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CHAPTER ONE INTRODUCTION

1. - Introduction to the problem

Through time English as a foreign language has laken as very important
issue for many reasons. It has been implementethgud Franca with an important
impact on the academic and the business world; mamyersities and companies

demand people who can work using English as a lbagigrement.

Sometimes adolescent learners studying in higha@re not conscious about the
challenge of life that they will face when they megnclude high school, and decide if
they may continue to study or quit and integratehte labor field. One of the most
significant tools that students in high school nedncreasing their university and work

options is learning English language that will opesny opportunities in their life.

This paper has the purpose to discover the causesdificulties that could
influence to high school learners when they arelyshg and learning English. It is
necessary to research about the foremost problatrighchers, high school students and
parents face during the process of teaching-legriimglish as a foreign languag@&he
research of this problem is based on the effectd warning about the students’
perceptions on the level of importance students liavearn English and also take into

account teachers and parents main views in thearels.

Some Students are not conscious aboutpertance of learning English because
many factors affect their own learning, for examplee methods teachers use, the
infrastructure they use, the system and so on. fAetmost controversial is that some

students are not aware of it by their parents achers. Because of that reason, this
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research pretends to make inquiries on the graderadciousness on teachers and parents
in order to achieve a better teaching learning ggscwhen this inquires are investigated,
some proposals will be suggested, based on thdopsevesearch in order to make

conscious of different characters.
1.2 Purpose of the study

The purpose of this study is to identife level students’ consciousness of 3
groups of ¥ grade in high school in the learning of a forelgnguage taking into
account teachers and parents support and opinan,infiproving the process of
teaching/learning as a foreign language. This rekeavill also determine and be
analyzed by the main consequential obstacles thtatdent could have through the use of
a questionnaire, which permits to find the probldhe students in this level of studies

could face, as well as solutions, allying with paseand teachers.
1.3 Research questions
This paper sets out to solve the following reseguabstions:

1. - Which grade of good attitudes, do studentS@BAEP U-1have in learning English

onward?

2. - Are the parents of students at COBAEP U-limgllto support their children in
learning a foreign language or to even take Endlesisons to help their children at

home?

3. - Are teachers at COBAEP U-1 conscious, willamgl committed to teaching English

as same as being part of the citizens” education?
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4. - Which are the most harmful problems teacherdacfind when they are teaching

English?

1.4 Significance of the Study

The results of this study will be very significantknow if students, teachers and
parents get a better development or not by knowiadenefits that learning English has,
because English could be encouraged as a commiugitadl and not just like knowing
about the language. “Teaching English” is givingtodents a tool for facing possibilities

of success in their working area.

Davis, (2000) suggests that teachers have to ugkskmas natural communication
in the classroom, if teachers do not use it sucboasmunicative opportunities, students
perceive that the purpose of the course is julam information about the language and
pass the tests. This means that many learnerskatg o lose motivation; in the other
side teachers are not motivated too, so they prdaek of enthusiasm. Teachers have
forget the significance and advantages of learkinglish, students are not supported by
the teachers and parents, and finally all of them Bnglish as just another compulsory

subject in the academic curriculum.

This research could be very successfubrgter to implement the real way that
English takes place in Institutions of this levighis study is based on three groups of first
grade in high school, it is also hoped that inftiiwing levels and students’ lives, the
teaching learning process would be more accesBibtaking into account the results of

this paper. However, it can be carried out in theeolevels, basically to see the good
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parts the English has, and not to see it as a gediceth class, that is the problem with

many teachers and students have.

This study tries to make students consciabout the importance of the study of
English as a foreign language, but it is also hdpetlthis study could be used a base on
teachers, parents and society to be aware of thertance of learning English. Also, it is
hoped that this paper could be used as a basearigirgg out different studies that could

help to student’s extrinsic motivation.

1.5 Key words

Foreign Language. —Smith (1994) sets out that “a second language jarécular

nonnative language under discussion, that it, theadled target language” (p. 7).

Communicative tool- Brumfit and Johnson (1991) define the communeatool as
“knowledge of the language system, to develop Easncompetence by means of
controlled performance. Communication takes plaberwwe make use of sentences to

perform a variety of different acts of an esseltisbcial nature” (p. 118).

Teaching-learning process. -€haudron (1988) define that this process is whasgm
in the classroom between teacher and studentsteBicber selects learning activities and
facilities their utilization. The very nature ofalming information must be provided to

learners (p. 46).
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Motivation. — Drillings (1994) describes that “motivation compeeks effort, anxiety
and curiosity and they influence the rate and e@te which individuals acquire new

competencies” (p. 2).

Learning.- Philips and Soltis (1998). Suggests that legnm the capacity of
acquiring knowledge in a conscious or unconscioag, the new knowledge depends on

previous knowledge, learners and experiences.
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CHAPTER TWO LITERATURE REVIEW

2.1 Awareness

Speaking a foreign language is of a grapbrtance to improve the expectations of
anyone in the academic and working area. Over ithe there have been a lot of
methods, strategies and approaches for increasiglisk teaching as a foreign language,
but all those elements depend on “awareness” of paople learn “English” or need to
learn it. Everything depends on a reason, whatliea “awareness”. Unfortunately, in
most of the cases, this need arrives too late. #d dh his early education learns
unconsciously, that's why his/her learning doespresent obstacles, he/she is not aware
of why learning English, probably he/she will leatror not, talking in general terms,
however there is a big fact that marks learning, @ducational system. It is understood
that a child needs to develop certain skills inHes first years for future and advanced
skills, in this case if a child did not learn thasbks of a foreign language; it is
compressible that as the time goes by, this legrmmght be more complex. The
implemented solution is the use of awareness asnalive option to improve the

learning of a foreign language.

Awareness can be defined as the motion of humargliei achieve a goal using
everything around it, in other words, it is to makascious to someone to do or to reflect
on something that happens in the reality, obtairangerception in a cognitive way,
generally events or situations, through given imfation. Santos (2007) suggests that to
become aware of a concrete reality of social anstential situation is the objective of

what Awareness is. However awareness does not depejust information because of
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the complexity of the human, in other words it wilbt be through speech or just

information.

Humans need time to self-aware about that rediid#y happens outside in their
world, if humans invest time to their self-awareey can improve their judgment and
help them to identify opportunities for professibdavelopment and personal growth, as
well as Tolle (2005) defines the consciousnes$is phrase “The consciousness is the

awakening to the dream of the thinking” (found is book “Una nueva Tierra” P.96)

The human has to live it up and be witness of themaal facts. Because if
learning a foreign language takes place such aalgact and objective, it is necessary to
use tools, in this case motivation takes an impontale, because it may function as the
motion that moves to the subjects to achieve thggative (learning a foreign language)
and then obtain the benefits mentioned above. Heem (2010) links and defines the
consciousness and the motivation on the next filbe consciousness of the reality is
what will motivate many times to do actions in tenefits and for the others” (found in

the article “Conciencia, Motivacion y Accion” by Ma Hernandez).

2.2 The human Consciousness

Over years human, religion and society have takery vmportant places as
centers of study, there are a lot of expressiomsisied on consciousness that try to
understand its complexity, some of them are redlbain art and culture. The human
mind has been a key part in this study, becausenhere human consciousness is found.
The human consciousness is defined as to know hhéppening in the present to

differentiate what is wrong and what is good, ihestwords, it is to realize about the
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present time in order to develop a good commoruémited by the context. Branden
(1995, P.23) sets out this example “if | respeal amlemand others to treat me with
respect, | will show and behave in a way that etlenlikelihood that others respond
appropriately”. When a subject has achieved theravess, probably, many statements
like the previous one may influence in his persamaivth as well as having the notion of

the present time.

The difficulty of human consciousness is so abstilat it also can be
implemented as a tool of humanity. Branden (19987Pmentions that “the awareness is
the basic instrument of survival... guide actions.widger the consciousness is not
developed in determinate periods of people livédso Freud (as found in “Freud y la
conciencia moral o Freud en breve excurso por ekerativo categorico de Kant” by
Mora, 1999, P.37), says that “The formation of tlhasciousness is a long introjection
process”. This statement makes reference thatdanwifiole life of a human; he/she is
developing his/her awareness, influenced by sonpeiitant actors. This idea also makes
reference on those actors “teachers and parentsy imfluence the learner’s life; Aguilar
(1993, P. 8) ensures in the next lines that knogddd the base of human benefits (surely

the knowledge that is transmitted by teachers amens):

“It is evident that the force that moves and tfamas the world, it is
not weapons force, machine force, neither monegefothe only one is the
knowledge force. Who transmits and reproduces th@wledge, transforms
better world in which lives, creates just societsonomies more productive,
institutions more efficient, in just one word; stger countries”.
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2.2.1 The effect of consciousness on teaching-leig process

This study pretends to research the level of comsciess that students, teachers
and parents have related to teaching/learning &mgli teachers and parents offer better
support to the learners, this process of learnirfgreign language will take place on

teaching learning English, through awareness aqdiakg the properly knowledge.

The Oedipus” complex (article by Mora, 1999) dst#ilat “in the consciousness
there are three important subjects which are psrésmtily and society; they all together
will be able to establish it through life”. So,istimportant to start with the awareness of
learning a foreign language, but not just with tearner, all the previous subjects
mentioned have to be added in order to obtain be#tsults. Branden (1999, P.87)
mentions that “when the awareness form is highemenadvanced and successful the
lifestyle will be”. In other words with conscious® people will know what they really

want to do.

2.2.2 Importance and awareness of teaching and leang in Education

As it is well known, there are two impont actors in every educational context,
which are the teacher and the learner, they togeéthil up the essence of a country, it is
like if they were building the bones, in a humanyaahat is called the education, when
they work in a united way and obtain results idesrto improve the society, everything
is better, for example because of the educatiaesits share what they have learnt to
others, like in environmental issue such as glokaining. Henestrosa (1993, P.27)

ensures that “with the alphabet, a book, the lettee pencil, the adversity can be
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defeated”. So, it can be deducted that the educdtiactions as the priority of any

country to counter its adversity.

2.1.3 The role of the English teacher toward awaresss

Being a teacher is not an easy profession, mangl@dxelieve that teachers just
teach anything, but they have an incredible pathefcitizens’ lives (learners), that in a
very short future will form part of our country. Aidpr (1993, P.8) expresses the
importance that teachers represent on the next lifike countries need engineers that
build roads, physicians that treat sick peopleyEw that apply the laws, farmers that
sow fields, workers that make to produce factofsg.for obtaining all, first teachers are

needed”.

Teachers have to be conscious about itty@ortance of their work, the
responsibilities they have, the way they will guttleir students, more than just teaching,
they have to develop, form and build the studeptiacation that started with their
parents. Language teachers give an extra tool wdests to achieve successful
possibilities in their working area, but in the etlside they try to touch the essence of
their students using a foreign language, Magos&p60ggests that through the use of a
language, teachers try to interact and educate, ttiesy do not teach a foreign language.
This also can be seen in the ideas of Greene (gmlfm Language Teaching Awareness

by Gebhard and Oprandy 1999):

Page
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“If teacher agrees to submerge himself into theesysif he consents to being
defined by other views of what he is supposed tchbagives up his freedom to
see, to understand and to signify for himself. & s immersed and
impermeable, he can hardly stir others to defimendelves as individual. If, on
the other hand, he is willing... to create new peripe on what he has
habitually considered real, his teaching may becdnee project of a person
vitally open to his student and the world... he Wil continuously engaged in
interpreting a reality forever new: he will feel moalive than he ever has
before”. (P.3)

The real teachers have to be aware ofréhk role of being a teacher, in other
words to have the vocation for being able to asstimeemportant position that teachers
have to be in. And the most important thing is thiave the objective. On the other
hand, students have to learn a foreign languagke toompetent, assuming any kind of
context. Davis (2000,P.3) suggests that “the sgcoe&nglish sometimes is interfered,
because teachers and learners do not look beyengréimmar and vocabulary currently

being practiced, or the next test”.

2.1.4 The role of the students and parents about @areness

Teaching-learning process is not an ¢éasly to achieve and the reflect of this task
can be appreciated by the learners. Learners loapeesent meaningful learning, which
will provide new knowledge and development, besidesmemorize information,
Ausubel (article by Hassard 2003), sets out “theoith of meaningful learning”, which
says; that based on the previous knowledge, stsiaalitlink the new concepts, ideas or
knowledge with the others, in order to obtain “na¢rgcaffolding”, that is to learn new

information.
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The role of the students in the entiracadive context is what makes sense to the
teaching, so learners have to gather a number sitiy@ and highlight features, for
increasing the education and facilitate the teachesrk, such as motivation, interest,
behavior, and positive attitudes and so on. Howallehose characteristics face different
problems because of different reasons, so, itsergml to support learners as much as
possible; here is when the parents present a keyopathe learner’'s performance and
their whole school development. Based on a rese#énchSouthwest Educational
Development Laboratory 2002 (found it in the aetiby Garcia 2012), when the parents
support the teachers” work at home and parentgaoé/ed in it, the students improve
many statements, for example: students obtain rbetiifications, they feel encouraged
during the classes, they develop social skills sastbetter behavior and adapting the

school context and of course, they are more likelfpllow studying.

In most of the cases the developmenthef student or the performance the
learner’s role depend on a great part on how theher builds up the class. Richards
(1994, P.138) says that “teacher sometimes intergith some students in the class more
frequently than others. The students have to bieeatchey have to contribute with the
guestions in discussion in the classroom, butusitgnswering the direct questions or the
guestions proposed by the teachers”, it meansundmew questions in order to develop
critical thinking as example of developing schd&ills, the interaction is an important

element, because it is not limited just teachestddent.

According to Richards (1994, P.138)ewlihe teacher just interacts with some

students, the students belong to “the teacherierazbne”. Students should interact with
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the other students, in nutshell the learners haviedl free for increasing and creating

new knowledge, ideas and education.

As it can be appreciated there are tbfemental subjects in the teaching learning
process which are the teachers, learners and pafet raising a better education, it is
required to work with these subjects, trying toveothe problems they face. The main
achievement of this study is to assess the humameawss of those subjects related to

teaching and learning a foreign language (English).

2.3 Motivation

If students are conscious of learninfpraign language, it is because they feel
motivated to learn it, as well as guided, in orbeachieve this goal, so motivation is an
important issue for improving teaching learning qass, there is not consciousness, if
there is not motivation and vice versa, becabsereason, on the next paragraphs, the

motivation will be explained as a key element tg #ile consciousness process.

Motivation is a very complicated issuadat is reflected on the authors that have
already defined it, one of the most accepted cdasasphe one that Maslow (1943, P.10)
has proposed, he sets a pyramid in which one theahuneeds are organized, starting
since the most essential needs, such as restofeleathing and to achieve them and
then to obtain the most complex, like morality,atngty or spontaneity. Such functions
as motivation to complete a goal (human needs)aankde same time are closely related

to the behavior.
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Figure 1 Abraham Maslow pyramid of Human needs (afound in “A theory of

human motivation 1943)

Self Actualization

/ Esteem (respect) \

Love (affection, belongingness)

Safety \

Immediate Physiological Needs

On the figure above it is appreciatete @f the first ideas for defining the
concepts of motivation, but also there are moretaroporary ideas, for example
Gonzales (2008,Pp.51-55) defines the motivatiorh sag “the complex integration of
psychological processes that affects the regulatiducing of the behavior, it determines
the direction (forward the target object or theided object), the intensity and the sense

(of approximation and avoidance) of the behavior”.
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In conclusion the motivation wakes,rtstakeeps, strengthens or weakens the
intensity of the behavior, and when the subjeciea@hthe goal approached, this effect
ends and emerges new goals, for achieving thisvitmhémotivation) on students and
make them achieve that goal (learning a foreigmuage) it is necessary students be

aware of the importance of acquiring a foreign lzamge.

2.3.1 Types of motivation

On the next paragraphs, it is explained the matimedccording to the Pygmalion

effect as well as its classification of motivation.

2.3.2 Pygmalion Effect

There are many theories and classifinatof the motivation, however there is
one proposed by Rosenthal and Jacob (1968), (thBmmyd in the article “Great
Expectations” by Bruns, 2000) that is called tlygrRalion Effect, which consists in “an
event that is the reason or a cause because anpeasiis to achieve his goal, this goal is
based on a believe that he can obtained”, thisrstt is consider as motivation, because
it changes the behavior of a person in order tdemehan approached goal. The next
figure found in the article “Use of Pygmalion taeate a high performing team” shows
how this effect functions as motivation to changetain behaviors, this scheme is

proposed by Kashen (2011).

Page

15



Figure 2 scheme of the Pygmalion Effect. As found i*Use the Pygmalion Effect to

create a high performing team” by Kashen D. (2011).

Our actions
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/]
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S
)
(Y

Others actions
(towards us)

The Pygmalion Effect according to KasdgR011) emerges in three different

scopes which are described below.

a) Educational scope commonly in the classroom teachers give most
attention and better support to students who anme mapable to the class than the
others that do not present interest or attentiorthentarget subject, however in
this scope what teachers do is to invest their \iehagive more attention and
support to their “Weakest” students and less tar tf&rongest” students, as the
time goes, the “Weakest” will present better resuidt their learning process, as

way of motivation.
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b) Labor scopebasically what the way that this scope functiaby the
image that the workers perceive about their bossani employee receives
continuing acceptation by his boss, the employaee quossibly shows a better
performance in his work activates as well as adrigioduction. In the other side
if the employees obtain a negative conception ddirthboss, their work

performance might be negative.

c) Social scopethe motivation comes from the “Imitation”, it meathst
the stereotypes functions as the motion to acheeyeersuade the behavior of the
subjects, this is consider social because it happenthe human culture, for
example; a kid who grew in a family where the fatherks for sustaining the
fees of a family, consequently when the kid becomé&sther, he will follow this

stereotype.

2.3.2 Intrinsic Motivation and Extrinsic Motivation

Intrinsic motivation and extrinsic nwation are two more ways to classify the
motivation. Eccles and Wigfield (1995) argue thaseas based on values (as found in
Teaching and Researching Motivation by Zoltan DéinyIntrinsic value, that is,
interest in or aesthetic appreciation of the sulgkitls in question, and enjoyment
coming from performing the activity”. “Extrinsictllity Value, that is, awareness of how
well a task relates to current and future goals\ahdt role learning plays in improving

the quality of one’s life or making one a bettenspa” (Pp.24, 25).

However, Reiss (2005) highlights tha¢ tintrinsic motivation does not exist,

because there are a lot of human needs, and theytcé®e classified in just two
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categories. He argues that the intrinsic motivaisonot better than extrinsic motivation;
he says that the money or any other kind of rewlaes not sabotage the human desires.
When the subject is making something because les ltkand then he receives some
reward, it does not mean the reward is not inhgreatthe inferior of the human. As is
have already developed, the motivation is a verfficdit issue to conceptualize,
nevertheless, according to Zoltan Dornyei (200),#hére are a set of statements that the
different theories of motivation coincide, whicteathe choice of a particular action, the
persistence with it and the effort expended oBésed on these characteristics Zoltan
Doérnyei (2001,P.9) suggest the next definition @Rnants found in Teaching and

Researching Motivation by Zoltan Dornyei) :

“In general sense, motivation can be dgfiras the dynamically changing
cumulative arousal in a person that initiates, a&e coordinates, amplifies,
terminates, and evaluates the cognitive and motocesses whereby initial
wishes and desires are selected, prioritized, tipaedized and (successfully or

unsuccessfully) acted out” (P. 9).

2.3.3 Instrumental and Integrative motivation

As was previous described, intrinsictiraiion depends absolutely on the
learner, because of different factor like Lightboaumd Spada (1999,P.163) describe:
“Learners come into our classrooms from differeatKgrounds and life experiences,
all of which have contributed to their attitudesvéwd and motivation learn the target
language”. Here is when the motivation may be preeskor not, however, a very

committed and conscious teacher forms an impoppant to create motivation, for
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increasing the teaching learning process, Lightbewd Spada (1999,P.163) set up
important features that the teacher has to tale astount; “teachers can influence
learners” motivation by making the classroom gpseupve environmental in which
students are stimulated, engaged in activities hwldoe appropriate to their age,
interests and cultural backgrounds, and, most itaptly, where students can
experience success. This in turn can contribujgositive motivation, leading to still

greater success.

According to Gardner and Wallance ()92 found in Lightbown and Spada,
1999,P.56), they have developed and studied twaskai motivation, the first one is
called “Integrative motivation” and make referent@$anguage learning for personal
growth and cultural enrichment, meanwhile “Instrumaé Motivation” is for language
learning for more immediate or practical goalseltk obtain better job opportunities
or a degree. Lightbown and Spada (1999,P.56) pdims “these two kinds of

motivation are related to success on learning amddmguage”.

2.3.4 Motivation and consciousness on teaching leang process

Probably consciousness is not flaring as the disstte, but is as important as
motivation, in order to encourage students to |&arglish, and involving teachers and
parents will take the real form as awareness, ghally consciousness cannot be less
or more important than motivation, they need totbgether to achieve the goal,
however as was described before, there are sekidsebf motivation, which should

be implemented for teaching and learning a foréagguage.
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For example in the program PNIEB (2013) tries &ory on the willingness to
study and learn a foreign language, this is theamdecause teacher and parents do not
expect a real learning of a foreign language. Aeofact is based on the context and on
the situation, in Mexico the circumstances are \different because of the educative
system and the cultural perspective, teachersestadind over all society have. But this
component will be explained in the next part. Wei{i®96) highlights the following idea

(as found in Teaching and Researching MotivatioZdlyan Dornyei, 2001.):

“It is my believe that many (but not all) signifidathoughts and feeling are
conscious and are known by the actor... We may ne@wage of psychological
processes, or "how’s” of psychology (how we leaaw we perceive, how we
remember), but we often are aware of psychologicaitent, or “"what’s” of
psychology (what we want, what we feel, for whaas@n we engage in an
activity)... for the typical and prevalent aspectsbeing- that is, considering
how life is spent and what is reflected upon- dikecess to the determinants of
motivation and emotion is quite possible. For mafstis at most times, a royal
road to the unconscious is less valuable to thevatain researcher that the dirt
road to consciousness” (p. 10).

In nutshell, motivation and awarenessloamnited or separated, depending on the
approach of the study, this case is focused onkary of motivation, as main tool to
implement awareness on students, but taking intmwat parents and teachers, that
function as a society, all those aspects take ptaeecontroversial educative context, as

it was mentioned, in the next part they will becdissed.

2.3 Adversity on the Educational context

On the next paragraphs, some problems that thexioocbmmonly provides on

teaching and learning a foreign language are dsgclis
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2.3.1 The social context

According to Beaugrande (1980) (definition found‘it contexto: su naturaleza

y su papel en el proceso de interpretacion de ésosE’ by Berbeira (1994, P.10)) one
of the most complex issues that teachers faceeissibcial context” where the education
takes place, it is understood that the social ctnite “a text must be relevant to a
situation of occurrence, in which a constellatioh sirategies, expectations and
knowledge is active. This wide environment can aked context” this issue obtains a
higher degree of complexity in underdeveloped coesitand talking about “learning a
foreign language” in this context might be seenname complicated, like Walker

(1993,P.163) describes “...the proof is found in gemds of cases where children in

difficult third world context have achieved litesaim a non-primary language”.
2.3.2 Teaching and learning a foreign language in &kico

Learning a foreign language can be a difficult teslachieve, depending on many
factors, for example the teachers, the practice,ctintext and learners, but everything
depends more on the learner, he/she has to bestegdrand conscious about learning
English and about knowing what he wants to do Withlanguage as main motivational
reason. In Mexico the situation is a little bit rdifficult in every single aspect, so it is

necessary to follow an overall view of the edugatioMexico.
2.3.2.1 The public educational system at Mexico

For analyzing the Education in Mexico,ist essential to start explaining the

Mexican system, how it is divided and organizecnththe people such as teachers,
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students and administrative staff, who are involuedhe roll of the system and the

irregularities they face or have to deal in theléag and learning a foreign language.

TheSecretaria de Educacion Publicg2013) nowadays suggests four levels in
public education which are first “preschool”, thénompulsory basic education”
(elementary school), “upper secondary educatioe¢dadary and high school) and at the
last one is “higher education”. Focused on theifpréanguage, it is interesting to notice
how students find this subject in the third leveédqondary and high school), without
taking into account that many students might ndgeremto the “higher education”, in
other words, when a student is twelve, he starlsam a foreign language, but the worst
is that considering his age, the system asks foglaer level, namely, the student has to
know some basic topic like “verb to be”, “daily plses” or the correct way to pronounce,
but how he/she would learn them, if the system mbd implemented the subject in
elementary school. Unfortunately this phenomenarftsn presented on underdeveloped

countries, in this case, Mexico.

The development of a foreign languageery crucial issue in Mexico. According
to Krashen (1985,P.75) “the use of the first lamguunctions as medium of instruction”,
namely learners have to be supported by their fnstjuage by associating the objects
with words; however, recent studies have shown ttiatiowest enrolment in Mexico’s
formal education system is stated on preschool a&durclevel and as it is well known,
this level functions as early self -developmentjrsautshell, many learners do not start
their studies in preschool, they delay their pesgrin their own language (Spanish) and
then the system pretends students have to developemn language when they are

older, this fact just makes more complex the leggprocess of a foreign language.
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Because of the problem and based on the educaiiwpeatences nowadays the
world faces, the Secretaria de Educacién Publi@d3R has decreed the English as a
compulsory subject since the preschooler schoautfit the PNIEB, which has been
developed since 2007; however, students which weteinvolved, may present a
disadvantage on learning a foreign language. S0 ighhe interest of the present study as
it will look for awareness of the importance of Hslg in students as a possible solution
that could help students to face and encourage tbhesolve this situation and obtain

similar opportunities than other students.

2.3.3 The importance of early education

Over the years there are many probldikes delinquency, poverty, drugs,
pollution, violence, injustice in society and madegders have tried to solve them, they
are presented chiefly in undeveloped countriess&Headers have implemented many
ways to obtain an efficient solution, but it seetfngse problems will not have an end.
Nowadays a very compromising option is taking iatwount, that is the education as
main tool to oppose the problems society facessaffférs Aguilar (1993,P.7) points that
“The international statistics prove that thereas$ Ipetter investment for a society than the
educative investment”, however not just a good atiog has to be implemented, in other
words, it is essential to develop an early eduoatiere is the part where the parents have
to be aware of their children’s education, startimthis important (early education) stage

that most parents might underestimate.

The early education does not justecdlie “kinder garten school”, the real early

education is at home, linked with the first yeardhee school, many people have the
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wrong idea that at the school, kids will receivevahat they need, nonetheless the first
real figures in kid lives are their parents, Vidotz(1988) (found in Vigotzky y el
Aprendizaje escolar (1999,P.105) by Baquero k)his theory of learning, argues that
“the process of development consists in the apptpn of objects, knows, rules,
cultural instruments in contexts of socially defineint activity (family, school and its
diverse ways of activities)” So parents will be aaningful part in this early education,
because they represent all the values that a k&lves in his/her first years as integrant
of the principal society that most of the peopléobg that is the “Family”, the kid will
develop her/his coexistence and into this factertélues will be indispensable to predict
a good performance in the next “society” that the \ill be part of. In this stage of
his/her life she/he will learn to be respectful,nést, charitable, helpful, righteous,
equitable, etcetera, as well as developing somer @spects that make him/her growing
as a good person who supports each society shellhmwelve in. On the other side,
teachers strengthen the students” background liket€)o (1934) as found in “los

maestros” by Domingo (1993), develops in the nexagraph:

“The teacher has for essential tastteteelop the respect and the love to
the true, the personal thinking, the habits toree,fan exam to the same time,
to the spirit of tolerance; the sense of the rghthe human and to the dignity,
the conscience of the individual responsibilitythee same time the sense of the
justice and the social solidarity and the adhesiotine democratic regimen and
the republic” (P.17)

Because of those reasons, the earlgatidm starts first in the family, where the
child assumes this role as the center of any iddadi the family will form a good citizen

as well as a good development on the next sodiatyi$ the school. Probably parents are
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not aware of the importance of this issue becafiseamy factors such as the context

(previously discussed) or the lack of informatibat they have to.

2.4 A second language or a foreign language

Commonly people in Mexico confuse taarts “Second language” and “Foreign
language” to talk about a different language todhe that is spoken in the country or the
one that is different to the mother tongue, howawesse two terms are different and
because of it, they are learnt in a different wialythe next lines these concepts are
discussed in order to differentiate them and berméd and aware of what students learn

at the classroom.

Basically the concept of a “second lsage” is described like a different
language that the subject speaks and the subjbouisd to learn it, because her/his first
language is not spoken in the present environmamtegt. Unlike to “second language”,
the “foreign language” is the one that is learnticlassroom and in a formal way, in
other words a “foreign language” is the one thabpbe learn in a country where the
language is absolutely different to the native leage, according to Gebhard (2006)

arguments.

In the educational public system (thexMan system), learning a language
different to the Spanish (English) is taken intcamt like a “foreign language”,
probably this is the main reason because mosteofethchers are focused on “grammar”.
Teachers should integrate some activities basead“eacond language” in order to obtain
better results on teaching learning process; DE&0S0,P.2) expresses this idea “Your

success as teacher is based entirely on their stiasdearners”.
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Probably when a subject learns a “second languagajht have certain
advantages on a subject that learns a “foreignulage’, especially because the first
subject learns in a natural way and practicing mogdre than the one who learns a
“foreign language” that is learning more grammarspite this topic is very basic on the
area of “teaching language”, it is seem that haanergotten, teachers of a “foreign
languages” have to mix these two kind of “teachie@yning”, so learners will develop
their skills in this area as well as teachers tkkilis on teaching, like Davis (2000,P.2)

argues.

2.5 Alternatives for practicing English as a foreig language inside the Mexican high

school classroom

It might be seem that the main disathga that learning a “foreign language”
presents compared with learning a “second languisgele lack of practice, which is the
main function of a “language”, Davis (2000,P.1) gests and describes one test for
learners; “The main test for real success in tewchind learning should be whether or
not the learners can communicate at all in EngliSildnsequently for achieving this, it is

absolutely necessary the practice of communicatighe four skills.

The next points are some alternatihas teachers and students might implement
as extra activities when they are teaching andiegra “foreign language”, so students
may learn in a better and more natural way andnhegacmight go out of their routine
(textbook, exams, drills, syllabus) as well as pcary more and more, until it can be

communicated, like Davis (2000.P.1) suggests.
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2.5.1 Making context

Mercer (2000,P.21) sets up the nextmgta for making “context” and obtain a
better understanding “If the focus of our interest the development of shared
understanding rather than features of text, “cditas better thought of as a
configuration of available information that peopige for making sense of language in
particular situations. “context” is created anevevuery interaction between a speaker and
listener or writer and reader... who create meantogsther” if this situation is put on
the classroom, it is understood that listeners eaxders obtain the role of students
meanwhile who reads, writes and the subject tha &atask to make a mental
phenomenon, it is the teacher, students and teacohay create better teaching- learning

process.

So learning a different language frdme tmother language might be easier if

teachers create a context, probably the most com

mon way to create a context on teaching learninguages is by culture, like history,
music or art. Teachers and learners supported byngaontext might find the classes

more interesting as the same as find success ohitgglearning English.

2.5.3 Practicing listening and speaking

Listening and speaking are the firstiskhat the learner has to practice, for
achieving a foreign language in a natural form,aose of, in the following texts below,

“The communicative approach” is discussed for iasieg the practice of speaking and
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listening, on the other hand, “Pop songs” are dised as alternative to practice listening,
those topics also are supported by creating cordextvell as making students feel

interest for a better learning.

2.5.3.1 Communicative approach

Wilkins D.A. (1991,P.89) suggests the Communicataygproach because it
avoids grammar rules as the main goal and it apgpesaas real goals the fluency and the
accuracy in real communication, this approach rmaickeates communicative
opportunities or communicative contexts, what Dg@800,P.4) suggests as “goal” for
success in English is “to enable the learners torgonicate in real English, both spoken

and written”.

In spite this approach might be seenvexry old, it is a good opportunity to
increase speaking at the classroom as well as ma&achers aware and responsible of
their role, any English teacher should have the mamcation opportunities on their
students as the main goal, because it is whatatigubhge functions like, but through the
time, this has disappeared because teachers gsdysed by the system and other facts,
like Davis (2000,P.4) describes these events; @8ny\difficult conditions, for example
large, unmotivated groups with little time, a commmesponse to work towards a goal
like teachers find it easier to explain Englishngnaar and give rules and formulas for

learners to memorize”.

2.5.3.2 Pop songs

Another alternative that might be seeper attractive, especially on teens are the

“pop songs” and that also it is very common on hi@eg and learning a foreign language,
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like Dubin (1974) argues (found in pop “songs imdaage teaching” by Nambiar
(1993,P.224) “the use of songs in language learisran overlooked resource---at least

one that has been overlooked by establishmentriprofession”.

Pop songs have too many attractiveufeatthat make students feel motivated,
some advantages that Nambiar (1993,Pp.225-336)ionentire “attract attention of
people, catch their feelings and emotions, peoyg feel identified with the lyrics, and
usually students are willing to learn and sing agsim a foreign language”. Probably
teachers might forget this newfangled resourceusscaome facts mentioned previously,
however, pop songs may functions for escaping @fittivities on routine such as drills,
textbook or grammar rules. Of course with thisrali¢ive students not just will practice
listening, they will check and practice pronun@atiand also is a very meaningful way
to transmit culture of the target language. Consetiy students will feel motivated and
surely they will develop their listening and proeiation in a natural way by touching
culture, teachers will be aware that learning @ifpr language is not just grammar rules

and drills.

2.5.4Practicing reading and writing

This paragraph is focused on practicing the otkéissof a language which are
reading and writing that at the same time are tbetroomplex, however the alternative

proposed is “The natural method” by Freinet.

2.5.4.1 Natural method by Freinet

This method is used most for teaching “literacyfneoonly in the first language

and according to Freinet (1978, Pp.35-57) this oektbretends that the learner and the
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teacher avoid the scholasticism for learning, FEeif1978) suggests a natural way to
learn to read and write just by practicing and eepg the children’s “thoughts and
expressions” through letters and words for a reatraunication. Based on the previous
statements Freinet (1978,Pp.35-57) developed secmaigues for this method which are
“free drawing” or “free texting”, these techniquesight be supported by the first

language if they are implemented for learning a&ifpr language.

So students may obtain a better praadicreading and writing instead of just
drills and texts that the textbook includes. Stugenay feel more motivated because
they will write and read about themselves, whay fieel or believe, as the same as in the
pop songs, they will be out of the routine as \aslcoexisting more with their classmates

and the teacher.

2.5.5 External courses

Basically the previous topics are some alternatikiasteachers should implement
in their classes, these alternatives are for themehers that are submerged on the system,
the syllabus and on the grammar rules, these disefissions of the alternatives have for
goal to make teachers conscious that they can cargn entertained and meaningful

class, however the learners and the teachers heguhtents” support.

Vigotsky (1988) argues that the cogritthange will be produced, in the zone of
proximal development (social situation definedjusture of support created by others
(social contexts) and for the cultural tools of #ieuation is produced the cognitive
process” found in Vigotzky y el Aprendizaje escqld999,Pp.211-212) by Baquero R.

in other words the social context influences marthe learning than the attitudes and the
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beliefs. The social context forms an important pescof personal development, so it
molds the cognitive processes, because this réssasrches the possibility to create a
group of parents that are willing to learn whatithehildren are learning in order to

support them at home, as well as a way to be aofatee importance that learning a

foreign language has as competence in the profedsapea.
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CHAPTER THREE METHODOLOGY

As it was previously mentioned, the purpog¢his study was to identify the level
students’ consciousness of 3 groups Bfyade in high school towards the learning of a
foreign language taking into account teachers paents support and opinion, for
improving the process of teaching-learning as aifpr language and the main obstacles
that students have through the use of a questiemdimultiple choice, proposed by
“Exploring Second Language Reading” by Andersor@@)9to determine the attitudes

(negative, neutral and positive) students have tdvemarning a foreign language.

The method used for the purpose of tesearch was a survey research. This
chapter is focused on the description of importegeded aspects to carry out the study;
first the subjects are described, their main festas protagonists and base of this study,
explaining who they are, their ages and socialustatletailing their background and
context. Then the instruments used to collect thi& é@nd how the data collected was

analyzed is described step by step.
3.1 Background

This research takes place in a high public schbal, belongs to an organization
called COBAEP U1, “Colegio de Bachilleres del Estatk Puebla’, at campus one.
COBAEP (2013), was founded in 1982 by Mr. Guillerdmmenez Morales, the Governor
of the state of Puebla (1981-1987), and the olyeotf this institution is to increase
knowledge in many areas such as scientific, hurhamd technological, involving job
training and cultural and sport activities in orderguarantee better chances in students

life as well as form part of a better society. Nadagys COBAEP is formed by 37
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campuses, 9 of them are located in Puebla City2anare distributed around the state of

Puebla. At the present time the enroliment is esttioh by 22 thousands of its students.

3.1.1 Subjects

This study has as main characters the student$)ethe English teachers and the
parents of COBAEP Ul. They are described as protaggoof this study, using some

different questionnaires to achieve the purposekisfpaper.

3.1.2 Students

The study is focused on students of second semiestieir first year of scholar
cycle, who study English as a subject, it is imaotto identify that this subject is known
as additional language to the Spanish. Their amds lvetween 15 and 16 years old. Most
of them come from near neighborhoods such as SanciBco Totimehuacan, Tres
Cruces, or Xilotzingo and some others come frotteltowns from Puebla City such as,
Valsequillo, Tecali and Cuahutinchan, whose ecorahsocial status of most of them is

“lower to middle”.

As it is well known, English language haat been taken into consideration as an
important part of the curriculum in Public Mexic&ducation, until nowadays. This
makes reference to their students’ background, whieans most of them (94 subjects)

did not study English as a formal subject at thmwsdary or elementary school.

3.1.3 Students’ Parents

For the purposes of this study it was dgdke94 parents to answer a questionnaire

about the awareness that they have about the iemmatof English in their children. As
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it was alluded before, the students come from sudng neighborhoods and little
towns, so they are from “low to middle” socioeconcah status. Whose studies rank

from basic studies to middle school studies.

3.1.4 Head English teachers at COBAEP U-1

This research also required three teachers whth&purposes of this paper, they
will be referred, the teacher number 1 who teaéireglish classes to two groups that are
“2°A” and “2°B”, The teacher number 2 was in chaajehe laboratory of English and
teacher number 3 teaches English classes to aibegfoups of the same level; however
just one group was taken into account to this rebethat is “2°F".. All of them are
graduated from BUAP (Bénemerita Universidad Autéaate Puebla), they obtained the
degree of “Foreign Languages” or “Modern Languagtsy have been teaching English

in this system for more than 10 years approximately

3.2 Instruments

The instruments used the purpose of this researehne whree different
guestionnaires focused on the three different stdbjender study, teachers, parents and
students in COBAEP U1, which are based on findingtbe different possible answers

connecting them in a simultaneously way to anagymtinterpret the results.

3.2.1 Questionnaire 1; Q1

The first questionnaire is related tadstuts. This questionnaire was extracted from
“Exploring Second Language Reading” by Andersor9@)9it is important to mention

that this questionnaire was modified. This one piéech eventually know the motivation
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level that students in®llevel of high school at COBAEP U-1 have, allowioghave an

idea about the students English perspectives afgeendix one).
3.2.2 Questionnaire 2; Q2

The second questionnaire applied dutimg paper was focused on students’
parents, this questionnaire was created by theoawththis research, in order to know
three different essential parts for complementimg part of the research, the first part
was about the importance of the following studieat ttheir children could have, the
second was in order to identify the importancehaf English as a subject, and the last
point was related to know in what ways parents disposed to be involved on the

learning process by supporting their children @agendix two).
3.2.3 Questionnaire 3; Q3

The last questionnaire was created byatlthor of this research too, for the head
English teachers, with the firm commitment to amealyfour important points for
concluding the research information, the first p@snabout the interest that teacher has to
teach as well as her vocation to this professionwai as related on continuing
professional preparation, those points allow toogeize the professional devotion

teacher has to teach.

The second point is about the skillsab-skill that their students practice the
most, this is approached on question 3, the next ppabout problems that teachers face
during their classes, this topic is presented oestions 4 and 5, and the last point is

about the materials teachers use, and the skilisitmskills that students have developed,
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these topics are presented on questions 6 and atthlae same time, conclude and link

the previous answers. (see appendix three).

3.3 Method of Data Collection

For applying successfully the questionnaires, sateps were followed on the
following order. First it was necessary to haveesscto this institution (COBAEP U-1)
and permission for applying the 3 different kinelsquestionnaires, so the principal
asked for an official document that endorse théenticity of the information, in other
words a bureaucratic step was followed, then dfftsr process, the questionnaires were

applied on the following process.

For achieving that students answer thesgonnaires, the treatment with head
English teachers was a key part, in this case, desgted one class to the application of
this questionnaires, consequently a second questi@was delivered to them, but the
parents were indicated to answer them at home etndrthem next class. Last step and

last questionnaire was focused on head EnglishhBeac

3.4 Data Analysis Procedures

In this paper three different participants answesse analyzed, which are students,
teachers and parents by using three different mumestires, on the next paragraphs, it
will be described how each questionnaire was aedlynd how the data was interpreted
as well as how the data was linked together wéitheparticipant in order to answer the

research questions.
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3.4.1 Questionnaire 1 Students

First of all, it is necessary to takeoirdccount that the original questionnaire
focused on students and extracted from “ExplorireggoBd Language Reading” by
Anderson (1999,Pp.102-105), addresses two sectites,first is confirmed by 44
guestions in multiple choice and the second oné7hisestions, 6 of multiple choice too
and just one is an open question. However, thé duestionnaire applied was reduced
just to the first part of the original one, (se@apdix four). So only 44 questions were
performed that permitted to identify the level ofarest students have toward English as

a foreign language as well as the motivation theyetlon learning this language.

The analysis of the questionnaire fardent involved 44 questions that are
divided into two kinds of questions, 14 of thosesfions (1, 8, 10, 12, 16, 18, 19, 20, 25,
28, 30, 34, 36 and 37) are related to analyze nvegattitudes students have toward
English, and the other 30 questions make referéageositive attitudes. In order to
analyze and obtain the quantitative data. Thenfiteestep was gathering the answers
and classified for obtaining the expectations afishts toward English as a subject into
numbers. Then one graphic for positive attitudes amother for negative attitudes was
designed, after those both graphics were linkedofataining a general perception of

students” answers on positive attitudes, negaéimdshe neutral opinion.

3.4.2 Questionnaire 2 Parents

The second questionnaire focused on paneas analyzed into three different
aspects that parents present in this study: theoritaupce they presented torward

children’s education, the second aspect is rel@edte expectations they have onward

Page

37



“English” and the last one is about the way paeauld help their children in order to

improve their learning process.

This questionnaire was divided and aredymto different sections mentioned
above, for developing and interpreting the impaecea that parents have about the
education in their children, at the beginning akthktudy , it was expected a similar
number of parents participating in the study, &nbmber of students however for better
results and certainly, it was necessary to creatngarative graphic, to know the grade

of importance in which parents are involved to ttlobildren’s education.

After the comparative graphic was présgnthe analysis set up the first question
on the applied second questionnaire that deals théhfirst topic (focus on continuing
education). The results of the three groups aregpted on a graphic, the questions 2 and
3 are grouped in the second category “supportraateand attitudes forward English”,
the results of the three groups are shown in tiferént graphics, one for each question,
for the last topic, the questions 4, 5 and 6 weathered in order to develop the last
category “attitude forward support development agksh”, the results are presented in

three graphics one for each question in this stage.

3.4.3 Questionnaire 3 Teachers

The four main points that were asked to teacheng;wle willing they present
when they are teaching, constant professional paépa, and problems they face on
teaching and the way they teach. All those asptagether revealed what problems

teachers frequently face and the level teachersidineg to do their best.
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The way data was analyzed is based oongparison of answers, because the
participants were just three teachers, howevenmgoitant aspect was taken into account
was the system, in other words how the educatigtery could influence the answers
teachers responded in the questionnaire. The veagrnhlysis is presented is by grouping
the different questions, the first group is basedjoestions 1 and 2 research “the willing
they present when they are teaching”, then questigrisolated and finds the perspective
on “constant professional preparation”, questionand 5 are approached on identify
“problems they face on teaching and the way thaghttand questions 6 and 7 conclude

the analysis by gathering all the previous analysis
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CHAPTER FOUR FINDINGS

This research has as main participants: studerdshers and parents in order to
identify the problems they commonly face as wellpagpose options to improve the
learning-teaching process of English as a foreggmgllage at COBAEP U-1, but taking
into account most of the findings obtained durih research. The data collection was
performed into three stages, with three differeattipipants and using three different
guestionnaires as well as different ways of ansalybi this chapter the findings for

achieving this research are described in a stegidp/way.

4.1 Questionnairel, Students positive and negatiadtitudes toward English

The following comparative chart presettie positive and negative symbols
attitudes that students at COBAEP U-1 present td\Eaglish, in the same way, the level
of importance students have on this subject isemtesl. The data gathered by the first
instrument is shown in 3 different graphic, thestfirs about the positive attitudes that
students have toward learning a foreign langualge, second is about the negative
attitudes and the last one is about linking botavimus graphics in order to obtain

general results.

4.1.1 Symbols used on negative and positive attitesl

For the comparison of the results abbatfirst analysis, it was necessary to use
some categories to show attitudes. The followirdetamumber 1 describes the symbols
used for the analysis of the students” positive regghtive attitudes toward English as a
foreign language. The questions and the answere witded and interpreted in a

different way.
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Table number 1. Symbols used for the interpretatiorof students’ positive and

negative attitudes toward English as a foreign langage.

Positive attitudes Negative attitudes

A Strongly disagree A Strongly disagree
B Disagree B Disagree

C Neutral C Neutral

D Agree D Agree

E Strongly agree E Strongly agree

Basically, the above table shows how the questimasnterpreted, in other words,
positive attitudes make reference to “positiveestants”, if students answer “A” or “B”,
they are not responding to the “positive statemant! vice versa, if students answer “D”
or “E”, they are ensuring the “positive statemerfitt, example “I feel comfortable and
sure when | speak English”, a student with godidudies may answer options “D” or
“E”, in the other side “negative statements” weregented to students, in this case If a
student answered the option “D” or “E”, he or sheanfirming her/his negative attitudes
toward English, but if she/he answers “A” or “B" lor she is rejecting the “negative

attitude”.
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4.1.2 Positive attitudes found on students at COBAE U-1

The graphic below (figure number 3) demonstratespibsitive attitudes students
(the 3 groups) present toward English, they arsgmied in percentages of answers from

the questionnaire number 1.

Figure 3 about students” positive attitudes on Engih as a foreign Language

Positive attitides onward English
as foreign language

3%

M a) strongly disagree
M b) disagree

W c) neutral

M d) agree

M e) strongly agree

The table below shows the number of answers tleasliove graphic presents toward the

“positive statements”.
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Table number 2 number of answers on positive stateemts

Positive statements

A B C D E
Strongly Disagree Neutral Agree Strongly agree
disagree
Number 76 307 1012 860 562
of
answers

Taking the general terms, on the fgetphic is appreciated that most of the
students have positive attitudes toward “Englist422 of the answers in options “D”
and “E”), this is valued on the options “D” and “Hhat together form 51% of the
opinions, about refusing the “positive statemenédiput the percentage of the answers
that belong to avoid the positive statements astiver words the “negative attitudes” is
of 14% by linking the options “A” and “B” of the awers (383 answers), apparently the
positive statements might seem higher than thetivegaor about 37%, nonetheless and
what it may seem worried it is that on the neupatt, the 35% is presented of the
opinions (1012 answers), which means students t@are about the English, but they
deal with it. And if the 14% of the negative attias is added to the neutral part, the
result is about 49% of students that are not retdrésted on Learning a Foreign
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language, what may be counterproductive on teaclerd students” performance, so
students do not present a real interest on leamifayeign language and teachers might

lose their vocation on their teaching process.

4.1.3 Negative attitudes found on students at COBAEU-1

On the other side, it can be seen the percentdgasswers based on “negative
statements”, the graphic below presents the peagest of answers that avoid the
“Negative statements” and the answers agree wieh “Negative statements”, these
results reflects the “negative attitudes” studéwatge toward learning English as a foreign

language.

Figure 4 about students” negative attitudes on Enigh as a foreign Language

Negative attitudes onward English
as foreign language

M a) strongly disagree
M b) disagree

c) neutral
M d) agree

M e) strongly agree
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The table (table number 3) below shdwesnumbers of answers that the above

graphic presents toward the “negative statements”.

Table number 3 number of answers on negative stateants

Negative statements

A B C D E
Strongly Disagree Neutral Agree Strongly agree
disagree
Number 107 495 422 161 131
of
answers

The previous figure shows the percemtaganswers about “negative statements”
students presented and it is as well as suppdhmfrst graphic, the results are
simultaneously the same, because it is notablenbat of the students refused the
“negative statements”, which can be appreciatedptions “A” and “B” that form 45%
of the answers (602 answers), and 23% of the opsngo to the agreement with the
“Negative statements”. Based on gathering the optt®” and “E” (292 answers), the

last result is about 33% of the students” opinlmelsng the neutral choice (422 answers).
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Basically and as it was previously mentioned, #silts on this graphic just ensure the
first findings on the graphic number one, just vatlow variation on percentages, which
make reference to the first discussion on graptiolyer 1, about the half of the students
are not real interested on learning a foreign lagguthey find it just like another subject
in the curriculum, and this make teachers feel i@n@sted on teaching, these attitudes do

not provoke a good teaching learning process.
4.1.4 General perceptions of attitudes found on stients at COBAEP U-1

For concluding the analysis of awarenes students toward English, it was
necessary to link the figures number 3 and 4 byirmutogether the percentages “D” and
“E” of graphic 1 and “A” and “B” of graphic 2, iorder to obtain the “positive attitudes
perceptions”, in the case of the “negative attitugerceptions”, it was necessary to
gather the results of the options “A” and “B” oftlgraphic 1 with the percentages “D”
and “E” of graphic 2. For the neutral opinions,tjugre added the percentages to option
“C” of graphics 1 and 2. The results gathered wbveded into two, in order to obtain a
100% instead of a 200%, because each graphic esjise400% and it was linked 2

graphics. The overview in presented on the nexitgea(figure number 5).
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Figure number 5 reference to General Discussion abbnegative and positive ss

attitudes toward English.

general results students attitudes
based on questionnaire 1 for SS

neutral
opinion
33%

Based on the previous graphics andrmloth sides (“negative attitudes” and
“positive attitudes”) it is appreciated that 47%spfidents” opinions belong to “positive
attitudes”, which means that about half of the shitd are willing to learn “English” as a
foreign language, however the 20% of the opiniamsfacused on “negative attitudes”,
based on the last figure, this results may be tgsdor “The Education”, but there is
another fact, in the neutral opinion, the resutiveh that 33% of students” opinions, this
is not a good fact at all, because this last figrews that students deal with the subject,
they are not really interested on it and is nosented a “meaningful learning”, there

could be many reasons, which will be linked anccused on the next to analysis, in
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other words, for complementing this analysis andaiobconcrete conclusions, it is

necessary to gather the parents and teachers opinio

4.2 Questionnaire 2, General description of Parentssupport, importance and

attitudes toward English

This analysis describes the aspects related to shevgupport, importance and
attitudes that parents have toward their childresdacation focused on “English” as
foreign language, from the general aspects to peeiic ones. The first step shown
below is the general importance that parents hbyesetting up the next comparative
graphic (figure 6), which presents the general nemdé parents who participated in the
research, this number was expected to be the sartteeanumber of students who are

presented in the research.

Figure 6 General importance parents have toward Engh as a general view.

comparison of parents involved on the research
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The total number of students takeno extcount for this research was 94, and it
was pretended the same number of parents, howeste35 parents decided to participate
in the research, that is 37% of the parents, so @B8onot interested on their sons’

education, talking about general terms.

4.2.1 Parents: support, importance and attitudes tward English.

The way that parents were analyzed is in threeemifft stages, and as it was
previously mentioned, this analysis started fromegal aspects until the specific ones.
The way in which the stages have been carriedsdoy grouping the different questions (
on Questionnaire 2) according to each topic tdyaeathe topics are “attitudes focused
on following aspects on education”, “attitude anterest into English for education”,
“attitude toward support development of English"The results are displayed in

percentages in three different stages and a fephgrs.

It is important to notice that in the next graphitdse 100% of the results was
based on the number that parents answered thaaqueste, in this case the original and
expected complete number was about 94 subjectssVewust 35 parents answered, so

now the 100% is just focused on 35 subjects opsion

4.2.1.1 Analysis Question 1. Attitude focused on éhfollowing education

The first topic presented on the next graphic isualthe importance as attitude
that parents have toward their general childrercation, this question identifies the level
of importance toward their children’s future edigrat The results are interpreted in

percentages and can be seen in the next figure.

Page

49



Figure 7. Importance on Parents toward their children"seducation

Do you consider important your child will continue
his/her studies at that the university?

M a) absolutely agree
M b) agree

c) disagree

The first aspect to analyze is thetwadBs parents have to support their child in
general education or on their children future sasfi¢ studies. On the previous graphic it
was appreciated that the 71% of parents agreedudlyowith continuing their children
in education, in the other hand the 23% of paregteed in their children’s education,
however just 6% of those subjects disagreed. Ishalit94% of the subjects support their
children in the education, in other words, mosthef parents who answered are interested
in the future studies, taking general terms, néwedess this graphic still does not
indicates the percent of parent’s attitudes tow&rmjglish” as specific data. In the next

two questions, this statement will be analyzed.
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4.2.1.2 Analysis Questions 2 and 3. Attitude andterest in English education.

Obtaining good results on future edwcstit is turn to deepen in a specific core
point for this study. English as a foreign language following figure (figure number 8)
presents the findings that parents considered alhigisubject as important. There are
two graphics which set up two questions that amalparents importance and good
attitudes toward this subject. The figures numbearl 9 presented below makes
reference to the opinions “Very important” and “lom@ant” show a positive attitude,
meanwhile “A little bit important” and “Not impont#” show the disinterest on the

statement discussed.

Figure 8. Question 2. Attitude and interest in Enfish Education

In which level of importance do you consider the subject
of English in your child’s academic development?

3% 3%

M a) very important
B b) important
c) a little bit important

B d) non important
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In the analysis of the question 2 “Do you consideis important the subject
“English” for your son’s academic development?¥ thsults looked positive, however
most of the opinions are toward the option “Impottawhat means this statement is
significant but not at all. Fortunately in the goafttitudes are represented by 94% of the
subjects (33 subjects), and just 6% (2 subjectthetubjects do not have good attitudes
toward this subject, these results might see asym$indings in order to involve parents

support and improve the teaching learning process.

Figure 9. Question 3. Attitude and interest in Engkh Education

Do you consider efficient the subject of English, in your
child’s academic development?

0%

6%

M a) very important
B b) important
c) a little bit important

H d) non important

In the question number 3 “Do you consider efficidme subject English, in your
child’s academic development?” The results are dsstter than on question 2, most of

the answers belong to “Very Important” (83%), mehite the option “Important”
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gathered 11% of the answers so linking them, tr@eynf94% of the answers and
compering with the question 2, this is a little higher. Disinterest in question 3 in
reflected with 6% in the column “a little bit”. lgeneral terms based on the 35 parents,
most of them are conscious of the importance ofyfiSh” as same as consider important
their children are involved in future studies. &l good previous results, the last step is

to research in which way parents are availableippart their children.

4.2.1.3 Analysis questions 4, 5, and 6. Attitude ward Support development of

English

The last topic to analyze is toward thiay that parents might support their
children, for this stage it was necessary to sethuge different questions that approach
three different forms of supporting, because thége is confirmed by three different
graphics. Figure number 9 presents the resultsdfomm question 4 of the second
guestionnaire, this question analyzes, the pareiétieves and attitudes toward a

meaningful learning.
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Figure 10 reference to question 4. Attitude forwardSupport development of English

what do you think is the most meaningful support for
learning English?

M a) everything depends on
the student

M b) a good teacher

c) parents’ support

m d) working as a team;
teachers, parents and
students.

This question and the two next questitny to answer the research question
number 3, presented in chapter 1 of this reseadole ‘the parents of students at
COBAEP U-1 willing to support their children in keéng a foreign language or to even
go to English classes to help their children?”. tHa figure number 10, there are four
different factors that are related to learn Englisb answer the research question, the
best choice may be “C” or “D” in order that parentcognize they form an important
part of teaching learning process on their childi@n well as being willing to support
their children, nonetheless the answers were nvatlved in those options. This question

also analyses in which grade of responsibility pereare involved in order to their
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children’s” scholar achievements, in other worde \&ke the main responsible people of

this fact.

“Everything depends on the student’swiae option answered by 29% of the
parents, in spite of it, the 34% of the parentseagwith “depends on the teacher”,
meanwhile just 6% of the parents believe they lagentain responsible of it and 31% of
the parents ensure that not just is a good teapheznts support or good students, it has

to be a teamwork among the subjects previously iomed.

Proportionally it is visible that 3766 the participant parents are conscious that
they form an important part of their children’s ealion (gathering options “C” and
“D”), meantime the 63% (options “A” and “B”) belie that teachers and the students are
the only subjects responsible of a meaningful earnin the next two questions, this
research is obtaining a complete answer for theareb question number 3, as well as to

develop some other factor discussing ongoing.

Figure 11 is referent to question %he second questionnaire, and mainly this
discusses the way that parents could support tieidren, the options are the most
common that parents are used to recognize. Basisathbout perceptions that parent
could have in order to support their children’sthis subject, but taking the research
guestion number 3, the best answer to supportidbs, it is the option “D”, because it
sets up a real interest and wiliness to be involiedheir children’s education and

improve it.
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Figure 11 reference to question 5. Attitude toward&upport development of English

In which way would you support your son or daughter in
learning English?
M a) economically with

books and needed
material

M b) extra courses

c) revising notes and
homework

m d) learning because it is
my responsability too

This question (question 5) analyzes in which agtuparents are willing to
support their sons by learning them too, in thestjoe 5 there are four different options
which are important for supporting their childrémowever the answer “D” is the best in

order to determine a possible answer for the rekaguwestion number 3.

“Support my son/daughter economicalith extra material” is the first option
that 15% (5 opinions) of the parents involved heaken into account. The most possible
way to support their children according to the hssis by “Extra courses” with 41% of
parents agree (14 opinions). A more systematicaily traditional way to support their

children was preferred by the 26% of the parenp#ion (9 opinions), unfortunately just

Page

56



18% of the parents are willing to learn with thehildren (6 opinions) in order to support

and help them in any difficulty they could face.

The graphic number 12, which is the e analyzed of the last stage, sets up
the question number 6 that makes reference to gheif&c point that this research is
carrying out, basically this questions asks in edly way if parents are willing and
commitment to support their children by learnin@,tdf a course would be opened

specially for parents with this purpose.

Figure 12 reference to question 6. Attitude towardsupport development of English

If there was a course for learning, that my son/daughter
is learning, a free or an accesible fee, would you attend?
it?

M | would attend it (Yes)

M | might not attend it (No)

Finally, the last question sets up pussibility of parents to take a free or
accessible fee course with the only goal to supgheit children in this subject. The 74%

of the parents are willing to attend a course atdthool, in case it would exist, in other
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words a group of 26 adult-students would take tmaes English class like learners. In
spite there was a significant variation of answerguestion 5, the direct way to ask in
guestion 6 obtained better results for considethng creation of a parents-workshop
focused on increasing “English” as a subject, duehis subject is one of the most
unobserved specially if it presented some othetofag like public education system,
underdeveloped countries or lack of interest, reedess to take this possible project to

fit it into other weak subjects.

4.3 Teacher support Opinion and attitudes

As it was previously mentioned, thactgers formed an important part in this
research, because of that, three different teacherse analyzed by a questionnaire,
teachers 1 and 3 are head-English teachers, mearntien teacher number 2 is the
laboratory teacher. In the next pages the answens these teachers are analyzed into a

narrative way in order to discuss the results agged on each factor.

In this analysis the questions thatfaoned the third questionnaire were grouped
for analyzing the different topics which are “Attites toward teaching English and
professional development” based on questions 1 and“skills practiced and
development” on question 3, “problems teacher fecdghe classroom” referent to
qguestions 4 and 5 and for concluding, linking ardaming an overview, based on
guestions 6 and 7. On the next pages, it is fobadifferent parts of each questionnaire

for each teacher, for comparing and describing thericeptions.
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4.3.1 Questions 1 and 2. Attitudes toward Teachindenglish and professional

development.

The next first analysis and discussiom based on the answers” questions 1 and 2
in the questionnaire number 3, which permits tolymeathe professional attitudes

teachers have forward English as the same aspgiadessional development.

Question 1 analyzes the willing and toeation teachers have toward teaching
English, because most teachers that follow thisggle, would have chosen the option
“C” which says “I love this language” this staterhehows the real willingness to teach a
foreign language, however there are more optionstwéire “economic interest” option
“A”, because “it’s easy this subject for me” optitBi and “all of them” option “D”, in
other words option “A” just catches a superficiaierest and option “B” makes reference
to a monotonous or unobserved fact. Option “D” imes all the options, that is the same

as a neutral way to feel interested to this subject

Based on comparing (see appendix @56 and given the right values to each
answer, it is inferable that teacher 1 and 3 (Heaglish Teacher) are influenced by a
neutral opinion, because they have chosen the ariBiehowever teacher number 2 has
chosen answer “C” that projects the willing and #g&husiasm reflected into good

attitudes.

Question 2 analyzes the willing thaadhers have onward their professional
development, as it is well known that, the pubta@ational system, offers many courses
to teacher in order to improve the public educati®n question 2, five different options

were settled up, the first makes reference to timepdetely willing onward a professional
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development option “A”, the second in option “B” ames about a good willing, not so
high, the next one, option “C” is a neutral intefation, meanwhile the letter “D” reflects
a negative attitude in their professional developinne last option on letter “E” assesses

the bad administration based on not allotting egtnarses for teachers.

Fortunately, the three teachers chib®e option “A”, which means they are
willing into constantly preparation and acquiringwn knowledge for improving and

enriching their classes, (see appendix 4, 5 and 6).

4.3.2 Question 3 Skills practice and development

The question number three in the thuwdstionnaire, has the main commitment to
examine which skills or/and sub skills are carrmd focused on teaching a foreign
language, in the next lines is found the discussibithis area.ln the questionnaires
applied to the teachers (see appendix number 8,fdund that the question asks “In
your class which activity your students practicer@® probably teachers could have
answered the option they supposed their studenéaKvekills”, in order to improve it;
however this option was discarded, because on té&equs chapter, it was described
students” background which shows the lack of thigesct that students have suffered
through their school life. In conclusion this questindicates which skill or/and sub skill

teachers are focused on.

The results ensure that teachers 13godt are focused on “Grammar”, meantime
teacher number 3 has indicated more than 1 sldlisaib skills, which are pronunciation,
grammar, speaking, writing and listening (see agdpe#, 5 and 6). When people start to

learn a different language from their mother tongbey have to start in a most possible
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natural way in order to obtain good results, Acaugdo Davis (2000,P.1) “The main test
for real success in teaching and learning shouldvbether or not the learners can
communicate at all in English”, this means thatieits must start developing skills, first
listening and speaking, supported by sub skillshsag pronunciation, vocabulary and
grammar. Davis (2000,P.2) also mentions “... exposutée language through listening
comprehension, and gives them opportunities tokspeglish”. At the end writing and

reading would be taught, these skills are a litilemore complex, so they have to be

supported by the sub skills mentioned before.

In the teachers” answers, a key fast@ssential for teachers 1 and 3, they just
chose the options “grammar”, this means an unsafidgsteaching or at least with low
good results, there may be many reasons becausenainetheless the closest to this
factor is the “System” or “Educational System” agswexplained in chapter 3, the head
English teacher have the responsibility to teacdmgnar and just focused on the text
book., the other skills are practiced in “Engligbbratory” (making reference to Teacher
2), so in most of the cases, teachers are looketineek teachers”, pressed by the
“System”, but in the other hand teachers havedbpansibility to struggle or to deal with
some situation like this, they supposed to havestioation of this profession to feel their
selves interested on teaching and make their steideal interested in the subject they
teach, this fact is exposed by the answers on ¢éeaZh(see appendix 5) who has a

broader perspective on teaching a foreign language.
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4.3.3 Questions 4 and 5 Problems teachers face hretclassroom

The answers of these questions show one of the meahingful and essential
opinions teachers have about their professionatldpment. The problems teachers face
during their classes. The questions 4 and 5 analyueh of the listed problems teachers

have to deal during the teaching learning process.

A very significant statement is set up in questiomvhich it is based on the main
problems that teachers face during their clas$esguestion says “When you present
your classes which is the main factor that avogbad developing in teaching-learning
process?, as it is well known, all the options sitieeh are big problems that the
education faces nowadays, because of that, maredhe option could be chosen if it
was necessary; the options were “lack of practi¢heglanguage in Mexico”, “lack of

infrastructure”, “discipline” and “Lack of suppdrom parents and the principal”.

Teachers obtained very different ogmsi, the teacher number 1, chose the option
“Lack of discipline” as main obstacle in this presgteacher 2 chose more than one
option which are “Lack of infrastructure”, “Lack dafiscipline” this teacher also chose
“Lack of support from parents and the principaldwever this teacher pointed that just
parents” lack damages this process, discarding_tiek of principal’s support”, another
important point found in the second teacher’s arswgethat another option was added,
which says “ students disinterest for the languadre”the other side, teacher number

three has just chosen “Lack of infrastructure”.

Based on the descriptions of the ansvi@und, it is fundamental the parents’

support their children, because teacher 1 enshas‘ltack of discipline” is the most
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harmful factor in teaching-learning process, thpsmn is supported by teacher number
3 who anchors the same point as well as the “ldgacents” support”, those both gain a
narrow relation on “Education at home”, on the oth@nd Teacher number 3 focused on
the second answer “Lack infrastructure”, this ansaiso was supported by teacher

number 2, who mentioned the same answers.

Davis (2000,P.12) highlights that "Gant classrooms conditions help a lot in the
teaching of any subject: for example, sufficiena@® a group that is not too big,
adequate lighting, and a room with good acousties is neither too hot nor too cold”,
unfortunately in most of the cases underdevelopmdhtties do not have this kind of
support. On the other side, teacher number 2 hdedaainother key factor that affects the
teaching-learning process, “students” disintem@stHe language”, which is a meaningful
part in this comparison, because this teacher ivahly one who had more than one
answers, in addition took the liberty to argue finevious factor mentioned, as it was
mentioned before, teacher number 2 is the labgraeacher, her answers were found

more interesting because she coexists with modests than the other ones.

Question number 5 establishes the disintermds students in their classes,
simultaneously finds out if the teachers are canstiof the lack of interest on this
subject, the question is asking “Do you considat there are distracted students in your
class?”, the options are “overmuch”, “a great dealittle” and “nothing”, teacher 1 and
2 coincide in their answer, which is the highesthis rank (overmuch) approached on
this factor, they consider most of their students aot interested in the subject,
nonetheless teacher number 3 ensures that in &esed there are a few of her students

that present disinterest, which it is possibly &,faowever in the students” analysis, it is
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found that most of the students present disintdraséd on teachers” 1 and 2 opinions. In
the next stage (analysis for questions 6 and Thisfanalysis’s questionnaire will show

some other aspects that complete the previous ones.

4.3.3.1 Teachers” perception toward main problemsachers face.

In the scheme below (figure number 135 observed how the comparison was
analyzed and organized, according to teachers” eszesanward problems they face in

teaching learning process at the classroom

Figure 13. Teachers’ perceptions toward problems sy face.

=
| \/
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Basically the structure above showsdpmions based on questions 4 and 5 for
the questionnaire number 3. The Teacher’s opinienir2 the middle, because it was the
one who had a larger point of view and in the bsittes it is found the opinions of

teachers number 1 and 3.

4.3.4 General Arguments

Fundamentally the last analysis (qoesti6 and 7), of the last instrument
(questionnaire number 3) summarizes all the armlyprevious arguments) before

commented as the same as linking some other aspadesd out while ago.

The last two questions resume previtactors discussed above, in order to
acquire a better understanding in the relation betwteachers and students as the same
as taking into account parents” influence. The tipresiumber 6 is focused on material
and resources that teachers use most, the quedaares “Which are the material that
you use frequently at your classes?”, the optioasba which are “board, textbook, and
markers”, “Audios and songs”, “pictures, videos gmasters”, “dynamic games and
cognitive activities” and “all of them”, the optisrare based on the different learning

styles as well as developing different skills, atgb show the teacher’s performance.

The questions number 7 settles theomarconsequence that exists between
question 6 and this one, meanwhile the questionayaes teacher’s performance and
their interest in learning styles, the questioromplements the first statement focusing
on results (developed skills/skill) as the samdirding some other accompaniments

related to the previous questions. The questionbeurd utters “Which skill or sub skill
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have your students most developed at your classék@” options are “Speaking”,

“Listening”, “Writing”, “Reading”, “Vocabulary” and'Grammar”.

The answers obtained from teachen tjuiestion 6 sets up “board, textbooks and
markers”, as the main material used at her classegplestion number 7 this teacher
ensures that the most developed sub skill is “Grarfimvithout taking into account the
main skills or some other option, those answerdiaked with question number 3 in the
guestionnaire, “Grammar” predominate in this clasggerhaps it is because teacher
number 1 finds the lack of discipline as main obtigtén teaching-learning process as the

same as most of her students present disinterést iclasses.

Related to teacher number 2, in qoedss, all the answers were chosen, with
some exceptions, for example in option “Audios andgs”, just the word “Audios” was
underlined, the same pattern is observed in opiactures, videos and posters”, just the
words “pictures” and “Videos” were underlined, iddition the option “dynamic games
and cognitive activities” was not underlined. Basedhe skills and sub skills developed,
teacher number 3 chose the next answers “speakifiigtening”, “writing” and
“vocabulary”. Based on these answers it is appabgd that teacher number 3 could
cover more areas and uses more materials in hesedain contradiction to teacher
number 1 that is just focused on “grammar”, Da2B0Q,P.1) says that “Success is not
just being able to repeat and memorized sentence®roplete grammar exercises”.
Approached on the previous answers and in the igneshumber 5 that is related to
“students distraction”, possibly the reason becaeaeher mentioned that her students
presented a very “high level of distraction”, it because her time is not enough, as

mentioned before this teacher is the “laboratoacher” and in spite this teacher uses
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many materials, resources and boosts studentsiog@vent in skills and sub skills, her
good performance is affected by the lack of pafestipport, lack of infrastructure,
students” disinterest and discipline as was preWomentioned and discussed on the rest

of this questionnaire.

The last subject to analyze aboutéaeher number 3, the answers in question 6
and 7 mentioned that this subject uses just “dyngyames and cognitive activities” also
ensures that the most developed sub skill is thamgar”. the first statement is
supported by the question number 5 of this questoa, which were linked and sound
logically, the teacher’s performance is reinforcéy “dynamic games and cognitive
activities” , because teacher number 3 catchestuelents” attention, however it is not
absolutely considered these students are reaésttst in the subject, this idea is justified,
because in students” analysis does not present highy results in positive attitudes
although in negative attitudes is the analysis whias the lowest attitudes lever,

nonetheless the majority goes into neutral, which mot good at all.

About to question 7 it was found tlaeng pattern like in the teacher number 1,
they emphasize the sub skill “grammar” this patteriinked certainly to “the education
system”. Teachers involved have mentioned thatldmses during the week (4 hours per
week) have as main purpose to work just on “graryneand in the laboratory class, the
other aspects of general English are engaged ssidistaning, speaking, writing or
reading, that is the reason because in teached B aome similitudes were found and in

teacher 2 was found a very meaningful opinion gpett.

Page

67



CHAPTER FIVE CONCLUSIONS

This chapter presents a summary ofréiselts and their main highlights about
the consciousness that students, teachers andtparesent in order to obtain possible
solutions to improve the “teaching English” at COBA U-1 the same as taking into
account the patterns found and linked with othesspale institutions, areas or campus if
it might be in the same organization or systemsTdhiapter is confirmed by the main
conclusion, the summary and discussions, the imjpios, limitations or problems and at

the end is presented some directions or suggedboifisture researches.

5.1 conclusions

As it is known, this research has ammparpose to analyze the consciousness on
Teaching-Learning a foreign language (English)hgahg 3 main characters which are
Students, Parents and English Teachers, and fiwdsakitions to improve this process as

well as to find the causes of this lack of interest

The way of analyzing the opinion anttudes of these three characters is based
on three different questionnaires, at the same,tilmese questionnaires are dived in
different stages onward different topics to analy3eudents were analyzed with the
guestionnaire found in “Exploring Second Languageading” by Anderson (1999),
however it was modified to find positive and negatattitudes. In the case of the parents
a questionnaire was created by the author of #sgarch, in order to research about

specific points of view, this questionnaire sets different questions, and they are
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grouped for researching the three different viewfmiThe last subjects to analyze were
three English teachers, for them a questionnaisecsmated by the author of this research
too, this questionnaire is conformed by seven questthey were grouped too, and the
way of analysis was by comparing and narrating ¢benparisons of the different

viewpoints inferred. The findings obtained are swarized and presented on the next

paragraphs.

5.1.1 Summary and Discussions

The research questions settled up @apteh 1, will be discussed on this part of
the research, as the way to carry out and condtugieecessfully. The research questions
are presented on the next lines and discusseddaegdo the findings obtained in the last

chapter.

The first research questions this stumihytains, it is about the willingness students
at this Institution (COBAEP U-1) have forward leizugn a foreign language (English)
based on the good attitudes they presented. Thetignenore specifically says “Which
grade of good attitudes, do students at COBAEP &ixdhonward learning English?”
based on the graphics performed in chapter 4,stapgreciated that most of the students
present (48%) good attitudes toward English asigoréanguage, however what it is
going on with the rest of the students” opinionstaken into account that 18% is
approached on negative attitudes and 34% on neagiaibon, in spite the majority belong
to “positive attitudes”, a great part is on neutoginion, this is because there is an
disinterest and unconsciousness between teachesgtadents on account of other factors

also analyzed, for example students” backgrouradbigy problem that does not allow to
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work teachers easily, the educational system awmiccasing meaningful learning, lack
of interest from parents or lack of infrastructufénese points mentioned also are

discussed on the next research questions.

Given the discussion of the first reseagaBstion, it is turn to discuss the second
one as the same as some of the last items qudtedséecond research question says “Are
the parents of students at COBAEP U-1 willing tepart their children in learning a
foreign language or to even go to English classekelp their children?” the second
research question is focused on parents opiniansefults show that most of the parents
did not answer the questionnaire, which reflects thsinterest on their children’s
education, however based on the number of parentsamswered the questionnaire it
seems that they are willing to support their ckefdrin diverse ways, so the last
graphic(figure number 11) shows the real level p&reare committed with their
children’s education and in spite most of them gmesegative attitudes, if a course
would be opened for teaching English to parentkeast they might form a group with 26
members. This last result seems to be a great gg®dp increase English teaching in
students and parents as the same as to promatesgiensibility parents have and also to
break with the barriers that the “Public Educatid®gstem” imposes by allying teachers
and parents support. In nutshell most of the parare not aware of the benefits their
children may have at acquiring a foreign langudngye,the results show that it is turn to

initiate doing it.

The next research question sets ugdatstesubject in this research who are the
teachers and the question says “Are teachers atAE®BU-1 conscious, willing and

committed to teaching English as same as beinggbdhe citizens” education?” in the
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narratives previously shown on chapter 4, it wasswtered that teachers are willing to
teach English as foreign language and committeéteio profession, however it might be
seen they are not conscious of the importanceawhiag English at all , because in the
second discussion, teachers ensured that they ésmaghasizing is “Grammar”, avoiding
the other skills and sub skills. Teachers mightehtaught in order to achieve a natural

learning on a foreign language, nonetheless thielgmois not directed with the teachers.

Teachers are forced to increase thegia area because the educational system
marks this statement. It is incongruous how thecational system determines just one
hour per week for practicing a foreign languagédtatory English) and 3 hours for
learning grammar, evidently this is not the rigltipto an effective teaching learning
process. In the other side, it is appreciated tth@torganization COBAEP has as main
goal to form citizens ready for the working lifeittvthe commitment to provide tools for
facing the possible obstacles they could have dir ttitizens™ development as well as
increase better working opportunities, so thestsfdo not make sense with the real goal

of this institution.

The last question to answers is abdtitudlties teachers consider when they are
teaching, the research question says “Which arentbst harmful problems teachers
could find when they are teaching English?”, in thecussion 3 and on the figure
number 13, it was found that most teachers havpraslems the “lack of discipline”
(opinions” teachers 1 and 2), this is problem irstraf the cases depends on parents’
support, in other words “Education at home”, nowadaducation is saving the values
that through the time society has forgotten. Teachanber 3 ensures that the main

problem is “The lack of infrastructure”, this prebt may be a great deal to try to solve.
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Teacher number 2 has given extra opinions, becsheseonsiders that “Lack of parents’
support” and “Students” disinterest for the tatgaguage” are the crucial problems they
face during the teaching learning process, thegemsents are supported by the opinion’s

teacher 1.

5.2 Implications

Based on all the findings, it is consenf that all the factors are gone in the same
circle without any solution, parents are not inwalvin their children’s education,
teachers cover most the grammar area, forced bysyeeem and students” negative
attitudes are presented in a great amount, howavessential part for breaking all these
parameters, is presented and found in parentduddt and support toward their
children’s education and teaching learning prodesspite just the 37% of the parents
were involved in participating in this researchlas same as support their sons in diverse
ways, there might be a considerable enrollmenipgénts consider this idea as wise and
feasible) to provide or offer a course for parentorder to improve and promote an
effective teaching learning process on students.

If extra courses were available, thengght be good solutions and new
opportunities for boosting the students” acaderoideaement in this area. The benefits
that teachers could obtain would be to work easlyimnprove the quality in their classes
as well as adding extra activities, creating celtand increasing the other skills and sub
skills in order to be more focused on practicingttjust in theory (grammar), parents
might be interested in this subject and give ther@griate support to their sons and the
head English Teachers, consequently this courseséocon parents will make students

and parents conscious about the importance of mcgua foreign language as a
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competitive tool for the new challenges world fastidents of course will improve their

learning process making it more meaningful andulsefien they find it necessary.

5.3 Limitations of the Study

Perhaps most of the complex ways toieaeh the research may be the
bureaucratic steps, the principal’s institution ureed an official document for
guaranteeing the authenticity of this research et & to allow the access to interact
with the students and the teachers (applicatiam@iquestionnaire), in spite the teachers
were very kind and willing to cooperate with thessearch, in several occasions, their
schedules collided or there were days that theynditlhave class with the selected
groups, so the questionnaires” application waspossible at the first time, but was
carried out successfully. For the application & tfuestionnaires for parents, most of
them did not answer, which might have been a proplaut this fact was taken as data

for the research as well as was discussed at thiarbeg of the parents’ analysis.

5.4 Directions for Further Research

The way that this research was caraettwas mainly by applying 3 different
guestionnaires to three different subjects, thig e applied for more institutions in the
public system and of course this could be provisieecially for searching consciousness
on the weakest areas, in this case English az@folanguage, which is seem as unnoted
and forgotten language in many public institutiasswell as in the Mexican educational
system, however, it also depends on the institatioeeds or their weakest area that need

to improve or to be searched. Probably the reseamight include different variables
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because of different aspects such as the envirannieEnarea of the study, the subjects,

the context and the institutions.

Page




LIST OF REFERENCES

Aguilar Carmin. (1993). "Diez razones maestrasaleakon de ser del maestro”. "Diez
para los maestros" (P.8). México D.F.: SNTE.

Aguilar Carmin. (1993). "Diez razones maestrasaeakon de ser del maestro”. Diez
para los maestros (P.7). México D.F.: SNTE.

Anderson (1999). "Exploring Second language reddiRp.103-105). Boston: Heinle &
Heinle Publisers

Beaugrande (1980). "El contexto: su naturaleza yapel en el proceso de interpretacion
de enunciados"” (P.10) by Berbeira (1994). RetreDedember 8th, 2013, Document in
PDF. website:
http://rodin.uca.es/xmlui/bitstream/handle/10498B8erbeira%20Gard%C3%B3n_El
%?20contexto.pdf?sequence=1

Branden N. (1995). "Los seis pilares del Autoest{p23). Mexico: Paidos.

Branden N. (1995). "Los seis pilares del Autoest{a887). Mexico: Paidos.

Brumfit C.J., Johnson K. (1991). "The communicatagproach to language teaching".
Oxford: Oxford University Press.

Bruns. (2000). Great Expectations?. Retreived M,2014. Theories of
learning.Website: http://www.users.miamioh.edu/stew/edp603_group2-f00.html

Chaudron Craig. (1988). "Second Language classroopsearch on teaching and
learning”. New York: Cambridge University Press.

Davies P. (2000). "Success in English Teachindl)(P>xford: University Press.

Davies P. (2000). "Success in English Teaching?)(Pxford: University Press.

Davies P. (2000). "Success in English Teaching3)(F>xford: University Press.

Davies P. (2000). "Success in English Teaching®)(fOxford: University Press.

Davies P. (2000). "Success in English TeachingldP Oxford: University Press.
DriIIings M. (1994). "Motivation: theory and resefl. Hillsdale, N.J.: L.Erlbaum
Associates.

Dublin (1974). "Ideas for literacy and languagectess”. Chapter 30: "Pop songs in

Language teaching” by Nambiar (1993,P.224) . Bgstbtass: Heinle &Heinle
Publishers.

Page

75



Eccles and Wigfield (1995). "Teaching and reseaghnotivation" by Zoltan Doérnyei
(2001,Pp.24-25). Harlow , England: Logman.

Freinet (1978)."Tecnicas Freinet de la escuela Mwle"¢ Como abordar las técnicas
Freinet de la escuela moderna?" (Pp.35-57). Bareeleditorial Laila.

Garcia Mariela. (2012). "El libro, la lectura y sfectividad en nifios". Retrieved
November 18th, 2013, Foramundi, una luz en el samEducativo. website:
http_//www.foromundi.org.do/2012/10/el-libro-la-teca-y-su-efectividad-en-los-
ninos/comment-page-1/#comment-1548

Gebhard (2006). "Teaching English as a Foreignuagg or Second language. A self-
development and methodology guide”. Ann Arbor: @nsity of Michigan Press.

Gebhard and Oprandy (1999). "Language teaching emeas, a guide to exploring
beliefs and practices" (P.3). Cambridge: UniverBitgss.

Gonzélez Sierra . (2008). "Concepto de Motivacion™Psicologia de la
Motivacion"(Pp.51-55). La Habana: Ciencias Medicas.

Hassard Jack. (2003). "Back up on meaningful legriviodel". Retrieved Nobember
18th, 2013, Georgia state University . website:
http://www.csudh.edu/dearhaermas/advorgk02.htm

Henestrosa A.. (1993). "El maestro: sembrador deras. En Diez para los maestros”
(P.27). Mexico D.F.: SENTE.

Hernandez M. (2010). "Conciencia, motivacion y aoti Retrieved 28th, April, 2014,
Blog Estrés en el trabajo. Website:
http://estreseneltrabajo.wordpress.com/2010/12d0@lencia-motivacion-accion/

Kashen D. (2011). "Use the pymalion effect to eremhigh performing team". Retrieved
April 13th, 2014, Awesome Culture website: httwésomeculture.com/2011/10/03/use-
the-pygmalion-effect-to-create-a-high-performingste

Krashen Stephen D. (1985). "Ideas for literacy amguage teachers” (1993). Chapter 9:
"Bilingual Education Works" (75). Boston, Mass: Hiei & Heinle Publishers.

Lightbown and Spada. (1999). How languages arendehr(P.163). Oxford: Oxford
University Press.

Magos J.. (2008). "¢Es importante ensefiar-aprdaddenguas extranjeras?" -Apuntes

para una reflexion a principios de Siglo-. retréév@ctober 29th, 2013, FONAEL
Facultad de Lenguas y Letras, Universidad Autonode Queretaro website:

Page

76



http://fel.ugroo.mx/adminfile/files/memorias/Artims_Mem_FONAEL_IV/Magos_Guer
rero_Jaime.pdf

Maslow A.H. . (1943). "A Theory of Human Motivati{a0). Retreived November 20th,
2013, Document in PDF. website:
http://www.altruists.org/static/files/A%20Theory%#@20Human%20Motivation%20
%28A.%20H.%20Maslow%29.pdf

Mercer N. (2000). "Words and Minds: how we useatggliage to think together"(P.21).
London: Routledge.

Mora Calvo Hernan R.. (1999, June-December). "Freladconciencia moral o Freud en
breve excurso por el imperativo categorico de KaRévista de Filosofia (San Jose), 37,
249-259.

Mora Calvo Hernan R.. (1999, June-December). "Freladconciencia moral o Freud en
breve excurso por el imperativo categorico de KaRévista de Filosofia (San Jose), 37,
264-270.

Nabiar (1993). "ldeas for literacy and languagecheas”. Chapter 30: "Pop songs in
language teaching"(Pp.225-336). Boston, Mass: ddieinle Publishers.

Phillip, D.C., Soltis, J.F. (1998). "Perspectivas loearning”. N.Y.: Teachers College
Press.

PNIEB (2013). Retrieved November 5th, 2013. Htgpaiv.pnieb.net/inicio.html.

Quintero (1934). "Diez para los Maestros" (1993).os Mestros" (P.17) by Domingo
Alberto (1993). Mexico D.F.: SNTE.

Reiss Steven. (2005). "Intrinsic Motivation doesaXist". retrieved November 20th,
2013, Research News website: http://researchneswsdu/archive/inmotiv.htm

Santos Gomez M.. (2007). "¢Que es la "concientirdel'. Retrieved 16th, Octuber,
2013, Blog Educacion y Filosofia website: http:lfedyfilosofa.blogspot.mx/2007/08/qu-
es-concientizacin.html

Secretaria de Educacion publica (2013). Retrievecttolier 23rd, 2013.
http://www.sep.pue.gob.mx

Smith, M.S. (1994). "Second Language Learning: Ticab Fundations". London and
New York: Logman.

Tolle E. (2005). "Una Nueva Tierra: un despertgmaposito de su vida". New York:
Editorial Norma.

Vigotzky (1988). "Vigotzky y el aprendizaje escdlary Baquero R. (1999,P.105).
Buenos Aires: Aique.

Page




Vigotzky (1988). "Vigotzky y el aprendizaje escdlay Baquero R. (1999,Pp.211-212).
Buenos Aires: Aique.

Walker Richard (1993). "Ideas for literacy and laage teachers". Chapter 17: "Literacy
in the third world for all the children"(P.163). Bton, Mass: Heinle &Heinle Publishers.

Wallance (1972). "How the languages are learned56(Pby Lightbown and Spada
(1999). Oxford: Oxford University Press.

Weiner (1996). "Teaching and researching motivat{@10) by Zoltan Dérnyei (2001).
Harlow , England: Logman.

Wilkis D.A. (1991)."The communicative approach tnduage teaching” by Johnson
(1991). "Communicative approaches and communicgtieeess"(P.89). Oxford: Oxford
University Press.

Zoltan Doérnyei (2001). "Teaching and researchindivation” (P.9). Harlow , England:
Logman.

Page

78



Appendix one: Questionnaire number 1, used for reggching perspectives on

students adapted from Anderson (1999, Pp. 103-105).
1.- El inglés es un idioma muy dificil de aprengara mi.
a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo

acuerdo

e) Muy de

2.- Estoy consciente que puedo hacer un exceletiajo en las evaluaciones y

examenes de inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

3.-Creo que entiendo lo que se ensefia en la ctaisgies.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

4.- Tengo confianza de aprender inglés.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo
acuerdo

5.- Tengo una aptitud suficiente para aprendemedmextranjeros.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo
acuerdo

6.- Creo que puedo manejarme muy bien en inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

7.- Creo que mis habilidades como estudiante soelentes.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo

acuerdo
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8.- No tengo ni la menor idea de como aprender iniglgs.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

9.-Estoy seguro que puedo dominar las habilidadesi@das en la clase de Inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

10.- Me siento inquieto y desconfiado/a cuandodatglés.

a) Absolutamente en desacuerdo b) En desacugrleutro d) De acuerdo e€) Muy de
acuerdo

11.- Considerando el grado de dificultad del cuesmaestro, y mis propias capacidades,
creo que puedo aprender muy bien inglés.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

12.- No soy muy bueno/a aprendiendo inglés.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

13.- Estoy seguro que entiendo la parte mas diféclbs materiales en inglés.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

14.- Aprender inglés es importante para mi, porgaéhara una persona experta.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

15.- Aprender inglés es importante para mi, porgagrevera de mejores oportunidades

para obtener un buen trabajo.
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a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo
acuerdo

16.- Aprendo inglés, porque tengo que hacerlo.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

17.- Estudio inglés para aprender mejor sobredtaras y la gente.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

18.- Inglés no es necesario, no deberia ser urexrimabligatoria.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

19.- Aprender inglés es un pérdida de tiempo para m

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo
acuerdo

20.- Yo no deberia ser forzado a aprender inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo
acuerdo

21.- Estoy muy interesado en la material de inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo

acuerdo

e) Muy de

e) Muy de

e) Muy de

e) Muy de

e) Muy de

e) Muy de

e) Muy de

22.- Creo que lo que aprendo en mi clase de iqgléde ser usado en mis estudios

futuros de otras materias.
a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo

acuerdo
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23.- Si aprendo inglés se me facilitara pasar¥asnenes de la Universidad.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

24.- Aprender inglés es importante para mi, poplaeeo estudiar en el extranjero en un
futuro, si es posible.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

25.- Aprender inglés es aburrido.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

26.- Disfruto mucho aprender inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

27.- Aprender inglés es importante para mi porcpi@ material me ayudara a aumentar
mi estatus social.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

28.- Tomo la clase de inglés, porque es obligatoria

a) Absolutamente en desacuerdo b) En desacugrleutro d) De acuerdo e) Muy de
acuerdo

29.- Aprendo inglés porque quiero expresarme ydnadgerca de mi cultura a los
extranjeros.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de

acuerdo
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30.- Realmente no estoy motivado del todo paranaiereinglés.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

31.- Creo que estudio inglés mas que cualquieraisieomparieros de clase.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e€) Muy de
acuerdo

32.- Siempre pienso activamente sobre lo que dpren mi clase de inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

33.- En mi clase de inglés, participo tanto conasesible.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e€) Muy de
acuerdo

34.- Comparando con otras materias, el inglés ésita a la que le pongo el menor
esfuerzo.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

35.- Después de que mi tarea de inglés ha sidadheteo las notas de mi maestro
cuidadosamente y reescribo las partes donde towmesr

a) Absolutamente en desacuerdo b) En desacugrleutro d) De acuerdo e) Muy de
acuerdo

36.- Si por mi fuera, no haria la tarea de inglés.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de

acuerdo
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37.- Después de la graduacion, sino sigo estudjatedendré mi aprendizaje de inglés
inmediatamente.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

38.- Después de la graduacion, sino sigo estudjasgdmiré aprendiendo inglés hasta que
sea un experto.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

39.- Si tuviera oportunidad de hablar inglés afwsiasalén, lo haria tanto como fuera
posible.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

40.- Si la television local tuviera un programarggiés, lo veria tanto como fuera
posible.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

41.- Prefiero los textos en inglés que me provaeaiosidad, incluso si son dificiles.

a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

42. Cuando salgo mal en un examen de inglés, pay@@nder algo de mis errores.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de
acuerdo

43.- Cuando aprendo inglés prefiero el trabajoviddial que el trabajo colectivo.
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a) Absolutamente en desacuerdo b) En desacugrdeutro d) De acuerdo e) Muy de
acuerdo

44.- Si me dieran a elegir entre leer un textor@sante y dificil y el otro facil pero
aburrido, escogeria definitivamente el texto irgarge y dificil.

a) Absolutamente en desacuerdo b) En desacugreutro d) De acuerdo e) Muy de

acuerdo
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Appendix two: Questionnaire number 2, used for resgching perspectives on
parents, created by the author of this research.

1.- ¢ Considera importante que su hijo/a tenga estwthiversitarios?

a) Totalmente de acuerdo b) En desacuerdo cylgrdo

2.- ¢ Qué tan importante considera la materia ingtésl desarrollo académico de su hijo?
a) Es indispensable b) Importante c) Poco imptetal) Innecesaria

3.- ¢ Qué tan eficiente sera esta materia, si stslgje estudiando la universidad?

a) Muy util en el futuro b) Importante c¢) Pocopiontante d) No le seré util

4.- ¢ Qué cree que sea lo mas significativo parnder inglés?

a) Todo depende del alumno b) Un buen maestrdApoyo por parte de los padres
d) Trabajo en equipo de padres, maestros y alumnos

5.- ¢ De qué manera apoyaria a su hijo/a en la imatgtés?

a) Econdmicamente en la compra de libros o materalesario para la materia
b) Cursos extras del idioma c) Revisando sus apunttareas d) Aprendiendo yo
también, pues como padre es mi responsabilidad

6.- ¢Si se abriera un curso de inglés para padresleachiller, gratis o con una pequefia
cuota, con disponibilidad de horario, para apoysu &ijo en su aprendizaje del idioma,
asistiria?

a)Si b)No

Page

86



Appendix three: Questionnaire number 3, used for reearching perspectives on
teachers, created by the author of this research.

Instrucciones: Encierre en un circulo la respuesta a cada pregiengeuerdo a su punto
de vista u opinion.

1.- ¢ Por qué decidio estudiar y ensefiar inglés?

a) por interés econémico b) porque se me facilifaporque me gusta este idioma
d) todas

2.- ¢Le gusta asistir a los cursos de actualizasabre la ensefianza de una lengua
extranjera?

a) si, mucho b) me gusta c¢) mas o menos dehoo hay en mi institucion

3.-¢En su clase cual es la actividad que mayornpeatéican los alumnos?

a) pronunciacion b) gramatica c) contexto dj leghablar f) escribir g) escuchar

4.- Cuando imparte sus clases, cual es el prinégoabr que interfiere en el proceso de
ensefianza aprendizaje

a) La falta de practica del idioma en México Hjafale infraestructura c) disciplina
e) Apoyo de los padres y directores

5.- ¢ Considera que hay alumnos que se distradméte en sus clases?

a) Si, demasiado b) si, mucho c) Poco d) Nada

6.- ¢ Cuales son los materiales que utiliza confreésencia en sus clases?

a) Pizarron, libros de texto y plumones b) Audyosanciones c) Imagenes, videos y
laminas d) Juegos dinamicos y actividades cogrstie) Todos

7.- ¢, Cual es la habilidad que sus alumnos hanrddado mas en su clase?

a) Speaking b) Listening c) Writing d) ReadiayVVocabulary f) Grammar
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Appendix four: Sample questionnaire answered by tezher number 1. Created by

the author of this research.

Instrucciones: Encierre en un circulo solo una respuesta a cada pregunta de acuerdo a su punto de
vista u opinién personal.

1.- ¢ Por qué decidi6 estudiar y ensefar Inglés?

a) por interés econémico  b)porque se me facilita  c)porque me gusta este idioma

2.-¢ Le gusta asistir a los cursos de actualizacién sobre la ensefianza de una lengua extranjera?

b) me gusta  c) més o menos d)no e) no hay en miinstitucién
3.-¢ En su clase cual es la actividad que mayormente practican los alumnos?

a) pronunciacion \b) gramatica )Contexto d)leer e)hablar f)escribir g) escuchar

4.-Cuando imparte sus clases, cual es el principal factor que interfiere en el proceso de enserianza
aprendizaje

a) La falta de practica del idioma en México b) falta de infraestructura

c) disciplina d) Apoyo de los padres y directores

5.- Considera que hay alumnos que se distraen facilmente en sus clases?
a) Si, demasiado b) si, mucho c) Poco d) Nada

6.- ¢ Cuales son los materiales que utiliza con mas frecuencia en sus clases?

a) pizarron, libros de texto y plumones. b) Audios y canciones. c) Imagenes, videos y laminas.

d) Juegos dinamicos y actividades cognitivas d) todos

7.- ¢ Cual es la habilidad que sus alumnos han desarrollado més en su clase?
a) Speaking  b) Listening c)writing  d) Reading e) Vocabulary @
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Appendix five: Sample questionnaire answered by teacher number 2. Created by the author of

this research.

instrucciones: Encierre en un circulo solo una respuest.: a cada pregunta de acuerdo a su punto de
vista u opinion personal.

1.- ¢ Por qué decidié estudiar y enseriar inglés?

a) por interés econdmico  b)porque se me facilita  c)porque me gusta este idioma d)todas

2.-;Le gusta asistir a los cursos de actualizacion sobre la ensefianza de una lengua extranjera?
a) si, mucho b) me gusta  c) mas o menos d)no  e)no hay en miinstitucion
3.-¢En su clase cual es la actividad que mayormente practican los alumnos?

a) pronunciacion b) gramética c)Contexto d)leer e) hablar flescribir g) escuchar

4.-Cuando imparte sus clases, cual es el principal factor que interfiere en el proceso de ensefianza
aprendizaje
a) La falta de practica del idioma en México b) falta de infraestructura e).de

c) disciplina d) Apoyo de los padres y directoyeg

5.- Considera que hay alumnos que se distraen facilmente e’n sus clases? o

a) Si, demasiado b) si, mucho c) Poco d) Nada

6.- ¢Cuales son los materiales que utiliza con mas frecuencia en sus clases?

a)ﬁi_zirrwén, ljbros de texto y plumones. b) MQ_S_y canciones. c)rl_[n,ége,nes,_vjjggs y laminas.
d) Juegos dinamicos y actividades cognitivas ' d) todos o »

7.- ¢Cual es la habilidad que sus alumnos han desarrollado mas en su clase?

a) Speaking  b) Listening  cjwriting  d) Reading e) Vocabulary  f) Grammar
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Appendix six: Sample questionnaire answered by teacher number 3. Created by the author of

this research

Instrucciones: Encierre en un circulo solo una respuesta a cada pregunta de acuerdo a su punto de
vista u opinidn personal.

1.- ¢Por qué decidié estudiar y ensefar Inglés?
2) por interés econémico  bh)porque se me facilita  c)porque me gusta este idioma d)todas
2.-;Le gusta asistir a los cursos de actualizacion sobre la ensefianza de una lengua extranjera?
a) si, mucho b) me gusta c¢) més o menos d)no  e) no hay en miinstitucion

gl
3.-¢ En su clase cual es la actividad que mayormente practican los alumnos?
a) pronunciacién b) gramatica c)Contexto d)leer e)hablar flescribir g) escuchar

gieiee

4.-Cuando imparte sus clases, cual es ei principal factor que interfiere en el proceso de ensefianza
aprendizaje

a) La falta de practica del idioma en México b) falta de infraestructura

N
—_———

c) disciplina d) Apoyo de los padres y directores

5.- Considera que hay alumnos que se distraen facilmente en sus clases?

a) Si, demasiado b) si, mucho c) Poco_ d) Nada

6.- ¢ Cuales son los materiales que utiliza con mas frecuencia en sus clases?

a) pizarron, libros de texto y plumones. b) Audios y canciones.  c) Imagenes, videos y l&minas.
d) Jueg{c_)_s‘d_igémiggsac‘y__ti\Ldadicogniﬁvas d) todos

7.- ¢ Cual es la habilidad que sus alumnos han desarrollado mas en su clase?

a) Speaking  b) Listening c)writing  d) Reading e) Vocabulary  f) Grammar
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