fright that students experience in a 

presentation to a group of people. This negative feeling students experience when speaking in public affects 

English learning performance. Of course, every student feels differently, and their performance is affected 

according to their feelings. However, they agree that this situation leads to lousy speaking performance. In 

conclusion, based on the information, it is concluded that students present a type of anxiety when speaking in 

public, specifically nervousness, which affects the quality of their speech performance and makes learners seem 

less fluent than they are. Therefore, teachers should create different activities where students know each other and 

develop enough security not to feel uncomfortable in front of the group. 

 

Everyone agreed that they had experienced a lack of confidence and that this problem led to low-performance in 

speaking. They also have stuttering problems or tend to make mistakes. This information confirms what Ansari 

and Oskrochi (2004) say "Self-confidence is related to selection, motivation, perseverance, vulnerability, and 

patterns of subjective expectations, ambition, and ambitious influence of one’s self." (Cited in Tridinanty, 2018, 

p. 18). If students did not present this problem and were more confident, their performance would be better 

evaluated. Therefore, self-confidence could help to achieve positive and successful results. Therefore, 

encouraging and inspiring students by demonstrating that they can speak effectively in English plays a vital role 

in learning the target language. 

 

Most students present insecurity and fear when they speak, mainly because they do not know how to pronounce 

some words. This confirms what Tanveer (2017, cited in Reyes y Prado, 2021, p. 31) claimed, "Learners feel 

afraid of committing mistakes and are intimidated because in the classroom, they always find people who blame 
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them for any mistakes and they feel frustrated of making mistakes in front of teachers because they think that it 

could affect the end of course scores." In addition, students tend to stop participating in speaking activities. There 

is an agreement about students having the opportunity to speak in the classroom. However, they do not feel 

comfortable enough to perform without fear and insecurity. Therefore, it is essential as teachers to promote a good 

environment to make students feel comfortable. 

 

Shyness is a problem that many learners have to deal with when they are exposed to speaking in the classroom 

with someone or in public, and this situation causes problems in their performance, as well. Consequently, it 

results in a low mark in the speaking class because the professor assumes the student does not have the proper 

skills to do it. Furthermore, most students present a kind of shyness because they do not have enough confidence 

to speak in speaking activities. In conclusion, when students are not confident enough, they tend to be shy, and 

shyness plays a fundamental role in oral performance; hence, paying attention to this problem could help students 

to show the best of themselves in their oral performance in the classroom. 

 

Students agree that lack of motivation affects their speaking and learning performance. Besides, they lose interest 

in class topics and need help improving their skills. Then, the information confirms what Jannah & Fitriati (2016), 

(as cited in Reyes & Prado, 2021, p. 33) say that "Some of the students did not show great intrigue or enthusiasm, 

did not concentrate on the speaking lesson, and did not enjoy during speaking learning process toward the different 

problems, and most of them did not satisfy with the speaking learning result." Motivation is a kind of impulse that 

moves and helps people to achieve their goals. Therefore, motivation is significant and is considered one of the 

key factors influencing student performance because if students are motivated, they show a greater interest in 

participating in classroom activities. Thus, they practice and improve their skills.  

Pronunciation is the way for students to produce more explicit language when they speak, and it is vital to 

recognize that foreign language students must aim at developing good pronunciation, but this does not mean that 

they have to sound exactly like a native speaker. However, students agree that accurate pronunciation in English 

as Second Language is important to express themselves clearly and to make the language understood. Besides, it 

is essential to learn to distinguish similar words to avoid making mistakes. Therefore, as pronunciation is 

considered a crucial aspect of EFL, the important thing is not that students sound like natives. However, they must 

be understood in the target language to avoid misunderstandings among the listener or be challenging to 

understand the messages. 
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It was agreed that mastering grammar to communicate complex ideas is vital to express and convey what they 

mean. Besides, it is essential to be able to communicate with others. Furthermore, grammar is defined as a set of 

rules for specifying proper word order, and in English, word order is essential to meaning. Therefore, grammar is 

an important rule for students to generate correct sentences and thus speak more clearly and effectively. In 

addition, the usefulness of grammar helps correct oral and written language performance. Accordingly, teachers 

must pay attention to teaching grammar correctly, and students must give it enough importance to learn and pay 

more attention. 

 

Students agreed that not having an extensive vocabulary affects their oral performance because it prevents them 

from expressing themselves well; they cannot express what they want. Further, with an extensive vocabulary, it 

is easier to understand readings. This information confirms what Alqahtani (2015) says about vocabulary; It is 

often considered a critical tool for second language students because limited vocabulary in a second language 

does not lead to successful communication. Therefore, good vocabulary acquisition is essential for successful 

second language use because, with an extensive vocabulary, students can use the structures and functions we may 

have learned for comprehensible communication. In conclusion, vocabulary is an essential part of the speaking 

development of EFL learners because to understand the language, it is crucial that the student master the 

vocabulary because without sufficient vocabulary, students cannot communicate effectively or express their ideas 

both orally and in writing. 

It was agreed that fluency is the main goal of learners because it helps them express themselves and interact with 

others. Students also agreed that if they speak fluently, people can understand them faster; besides, if they are not 

fluent, they will present problems in communication. This confirms what Zhang, (2009) set “Speaking fluency 

skills were considered as delivering messages in normal speed without awkward words, exchanging the ideas 

clearly and understandable way, and the using of simple words that aims to make listeners understand.” (as cited 

in Lestari, 2018, p.12). Therefore, fluency is the principal aim of most language learners because they would like 

to exchange ideas clearly and understandably. Besides, they can communicate spontaneously, accurately, 

efficiently, and comprehensively with few pauses. 

Regarding comprehension, students agreed they feel inadequate, uncomfortable, stressed, frustrated, confused, 

and weird. Even though students present different feelings when they do not understand what the speaker is trying 

to tell them, everyone thinks this situation affects them. So then, comprehension has a significant role in learning 

because if students understand what the speaker is saying, they will feel comfortable and motivated. Besides, it is 



 37 

 

easier to learn a subject if we can understand it. In conclusion, comprehension is an essential part of how we learn 

and retain information. Besides, it is the component of speaking that we need to avoid misunderstanding 

information between the speakers and listeners.  

 

5.3 Research questions 

At the beginning of this study, three questions were proposed, which are answered below. 

What are the main difficulties students present in oral competence? 

In this research, five communicative difficulties were proposed as the factors affecting students in oral 

competence. These difficulties were anxiety, lack of confidence, fear of mistakes, shyness, and lack of motivation. 

They were considered because these factors are considered the most common difficulties that affect speaking 

development. Besides, according to the results obtained from the instrument, it can be deduced that when they 

present these problems, their speaking skill is affected negatively. Therefore, although each affect differently, 

these problems cause poor learning performance and do not allow an improvement in the ability to speak. 

Anxiety is a feeling of tension, apprehension, and nervousness, and it is considered one of the main blocking 

factors for effective language learning. Lack of confidence in students causes apprehension of communication. 

Many students think their English is bad and feel they cannot speak English well. Therefore, they prefer to remain 

silent while others speak. Fear of mistake refers to students fearing looking silly in front of others and worrying 

about how others will see them. In addition, students are afraid of making mistakes, as they are worried about 

receiving negative evaluations. Shyness is an emotional thing that many students suffer. This causes problems in 

speaking activities in the classroom because shyness causes a lack of confidence in students, and they find it very 

intimidating to speak English in front of their classmates and teachers. Finally, motivation is inner energy, and it 

is considered that students with a solid motivation to succeed may persist in learning and obtain better scores than 

those who lack motivation; therefore, building students' motivation to learn is urgent for every teacher.  

Motivation is one of the most crucial factors to consider for learning a second language proficiently. It is 

considered the main reason to start studying a second language and the driving force to persevere through the long 

and often laborious learning process. Therefore, teachers must provide adequate motivation; then, even those with 

limited talents can attain long-term goals, and working with an appropriate curriculum combined with excellent 

instruction will ensure student success. Furthermore, it is critical to emphasize the importance of generating a 
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comfortable atmosphere in the classroom. A good relationship between teachers and students may help students 

become more motivated and enhance their performance. Besides, one of the most crucial aspects affecting learners' 

motivation is the teacher's enthusiasm and commitment. As a result, when teachers think their job is valued, they 

will strive to achieve and encourage high student outcomes. Therefore, motivation plays an important role in the 

rate and success of foreign language learning, particularly in the classroom. 

How do students face communicative challenges when they speak in public? 

The communicative challenges presented were anxiety, lack of confidence, fear of mistakes, shyness, and lack of 

motivation, and based on the answers, each challenge is faced differently. According to the information gathered, 

anxiety is commonly presented as nervousness causing insecurity and discomfort when they speak in public. In 

the case of lack of confidence, it usually occurs when students realize people have not understood, as a result they 

would rather keep silent rather than keep trying, showing lack of confidence to communicate. Besides, when 

students experience this problem, the student's performance is low; tends to tend to be brief, stutter, and make 

mistakes.  Fear of mistakes is presented mostly when they speak in public because they are afraid of being 

criticized, then when students speak and do not know how to pronounce some words, they fail their performance 

or stop participating in speaking activities. Shyness is an emotional thing that causes a lack of confidence to speak 

in speaking activities. When students start to talk in front of others and start to feel shyness, they blush, tend to 

stutter, their mind goes blank, and they forget what they want to say. Finally, a lack of motivation affects their 

speaking and learning performance. Besides, as motivation is an inner energy, when they are not motivated 

enough, they tend to lose interest in class topics and are not encouraged to improve their skills by themselves, 

rather they overuse their mother tongue instead of making an effort to practice speaking skill. English learners 

face different challenges when speaking differently. However, they agree that these problems lead to a lower 

speaking performance than it is. 

How do difficulties affect students in communicating efficiently? 

Speaking is the most crucial skill since oral communication involves speech, where learners are expected to 

interact verbally with other people. The difficulties that students face, such as anxiety, lack of confidence, fear of 

mistakes, shyness, and lack of motivation, affect their performance and skill development because it leads them 

to stop participating in a class for fear of being judged or for fear of getting low grades. Therefore, by not 

participating in class, the teacher does not correct possible mistakes or give feedback, so the students do not 

improve their skills. Then when students are exposed to actual situations where they have to interact with another 
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person, not just inside the classroom but outside, they will likely present the same challenges and will not be able 

to communicate efficiently.  

 

In many social contexts, speaking ability requires much more than the other skills taught in English language 

classrooms. The only way to enhance speaking skills is by speaking more. As a result, it is the responsibility of 

teachers to create linguistically acceptable and cognitively challenging tasks that will provide students with the 

most opportunity to practice speaking in the classroom. However, it is also crucial to mention the importance of 

promoting speaking within and outside the classroom. English schools should create environments to practice 

outside the classroom, especially talking about the faculty of languages in BUAP; there is a great responsibility 

because students will be future teachers. Therefore, if there is constant contact with the language, there will be an 

improvement day by day.  

 

5.4 Implications 

Speaking is deemed to be a crucial skill in acquiring a foreign language, and it is necessary to communicate 

efficiently. However, speaking is the main problem English learners face; they present problems communicating 

their ideas. Speaking well in English is crucial for English language teaching undergraduates, which is the primary 

skill the students will be judged upon most in real-life situations. Therefore, it was a particular interest to know 

why students present difficulties in developing this skill. 

 This research presented helpful information about the different kinds of challenges students deal with when they 

speak in public. Furthermore, it presented information about how according to students, some difficulties affect 

their speaking development, such as anxiety, shyness, fear of mistakes, lack of confidence, and lack of motivation. 

Besides how students think pronunciation, grammar, vocabulary, fluency, and comprehension play a vital role in 

speaking skills, all the information presented can help teachers in awareness that students have the low ability 

because they are uncomfortable. They present many problems in developing their speaking skills. Thus, the 

techniques for teaching English might be modified at LEI BUAP or in any class of a second language. 

This research can also help EFL learners to know the importance of communicative skills. Especially LEI 

undergraduate students as future teachers; this could help them be aware of their difficulties in developing a high 

level of speaking so they can work on it and make an effort to practice their speaking ability outside of class. This 
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improves their communicative competence and thus achieves an effective speaking level. Besides, this research 

might be helpful for any audience interested in English as a Second Language, teaching, and learning. 

 

5.5 Limitations 

This study was conducted to determine the Communicative Difficulties of Developing Speaking Skills faced by 

Target Language 1 students at LEI BUAP. There are many groups on this subject, and they are also divided into 

different sections. However, only one of the groups was used in this study, in this case, section 001. At LEI BUAP, 

five levels of Target Language are taught. However, this study was carried out only for the first one because it is 

crucial to determine and understand students' challenges since level 1, thus bringing information for looking for 

possible solutions and avoiding problems in advanced levels. This research used a qualitative approach, leaving 

aside the quantitative approach, because it was intended to dive deeper into the problem. Several common 

instruments are used in collecting data, such as questionnaires, interviews, and observations. However, in this 

study, a semi-structured interview was used to gain a deep understanding of students' difficulties' experiences, 

thoughts, and opinions when they perform with oral competence. 

The four skills are essential for learning a foreign language. However, this study focused on Speaking due to its 

importance for undergraduate students. Besides, it is considered the foremost challenge by students and employed 

as the first criterion for assessing the effectiveness of foreign language education programs. This project may be 

more beneficial for English teachers and university learners preparing to be English teachers because it is essential 

to be conscious of students' challenges in speaking performance, looking for and implementing possible solutions 

in teaching strategies.  

 

5.6 Directions for further research 

 

This research was conducted only for Target Language 1 section 001. However, this problem is present at each 

level. Therefore, an investigation could gain more information, such as different experiences at each level or 

difficulties if it leads to all five levels of the target language and if all sections are used, not just one. Besides, it 

could be included in the afternoon shift. The more students participate, the more experienced and the more 

knowledge there is about the difficulties that students present. However, the participants could suggest different 

possible solutions to be considered. 
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This study also focused on speaking skills and their importance in language development. However, the four skills 

are vital, and many students deal not only with speaking difficulties but also with reading, grammar, and writing. 

Then, it is vital to make a study to know and understand in depth the problems presented in each skill. In addition, 

it could help add teachers as participants and know their perspectives about what they, as teachers, consider the 

challenges students show in developing each skill for acquiring the language. Besides, it could be interesting to 

know how they prepare their activities to work in each skill and which they think might be the possible solutions. 



 42 

 

REFERENCES 

Abrejo, B., Sartaj, S., & Memon, S. (2019). English Language Teaching through Communicative Approach: A 

Qualitative Study of Public Sector Colleges of Hyderabad, Sindh. Advances in Language and Literary 

Studies, 10(5), 43-49. https://files.eric.ed.gov/fulltext/EJ1248999.pdf 

Adnan Oflaz. (2019). The Effects of Anxiety, Shyness and Language Learning Strategies on Speaking Skills 

and Academic Achievement. European Journal of Education Research 8 (4), 999–1011. 

https://doi.org/10.12973/eu-jer.8.4.999 

Alqahtani, M. (2015). The importance of vocabulary in language learning and how to be taught. International 

Journal of Teaching and Education, 3(3), 21–34. 

https://www.academia.edu/22221280/THE_IMPORTANCE_OF_VOCABULARY_IN_LANGUAGE_

LEARNING_AND_HOW_TO_BE_TAUGHT  

Aouatef, B. (2015). The Main Psychological factors affecting Learners’ Oral Performance. [Master’s degree, 

University of Biskra] http://archives.univ-

biskra.dz/bitstream/123456789/5962/1/BELEGDAIR%20Aouatef.pdf 

Azimova, S. (2019). The Communicative Approach in English Language Teaching. Bulletin of Science and 

Practice, 5(4), 471-475. 

https://www.researchgate.net/publication/332475571_The_Communicative_Approach_in_English_Lan

guage_Teaching 

Baporikar, N. (2020). Senior Entrepreneurship and Aging in Modern Business. https://www.igi-

global.com/chapter/sustainability-of-social-enterprises/246567 

Bell, E., Bryman, A. & Harley, B. (2019). Business Research Methods. Oxford University Press. 

https://www.google.com.mx/books/edition/_/J9J2DwAAQBAJ?hl=es-

419&gbpv=1&pg=PA58&dq=cross+sectional+design+definition 

Bin Tahir, S. Z. (2011). Teaching Speaking Effectively. [Thesis, State University of Makassar]. 

https://www.academia.edu/8491040/TEACHING_SPEAKING_EFFECTIVELY 

https://files.eric.ed.gov/fulltext/EJ1248999.pdf
https://doi.org/10.12973/eu-jer.8.4.999
https://www.academia.edu/22221280/THE_IMPORTANCE_OF_VOCABULARY_IN_LANGUAGE_LEARNING_AND_HOW_TO_BE_TAUGHT
https://www.academia.edu/22221280/THE_IMPORTANCE_OF_VOCABULARY_IN_LANGUAGE_LEARNING_AND_HOW_TO_BE_TAUGHT
http://archives.univ-biskra.dz/bitstream/123456789/5962/1/BELEGDAIR%20Aouatef.pdf
http://archives.univ-biskra.dz/bitstream/123456789/5962/1/BELEGDAIR%20Aouatef.pdf
https://www.researchgate.net/publication/332475571_The_Communicative_Approach_in_English_Language_Teaching
https://www.researchgate.net/publication/332475571_The_Communicative_Approach_in_English_Language_Teaching
https://www.igi-global.com/chapter/sustainability-of-social-enterprises/246567
https://www.igi-global.com/chapter/sustainability-of-social-enterprises/246567
https://www.google.com.mx/books/edition/_/J9J2DwAAQBAJ?hl=es-419&gbpv=1&pg=PA58&dq=cross+sectional+design+definition
https://www.google.com.mx/books/edition/_/J9J2DwAAQBAJ?hl=es-419&gbpv=1&pg=PA58&dq=cross+sectional+design+definition


 43 

 

Brown, T. & Brown J. (2014). To Advance Prificiency and Beyond. Georgetown University 

Press.https://books.google.com.mx/books?id=qxb5BgAAQBAJ&pg=PA74&lpg=PA74&dq=Corr

ect+grammar+usage+naturally+plays+an+important+role+in+any+public+speaking+forum.+Se

ntence+construction+in+oral+presentation+tends+to+have+a+looser+structure+than+in+most+

forms+of+writing,+but+certainly+not+at+the+expense+of+grammatical+rules.&source=bl&ots=

OWH6srOWjp&sig=ACfU3U3qEhFf-eNOgpB5SrBYTqiAucPJew&hl=es-

419&sa=X&ved=2ahUKEwj13J6cr5H_AhWvIEQIHSZ1CKMQ6AF6BAg1EAM#v=onepage&q=

Correct%20grammar%20usage%20naturally%20plays%20an%20important%20role%20in%20

any%20public%20speaking%20forum.%20Sentence%20construction%20in%20oral%20prese

ntation%20tends%20to%20have%20a%20looser%20structure%20than%20in%20most%20for

ms%20of%20writing%2C%20but%20certainly%20not%20at%20the%20expense%20of%20gra

mmatical%20rules.&f=true 

Córdoba-Cubillo, P. & Solís-Hernández, M. (2015). The Influence Of Grammar On English Learners’ Writing 

Accuracy At The School Of Modern Languages. Káñina, 39 (2), 107-121. 

https://www.redalyc.org/pdf/442/44247253008.pdf 

Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A. & Sheikh, A. (2011). The case study approach. 

BMC Medical Research Methodology, 11(100), 1-9 http://www.biomedcentral.com/1471-2288/11/100 

Djahimo, S., et al. (2021). Issues In Applied Linguistics: Research & Practice. Deepublish. 

bhttps://books.google.com.mx/books?id=jN4lEAAAQBAJ&pg=PA34&dq=Issues+In+Applied+Lingui

stics:+Research+%26+Practice&hl=es-

419&sa=X&ved=2ahUKEwjhj46Z867zAhUsmGoFHWe_A34Q6AF6BAgHEAI#v=onepage&q=Issue

s%20In%20Applied%20Linguistics%3A%20Research%20%26%20Practice&f=false 

Dueñas-Macías, F., Cardozo-Becerra, D. & Peña-Ibarra, C. (2015). Developing speaking skills through speaking 

– oriented workshops. Enletawa Journal, 8 (2), 35 – 45. https://bit.ly/3nDM6Ww 

Fattah Torky, S. (2006). The Effectiveness of a Task- Based Instruction program in Developing the English 

Language Speaking Skills of Secondary Stage Students. [Thesis degree, Ain Shams University]. Archivo 

digital. https://files.eric.ed.gov/fulltext/ED523922.pdf 

https://www.redalyc.org/pdf/442/44247253008.pdf
https://www.redalyc.org/pdf/442/44247253008.pdf
http://www.biomedcentral.com/1471-2288/11/100
https://books.google.com.mx/books?id=jN4lEAAAQBAJ&pg=PA34&dq=Issues+In+Applied+Linguistics:+Research+%26+Practice&hl=es-419&sa=X&ved=2ahUKEwjhj46Z867zAhUsmGoFHWe_A34Q6AF6BAgHEAI#v=onepage&q=Issues%20In%20Applied%20Linguistics%3A%20Research%20%26%20Practice&f=false
https://books.google.com.mx/books?id=jN4lEAAAQBAJ&pg=PA34&dq=Issues+In+Applied+Linguistics:+Research+%26+Practice&hl=es-419&sa=X&ved=2ahUKEwjhj46Z867zAhUsmGoFHWe_A34Q6AF6BAgHEAI#v=onepage&q=Issues%20In%20Applied%20Linguistics%3A%20Research%20%26%20Practice&f=false
https://books.google.com.mx/books?id=jN4lEAAAQBAJ&pg=PA34&dq=Issues+In+Applied+Linguistics:+Research+%26+Practice&hl=es-419&sa=X&ved=2ahUKEwjhj46Z867zAhUsmGoFHWe_A34Q6AF6BAgHEAI#v=onepage&q=Issues%20In%20Applied%20Linguistics%3A%20Research%20%26%20Practice&f=false
https://books.google.com.mx/books?id=jN4lEAAAQBAJ&pg=PA34&dq=Issues+In+Applied+Linguistics:+Research+%26+Practice&hl=es-419&sa=X&ved=2ahUKEwjhj46Z867zAhUsmGoFHWe_A34Q6AF6BAgHEAI#v=onepage&q=Issues%20In%20Applied%20Linguistics%3A%20Research%20%26%20Practice&f=false
https://files.eric.ed.gov/fulltext/ED523922.pdf
https://files.eric.ed.gov/fulltext/ED523922.pdf


 44 

 

Heriansyah, H. (2012). Speaking Problems Faced by the English Department Students of Syiah Kuala University. 

Lingua Didaktika, 6(1), 37-44. http://ejournal.unp.ac.id 

Hoang Tuan, N. & Ngoc Mai, T. (2015). Factors Affecting Students’ Speaking Performance At Le Thanh Hien 

High School. Asian Journal of Educational Research. 3(2), 8-23. 

https://www.academia.edu/28693112/FACTORS_AFFECTING_STUDENTS_SPEAKING_PERFOR

MANCE_AT_LE_THANH_HIEN_HIGH_SCHOOL 

Ilham, I., Muhammad, F., B. & Muslimin, M. (2019). The An Analysis of Students’ Speaking Ability on Specific 

Purpose of Learning. Linguistics and English Language Teaching Journal, 7 (1), 33-40. 

https://www.researchgate.net/publication/340602589_An_Analysis_of_Students‘_Speaking_Ability_o

n_Specific_Purpose_of_Learning 

Jamshidnejad, A. (2020). Speaking English as a Second Language: Learners' Problems and Coping Strategies. 

Palgrave Macmillan. 

https://books.google.com.mx/books?id=WgwIEAAAQBAJ&pg=PA84&dq=importance+of+speaking+

english&hl=es-419&sa=X&ved=2ahUKEwiI0N-

5yK7zAhUZkmoFHYXFAzkQ6AF6BAgLEAI#v=onepage&q=importance%20of%20speaking%20en

glish&f=false 

Januariza, Y., & Hendriani, S. (2016). Student’anxiety In Learning Speaking. Igniting a Brighter Future of EFL 

Teaching and Learning in Multilingual Societies. 468-474. 

https://ejournal.unp.ac.id/index.php/selt/article/viewFile/7010/5544  

Juhana (2012). Psychological Factors That Hinder Students from Speaking in English Class. Journal of Education 

and Practice, 3 (12), 100-110. https://www.iiste.org/Journals/index.php/JEP/article/viewFile/2887/2913 

Khan, R. M.I., Radzuan, N. R. M., Shahbaz,M., Ibrahim, A.H.,& Ghulam Mustafa (2018). The Role of Vocabulary 

Knowledge in Speaking Development of Saudi EFL Learners. Arab World English Journal, 9 (1), 406-

418. 

https://www.researchgate.net/publication/325056045_The_Role_of_Vocabulary_Knowledge_in_Speak

ing_Development_of_Saudi_EFL_Learners 

Kohzadi, H., Aziznihammadi, F. & Samadi, F. (2014). Is There a Relationship Between Shyness and English 

Proficiency Level of Bilingual and Monolingual EFL Learners. International Letters of Social and 

http://ejournal.unp.ac.id/
https://books.google.com.mx/books?id=WgwIEAAAQBAJ&pg=PA84&dq=importance+of+speaking+english&hl=es-419&sa=X&ved=2ahUKEwiI0N-5yK7zAhUZkmoFHYXFAzkQ6AF6BAgLEAI#v=onepage&q=importance%20of%20speaking%20english&f=false
https://books.google.com.mx/books?id=WgwIEAAAQBAJ&pg=PA84&dq=importance+of+speaking+english&hl=es-419&sa=X&ved=2ahUKEwiI0N-5yK7zAhUZkmoFHYXFAzkQ6AF6BAgLEAI#v=onepage&q=importance%20of%20speaking%20english&f=false
https://books.google.com.mx/books?id=WgwIEAAAQBAJ&pg=PA84&dq=importance+of+speaking+english&hl=es-419&sa=X&ved=2ahUKEwiI0N-5yK7zAhUZkmoFHYXFAzkQ6AF6BAgLEAI#v=onepage&q=importance%20of%20speaking%20english&f=false
https://books.google.com.mx/books?id=WgwIEAAAQBAJ&pg=PA84&dq=importance+of+speaking+english&hl=es-419&sa=X&ved=2ahUKEwiI0N-5yK7zAhUZkmoFHYXFAzkQ6AF6BAgLEAI#v=onepage&q=importance%20of%20speaking%20english&f=false
https://ejournal.unp.ac.id/index.php/selt/article/viewFile/7010/5544
https://www.iiste.org/Journals/index.php/JEP/article/viewFile/2887/2913
https://www.researchgate.net/publication/325056045_The_Role_of_Vocabulary_Knowledge_in_Speaking_Development_of_Saudi_EFL_Learners
https://www.researchgate.net/publication/325056045_The_Role_of_Vocabulary_Knowledge_in_Speaking_Development_of_Saudi_EFL_Learners


 45 

 

Humanistic Sciences, 33, 50-62.  

https://www.researchgate.net/publication/279743524_Is_there_a_Relationship_between_Shyness_and_

English_Proficiency_Level_of_Bilingual_and_Monolingual_EFL_Learners 

Koran, S. (2015). The Role of Teachers in Developing Learners’ Speaking Skill. 

https://www.researchgate.net/publication/322112785_The_Role_of_Teachers_in_Developing_Learners

’_Speaking_Skill 

Kurniati, A., Eliwarti & Novitri. (n.d). A study on the speaking ability of the second year students of smk Telkom 

Pekanbaru. [Thesis, Riau University]. https://media.neliti.com/media/publications/206186-none.pdf 

Lestari, S. (2018). Exploring The Factors Affecting Students’ English Speaking Fluency. [Thesis, Ar-Raniry State 

Islamic University]. https://repository.ar-raniry.ac.id/id/eprint/2974/1/SELVIA%20LESTARI.pdf 

Marium-Jamila, M.A. (2014). Lack of Confidence – A Psychological Factor Affecting Spoken English of 

University Level Adult Learners in Bangladesh. Language in India, 14 (10), 156-168. 

http://www.languageinindia.com/oct2014/mariumconfidencefactor1.pdf 

Megah, S. I. (2016). An Error Analysis of English Foreign Language Learning in the Terminal Movie. Cahaya 

Pendidikan, 2(1), 47-59. https://www.journal.unrika.ac.id 

Munsaka, T. (2014). Communication is Complex. Definitions, Types and Problems. GRIN Verlag. 

https://www.google.com.mx/books/edition/Communication_is_Complex_Definitions_Typ/UojgBQAA

QBAJ?hl=es-419&gbpv=1 

Nunan, D. (2013). Learner-Centered English Language Education. Routledge. 

https://www.academia.edu/26654918/Nunan_david_learner_centered_english_language_education 

Nur Laela K. (2017). Classroom Techniques Used to Improve Students Speaking Skill: A Naturalistic Study At 

English Tutorial Program At Universitas Muhammadiyah Surakarta. [Thesis of bachelor’s degree, 

Universitas Muhammadiyah Surakarta]. 

http://eprints.ums.ac.id/54934/1/PUBLICATION%20ARTICLE.pdf 

https://www.researchgate.net/publication/279743524_Is_there_a_Relationship_between_Shyness_and_English_Proficiency_Level_of_Bilingual_and_Monolingual_EFL_Learners
https://www.researchgate.net/publication/279743524_Is_there_a_Relationship_between_Shyness_and_English_Proficiency_Level_of_Bilingual_and_Monolingual_EFL_Learners
https://media.neliti.com/media/publications/206186-none.pdf
https://issuu.com/diegoduenas/docs/_david_nunan__learner-centered_engl
https://issuu.com/diegoduenas/docs/_david_nunan__learner-centered_engl
http://eprints.ums.ac.id/54934/1/PUBLICATION%20ARTICLE.pdf
http://eprints.ums.ac.id/54934/1/PUBLICATION%20ARTICLE.pdf


 46 

 

Rehman, A., Bilal, H., Sheikh, A., Bibi, N., & Nawaz, A. (2014). The Role of Motivation in Learning English 

Language for Pakistani Learners. International Journal of Humanities and Social Science, 4(1), 254- 258. 

https://www.ijhssnet.com/journals/Vol_4_No_1_January_2014/29.pdf 

Reyes-Guadamúz, A. I. & Prado, M. D. (2021). Factors Affecting English Speaking Performance. [Thesis, 

Universidad Nacional Autónoma de Nicaragua]. https://repositorio.unan.edu.ni/15308/1/15308.pdf 

Rhalmi, M. (2018, November 4). Discover The Difference Between Approach, Method, Procedure, And 

Technique. Myenglishpages.com. https://www.myenglishpages.com/blog/approach-method-procedure-

and-technique/ 

Richards, J. (2006). Communicative Language Teaching Today. Cambridge University Press. 

https://www.professorjackrichards.com/wp-content/uploads/Richards-Communicative-Language.pdf 

Riska, A. (2020). The Speeding Up English Speaking Ability Program in Two Weeks. [Bachelorr’s degree, 

Universitas Islam Negeri Ar-Raniry]. https://repository.ar-

raniry.ac.id/id/eprint/12393/1/Riska%20Amelia,%20140203224,%20FTK,%20PBI,%20082255938881

.pdf 

Starman, A. B. (2013). The case study as a type of qualitative research. Journal of Contemporary Educational 

Studies/Sodobna Pedagogika, 64(1). https://www.researchgate.net/profile/A-Biba-Rebolj-

2/publication/265682891_The_case_study_as_a_type_of_qualitative_research/links/54183f560cf25ebe

e988104c/The-case-study-as-a-type-of-qualitative-research.pdf 

Tlazalo-Tejeda, A. C., & Basurto-Santos, N. M. (2014). Pronunciation instruction and students’ practice to 

develop their confidence in EFL oral skills. PROFILE Issues in Teachers’ Professional Development, 

16(2), 151-170. http://www.scielo.org.co/pdf/prf/v16n2/v16n2a11.pdf 

Toro, V., Camacho-Minuche, G., Pinza-Tapia, E., & Paredes, F. (2018). The Use of the Communicative 

Language Teaching Approach to Improve Students’ Oral Skills. English Language Teaching, 12(1), 110-

118. https://doi.org/10.5539/elt.v12n1p110 

https://www.ijhssnet.com/journals/Vol_4_No_1_January_2014/29.pdf
https://repositorio.unan.edu.ni/15308/1/15308.pdf
https://www.professorjackrichards.com/wp-content/uploads/Richards-Communicative-Language.pdf
https://repository.ar-raniry.ac.id/id/eprint/12393/1/Riska%20Amelia,%20140203224,%20FTK,%20PBI,%20082255938881.pdf
https://repository.ar-raniry.ac.id/id/eprint/12393/1/Riska%20Amelia,%20140203224,%20FTK,%20PBI,%20082255938881.pdf
https://repository.ar-raniry.ac.id/id/eprint/12393/1/Riska%20Amelia,%20140203224,%20FTK,%20PBI,%20082255938881.pdf
http://www.scielo.org.co/pdf/prf/v16n2/v16n2a11.pdf


 47 

 

Tridinanty, G. (2018). The Correlation between Speaking Anxiety, Self-Confidence, and Speaking Achievement 

of Undergraduate EFL Students of Private University in Palembang. IJELS, 6 (4), 35-39. 

https://files.eric.ed.gov/fulltext/EJ1201652.pdf 

Wicaknoso, B. H. (2016). Teacher’s Talk Role In Teaching Speaking. 

http://ejournal.unp.ac.id/index.php/selt/article/viewFile/6919/5453#:~:text=Teachers%20as%20the%20f

ocus%20of,in%20the%20speaking%20class%20actively. 

Wildawati, (2020): The Correlation between Students’ Learning Behavior and their Speaking Ability in the 

Extracurricular of English Club at MAN 1 Inhil. [Undergraduate Degree, State Islamic University]. 

https://repository.uin-suska.ac.id/30346/2/GABUNGAN%20KECUALI%20BAB%20IV.pdf 

Young Ok Jong & Chae Kwan Jung. (2015). The Development of Interview Techniques in Language Studies: 

Facilitating the Researchers’ Views on Interactive Encounters. Canadian Center of Science and 

Education, 8 (7), 30-39. https://files.eric.ed.gov/fulltext/EJ1075472.pdf 

Zaščerinska, J. (2010). Language Acquisition and Language Learning: Developing the System of External and 

Internal Perspectives. https://files.eric.ed.gov/fulltext/ED531732.pdf 

 

APPENDIX I: ORIGINAL INSTRUMENT  

1. Can you tell me what you feel when you are exposed to activities that involve talking?  

2. Why do you believe you overthink when the teacher asks someone to participate in speaking activities? 

3. Can you explain how you feel when you make a mistake in front of your teacher and classmates? 

4. Can you tell me about the feeling you experience when you have to talk in front of people you don’t 

know?  

5. According to you, what happens when there is a bad relationship between teacher-student? How do you 

think your performance is affected?  

6.  What do you think happens when you’re talking and the other person understands something else or 

doesn’t fully understand what you mean?  

7. According to your perspective, what could be a tool to generate good sentences in speaking? Why?  

8. In your experience, what is the reason that leads to failing in communicating fluently? Why? 

9. How do you think communication affects  when one person talks too slow and the other at a normal 

speed? 
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10. How do you feel when you don’t understand what the speaker is trying to tell you? 

 

APPENDIX II: INSTRUMENT APPLIED  

 

1. ¿Me puedes decir cómo te sientes cuando estás expuesto a actividades que involucran hablar frente a una 

audiencia?  

2. ¿Cómo es tu desempeño en el speaking cuando no hay suficiente confianza?  

3. ¿Por qué crees que el miedo a cometer errores en clase sucede inconscientemente? 

4. ¿Por qué crees que experimentas un tipo de timidez cuando hablas en clase? 

5. De acuerdo a tu experiencia, ¿cómo afecta la falta de motivación a tu desempeño en las actividades de 

speaking?  

6. ¿Por qué crees que es esencial tener una pronunciación correcta en Inglés como segundo idioma?  

7. ¿Qué tan importante es dominar la sintaxis para comunicar ideas complejas?  

8. ¿Cómo crees que afecta no tener un vocabulario extenso?  

9. ¿Por qué crees que la fluidez es considerada el principal objetivo de los estudiantes? 

10. ¿Cómo te sientes cuando no comprendes lo que alguien está tratando de decirte? 

 

APPENDIX III: INSTRUMENT MODIFIED 

1. Can you tell me how you feel when you are exposed to activities that involve talking in front of an 

audience?  

2. Why do you believe you think twice before speaking activities? 

3. Can you explain how you feel when you make a mistake when speaking?  

4. Why do you experience a kind of shyness when you speak in your class? 

5. How is your performance affected when the relationship between the teacher and student presents some 

difficulties? 

6.  How do you react when you’re talking and the other person understands something else or doesn’t 

fully understand what you mean?  

7. How important is it to master syntax to communicate complex ideas? 

8. In your experience, what is the reason that leads to failing in communicating fluently? Why? 
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9. How do you think communication affects  when one person talks too slowly and the other at a normal 

speed? 

10. How do you feel when you don’t understand what the speaker is trying to tell you? 
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APPENDIX IV: FINAL INSTRUMENT 

1. Can you tell me how you feel when you are exposed to activities that involve talking in front of an 

audience?  

2. How is your speaking performance when there is no confidence? 

3. Why do you think the fear of making a mistake in class unconsciously happens? 

4. Why do you experience a kind of shyness when you speak in your class? 

5. According to your experience, how does lack of motivation affect your performance in speaking 

activities?  

6. Why do you think it is essential to have accurate pronunciation in EFL?  

7. How important is it to master syntax to communicate complex ideas? 

8. How do you think it affects not having an extensive vocabulary? 

9. Why do you think fluency is considered the main goal of learners? 

10. How do you feel when you don’t understand what the speaker is trying to tell you? 
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APPENDIX V: INFORMED CONSENT 
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APPENDIX VI: EXCEL CHART 

 

 


