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Chapter I 

Introduction 

2. Introduction  

Listening comprehension is the receptive skill into learning a foreign language. Based on 

Common European Framework of reference for languages, it is notable that this skill is 

important for who are learning a new language. Listening comprehension is a skill where 

many students have had problems in the exams according to own experiences; in Mexico, for 

example, students need to improve this skill, according to a realized research  in   Facultad 

de  Idiomas of University of Baja California Sur, Mexico by Burford in 2009, it was showed 

that students have problems with listening comprehension because they do not understand 

when a teacher or another speaker  speaks quickly and  that some of them feel panic when 

practicing this skill into a classroom.  

 My experience as a student of a foreign language has allowed to identify that these problems 

are similar in BUAP because it is common that when students are not more familiarized with 

a new language they have problems with comprehension and they cannot know what to do, 

specifically in the exams where I observed that is the point where there are the higher number 

of fails. 

Listening is of paramount importance since it provides the language input (Rost 2002). In 

addition, without listening skill, no communication can be achieved (Cross, 1998). Listening 

is a skill that very few students dominate into the learning of a foreign language; this is due 

to the lack of comprehension and understanding of a language that is not sufficiently 

practiced in the environment of the students. “The most important first step in learning a 

foreign language is to make an effort to listen” (Rubin & Thompson, 1994:85). Students must 

practice and be in contact with listening activities to develop or improve their capacity to 

listen to a language unknown for them.  

On a personal point of view, students have considered listening as the most complex skill in 

the learning of a foreign language. According to Burley Allen (1995), the average time spent 

on basic skills during the daily communication process is 35 % for speaking, 16 % for reading 
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and 9% for writing, and 40% for listening. The biggest percent of communication in a foreign 

language is listening because is the most practiced skill into classrooms and daily life.  

 In my own experience, I have observed in the exams and listening exercises that students 

show deficiencies with the understanding of the phrases that are heard and it leads to the 

failure of these. One of those deficiencies, for example, is the following: 

“Many learners, particularly in the early stages of language learning, panic and lose their 

concentration when they hear an unfamiliar segment. As a result, they miss portions of the 

passage that might have helped clarify the unfamiliar word or segment.” (Rubin & 

Thompson, 1994:90) 

This implicates that there are other factors that cause the failure in listening. In Formacion 

General Universitaria Minerva (FGUM) there are some of factors these are going to be 

showed and what are their repercussions in the listening comprehension, recommendations 

and help will be given to them. 

1.1 Purpose of thesis 

To identify the use of material to practice listening comprehension skill in young adults of 

FGUM-BUAP. 

1.2 Rationale for topic selection 

Based on students experiences, listening comprehension is very complex for someone is 

learning a  foreign language because there are unfamiliar words that cannot be  understood;  

it is remarkable to listen to anything in a language that is not ours; it is difficult for the reason 

that the ear is not familiar with certain sounds from another language, so sometimes we 

misinterpret the words and this is reflected in listening section  exams that are, by grades that 

I have seen , the most difficult for students. The importance to develop listening 

comprehension skill is that we can express better our ideas and use the language in our real 

context without trouble and the materials of listening will be our help to get a new and better 

kind of understand a foreign language (English). 

1.3 Research setting and relationship to the topic 
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This research will take place in Ciudad Universitaria (CU) with FGUM students to identify 

what problems they have with this skill. It will be interesting what they manifest because 

they will give a truthful point which will be the basis of this research and from which it will 

begin to deduct any recommendations so that they can make listening comprehension a 

simple tool to use in English classes. The research is linked with the objective because it will 

be possible to know what materials and methods can be used to improve listening 

comprehension skill.  

1.4 Significance of the topic 

Listening is a significant role in (Licenciatura en Enseñanza del Inglés) LEI students and 

teaching area because when they become teachers , they do not know how to improve the 

listening comprehension in their students and their lessons can be monotones because they 

just use the radio or simple recorders and they do not into  take account  more materials to 

students. In fact, learning of second language for students is boring when in the actuality the 

technology is in all the sections of the education.   

1.5 The context of the research 

As explained above, this research has as objective giving support to any student who has 

problems with listening comprehension skill. My experience into the classroom as teacher 

and student and the opinions of authors which I have read give important points to understand 

better the problem of this investigation. The following researches and fragments of books 

explain what the problems with this skill are and how improve it. 

1. Michael Rost (2002) in his book “Listening in Language Learning”, that one explains the 

different factors that play an important role into the listening learning. In a fragment he 

mentions that one of the most important concepts associated with verbal interaction is that of 

understanding. This is so important because in this research the author considers 

understanding is a fundamental point into the process of listening comprehension and that is 

common among students. Also, Rost (2002) mentions that “development of listening ability 

also entails a progressive increase in the range of events that listener is capable of interpreting 

sensibly”. In other words, students would improve this skill if they could understand better 
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and at end they will achieve better development. This is related to the recommendations to 

get the goal of this research. 

2.  In the book written by Flowerdew & Miller (2007), called “Second Language Listening”, 

they mention that the process of listening and discriminating what we hear begins before we 

are even born and develops rapidly during the first year of childhood. This research presents 

a good point to understand how is that this skill functions and why. With this, it can be 

explained the problems of non-native students have, a supported reason by the authors is that 

since the childhood it is better developing listening because our sense of hearing it is starting 

to increase and for this reason it is easier to develop better listening. Also, Flowerdew & 

Miller (2007) mention that in any considerations of how best to develop effective listening 

skills in students, some attention must be given to how students learn, their preferred styles, 

and what strategies they employ. Although learning styles rely on some extent on personality, 

there are ways in which teachers can introduce their students to other styles and then allow 

the students to decide which method works better. 

Based on this, it is important that this thesis give to understand that listening comprehension 

is a skill that can be improved by the best learning style of every student because is a problem 

that they need to solve by themselves. 

It is essential to encourage active participation by the listener ---to listen predicatively and 

critically, watching out for new information which fits neatly into already existing conceptual 

structures. This investigation will take into consideration this point as the most important 

because students will know how to find possible solutions to develop better the listening 

comprehension into the classroom. 

4. Language Teaching A Scheme For Teacher Education: Listening what it is involved in the 

processes of real life listening with the aim of isolating the likely features of comprehension 

difficulty which would need to be taken into consideration in designing program to develop 

students’ listening comprehension. It gives an important point that in listening 

comprehension needs to use the technology that is a good kind of practice listening 

comprehension because students have easy contact with it; clear examples are the use of 

podcast in cell phones, songs in CD or another mean of audio playing and read their lyrics 
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etc.  Students will start to familiarize with the language by listen to this and step by step they 

are going to improve listening comprehension.  

It is important to use materials in the listening comprehension process and what is the best 

moment to put in practice. This is one of the important points in this works because it will be 

known how to help to FGUM students and what kind of listening materials are good for them. 

5. In the book “How to be a more successful language learner” Joan Rubin & Thompson 

(1994) gives recommendations to help to develop better the listening skills. They mentioned 

that the most important first step in learning a foreign language is to make an effort to listen. 

So, listening is the best kind of learning a foreign language. FGUM students need understand 

this   and  start to increase from beginners to a higher level in a foreign language by the 

recommendations that will be given here and which will be supported with  investigations  

carried out. 

1.6 Aims 

A) To identify what material is the most used among students and how they practice listening 

comprehension. 

B) To provide exercises recommend.  

1.7 Research questions 

● Why students use a few materials to develop listening comprehension skill? 

● How can students improve their listening skill by technology? 
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Chapter II 

Literature review 

2. Introduction  

In this chapter it is given interesting points of view about listening comprehension; those are 

supported by specialists in the area. The importance in listening comprehension is detachable 

into the foreign language lessons because it is one of the skills with more problems among 

the students. 

According to own experiences, listening comprehension is the skill where students 

show more complications because they do not have enough practice in the classroom or it 

should be stated, an assertive practice. In other words, students use listening exercises as the 

tool that helps them to understand just songs no more. 

In the exams that I have observed at BUAP, it is more noticeable that students do not 

understand many phrases or words because they say that the speakers or the audios are too 

fast for their ears.  

This research will take into account the aspects mentioned above and other opinions 

about listening comprehension to give help and recommendations to FGUM students, based 

on specialists’ investigations and opinions. Moreover, relevant aspects will be presented in 

order to help to clarify doubts about listening comprehension. 

2.2 Listening processes  

Listening comprehension is a very important skill into the learning process of a foreign 

language. Listening is used more than any other skill. Listening comprehension has two 

variants that are based on the way of students or people get to understand something that they 

hear in a foreign language; those variants are top down and bottom up. 

It is interesting to know what differences there are among them and which it is used by 

the most of the students when they put into practice their listening comprehension in activities 

in the classroom. 



12 
 

2.2.1 Top-down 

In beginner learners of a foreign language, it is common to use this process because it 

is based on the predictions that students make focused on the context. Gillian Brown, in his 

book “Listening to Spoken English”, mentions that “Top Down processing: using the context 

to make predictions” (Brown, 1996: 151). 

According to Abdul Hadi (2001), in his work of investigation UNAM called “Listening 

Comprehension: “Top Down and Bottom Up and interactive models”, states that this process 

is common among proficient students who have the ability to comprehend bigger chunks of 

information and to sort important information. All this, thanks to the previous knowledge 

that they have about the grammar, sounds, vocabulary, phrases, body language, etc. In 

addition, they have experience with listening activities and, for this reason; they can identify 

the context of the activities and use strong and accurate predictions to give a certain answer. 

Students develop this ability through the years and they will increase their knowledge 

of the language until they gather this knowledge with all that they hear. In this way, they will 

improve better their listening comprehension. 

 

                     Fig. 1 Components top down. (Hudi, 2001) 

2.1.2 Bottom up 

The process of bottom up is more common in beginner students because this process 

needs of total attention by students to listen to every word and phrase. Then students will be 

able to get together the information to achieve a significant understanding. However, this 
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process has limitations as comprehending small chucks of information or small capacity for 

higher level operation. 

The foreign learner needs to learn to control the phonological code of the target language 

sufficiently to be able to use the richness of cues at this level (Brown, 1996).  It is necessary 

that students identify the sounds, words, etc. so that they can develop their listening 

comprehension and make accurate predictions because they just make them with all that they 

listen, having an error framework. This process is different from top down because students 

do not have enough experience to identify sounds and just catch familiar words to make 

predictions.  

 

Fig. 2 Components bottom up. (Hudi, 2001) 
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2.2Listening comprehension  

If we want to understand the problems of listening comprehension in students, it is 

necessary to know what listening comprehension is. In the world of the specialists, they give 

their point of view and allow detailing the importance of this skill among students.  

Listening is an invisible mental process, making it difficult to describe. Listeners must 

discriminate between sounds, understand vocabulary and grammatical structures, interpret 

stress and intention, retain and interpret this within the immediate as well as the larger socio-

cultural context of the utterance (Wipf, 1984).  

Rost (1996) defines listening, in its broadest sense, as a process of receiving what the 

speaker actually says (receptive orientation); constructing and representing meaning 

(constructive orientation); negotiating meaning with the speaker and responding 

(collaborative orientation); and, creating meaning through involvement, imagination and 

empathy (transformative orientation).  

The first definition makes reference to the socio-cultural aspect, but it is more focused 

on the tendencies that were more important in the past as phonologic and lexical aspects and 

not in the socio cultural component. In the definition that Rost(1996) gives, it is noticeable 

the changes that this definition has had through the years about the focus. In this definition it 

is more important the relation between the speaker with the listener to carry out the process 

of communication. 

The assistant professor of German, Charles J. James at University of Illinois, and 

Chicago in a research called “Are You Listening? (1984) The Practical Components of 

Listening Comprehension” mentions: First of all, it is not a skill, but a set of skills all marked 

by the fact that they involve the aural perception of oral signals. Secondly, listening is not 

“passive.” A person can hear something but not be listening. His or her short-term memory 

may completely discard certain incoming sounds but concentrate on others. This involves a 

dynamic interaction between perception of sounds and concentration on content. Thirdly, 

while listening may not be necessary in order to translate written texts, it is absolutely 
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necessary for almost any other work with language, especially for speaking, and even for 

writing.  

It is clear that definitions are different, but it is true that listening comprehension is a 

process that involves two parts: the receptor and the emissor and without them 

communication is broken. All those opinions are important for this investigation and they 

will give a big vision into the listening comprehension process and their problems with the 

FGUM students. 

2.3 Listening material 

Designing material to improve listening comprehension should be based on students’ 

needs and interests. The importance of materials into the listening comprehension process is 

fundamental because they will help to improve our capacity to listening and after our 

comprehension. 

The use of materials as a tool to help students in this process increases the developing 

of them (listening comprehension) and it is adaptable to any kind of student because this 

refocuses his knowledge and train the senses as earring or speaking. 

The material must contain situations about the real life no just using phrasal verbs or 

some phrases that just are used with a part of the society. It is necessary understand this point, 

when it is decided to use o design material to practice listening comprehension  we need to 

know the necessities and in what context we can use the material and its results..   

2.3.1 Using technology as material in listening comprehension 

Nowadays, it is common to find any kind of technology that is used in every quotidian 

activity because this technology is getting better every day. The necessities of the present are 

converted in the necessities of the future. For this reason, the incursion of technology as a 

tool for teachers and students in schools is great because they currently have improved their 

skills in the use of technology and, as consequence, it is easier to learn using didactic material 

or it is better to said technological material because students will be able to understand the 

lessons, and in this case, the listening comprehension lessons. 
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Brett (1997) compared students’ performance on aural comprehension exercises when 

working with audiotape, videotape, or multimedia-based technologies. He found that 

students were most successful when working with multimedia, primarily because of the 

instant feedback they received from the available technology. It is important students respond 

to this kind of materials because this will also help them to improve listening comprehension. 

Based on own experiences, it is stated that the use of social sites, the use of smart 

phones and computers motivate students to go beyond simples audios they research and find 

songs, podcast or news that which are important or interesting for them. This leads to increase 

the level of listening comprehension skill. Technology is a kind of auto learning and easier 

to use as easier to find. 

2.3.2 Strategies with comprehension materials 

Technology has been an angular stone in listening comprehension. However, there are 

people that use them in a wrong way because they do not certainly know how or why to use 

them. Annie McDonald 2003 in her article “Developing the Listening Skill: Tips for 

Materials Design” mentions advisements for students in the use of strategies with listening 

comprehension materials. She gives the following points to make sure that students 

understand and comprehend the activities: 

● World knowledge: To start spreading activation process. 

● Situational knowledge: To give information a ‘real’ listener might have or know 

before listening. 

● Speaker knowledge: To activate accent repertoires, give time to normalize to voices.  

● Setting knowledge: Thinking about text features in recording context.  

● Schematic knowledge: Activate scripts and frames: knowledge of conversation. 

● Mediating difficulty level: By task and scaffolding through language in the task –

being careful to maintain the level of challenge. 

After that she provides a postscript about this, it is important that these points are put 

in practice in class so that it can be proved their efficiency. 
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Postscript: 

● By devising activities which focus on both decoding and meaning building processes. 

● Mediate difficulty level through tasks. 

● Help those at one end of a character trait cline benefit from the advantages of being 

at the other we can help non expert listeners build confidence and develop strategies 

to understand authentic listening texts.  

All the previous information shows that listening comprehension, together with the use 

of didactic and technological materials, is easy to put into practice and that students achieve 

the goals and aims that the teachers hopes. The importance of techniques and methods is 

relevant in FGUM lessons at BUAP. It is important to change the methods and use techniques 

that motivate to students to practice listening comprehension and the skills as reading, 

speaking and writing.  

Vaill emphasizes that “learning must be a way of being – an ongoing set of attitudes and 

actions by individuals and groups that they employ to try to keep abreast of the surprising, 

novel, messy, obtrusive, recurring events...” (1996, p.42). It is important focus on this aspect 

because the technologies as materials of listening comprehension are going to be more 

sophisticated and the students and teachers must know that the use of new kinds of materials  

is important to achieve a develop in skills of a foreign language. Driscoll (2000)  defines 

learning as “a persisting change in human performance or performance potential...[which] 

must come about as a result of the learner’s experience and interaction with the world”(p.11). 
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Chapter III 

 Methodology    

3.  Introduction  

In this chapter, a description of the setting, the participants involved, the procedure  and the 

instrument which was used. This research was based on a quantitative-qualitative research 

since it was used as instrument a survey whose questions was included open-ended questions 

and a section where students gave their opinions and suggestions about the listening 

comprehension section of the FGUM English departmental exams and how they could 

improve their work to obtain good results.  

This information was gathered in order to identify what problem they believed they 

had. Students’ opinions were important because it was used to deduce (based in the literature 

review) what makes them not to success in the listening comprehension section. The results 

of this research were found among students who wish to improve their listening 

comprehension skill, as well as, among teachers and the university society which would like 

to know more about it. 

3. 1 Context  

The purpose of the thesis, as it was explained in Chapter 1, is to identify what material 

and methods are the best to improve listening comprehension among FGUM students. Also, 

it will give support to LEI students and teaching area in this aspect.  

3.2 Participant Sample 

In order to identify the difficulties students face when answering the listening 

comprehension section of the FGUM departmental exams, it was selected one group from 

Lengua Extranjera Inglés II at Facultad de Contaduría Pública which was integrated by 36 

students between the ages 18 to 23. Nevertheless, the numbers of students in the group, it 

was used a convenient sampling of half of the group to have access to their exams on line. 
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Even this sampling may satisfy the researcher’s needs, it does not imply that the 

sampling represents the total population of BUAP University. The selection was free and 

open selective, focused on obtaining the results expected.  

3.3 Material Setting 

In order to obtain specific information to be analyzed to achieve the objective of this 

research, it is necessary to have access to the FGUM English exams with the purpose of 

identifying the grades that students obtained in the listening comprehension section so that 

their opinions can be compared. The main point is to know students’ opinions about the 

difficulties they had to understand what they heard and to know the level of difficulties they 

face to answer effectively the listening sections in the Mid Term Exam and the Final Exam. 

It is relevant to describe what the English departmental exams consists of. Each exam 

is divided into four sections (grammar, vocabulary, reading comprehension and listening 

comprehension) which evaluate students’ knowledge and skills of the language. The exams 

are applied at Centro de Auto-Acceso de Lenguas Extranjeras (CAALE) in CU in the 

computer rooms so that students must attend there and answer the whole exam in 50 minutes 

(one hour maximum) by using the computers since the exams have already been uploaded 

by the teachers in charge of them. Thus, the results are obtained automatically and 

immediately.  

The listening comprehension sections consist of 10 multiple choice questions which 

are divided into 5 True/False/Doesn’t say questions and 5 a/b/c questions. In this section 

students get a maximum of ten points since each is equal to 1 point. The total of the exam is 

30 points. Students can listen to the audio three times and, in case, they had problems with 

the computer or the headsets, they must report it to their professor to find a solution. 

In addition, students were taken a survey related to the content of the listening 

comprehension exam since their performance in the exams and their opinions about them are 

relevant for this research. The survey that was used will consist of two sections mainly where 

the researcher of this thesis was adapted the information to fulfill the main objective of this 

document and to find the answers of the questions established in Chapter II. 
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3.4 Survey 

The exams were responded by 36 different students who study in the Minerva Model 

at Facultad de Contaduría Pública. Once they answered the exams, the answers were gathered 

and ranked according to the grades the obtained in the two types of questions with regard to 

the listening comprehension section. Besides, a survey was applied to the students involved 

in this research so that I was able to deduce what problems they have to understand the audios, 

what they think about them and what they suggest to improve their listening skill. I related 

what I observed to the answers that they gave me to understand what the failure in these cases 

is and how to improve them based on the authors and their advice to develop the listening 

comprehension skill. 

The instrument that was used is a survey which was based on others because it was an 

adaptation of them. First, some main questions were selected, focusing on the ones which are 

more related to the research topic of this research. The pre-survey was a piloting instrument 

which was answered by five students who are taking the course Lengua Extranjera Inglés II 

from Facultad de Contaduría. This was used to check that instructions and questions have 

been clear enough, as well as, the purpose is to gather students’ doubts and/or comments 

about the survey they answered. This procedure was improved the final draft of the survey 

since it was verified so that there are not more errors. The reason of this piloting of the 

research instrument is the reliability of the questions which were found by internet sites. This 

piloting was the beginning of the final survey described before. 

3.4.1 Piloting of the first survey 

Survey, previously, was based on two surveys which contain some questions that were used 

as a guide and supported to apply this pilot survey at Facultad de Contaduria at BUAP.  The 

pilot survey design was done with questions and opinions based on Chapters I and II which 

focus on the main topic of this thesis. This process was gathered with the information gotten 

from different sources and after that it was created a survey which would be used as the pre 

survey. When the survey was finished, the piloting started. 

The most important point of this piloting was checking if the survey is truthful as well 

as the clarity of the instructions. Five students of FGUM from Facultad de Contaduria, 
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BUAP, who were selected by a random style, answered the survey. The final draft consisted 

of 15 items. The first questions were about general data as name, gender and ID number 

because it is important to know who took the survey to have a real data base. The second 

section of the survey was done to know how the students practice English, focused on 

listening comprehension; those questions allow identifying what things students like to use 

as a tool to practice better listening comprehension. Those questions are in a chart and to 

answer them there are options which students must use. At the end of the survey, the 

questions have to be answered with the pupils’ personal opinions about their self-experience 

in listening comprehension. During the time that those students answered the survey, I 

realized that some instructions must be more specific because a student asked me if he could 

write another option to give an answer because for him there was not an option that really 

expressed his true thinking. 

In another item, another student decided to write an example because he felt that with 

this he could illustrate better his answer. However, in the instructions it was not written the 

option to give an example. At the end, all of them have not troubles to answer the survey. 

They wrote it on the survey as the last question. 

This survey was applied to students which were studying English as a subject of 

FGUM, they are part of a good society because they did not refuse to answer the survey. 

The environment was ideally so that the pupils selected answered the survey because 

they were comfortable to do it at their Faculty. They really answered with a big intelligence 

because they gave opinions during the survey as well as sharing experiences that they had. 

My assessor supervised the beginning and the end of this survey, to tell me and help me what 

things I must improve as giving instructions and create a better environment among them 

because when the survey started, they looked nervous. 

This is the first step to improve the survey because it was applied in another group 

and it must be better so that the students can answer it carefully, and with this, get better 

results.  
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3.5 Describing Data Analysis 

Once the previous procedure had been accomplished by using the material previously 

mentioned, the data analysis section consisted of showing the information gathered  to show 

the results obtained by means of graphs with their respective description and appropriate 

percentages. 

As the survey that was applied will contain open questions to know students’ opinions 

and suggestions, they were classified into categories to ease their analysis and the elaboration 

of their graphs. Once all the results are obtained, the researcher of this paper will provide 

suggestions to students so that they can improve their listening skill. 

3.6 Survey Application  

The final survey was written and improved to get information from the opinion and feelings 

that students from Facultad of Contadurìa of BUAP have about listening comprehension. 

First, I observed the departmental English exam that they have to do at CAALE, and I noticed 

that most of them have some troubles to listen the exercises, the exam allowed repeat just 

three times to listen to every exercise but it looked that students needed more repetitions 

because they clicked many times but it was inutile. They looked so nervous before and after 

of the exam. I took a conversation with one of them and he told me that he could identify 

some words of the audios but when he was going to give an answer, he did not what choose. 

Then, I started to think that in the real survey it was necessary give more items to ask to 

students about listening comprehension. 

At the moment of the application, which was on March, 10th at 12:00 o´clock in a group of 

English II of Facultad de Contaduría from BUAP, there were 36 students that answered the 

survey. My assessor gave the instructions, and they did it; I was watching how they did.  

One by one were going to finish, when everybody finished, I counted every survey and I 

ordered everyone to start to gather the information at my house. At the end of the survey I 

thanked them for their participation. 
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3.7 Conclusion of the chapter 

This chapter related what had a principal reason; it is to start to develop how to put in practice 

what was written on the chapter two. The piloting was a tool that my assessor and I used as  

prototype of a final version of the survey that could allow  identify what troubles the students 

of Facultad de Contaduría  from BUAP have at the moment of listening comprehension. It is 

necessary mention that the real survey was applied on 36 students of a group.  This chapter 

had troubles that were improved to obtaining real data which will be used to advice to 

students in their listening comprehension troubles. 
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Chapter IV 

Data Analysis 

4.1 Introduction 

This chapter is based on the application of the research survey. This first part consisted in the 

observation of the group of students from Facultad de Contaduría at BUAP during the 

departmental exam. The performance of the students was observed during the exam, mainly 

in the listening comprehension section. 

It was notable that students had some troubles in this section because they repeated 

three times the audios when those three times were only allowed. The section of the listening 

comprehension was about two topics with 5 items for everyone, the first one was about 

shamans and the second was about a founded tomb. The audio was easy to understand, but 

the students felt that it was difficult because it seemed to be so fast. The researcher of this 

document realized that this part was the most difficult to understand and answer. 

The purpose of this chapter is to present the collected data, as well as, the statistical 

analysis. The survey will be applied once the students took the departmental exam called 

Midterm because they had a better opinion about the listening comprehension task.   

4.2 Explanation of Results 

The survey application results were gathered in the excel program where the subjects who 

answered it were  listened according their gender, ID, and the order which they answered. 

All the collection of data was gathering or it is better said processing into characters that 

belong to a quantitative and qualitative research methodology. First, the survey contained 3  

4 sections the first was about personal information, the second was about the practice of 

English by students, the third was about the personal experiences about Listening  

comprehension and the last one about opinions about English audios and the troubles or easy 

things that the students consider about audios. First, the researcher will start to explain every 

result that the researcher found by the survey. 
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27.8%

72.2%

Gender

male

female

4.2.1 Results of Personal Information  

This section is important because the obtained data is classified and ordered according to the 

frequency with the students answered. First, the gender results were: 26 students confirmed 

to be women and 10 men and after that those data were graphed in a circular graphic.     

 

 

 

 

 

 

  

 Fig. 1 Gender of the students which answered the survey. 

As it can be seen, most of the subjects are female people and the rest of them male; they 

answered the survey being part of this important chapter. They are from a group of Facultad 

de Contaduría from BUAP and have English lessons as subject into the educational program 

that is most of the surveyed students were 26 women. In another hand, the men who answered 

were 10, it looks to be that women had more opinions than men. 

 

3% 8%

28%

61%

ID

2011

2012

2013
 

Fig. 2 Percent of the Id of students that answered the survey. 
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In the next item of survey, the students answered what their Id was from the BUAP University 

to obtain a number of students that belong to a specific generation. The final number was 

gathered and classified according the most dominated IDs. As the figure 2 shows, in this 

case, there are the percent of the Id among students that answered. The most of them with a 

percent of 61 belongs to the generation of the year 2014 followed from 2013. ; There are four 

categories about IDs that are common among the students, but the most of them it is from 

2014 because most of the students started their university career in2014. 

3% 11%

25%

31%

31%

Age

22 años

21 años

20 años

19 años
 

Fig. 3 Age of the students from Facultad de Contaduría that answered the survey 

The students are between 19 years and 22 years, the most of them are teenagers, as can be 

seen in the figure 3, and the ages that predominate among them are 18 and 20 years. Most of 

them, as can be mentioned, start to study at BUAP University and they came from High 

schools and for this reason the highest percent belongs to 18 and 19 years. It is considerable 

this percent because it means more than the half of students. 
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8%
14%

67%

6% 6%

Hours that you spend practicing English at 

the week

0

1 a 2

3 a 5

6 a 9

10 o más

 

Fig. 4 Hours that surveyed students     

As the figure shows, in this case, the most of them spend between 3 to 4 hours to practice 

English when it is necessary practice more to develop better the skill of listening 

comprehension. The missing of practice English in the students produces that their skills do 

not improved because when a student do not practice all the previous knowledge becomes to 

increase when the ideal is to renew it to be more competent and make easy the English. 

Listening comprehension, as can be explained before, is a skill that needs to be practiced, 

and it is the skill, that according to all seen in the departmental exams that those same students 

realized it, where more trouble students have. Metaphorically it is given an example, when 

an athlete wants to be a winner in a championship or competition, he needs to train hard to 

achieve his goal that is being a winner. This is the same case in the case of the students that 

have trouble with listening comprehension and the others English skills, they have to practice 

more to improved their skills. 

4.2.2 Results about English practicing by students 

This section gives to know what material they use   and/or what they do to practice listening 

comprehension. So, this will help the researcher to know how the students like practicing 

listening comprehension and how to give a certain advice at the end that helps more in 

listening comprehension. The items are about the use of audiobooks, movies, podcasts, 

music, conversations by internet or personal, text books, oral exercises or others. The results 

given, as the first section, were graphed in circular graphics to show the percent of everyone 
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according their use and know what thing is more or not used by the students to practice 

English.  

 

 

 

 

 

Fig. 5 Percent of use of audiobooks 

The use of audio books is a good tool to develop better listening comprehension skill and   an 

easy material to get because is in sale in book stores in an accessible price. However,  some 

students do not use them because they do not like to read or for another reason this was 

showed in the results of the survey. 

As can be seen in the figure 5, the first item of this section is the use of audio books and the 

results showed that the two sections of the group has the same percent in the use and the no 

use of audio books to practice listening comprehension and the missing percent of the 

surveyed did not answer. This means in quantities that 15 students use audio books, 15 

students do not use them and 6 students it is no possible to know it because they did not 

answered. 

 

 

 

 

 

Fig. 6 Percent of movie use to practice English, 

42%

42%

17%

1. Audio books

1=sí

2=no

0=no contestó

75%

19%

6%

2. Movies 

1=sí

2=no

0=no contestó
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The use of movies is one of the most attractive tools to practice English because the students 

like to watch movies that they enjoy and they can understand better because they can deduce, 

guess or follow every dialogue that is spoken in the movie. They do not get bored when 

practice listening comprehension skill. As the figure 6 shows it, the major percent of students 

that use movies to practice English listening comprehension is of 75%. C When a 19% refers 

to students that not use it and 6% students that did not answered. 

 

 

 

 

 

 

Fig. 7 Use of podcast 

The new technology as the new sciences is so hard to do for the majority of human beings. 

However, when we learn to use them, they make our daily life easier.  Podcast is a variant to 

listen audios from internet with interesting topics for everyone. It is common find them when 

students are online or use internet. However, these tools were not very useful by students 

because they did not what a podcast is, the researcher noticed this when some of them asked 

him the meaning of it. The figure 7 gives to know that a 44% of students do not use podcasts 

against a 39% that use it and a 17% of students that did not answer This kind of material is 

antique in comparison with other kinds of materials that are described here. 

The use of music and CDs is part of the daily life of students. With the new social networks 

as Spotify and the English music in different kinds of reproduction, this option to practice 

listening comprehension is the most used by FGUM students because it is easier to get than 

buying a complete course of English or have a conversation with a native speaker, etc. In 

addition, they can listen to music with lyrics of any song then practice listening skill and 

pronunciation of some words and many things more. In the figure 8, the results are clear. The 

39%

44%

17%

3. Podcast 

1=sí

2=no

0=no contestó
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22%

61%

17%

5. Conversations (with 
some person /by internet)

1=sí

2=no

0=no
contestó

use of music is the principal kind of practice listening comprehension skill among FGUM 

students.  

 

 

 

 

 

 

 

Fig. 8 Use of CD’s and Music 

Practice any language implies to have a relationship with someone else by spoken exercises; 

the conversations involves a good style of practice listening comprehension because you like 

speaker as receptor that develop better your English skills.  There are two styles of 

conversations which are by internet and with any person.   

Both used by the people around the word. Among students of Facultad de Contaduría from 

BUAP listening comprehension is not many used. As it can see in the next figure, most of 

them with   61% do not use it, 17% did not give answer and 22% affirm the use of 

conversations into their practice of English 

 

 

 

 

 

Fig. 9   Use of conversations 

94%

3%3%

4. CD's/Música

1=sí

2=no

0=no contestó
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The use of textbooks has meant one of the most used styles of practice listening 

comprehension among students this can be checked thanks to survey results. The percent of 

the use of text books to improved/practice listening comprehension obtained is graphed in 

the next figure where the use of text books is big with 64%, with 28% students that do not 

use them and 8%  students that did not answer. 

 

 

 

 

 

 

Fig.10 Use of text books 

In the figure before, it can see that oral exercises are a fundamental base to practice listening 

comprehension skills because in the percent of surveyed students it can be noticeable that 

with 47% of them prefer to practice listening comprehension by oral exercises. In contrast, 

with 39%   it is about the students that do not use oral exercises and with 14% students that 

did not answer  It is important to empathize that oral exercises are part of the styles that 

students practice or traditional practice but day by day it is less used by them. 

 

 

 

 

 

64%

28%
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6. Text books
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2=no

0=no contestó
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47%

39%

14%

7. Oral exercices

1=sí

2=no

0=no contestó

33%

33%

33%

8. Others

1=sí

2=no

0=no contestó

 

 

 

 

Fig. 11 Use of oral exercises 

The use of other types of styles to practice listening comprehension is common among 

surveyed students with a third part of them is checked that the use of diverse materials is 

predominate as the students that do not use or did not answered, in the next graphed there are 

the percent for everyone. 

  

 

 

 

 

 

Fig. 12 Other material that use students to practice listening comprehension. 

4.2.3 Results about the section of personal experience 

The second sections of the survey were about personal experience that students have had 

about listening comprehension referring to problems. There were 12 items about it with 

multiple choices that were yes, no or some times. The results are focused to identify what are 

the regular factors that cause problems about listening comprehension among the students of 

Facultad de Contaduría from BUAP. The results were explained by graphics with the percent 

of frequency.  



33 
 

 

  

Fig.  13(left) and 14(right) Percent of frequency about personal experience in listening 

comprehension factors. 

 The figure 13 shows that students some have problems to concentrate to listening 

comprehension that is the percent bigger. And that it is necessary, based on the results. That 

they are more concentrated when practice listening comprehension to get better results. 

At the figure 14, the students answered with 61% that understand the clave words when listen 

something and 28% that sometimes understand them and last one with 11% that do not 

understand them. This is so important because when there are problems to listen something 

is very helpful that some words are understood because they help to create ideas about the 

audios or some media to practice listening. 

Both items show that are linked each other because at the moment to listen something 

students are distracted and as kind of improvising they try  to understand  main words or 

words that they can listen clearly then they codify the message  or  have the idea of the 

listening material/method is about.  

In fact, the material that is used to listening comprehension must be dynamic, clear and with 

an important and interesting message or purpose to catch the attention of students. 
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17%
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1. Tengo problemas 
para concentrarme.
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61%
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Chapter V 

 Conclusions 

 

5.1 Summary  

The present chapter is the result from all the information written before. The research was 

made to know what material is used to improve the listening comprehension process among 

the students, being more specific, in students from FGUM at Facultad de Contaduría at 

BUAP. The chapter contains the limitations, the significance of findings and the further 

research.  

5.2 Conclusions 

This thesis was based on the own experiences of the researcher who decided to search 

what materials are used to improve the listening comprehension skill among FGUM students. 

They fight against their mother language because they face difficulties when accomplishing 

listening tasks.  

Listening comprehension is a skill so hard for the students that learn a second language, 

many times it is necessary practicing many until understand only a word however, the 

complexity of listening word by word, in any kind of material of listening, results   

How can we do to improve or solve this? Well, this thesis gives important points about 

that. The survey which was applied at a group at Facultad de Contaduría allowed to know 

how the students conceive the listening comprehension tasks from how they practice it until 

what their opinion is about it. The results reflect good tendencies for technology and other 

kind of practice listening comprehension such as conversations or listening to music. The 

survey was made to identify how students feel during a listening comprehension activity. In 

another hand, the observation of a departmental exam allowed the researcher knows what 

students do during it. 
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5.3 Significance of findings implications 

The results were clear at the moment to know why the students have trouble when listen 

something in a second language as English. It is natural that ears as the mother language 

influence  but when students do not  practice this skill  is harder  because  it is necessary  

even there are many kinds of practice it; when I refer to this I want to tell  that the most 

options of the  survey  in the "what kinds of materials do you use to practice listening 

comprehension?"  Section they do not use or do not know about them. However, this is not 

the only one problem; they have problems with listening comprehension at the moment of an 

exercise because they say that the recordings (Listening exams or book exercises) are so fast 

to understand. This has been clear at the moment of the exam because I noticed that many of 

them do not what to do and at the end they answered without known if their answers are 

correct. 

Moreover, technology has an important role in the listening comprehension process 

because the students pointed out that it is the best tool to practice it because they can listen 

to music or watch videos with the objective to improve this skill. Then technology plays an 

important role in listening comprehension. However, another important point is that students 

prefer to practice listening comprehension by music, videos and conversations. The 

importance of society is that technology creates a good environment so that students achieve 

their goals. 

5.4 Limitations 

The research had limitations; the most of people that participated gave good opinions and 

answers to support this thesis. Perhaps, there some participants that did not give certain 

answers. There was another one, the departmental exam which was taken by students, but 

the results are exclusive of FGUM professors to obtain the grades of students. For this reason, 

this data is available to somebody the reason because of the security of the grades. 

When the researcher made the investigation with his assessor, it was a long and winding 

road because it was necessary to select a group from Facultad de Contaduría, and apply a 
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piloting survey.  After that, it was chosen another group to apply the final survey. Then, it 

was observed the departmental exam and at the end the exclusiveness of the results was an 

impediment to deep more on the main topic. 

5.5 Further research  

This investigation allows to research more about listening comprehension problems and how 

to solve them. The main recommendation to improve this skill is to use more the technology 

available and to practice what they have learned with people that know how to speak in 

English, and the most important aspect is that they should feel confident when working on 

listening tasks. 

As a further research, it is necessary that this investigation is deeper to find more about 

how to help students that study English and to contribute to the improvement of listening 

comprehension.  

Another further research, it could be, how technology must be applied at the syllabus 

of the English courses as an elemental tool to achieve the good development of the skills 

among students, not just on listening comprehension . It could be interesting that  the use of 

technology  be  patented in a group as Guinea pig  to support the  progress of the students , 

and as start point  write the  good and  bad things about that.  
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