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ABSTRACT

This research project aims to explore the relationship between learner
autonomy and English as a Foreign Language (EFL), emphasizing their relevance in
fostering an effective and sustained language acquisition process. The research delves
into how autonomous learning practice contribute to students’ linguistic development
by encouraging self-regulation, independent engagement with English language
outside the classroom, and the use of personalized learning and study strategies.

Through qualitative data derived from surveys and interviews with EFL
teachers, this project examines how autonomy is interpreted, implemented, and
supported in real educational scenarios, as well as the educational approaches used
to promote independent learning attitudes. By analyzing the participants’
experiences, this study highlights the ways in which autonomy empowers students by
increasing motivation, responsibility, goal-setting abilities, and exposure to
meaningful language input.

The findings reveal that technology, reflective learning, and context-based
materials are important tools to foster autonomy, while obstacles such as low
motivation, time constraints, digital distractions, and dependance on the teacher
guidance may delay its development. The study also identifies pedagogical
implications, noticing the crucial role teachers play as facilitators and guides in

helping students develop the necessary skills to become autonomous.
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CHAPTER I: INTRODUCTION
Introduction

Considering new developments focused on education, especially in English
Language Teaching such as teaching languages apps, interactive videos for students,
online language courses after a pandemic hit, fostering learner autonomy is not
merely a trend but a necessary evolution in language education, given that it allows
students to see by themselves how capable they are in achieving language proficiency.
By prioritizing this point of view, educators can better equip their students for
successful language acquisition and empower them to become lifelong learners,
capable of navigating the complexities of communication in an increasingly
interconnected world. (Holec, 1981).

To grasp the concept of autonomy fully, it is essential to delve into the
definition provided by Henri Holec, a prominent figure in the study of autonomy in
education: “the ability to take charge of one’s learning” (Holec, 1981, p. 3). This
observation highlights the significant role that autonomy plays in the process of
acquiring a foreign language, much like it does in various other fields of study and
practice.

When learners take ownership of their educational journey, they tend to be
more motivated and committed, which can lead to a more effective and sustained
language acquisition process. (Little, 2007; Ushioda, 2011). The interplay between
autonomy and language acquisition underscores the importance of encouraging

learners to become independent and initiative-taking in their educational pursuits,
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thereby enhancing their overall ability to communicate effectively in a foreign

language. (Benson, 2011; Holec, 1981).

Research conducted by Phil Benson in 2011 indicates that students who engage
in autonomous learning tend to cultivate more effective learning strategies,
demonstrate increased motivation, and attain superior academic results compared to
their peers who depend primarily on teacher-led instruction (Benson, 2011). Despite
these advantages, the integration of learner autonomy within English as a Foreign
Language (EFL) classroom presents significant challenges, such as teacher beliefs
and attitudes, learner readiness, educational culture, institutional constraints, lack of
resources and training and assessment practices to mention a few, especially in
environments where conventional, teacher-centered teaching methods prevail (Borg
& Al-Busaidi, 2012).

Therefore, it is crucial to research several strategies that can effectively
encourage autonomy among EFL learners, as well as to evaluate the influence of these
strategies on their overall language acquisition process. By understanding how to
foster autonomy in language learning contexts, teachers can better support their
students in becoming autonomous learners who take charge of their educational
journeys.

Through this research, the concepts of learner autonomy and EFL will be
frequently discussed and will become the main ones. Delving deeply into these
concepts provides valuable insights into their significance and the potential
implications they hold for enhancing effective language learning practices. By

thoroughly examining each aspect, it can be better understood how they contribute to
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the overall process of acquiring a new language, as well as how they can be applied
to develop more effective teaching strategies.

This research not only highlights the importance of these concepts in the
context of language learning but also encourages educators and learners alike to
consider their practical applications. A comprehensive understanding of these ideas
can lead to improve language acquisition outcomes and a more enriching educational
experience. Understanding learner autonomy is crucial, as it empowers students to
take charge of their educational journeys, fostering a sense of independence and
motivation.

Simultaneously, examining the role of EFL provides insight into the unique
challenges and opportunities that arise in diverse linguistic contexts. Together, these
concepts will be key to this research, highlighting their critical role in enhancing the
overall experience of learners engaged in the process of second language acquisition,
along with the different techniques that teachers must achieve autonomy.

Additionally, the significant concerns will be addressed that arise concerning
the topic, discussing how these apprehensions influence decision-making and the
broader implications for society. By providing comprehensive analysis, we aim to
illuminate the complexities of the subject matter and offer insights into the

motivations and concerns that are at the forefront of current discussions.
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1.2 Origins of the research

The origins of this study stem from the growing recognition of the importance
of learner autonomy in EFL education. As a teacher working in EFL contexts, I have
observed that traditional teacher-centered approaches often limit students' active
engagement and responsibility for their learning processes. This led to an interest in
exploring alternative strategies that could better support students in becoming more
autonomous learners.

Building upon the insights and information the main objective is to foster a
more vibrant and engaging learning environment. One of the main goals for further
research is to create a space where students can thrive, collaborate, and grow as
autonomous learners, ready to tackle the complexities of language learning with
confidence and enthusiasm. This research is particularly pertinent given the diverse
challenges that teachers face in fostering learner independence, as well as the
evolving pedagogical demands of the contemporary language teaching background.
Lastly, the findings of this study aim to contribute to the ongoing discussion on
learner autonomy, offering practical recommendations and strategies that can be
employed by teachers to support their student's journey toward becoming more
autonomous language learners.

Another crucial factor that contributes to the origin of this study is how well
self-regulatory behaviors would work in an EFL classroom. By examining approaches
that prioritize learner agencies and self-regulatory behaviors, this research draws on
concepts defined by Astrid Mairitsch, Giulia Sulis, Sarah Mercer, Désirée Bauer, and

Junhong Xiao, and these concepts are learner agency as a complex dynamic system,
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socially distributed nature of learner agency and self-regulated learning (SRL) and
its interconnection with agency.

Therefore, they conceptualize learner agency as the sense of autonomy and
empowerment that individuals experience regarding their educational journeys
(Larsen—Freeman et al, 2021; Xiao, 2014). Learner agency refers to how individuals
actively shape their learning processes, making choices and taking control over how,
what, and when they learn. This sense of ownership is crucial for fostering intrinsic
motivation and ensuring learners are more engaged and invested in their education.

Self-regulatory behaviors, on the other hand, encompass a wide range of
activities and strategies that learners employ to manage and enhance their own
learning experiences. These behaviors can involve the adaptation of personal beliefs,
attitudes, and thoughts that allow learners to foster a mindset conducive to continuous
growth and development (Code, 2020). Furthermore, learners may adjust their
learning strategies and actions to better align with their objectives, which in turn
influences the processes through which they acquire knowledge and develop new
skills. Together, these concepts highlight the importance of empowering learners to
take an active role in their educational journey, promoting deeper and more effective

learning outcomes.

1.3 Statement of the problem
Even though the advantages of fostering learner autonomy in EFL classrooms
are widely acknowledged, a substantial number of educators still adhere to

traditional, teacher-centered methodologies. These conventional approaches often
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restrict students' opportunities for independent learning. Consequently, many
students may find themselves lacking the essential skills and intrinsic motivation
required to take ownership of their educational journeys, which can impede their
language acquisition and hinder their overall academic achievements. There remains
a notable lack of understanding regarding specific strategies that can successfully
cultivate this autonomy, as well as how these strategies influence students’ language
proficiency.

This research aims to fill this gap by investigating the various techniques
employed by EFL instructors to encourage learner autonomy and assessing how these
methods impact the language learning outcomes of their students. Through this
exploration, the study hopes to provide valuable insights that can inform teaching

practices and enhance the overall effectiveness of language education.

1.4 Aim of the study

The primary aim of this study is to explore the strategies used by teachers to
promote learner autonomy in EFL classrooms and evaluate their effectiveness in
enhancing language acquisition.

By examining the future obtained strategies, the study aims to assess their
impact on students’ language acquisition process through a series of instruments such
surveys and interviews, and then analysis to find impact and usage of strategies.
Research indicates that promoting autonomy can lead to higher motivation, better
learning strategies, and improved language outcomes (Benson, 2011; Little, 1991).

However, the effectiveness of these strategies in various EFL contexts remains
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underexplored, particularly in environments where traditional, teacher-centered

methods are prevalent (Borg & Al-Busaidi, 2012).

1.5 Research questions

This research will be focused on addressing the following key research
questions, which are central to exploring the main themes of the study:

1. What specific strategies do English as a Foreign Language (EFL) teachers
use to promote learner autonomy in the classroom?

2. How does the implementation of autonomy-promoting strategies in EFL

classrooms correlate with students' progress in language proficiency?

1.6 Contributions and justification of the study

This research has the potential to significantly influence the language
acquisition process for learners, particularly in the context of English as a Foreign
Language (EFL). The various strategies and techniques that EFL teachers employ in
their instructional practices will be thoroughly examined and evaluated throughout
this study. The insights gained from this research will be instrumental in identifying
innovative approaches that have yet to be explored, as well as enhancing the
effectiveness of existing methods.

Eventually, the goal is to foster a greater sense of autonomy among students in
their language-learning journey. By equipping learners with the tools and strategies

needed to take charge of their language acquisition process, this research aims to
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create an educational environment where students feel empowered and motivated to
engage with the language more independently.

The implications of these findings could be transformative, as they not only
aim to improve teaching practices but also seek to cultivate a deeper, more initiative-

taking engagement with language learning among students.

1.7  Outline of the thesis

The outline of this research project is as follows: chapter 1: the introduction,
where the introduction, origin of the research, aim of the study, research questions,
contribution and justification of the research, conclusion of the chapter, and keywords
are presented. Then, chapter 2: Literature Review, where the existing research related
to the topic will be summarized and critiqued, highlighting gaps that the study will
address throughout it.

Chapter 3: Methodology comes next, where the research design, data collection
methods, and analysis procedures will be described. Then chapter 4: Results, where
the data or outcomes from the instruments applied will be presented after being
analyzed, and finally chapter 5: conclusion, where the results will be represented,
implications discussed and related to the literature review and research questions,
along with the list of references of the different sources that will be used in this

research.
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CHAPTER II: LITERATURE REVIEW
hntroduction\

In Chapter 2, the structure with different theories will be shown, giving the
readers a wider explanation of the most important perceptions, definitions, and ideas
that create the foundation of this research project. Specifically, this chapter aims to
focus on the most relevant, on learner autonomy, emphasizing the relationship and

significance within the English language classroom context.

2.1 Learner Autonomy

The researcher David Little defined in 1991 the concept of learner autonomy
as: “gathering various key components, including the ability to separate oneself from
conventional learning frameworks, engage in critical reflection, make well-thought-
out decisions, and take independent actions regarding one’s learning process.” (Little,
1991, p. 4).

What can be implied from the definition above is that learners do not only
absorb information, but they must make sure they take responsibility for their
language acquisition processes in an active way. They can assess these processes by
enabling them to appreciate their strategies, whether they are strong or weak, set
personal goals, and create approaches, strategies, and techniques that fit their
learning styles.

Throughout the years, the concept of learner autonomy has become incredibly
important in the journey of obtaining a second language, especially English as a

Foreign Language. There is a research study conducted by Borg and Alshumaimeri in
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2019 which highlights that learners can be autonomous, improve their motivation,
and engage with the different learning resources they are given. This empowers
students to improve their decision-making skills and learn strategies related to goal-
setting skills, self-evaluation, and problem-solving without any assistance. (Borg &
Alshumaimeri, 2019).

The definition of learner autonomy is highlighted by several studies, and a
strong connection between autonomous learning practices and a language proficiency
process can be found. This connection is seen when learners exercise their
independence in practical settings, such as project-based or self-directed activities
(Ciekanski, 2017). Better facilitation can be seen through interaction with the
content, encouragement towards students to take risks, pursue personal interests in a
meaningful way, and understand the English language more deeply.

In the process of ongoing development of this concept, there have been quite
important advancements such as Technology-Enhanced Learner Autonomy, Autonomy
In Online and Blended Learning Environments, Peer Collaboration in Autonomous
Learning, Task-Based Learning for Autonomy Development, and Autonomy and Self-
Regulated Learning (SRL) to mention just a few. These concepts will be described

below.

Encouraging learner autonomy in English language classrooms has its
complications, especially in backgrounds where teacher-led instruction is the
preferred instruction by teachers. As mentioned by Jiménez Raya and Vieira in their
research done in 2015, the beliefs that teachers have, and the typical institutional

practices can play a significant role in either easing or blocking the growth of
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autonomy among students. Several teachers face challenges when it comes to giving
up control over the learning process and transitioning to a student-centered teaching
approach. (Jiménez Raya & Vieira, 2015).

Furthermore, students used to individualized education may have a certain
resistance toward the idea of independent learning at first because it demands them
to take more responsibility in their learning processes (Rivers, 2018). Such opposite
views exist in the context of relevant research in which the focus is on the importance
of giving teachers and students autonomous language training and supporting
resources in the classroom. (Ghafari, 2020). This integration is important for making
the teaching and learning processes more student-centered and effective in promoting
language learning.

Previous research studies have assessed the concept of learner autonomy in a
diversity of educational settings, especially regarding its relevance to distance or
online education and technology in education. A 2023 research study conducted by
Mote Neeraja and Suresh Kumar on EFL students at the end of the pandemic showed
that the improvement of the learner’s autonomy has had a significant impact on
motivation and different strategies regarding learning. This information proposes that
the use of methods such as autonomous learning can improve the language learning
processes, chiefly when the students are given learning materials such as self-based
apps. (Neeraja & Kumar, 2023).

Another research conducted by Damar Prawiti and Budi Waluyo on English as
a foreign language (EFL) students mentions that including technological resources

such as Kahoot, Quizizz, Google Forms, etc. can promote learners’ autonomy by
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facilitating self-directed learning, improving listening, and reading skills. The
research showed that the integration of the resources made students self-regulate their
study time and offered them continual feedback, which enhanced their performance
and motivation toward the language content. (Pratiwi & Waluyo, 2023)

Lastly, some studies focused on various forms of distance learning highlighted
the positive sides of using learner-centered and self-directed approaches in the
context of online education. This approach, which is distance learning, is assisted by
diverse types of technologies including interactive platforms and learning systems
that are adaptive and have been demonstrated to promote a wide range of beneficial
results such as active learning, personalized learning experiences, and improved

critical thinking skills. (Saleem et al., 2022; Kang & Keinonen, 2018).

2.2.1 Learner Autonomy in EFL Backgrounds.

Learner autonomy in EFL education plays a critical part in empowering
students to be responsible for their learning processes. This concept aids students to
become more functional participants in the educational process rather than just
passive receivers of information.

According to researcher Phil Benson (2011), some ideas and components that
allow learner autonomy are highlighted. Among them are the capacity to make well-
thought-of decisions regarding their learning processes, the ability to keep track of
and assess the progress made, and the ability to evaluate their language acquisition
process. This broad conception of learner autonomy helps to guarantee its relevance

in the EFL context “because it encourages students to take the initiative and
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responsibility in those efforts whenever they seek to acquire a foreign language.’
(Benson, 2011).

Lately, a wider focus has been positioned on the technological side of the quest
for learner autonomy in EFL, and other educational backgrounds. Mobile-assisted
language learning and the integration of web-based and interactive apps such as
Duolingo, Kahoot, Quizizz, and Google Forms are trending now. The main purpose
of these apps is to allow students to be part of the practice and self-evaluation to
promote the continuous development of autonomous learning skills (Pratiwi &
Waluyo, 2023).

Furthermore, the research findings of Saleem et al. (2022) focus on the impact
of student-centered technology apps in the context of online learning. This research
study discusses such technologies as they not only encourage critical thinking and
give chances for personalized learning; they are also quite important in the
development of English language skills, which are indispensable in encouraging
learner autonomy.

Conversely, Phil Benson (2001) conducted an impressive analysis of the idea
of autonomy and its relationship to language education. The findings of his research
draw attention to the importance of self-directedness in attaining success in learners
of EFL. It is evident from Benson's findings that EFL learners with a high degree of
self-directedness can succeed, especially where they can make decisions on some
critical aspects of their learning processes like goal setting and self-assessment. His

findings are extensive and suggest that, rather than being an advantage to the
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language learner, autonomy is a characteristic that develops over time and is a key

factor in language ability.

2.3 Second Language Acquisition Process

Previous and current research in the field of second language acquisition
depends on a wider range of theoretical frameworks, particularly those established in
cognitive, social, and interactionist theories, for example, input processing,
hypothesis testing and error correction, output production, implicit and explicit
learning, and sociocultural interaction. All these processes and stages of second
language acquisition provide what we can refer to as the language acquisition process
(Krashen, 2003; Swain, 1995; Ellis, 2008 & Lightbown & Spada, 2013)

Before focusing on these elements, a proper baseline of the language
acquisition process must be laid. Such basic knowledge will provide the necessary
base to further unite the difficulties of the processes through which people can learn
new languages and the several factors influencing such complex and dynamic
processes.

What Lourdes Ortega (2019) discusses in her book regarding second language
acquisition summarizes well the difficulties and bright side of the complete process,
especially the cognitive, social, and behavioral mechanisms that work together to
master a second language. Over time, as students use constancy with the language
and its use, they begin to acquire the various easy and more difficult rules and
structures. The more advanced the second language acquisition process is,

internalization allows the student to move beyond the limits of memorizing
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vocabulary and grammar and allows them to flow with the language in more normal
circumstances (Ortega, 2019).

Another element to focus on when learning a second language is the importance
of practicing to achieve proficiency in the language. According to DeKeyser (2018),
deliberate practice is not only adequate but necessary for learners who want to master
the new intricacies associated with learning a second language. He discusses certain
aspects of the acquisition of skills where he indicates that it is not just enough to
understand a given language, but there can also be a stage that entails being fluent in
that language due to constant usage.

In the research, which is focused on skill acquisition theory, in which the
concepts will be elaborated in the sub-sections below, DeKeyser (2018) makes the
argument that there are practical opportunities for students to properly develop their
language skills through practice and focused activities. This theory postulates that
learning how to use a second language is up to a student’s desire because the process
is cyclic and dynamic. Constant practice is what is needed to achieve the desired level

of proficiency, which is the primary concern of every student.

2.3.1 Hypothesis Testing and Error Correction

Another important stage that students must go through while acquiring a
second language is the stage called: Hypothesis Testing and Error Correction, and it
could be considered as an autonomous stage students must put into practice for their
learning processes. During this phase, students could formulate hypotheses about the

language rules and structures they are trying to understand, experimenting with their
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use in different contexts and situations. As they communicate, they inevitably make
errors, which serve as valuable learning opportunities.

Rod Ellis (2015) contends that this process is integral to the notion of
interlanguage, which is the linguistic system that language learners engender during
their movement toward full control of the second language. Interlanguage is construed
as being dynamic and ever-changing. It does not represent the language that the
person has acquired already, nor does it closely correspond to the language which is
being aspired to. It is rather in between the two sides, the input, and the use of the
language. The interlanguage of learners is in constant flux, that is, because of
engagement with the language and responding to feedback, which means the target
norm is progressively achieved in the interlanguage. Thus, it is of foremost
importance to understand the complete process that the learners go through, and the

reasons why that may vary the degree of success towards fluency. (Ellis, 2015)

2.3.2 Output Production

Communication in any form, speaking or writing, is a crucial element in the
process of acquisition of a second language. This idea has been explained in Swain's
Output Hypothesis, which was proposed in 1985 and encapsulates the scenario that
when students are trying to create and produce the language, they are not just
performing what they are familiar with but trying some of their knowledge previously
acquired. Such a production is a valuable tool for the students to realize the

inadequacy of their comprehension. (Swain, 1985). As a result, expression in verbal
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form not only helps to strengthen what students get into their minds but also opens

doors to deeper learning.

2.3.3 Implicit and Explicit Learning

There exist two main processes in the acquisition of a language: implicit
learning and explicit learning. Implicit learning happens automatically, allowing
students to learn the use of grammatical and lexical devices with no teachers. This
can be done by simply hearing or seeing a language, for example, in gestured speech,
songs, or videos, and comprehending the use of appropriate grammar and words. In
contrast, explicit learning is when one engages in the language actively and
intentionally to learn something. This method often entails learning the system of
language, including grammar, syntax, and vocabulary, with the aid of a teacher or on

one’s own. (DeKeyser, 2018).

2.3.4 Socio-Cultural Interaction

Sociocultural Theory is a psychological theory first talked about by Lev
Vygotsky in the early twentieth century, and it suggests that the main way a child
learns a language is through social interaction, thus emphasizing that the presence of
other people in the learning environment is advantageous to the child. (Vygotsky,
1978).

As mentioned by James Lantolf and Steven Thorne (2016), the present theory
integrates the concept known as ‘scaffolding,” which is the level of support that the

instructor, classmates, or native speakers give to the learners. As noted, by Lantolf
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and Thorne (2006) while students are engaged in speaking or using language, they
are given feedback and support which aids in the development of their skills and self-
esteem. Hence, students not only get a chance to use the language but also learn the
language in a contextualized manner which adds value to the learning.

It is equally important to ensure that certain elements such as, for example, the
inclusion of game elements and other play-based activities are observed in the
classroom to maximize the educational experiences of the students. This way, a
teacher can design a space that enables active and interest-driven learning in the
process of teaching. In other words, effective and playful methods of learning are
beneficial while teaching, since they bring the level of understanding of the subject
matter to a much deeper level, while also improving retention.

Kendra Cherry (2024), an educator, and psychologist states that Vygotskys
theory puts a lot of stress on the importance about playing in the process of learning.
He maintained that students could enhance their capabilities and knowledge of the
environment around them through play and fantasy. It is in this aspect that it comes
out completely that play is not only considered as an activity during off time, but it
is also important in the development of the brain. When integrating this concept into
the teaching and learning process, it becomes paramount for the teachers to ensure
there is a range of play activities for the students. (Cherry, 2024).

A research study completed by researchers Gorden et al. (2013) explains,
among others, the importance of play in the learning environment. In this study, the
authors present a wide array of activities to be used by teachers with their students,

thereby drawing attention to the many dimensions of play in learning. Some of the
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activities include drama, crafts, writing, and games focused on skills such as
listening, reading, etc. They also discuss science and discovery as well as sports-

related activities.

2.4  Skill Acquisition Theory

There is a theory that is useful to understand the language acquisition process
by the students over time as well as the teachers, and it is called the Skill Acquisition
Theory. This is a theory that was postulated by psychologist John Anderson in 1982
and provides a detailed view of how people experience various phases of learning a
certain skill. It demonstrates the flow of the developmental progression of the three
main phases: the cognitive phase, the associative phase, and the autonomous phase.

As noted by John R. Anderson (1982) and Robert DeKeyser et al. (2015) the
first stage is the cognitive stage of learning in which the learner is primarily
concerned with acquiring the declarative knowledge of facts and concepts. Here
students think thoroughly about every step of the way in how to perform the activity.

At the turn of students’ experience into the associative stage, they begin to
enhance their skills through practice and repetition. This stage is important for
helping students to start noticing, and most importantly correcting, mistakes as they
learn what the task entails. This is the phase when students come to a level of ability
that allows them to do things with truly little focus or conscious thought. This is the
level of advancement whereby the skills that have been practiced become automatic

and ordinary leading to the completion of the tasks in an extremely fast and precise
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manner without any conscious thought being directed towards it. (Anderson, 1982;
DeKeyser, 2015).

In the context of acquiring a new language, Skill Acquisition Theory (SAT)
reinforces the idea that practice is necessary for students to develop their language
skills to the level of automaticity. DeKeyser (2007) asserts that practice, specifically
repetitive and organizational practice, not only facilitates retention and recall but also
plays a key role in converting what is known about language — or declarative
knowledge — into language use — or procedural knowledge as it is used in real-time.
This shift is particularly important, as it enables learners to engage with various
aspects of the language optimally and effectively at hand, thereby enhancing overall
language fluency and accuracy (DeKeyser, 2007).

The Skill Acquisition Theory offers profound insights across various
dimensions of Second Language Acquisition (SLA). Below, we will delve into some
of these significant implications. Even though explicit learning is a principal factor,
especially in the initial stages of learning a language, implicit learning becomes
equally important as one progress toward fluency. Studies like the one conducted by
Shintani and Ellis (2013) prove that this theory is in a synergetic relation with
teaching methods that are based on explicit instruction with a lot of communicative
practice. (Shintani & Ellis, 2013).

Also, feedback is an essential factor in the enhancement of the transition from
a passive state to an active one, thus aiding the effort to apply the knowledge

correctly. Moreover, Li (2010) found out that the feedback given instantly is
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beneficial to the process of proceduralizing, particularly in complex grammatical
forms. (Li, 2010).

Finally, practice is considered a necessary factor in the development of
procedural knowledge in Second Language Acquisition (SLA). As Bygate and Samuda
(2005) note, performing task repetition increases both fluency and accuracy levels,
which also supports the concepts of Skill Acquisition Theory that considers practice
as a requirement for reaching automaticity. (Bygate & Samuda, 2005).

From empirical research conducted in 1997, Robert DeKeyser affirms that the
oral accuracy and fluency of language learners can be improved through structured
grammar practice. This statement demonstrates the possibility of the learners moving
from registration of knowledge - where learners are aware of the existence of
language rules and structure but do not employ them - to the utilization of these
language rules and structures in real time. The conclusion drawn by DeKeyser’s
research is, therefore, that instruction on grammar in a step-by-step method
encourages not only the preservation of the learned language rules but also their
practical application in interactions. (DeKeyser, 1997)

In a study done by Nina Spada and Yasudo Tomita in 2010, the effects of
explicit grammar instruction on language learners were rigorously explored. It was
established that learners’ performance in the language increased when they were
taught grammatical structures in straightforward and unambiguous forms. (Spada &
Tomita, 2010).

In a different study by Yuichi Suzuki and Robert DeKeyser (2017), the research

was directed at Japanese learners of English as a Foreign Language (EFL). Those
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students were subjected to certain stimulus materials several times and were also
systematically correcting their errors, meanwhile, more progress was observed in
their ability to proceduralize the language skills they were learning. This was seen as
providing evidence for the Skill Acquisition Theory (SAT) which asserts that
repetition is the primary factor in the development of skills. The researchers noted
that because of practice and feedback, the learners more easily acquired the language
structures, and this eventually resulted in enhanced fluency and automaticity of the
language. This research exemplifies the role of exposure and correct feedback in
learning a language, confirming that without a doubt practice is essential for bettering

oneself in an additional language. (Suzuki & DeKeyser, 2017).

2.5 English as a Foreign Language

Due to the increased global expansion of English, it has become important for
people who want education, better jobs, or economies. Hence in most countries of the
world, English has been included as an essential subject in primary or secondary
schools. This is because it has been appreciated that English is not only a means of
communication but also a key to other advanced opportunities in education, business,
and networking. As a result, there has been a great need for quality EFL programs
and therefore, the teachers and the policymakers have found ways of producing
innovative ideas and materials to improve English language teaching in different
contexts. (Crystal, 2003).

Linguistically, English as a Foreign Language (EFL) gathers several methods

and practices involved in teaching and learning the English language to individuals
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whose primary language is not English. This educational framework is designed to
support non-native speakers in acquiring proficiency in English, facilitating their
ability to communicate effectively in several contexts. EFL education plays a crucial
role in promoting linguistic development, cultural understanding, and academic
success for students in English-speaking environments.

There are several concepts that keep English as a Foreign Language trendy and
some of them are the integration of blended learning approaches and technology
integration, the flipped classroom model, task repetition, and interaction in EFL.

Blended Learning and the Role of Technology: Angle interaction plus
resolution to include the digital offerings has brought about what is known as blended
learning in EFL contexts. It is made up of some degree of classroom instruction
together accompanied by using online materials. Research conducted by Ann
Chenoweth and Kimmaree Murday (2003) demonstrates how the use of technology in
the instruction of EFL enhances the students’ language abilities and promotes or
engages the students’ participation. (Chenoweth & Murday, 2003). Moreover, mobile-
assisted language learning (MALL) was also used for the ability to control a high
degree of learning within a fleeting time which was more effective than traditional
learning in improving vocabulary and speaking among students (Burston, 2014).

Flipped Classroom: The flipped classroom approach, in which students focus
on physical strain during classwork while studying the instructional content
beforehand has successfully been realized in EFL. Research claims that it promotes
learner independence and enhances performance since students arrive in class ready

to engage (Hung, 2015).
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Interaction and Task Repetition in EFL: There is evidence that such a strategy
as task repetition promotes language learning by consolidating the long-term memory
of certain linguistic patterns and increases fluency and accuracy in performance as
well (Bygate & Samuda, 2005). What is more, the actual practice of grammar forms
is important as well as the communicative aspects in the target language learning
situations.

In the field of English as a Foreign Language, there are several theories such
as Krashen’s Input Hypothesis, Basic Interpersonal Communicative Skills (BICS),
Cognitive Academic Language Proficiency (CALP), and Hymes' concept of
communicative competence, which are theories that will be explained in a deeper way

below.
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ICHAPTER III: METHODOLOGY‘

3.1. lDesign‘

The main objective of this research project was to explore the concept of
learner autonomy, specifically focusing on the strategies employed by EFL teachers
in their classrooms and the outcomes associated with this autonomous learning. This
research seeks to identify effective strategies promoting self-directed learning and
the challenges learners and teachers might face when developing autonomy. This
study follows a qualitative research method, analyzed through a thematic analysis to
gain a more comprehensive understanding of learner autonomy and the possible
strategies that come out of this research project.

This research has been organized into five comprehensive chapters, each
dedicated to exploring various aspects of the study in detail: an introduction,

literature review, methodology, results, and conclusions.

3.2. Subjects

This study was employed by selected participants currently teaching English
as a foreign language. The target was three master’s degree students (two male
participants and one female participant) from BUAP who also work as full-time
English teachers, focusing on adult teaching. They were selected through a personal
request, so they could provide valuable insights into learner autonomy’s learning and
teaching aspects, seen from their own experiences. The criteria for selecting
participants included:

- Current enrollment in the MEI master’s degree program at BUAP.
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- Active engagement in self-directed learning activities for adult students.
- EFL teaching that is focused on adult students.
- Willingness to participate in surveys, interviews, and classroom observations.

A couple of designated participants, who also work as English as a Foreign
Language teachers, participated in the piloting phase of the study, collaborating
closely with the researcher to validate the effectiveness and reliability of the
instruments used in the research. These individuals played a crucial role in providing
feedback and insights that helped the researcher refine the tools and methodologies
employed in the study.

Subsequently, the chosen participants were asked to sign a formal
confidentiality agreement, a document in which they acknowledge and consent to the
terms outlined. By signing this letter, they agreed that all information and data
collected through the various instruments used during the research will be strictly

kept confidential and will not be disclosed or shared with unauthorized parties.

3.3. lInstrumentsl

The primary tools employed in this research included surveys, and according
to Don Dillman, Jolene Smyth and Leah Christian “a survey is a systematic method
for gathering information from a sample of individuals to describe the attributes,
behaviors, or opinions of the larger population" (Dillman, Smyth, & Christian, 2014,
p. 3). The survey that was used in this research was designed to gather basic, surface-

level information from participants. This survey allowed the researcher to collect
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qualitative data that can provide a general overview of the participants and the
expected results.

In addition to the surveys, the research also utilized open-ended questionnaires
and interviews, and according to Louis Cohen, Lawrence Manion, Keith Morrison
“open-ended questionnaires allow respondents to answer in their own words,
providing rich, qualitative data and deeper insights into their thoughts and
experiences.” (Cohen, Manion, & Morrison, 2018). This instrument was particularly
valuable for eliciting more profound answers, as it encouraged participants to express
their thoughts, feelings, and experiences in their own words regarding learner
autonomy.

By combining these two tools, the research aimed to achieve a comprehensive
understanding of the topic, capturing key information about learner autonomy and the
teaching experience of the participants through the surveys and the strategies about

learner autonomy revealed through interviews and open-ended questions.

3.4. Procedure and Data [Collection]

The instruments used are two: a general survey to gather general information
about the participants and the concept of learner autonomy, and an open-ended
questionnaire used as an interview tool to obtain a full perspective on learner
autonomy and the strategies that teachers employ in the EFL classroom. The study
collected data through multiple methods:

The first instrument was a survey, which was distributed to participants before

assessing their attitudes toward learner autonomy, strategies they use, and perceived
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challenges in a broad and overall sense, along with personal information used to
identify each participant.

The second instrument was an open-ended interview conducted with the
selected participants to gain deeper insights into their experiences with autonomous
learning and the instructional strategies they employ. Since these were interviews
with open-ended questions, participants were able to express everything they wanted
regarding the concept of learner autonomy, and everything that comes with it.

The interviews were scheduled to take place via video conferencing, allowing
for the sessions to be recorded seamlessly. By recording the conversations, it becomes
simpler to review the content in detail, ensuring that no essential information is
missing and that the analysis can be conducted more thoroughly and consistently.
(See Appendix).

During each session with each participant, they were encouraged to share their
thoughts and feelings about autonomy more overtly, allowing a deeper and better
understanding of their perspectives, and allowing the researcher to comprehend how
this concept might help students in the EFL classroom.

The format of the interviews allowed them to discuss certain experiences they
have shared regarding the concept of autonomy, and this approach fostered a more

nuanced conversation, making the data collected even richer.

3.5. Data Analysis
Through a qualitative approach and a thematic analysis, the study involved a

thorough examination of the interview transcripts, along with the obtained
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information from the surveys. This analysis was conducted using thematic analysis,
"a method for identifying, analyzing, and reporting patterns (themes) within data"
(Braun & Clarke, 2006, p. 79). This method enables the researcher to identify and
interpret recurring themes, notable challenges, and effective or ineffective strategies
related to the concept of autonomous learning. By delving into the nuances of the
data, the research aims to uncover the complexities and dynamics that characterize
learner autonomy within the context of English as a Foreign Language (EFL)
classroom.

Through the integration of these qualitative methods, the research aims to yield
a comprehensive understanding of how learner autonomy emerges and evolves within
EFL classrooms. By focusing on these aspects, the study seeks to contribute valuable
insights to the field of language education and inform teaching practices that promote

greater autonomy among learners.
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CHAPTER IV: THE RESULTS
4.1 Introduction\

This chapter presents the findings obtained from the data collection
instruments used in this study, namely a survey to get general information on the
participants and the concept of learner autonomy, and an open-ended interview where
more specific information was obtained.

The aim of this chapter is to describe the results related to the ideal strategies
employed by EFL teachers to foster learner autonomy in EFL classrooms,
recommendations, and general overviews of this concept.

Descriptive analysis was used to present quantitative data gathered from the
survey, while qualitative data from the open-ended interviews were analyzed through

thematic analysis.

M.Z Research Questions\

As established in Chapter 1 of this study, two research questions were
developed to conduct the study. The research questions are the following:

1. What specific strategies do English as a Foreign Language (EFL)
teachers use to promote learner autonomy in the classroom?

2. How does the implementation of autonomy-promoting strategies in EFL

classrooms correlate with students' progress in language proficiency?
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4.3 Results

This section aims to present a comprehensive overview of the responses
gathered through both research instruments. To facilitate a clear understanding, the
information will be systematically organized into two main sections: first, the data
obtained from the survey, and second, the insights derived from the open-ended
interviews. This structured approach will enable a detailed analysis of each response
within its appropriate context, allowing for a more thorough interpretation of the
findings.

In addition, selected quotations and excerpts from the responses provided in
both the survey and interview instruments will be included to support and illustrate
the key points discussed within each concept found in the interviews. This textual
evidence will serve to highlight specific themes, patterns, and notable insights that
emerged during the data collection process.

To ensure the confidentiality and anonymity of the participants, their real
names are not disclosed. Instead, pseudonyms will be used: Participant 1, Participant
2, and Participant 3. This confidentiality measure is essential to respect the privacy

of the individuals involved and to adhere to ethical research standards.

4.3.1. LResults from the survey

This survey had nine questions where general information about the
participants was obtained such as age, gender, high level of education and years of
teaching experience. The following questions were broad questions about the concept

of learner autonomy, how it has been implemented in their classrooms and a couple
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of learner autonomy strategies they have used as well. The results gathered from the

survey will be presented and displayed below.

AGE

Age

3 respuestas

20-30 1(33,3 %)

31-40

41-50

51+

The ages of the participants range from 20 to 40 years old.

GENDER

Gender

3 respuestas

® Male
@ Female
@ Prefer not to say

2 (66,7 %)

As shown in this pie chart, the participants were two males and one female.
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Highest level of Education:
3 respuestas

Master's Degree 0 (0 %)
Doctorate 0(0 %)

Other [0 (0 %)

The three participants have a bachelor’s degree in English Language Teaching,

and they are taking a master’s degree nowadays.

YEARS OF TEACHING EXPERIENCE

Years of Teaching Experience
3 respuestas

0-3 years 0 (0 %)

4-7 years 0 (0 %)
8-12 years 1(33,3 %)

13+ years 2 (66,7 %)

The years of teaching experience range from 8 to 13+ years.
From question five to nine, the questions are related to the concept of learner

autonomy in the EFL classrooms.
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- HAVE YOU EVER RECEIVED TRAINING REGARDING LEARNER

AUTONOMY STRATEGIES IN THE EFL CLASSROOM?

Have you ever received training regarding learner autonomy strategies in the EFL classroom?

3 respuestas

Yes 1(33,3 %)

No 2 (66,7 %)

Two of three participants have received training regarding learner autonomy, one
has not.
- IN YOUR OPINION, HOW IMPORTANT IS LEARNER AUTONOMY IN

THE EFL CLASSROOM?

In your opinion, how important is learner autonomy in the EFL classroom?
3 respuestas

Important 0 (0 %)

Not Important at all (0 (0 %)

0 1

N
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Two participants think learner autonomy is extremely important in the EFL

classroom, while one thinks it is somewhat important.

- DO YOU THINK STUDENTS SHOULD BE RESPONSIBLE FOR THEIR

LEARNING PROCESS? JUSTIFY YOUR ANSWER

Joel (Participant 1) Demetria (Participant 3) Kevin (Participant 2)
“If we know what kind of “I consider it important to “Yes. It is a both sides

strategies work for us guide students in their process and their progress
while learning, it will be learning process through rely on how much effort
easier to study. If we different resources. Once they put in their language
identify these strengths, they know the process, acquisition process

we can set our goals and they could take their outside of the classroom,

use diverse resources.” strategies to make it easier especially for learners
and faster.” with few hours of class a
week.”

[In this chart, it is seen that most of the participants think that the usage of diverse
resources in the EFL classroom can help students to set goals and find strengths,

while another participant thinks that students are responsible for their language

acquisition process outside the classroom. ‘ Commented [BG11]: de donde sali6 esto. si bien hay
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y tampoco ligas con marco teérico

- HAVE YOU IMPLEMENTED SPECIFIC STRATEGIES TO ENCOURAGE

LEARNER AUTONOMY?
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Have you implemented specific strategies to encourage learner autonomy?

3 respuestas

No [0 (0 %)

Not sure |0 (0 %)

_ e

All the participants have implemented specific strategies to encourage learner

autonomy.

- IFYES, BRIEFLY MENTION ONE OR TWO STRATEGIES YOU HAVE

USED.

Joel (Participant 1)
“One is about identifying
what and how to learn
something. It is essential
that we plan before
studying since it will give
us a guideline for our
goals. The second one is
to become both a teacher
and a learner. Everything
we learn must be put into

practice and one way of

doing that is by teaching

Demetria (Participant 3)
“The use of Al tools,
online dictionaries,
mnemonic tips, and web
pages for different skills
when learning a

language.”

Kevin (Participant 2)
“Using a platform for
extra exercises,
personalizing material to

their needs and abilities.”
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someone else. The more
we teach what we have
learned, the better we get

in that field.”

In this chart, it is seen that participants have used diverse strategies for
enhancing and encouraging autonomy in the classroom, such as identification of how
and what to learn something, becoming a learner and a teacher to get better in a
certain field, the usage of AI tools, online resources such as dictionaries, and the
usage of platforms through personalization of material for certain needs and abilities

that students may require.

4.3.2. Results from the interviews

The interviews were conducted through online sessions with the participants,
giving them enough time and an environment where they could express themselves in
the most open way, giving greater details about their journey with learner autonomy

in EFL classrooms.

4.3.3. Participant 1’s interview

The first interview that was examined by using thematic analysis is Participant
I’s interview, during which he shared his own personal understanding and
interpretation of the concept of learner autonomy. In this interview, Participant 1
provided a detailed explanation of how he perceives the concept itself, offering his

own definition based on his own experiences and insights.
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Additionally, he discussed several situations from his own teaching experience
that have shaped his perspective on this topic, reflecting on the different encounters
and learning moments he has had that relate to the idea of having autonomy in the

EFL classroom.

4.3.3.1. Theme 1: Definition and Understanding of Learner Autonomy

Question: How would you define learner autonomy in your own words?

Key insight: Participant 1 defines learner autonomy as the ability of students
to translate into tangible steps towards language learning (especially outside the
classroom).

“For me, it is how they translate their level of motivation into steps to achieve
their goal.”

Interpretation: For him, the concept centers on real-world application,
highlighting the importance of self-directed engagement through diverse resources
such as music, TV, magazines, books, or everyday activities. He values authentic and

informal teaching and learning settings in the EFL classroom.

4.3.3.2. Theme 2: Challenges in Promoting Autonomy

Question: What challenges have you encountered in promoting learner
autonomy in an EFL classroom?

Through the analysis of this theme, there were three challenges that Participant
1 talked about that were identified by the researcher: time limitations of adult
learners, lack of consistency in extra work engagement, and individual

differences in willingness or ability to engage outside the classroom.
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“Some of them even just take one session a week... it is not because they do

not want to learn, but because they only find time once a week.”

Interpretation: The tension between students’ professional or personal
responsibilities and academic demands restricts their autonomy, making the teacher’s

role in customizing learning even more essential.

4.3.3.3. Theme 3: Influence of Students’ Characteristics

Question: Do you believe learner autonomy varies depending on students’
background, age, or level of education, as well as English proficiency? How so?

Participant 1 talked about different variables affecting learner autonomy, such
as age, motivation, background, and lifestyle.

Regarding age, he mentioned that young learners may appear autonomous but
are often supervised or forced by parents. For motivation, he mentioned that more
motivated students, regardless of their English level, engage better, and for
background and lifestyle, he mentioned that adults that work or study may struggle

with time to focus on learning a language.

“It is not the level of English, but the motivation towards the language.”

Interpretation: Participant 1 sees the concept of learner autonomy as
situational (depending on the specific context or circumstance) and motivational
(influenced by the student’s internal drive, interests, or goals), not merely
developmental (that it grows progressively over time as skills are gained). For him,

the student’s personal context deeply influences their autonomy.
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4.3.3.4. Theme 4: Teaching Strategies to Promote Autonomy
Question: Which of the following strategies do you frequently use to encourage
autonomy?

- Encouraging self-assessment and reflection-

- Providing choices in learning activities.

- Teach students how to set personal learning goals.

- Using technology and online resources for self-study.

- Assigning project-based learning tasks.

- Other:

Please describe some specific activities or tasks you use to develop autonomy in
your students.

Throughout Participant 1’s teaching journey he has been able to use a wide
array of strategies to promote autonomy in the EFL classroom. Some of these
strategies are technological and online tools, contextualized worksheets tied to
students’ work fields, tailored self-study materials, and reflection and review
routines, to mention a few.

On the other hand, there are a few strategies that have been avoided or
minimally used by him, and these include formal self-assessment tools, choice in

tasks from the start, and explicit goal-setting sessions with students.

“I adapt material to connect with whatever their job or area of work is...

students appreciate that.”
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Interpretation: Participant 1 uses personalization and relevance as a primary
element to boost autonomy in his students. He focuses on scaffolded independence or
autonomy (a guided way of autonomy where students are encouraged to take
responsibility within a structured and supported framework) rather than open-ended

freedom.

4.3.3.5. Theme 5: Indicators of Growing Autonomy

Question: How do you assess if your students are becoming more autonomous
learners?

Participant 1 has noticed throughout his years of teaching English that there
are signs or indicators of a growing autonomy in his students’ processes. Some of
these signs are decrease in repeated questions, timely completion of independent

tasks, and ability to connect classroom content to real-life use.

“If they have fewer questions or do not need to review repeatedly, I see that

as progress.”

Interpretation: For him, autonomy is measured through observable behavior
like engagement and reduced dependency on the teacher making students move

independently and taking responsibility on their language acquisition processes.

4.3.3.6. Theme 6: Barriers to Learner Autonomy
Question: In your experience, what are the main obstacles preventing students
from becoming autonomous learners?
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During his teaching journey he has seen barriers as well regarding learner
autonomy, some of which are students’ lack of time, teachers’ time constraints in
preparing personalized materials, and limited training or resources for

autonomy-focused teaching.

“It is time consuming to design materials for each students’ individual
needs.”

Interpretation: He has identified external and structural obstacles for both
teachers and students. He thinks that promoting autonomy is seen as a shared

challenge between the two groups (teachers and students).

4.3.3.7. Theme 7: Teacher’s Role in Fostering Autonomy

Question: What role do teachers play in fostering learner autonomy? Is it a
key role?

He has built a system of personal beliefs regarding the role he has played as a
teacher and the importance of fostering autonomy in his EFL classroom. Some of
these beliefs are scaffolding, curating tools and material, and proving motivation
to his students. These beliefs help the teacher create a safe environment for the

learners.

“You are a key component of the students’ choices of materials or tools.”

Interpretation: While autonomy implies independence, Kevin sees his role as

a teacher as essential in equipping students to be fully autonomous.
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4.3.3.8. Theme 8: Benefits of Learner Autonomy

Question: Have you noticed any improvements in your students’ learning
outcomes when they take more responsibility for their learning processes? Please
justify your answer.

While being an English teacher focused on adult students and at the same time,
applying learner autonomy in the classroom, Participant 1 has observed diverse
outcomes such as faster language progress, greater connection between learning

and real-life application and increased learner satisfaction and engagement.

“I definitely have seen a faster progress, more connections between topics

and real-life applications.”

Interpretation: He thinks that autonomy leads to deeper and more meaningful
learning, and a possible successful language acquisition process, especially when it

is aligned with students’ goals.

4.3.3.9. Theme 9: Necessity for Further Development

Question: What advice or additional training do you need to promote learner
autonomy in your EFL classrooms?

As an English teacher, he has noticed there are some empty gaps and necessities
that need to be filled by working on professional development. Some of them are
training in using technology for autonomy, also strategies to avoid overwhelming

students, and better understanding of learners’ preferences for self-study.
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“Technology advances amazingly fast. I would like to get to know each of

these tools in detail and keep learning about diverse strategies.”

Interpretation: He is aware of the need for ongoing professional development

for English teachers to keep his practice effective and relevant.

4.3.3.10. Conclusion for participant 1’s interview

In conclusion, participant 1 defines learner autonomy as the process of
transforming motivation into concrete steps for language learning, particularly
beyond the classroom.

He identifies time limitation and individual differences as the main challenges
but emphasizes the effectiveness of contextualized materials, technology, and
personalized strategies.

For participant 1, the teacher plays a key role in scaffolding and providing
relevant tools while motivated students who engage independently tend to make faster

and more meaningful progress.

4.3.4. Participant 2’s interview

For the second interview conducted with participant 2 and using thematic
analysis, the participant shared her personal views and interpretation regarding the
concept of learner autonomy. Throughout the conversation between the participant
and the researcher, she offered her own definition of the concept, drawing from her

individual experiences and reflections.
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Participant 2 also spoke about moments from her teaching experience that have
influenced how she understands learner autonomy, highlighting key experiences and
situations that have contributed to her perspective on fostering independence in the

EFL classroom.

4.3.4.1. Theme 1: Definition and Understanding of Learner Autonomy

Question: How would you define learner autonomy in your own words?

Key insight: Participant 2 defined the concept of learner autonomy as the
students’ initiative to study independently, using self-selected tools to understand

new concepts and content.

“The student looks for his or her own tools to learn something new.”

Interpretation: Her definition highlights self-direction and tool-seeking
behavior, aligning autonomy with independence in acquiring both conceptual and

procedural knowledge.

4.3.4.2. Theme 2: Challenges in Promoting Autonomy

Question: What challenges have you encountered in promoting learner
autonomy in an EFL classroom?

For participant 2, there have been several challenges throughout her teaching
journey that have not been the ideal way to promote learner autonomy. Some of these
challenges are the low value placed on English by students, a cultural context

lacking autonomy across subjects, students’ tendency to wait for teacher-
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provided answers, and poor use of suggested tools unless exams are happening

soon.

“Most of the students want all the answers provided by the teachers... even

if I recommend tools, they do not use them.”

Interpretation: Participant 2 sees learner autonomy as undermined by external
motivation from external elements such as school, family, and study habits. Also, she
mentions that exam-driven study habits, and a lack of broader academic independence

and discipline may destabilize students’ language acquisition process.

4.3.4.3. Theme 3: Influence of Learner Characteristics

Question: Do you believe learner autonomy varies depending on students’
background, age, or level of education, as well as English proficiency? How so?

For participant 2, along her teaching journey there have been quite a few
influences shown in students regarding their ability to be autonomous; some of these
influences are early exposure to autonomy that supports long-term independent
learning, lack of prior contact with technological tools that create barriers and
frustration, and lower proficiency that can limit effective use of online materials

and resources.

“Some students were not aware of strategies related to technology; they are

amazed and try to use it, but for some, it is difficult.”
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Interpretation: Participant 2 has noticed that student background, digital
literacy, and English level shape how easily autonomy can be developed. Also, she
has noticed that students with early or tech-related exposure tend to adapt more

quickly.

4.3.4.4. Theme 4: Teaching strategies to promote autonomy.
Question: Which of the following strategies do you frequently use to encourage
autonomy?

- Encouraging self-assessment and reflection-

- Providing choices in learning activities.

- Teach students how to set personal learning goals.

- Using technology and online resources for self-study.
- Assigning project-based learning tasks.

- Other:

Please describe some specific activities or tasks you use to develop autonomy in
your students.

Through her teaching experience she has gotten, participant 2 has been able to
use different strategies in her EFL classrooms. Some of these strategies are self-
assessment and reflection via independent tasks and corrections, usage of
technology and AI tools (e.g. Duolingo, Chat GPT, etc.), tracking students’

progress based on individual goals, project-based learning methodology and
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personalized materials based on students’ learning goals and objectives, such as

certifications.

“They develop their own texts in paragraphs, they can check it in Chat GPT

or other apps, and later they can do it by themselves.”

Interpretation: Participant 2 emphasizes guided usage of digital tools and
resources to transition students into autonomy. She has scaffolded independence

through practice, review, and tool familiarization.

4.3.4.5. Theme 5: Indicators of Growing Autonomy

Question: How do you assess if your students are becoming more autonomous
learners?

In her different EFL classrooms she has taught in, she has observed there have
been several indicators that show a growing autonomy among her students. Some of
these indicators are increased student feedback about tools’ wusefulness,
improvement in performance in follow-up tests and tasks, greater fluency and

speed in skill-based tasks, and ability to reflect on mistakes and progress.

“I perceive if they have been studying by themselves when I see improvement

in fluency, speed or understating,”

Interpretation: She has used formative assessment and performance

comparisons to assess growth in her EFL classroom. There have been observable
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learner behaviors (e.g., skill fluency, task completion, etc.) that serve as the main

indicators.

4.3.4.6. Theme 6: Barriers to Learner Autonomy

Question: In your experience, what are the main obstacles preventing students
from becoming autonomous learners?

Meanwhile, there have been good indicators of growing autonomy in her
students, participant 2 has also identified barriers that might prevent this autonomy
from happening. Some of these barriers are unmotivated students (e.g., those who
are being forced by parents or institutions to learn English), teachers who only
provide resources without guidance and students who get easily overwhelmed by

excessive or unfiltered information.

“I have had students that have told me that some teachers just tell them to

“use this page,” but they do not share more or follow up with them.”

Interpretation: She sees the lack of teacher follow-up and students’ disinterest
as the main barriers. What is needed is clear support, motivation, and filtering of

resources in order to keep fostering autonomy in the EFL classroom.

4.3.4.7. Theme 7: Teacher’s Role in Fostering Autonomy
Question: What role do teachers play in fostering learner autonomy? Is it a

key role?
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As an English teacher, participant 2 considers that a good teacher has to have
key components to fulfill the desired skills of their students. Some of these key
components are not just providing tools, but guiding and monitoring students,
follow-up to ensure tools are being used effectively, and responsiveness to

students’ feedback on what actually works.

“You should guide them. You should follow the process.”

Interpretation: She frames the teacher as a facilitator and a mentor,

emphasizing on ongoing interaction rather than a one-time delivery of resources.

4.3.4.8. Theme 8: Benefits of Learner Autonomy

Question: Have you noticed any improvements in your students’ learning
outcomes when they take more responsibility for their learning processes?

During her teaching journey, she has been able to implement learner autonomy
in her EFL classrooms, and she has observed several improvements in her students
such as better performance in listening, writing and tests. Also, students have
become more critical of diverse teaching tools and teaching strategies and

learning becomes more sustained and self-initiated.

“They improve because they understand that language is not learned in two

hours a week.”
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Interpretation: Participant 2 connects autonomy with long-term retention and
transfer of skills. She believes that students who engage beyond class time make

significant strides in their learning process.

4.3.4.9. Theme 9: Need for Further Development

Question: What advice or additional training do you need to promote learner
autonomy in your EFL classrooms?

Participant 2 believes that certain aspects of the concept of learner autonomy
require further development in order to yield improved outcomes. Some of these
needs include more training regarding Al tools and their integration in the EFL
classroom, strategies to help students categorize and organize digital information

and support for teachers to help students use Al tools as more than a dictionary.

“We also can be lost among a lot of information, so I need to guide my

students in categorizing and organizing it.”

Interpretation: Participant 2 calls for Al literacy training focused on helping

both students and teachers navigate digital complexities and not just access them.

4.3.4.10. Conclusion for Participant 2’s Interview
In conclusion, participant 2 describes learner autonomy as the student’s
capacity to independently seek out tools and strategies to acquire new knowledge.

She highlights cultural attitudes, low motivation, and overreliance on teachers as
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major barriers but also stresses the role of technology, reflection, and personalized
resources in fostering autonomy.

According to her, the teacher’s role goes beyond providing tools to actively
guide, monitor, and adapt strategies, which helps learners improve their outcomes

and sustain progress over time.

4.3.5. Participant 3’s interview

For the last conducted interview with participant 3, he shared his personal
perspectives and interpretations regarding the concept of learner autonomy. In his
answers, he provided his own definition of the concept, emphasizing learners’
responsibility for their own learning process.

He also discussed specific challenges he encountered in promoting autonomy,
such as students’ difficulty maintaining focus, the impact of distractions, and
differences in learner characteristics like age, proficiency, and educational
background.

Drawing from his teaching experience, participant 3 described the strategies
he has implemented to encourage independence, the indicators he has observed when
students become more autonomous, and the teachers’ role as a motivator and role

model in the EFL classrooms.

4.3.5.1. Theme 1: Definition and Understanding of Learner Autonomy
Question: How would you define learner autonomy in your own words?
Key insight: Participant 3 defines learner autonomy as the ability of learners

to take responsibility for their own learning process.
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“It is the ability that the learner has to take responsibility for their own

learning.”

Interpretation: His definition centers on ownership and accountability,

placing emphasis on learners being initiative-taking in directing their own progress.

4.3.5.2. Theme 2: Challenges in Promoting Autonomy

Question: What challenges have you encountered in promoting learner
autonomy in an EFL classroom?

Through his teaching journey, participant 3 encountered and faced several
challenges regarding promoting autonomy in the EFL classroom. Some of these
challenges are autonomy, which often requires working alone, which not all
students enjoy, distractions during self-study (especially when students are
alone), short attention spans, leading to insufficient sustained focus, and students

often lack the habit of concentrating for extended periods.

“Usually, they just study alone for 20 minutes and then they abruptly stop...

becoming autonomous requires working on one task for one hour without

stopping.”

Interpretation: Participant 3 views attention management and focus as core
obstacles to autonomy. For several students, the challenge is not willingness but the

discipline to work independently without interruption.
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4.3.5.3. Theme 3: Influence of Learner Characteristics

Question: Do you believe learner autonomy varies depending on students’
background, age, or level of education, as well as English proficiency? How so?

For participant 3, there have been some sorts of influence towards his EFL
students that can help them to foster learner autonomy. Some of the influences he has
observed are that cultural background affects the relevance of learning content
and vocabulary, age influences attention span meaning that adults are generally
more likely to focus on class, while children require more behavioral
management.

Also, that educational level correlates with ability to focus and engage
independently, and English proficiency impacts autonomy, meaning that
advanced students manage self-study better, while beginners struggle without

guidance.

“For advanced students it is easier to study alone, and for novice students,

it will be really hard to study by themselves.”

Interpretation: Participant 3 sees autonomy as strongly shaped by learner

maturity and age, educational experience, and language proficiency.

4.3.5.4. Theme 4: Teaching Strategies to Promote Autonomy
Question: Which of the following strategies do you frequently use to encourage
autonomy?

- Encouraging self-assessment and reflection-
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- Providing choices in learning activities.

- Teach students how to set personal learning goals.

- Using technology and online resources for self-study.

- Assigning project-based learning tasks.

- Other:

Please describe some specific activities or tasks you use to develop autonomy in
your students.

During his time teaching English as Foreign Language, participant 3 has used

a handful of strategies, and some of the strategies that have worked for him are self-

assessment and reflection to identify and correct mistakes, offering choices in

learning activities based on student preferences, personal learning tailored to

students’ necessities such as an upcoming certification or job / school

requirements.

For participant 3, integrating technology is quite important for immediate
feedback and motivation, also learning style identification to help students adapt
strategies, and the usage of occasional project-based learning in specific contexts,

mostly high school, or university levels.

“If they reflect on what they have written or said, they can fix mistakes in

the future.”
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Interpretation: Participant 3’s strategies combine reflective practice,

personalization, and tech-based feedback to encourage to take initiative.

4.3.5.5. Theme 5: Indicators of Growing Autonomy

Question: How do you assess if your students are becoming more autonomous
learners?

Throughout participant 3’s teaching journey, he has been able to see several
indicators that show a growth of autonomy in their students. Some of these indicators
are that students manage more complex tasks than their current level, the use of
advanced vocabulary, phrasal verbs, and idioms beyond their syllabus, and the

ability to reflect on and assess improvements in their own language use.

“I encourage my students to reach a Cl1 level and then reflect on the new

structures they use.”

Interpretation: For participant 3, progress in autonomy is measured by
students’ willingness to push beyond their comfort zone and to evaluate their own

growth.

4.3.5.6. Theme 6: Barriers to Learner Autonomy

Question: In your experience, what are the main obstacles preventing students
from becoming autonomous learners?

On the other hand, participant 3 has found several barriers during his teaching

journey that have created several limitations for his students. These barriers are
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technology-related distractions (for example, constant use of social media, phone

notifications or calls, the need to search for everything on the internet, etc.).
Other barriers he has faced are the students’ inability to sustain attention on

a single task for extended periods, and their habit of multitasking instead of

focused study.

“Students cannot really focus on one task because they always want to watch

something in class or scroll down on social media.”

Interpretation: Participant 3 sees digital distraction as the primary modern

obstacle to autonomy, even when students are motivated.

4.3.5.7. Theme 7: Teacher’s Role in Fostering Autonomy

Question: What role do teachers play in fostering learner autonomy? Is it a
key role?

As an English teacher himself, participant 3 has been able to find distinct
characteristics a teacher might have in the role of fostering autonomy in the EFL
classrooms. Some of these characteristics serve as a role model for knowledge,
preparation, and positive learning behaviors, providing motivation through both
intentional and implicit behaviors, and encouraging students by demonstrating

competence and engagement.

“If my teacher says I can become an autonomous learner, I know I can do

l't ”»

67



Interpretation: Participant 3 views teachers as possible inspirational figures
whose competence and attitude can either motivate or discourage learners. He

believes not all teachers possess these characteristics.

4.3.5.8. Theme 8: Benefits of Learner Autonomy
Question: Have you noticed any improvements in your students’ learning
outcomes when they take more responsibility for their learning processes? Please

justify your answer.

Along his teaching journey, and by applying different resources and approaches
to foster learner autonomy, participant 3 has found and observed several benefits such
as greater self-questioning and awareness during learning tasks, more
responsibility in applying recommendations, and better outcomes among

motivated university-level students.

“They are continuously thinking and working in class. Once they get asked

to write, for example, an essay, they follow my recommendations.”

Interpretation: Participant 3 thinks that autonomy leads to more reflective,
responsible, and active learning behaviors, though benefits may vary depending on

motivation level.

4.3.5.9. Theme 9: Need for Further Development
Question: What advice or additional training do you need to promote learner
autonomy in your EFL classrooms?
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Participant 3 gave out some professional recommendations for colleagues that
want to start working on fostering learner autonomy, and for a further development,
and these recommendations are encouraging students to use diverse resources
instead of relying on one textbook or website, and also, incorporating a variety
of input sources (such as books, interactive resources and tools, movies, TV

shows, specialized materials) to broaden exposure.

“If you explore a variety of resources you will have more options for
practice.”

Interpretation: Participant 3 likes to promote resource diversity as a means
to deepen learning and provide multiple paths for autonomous engagement from and

for students.

4.3.5.10. Conclusion for Participant 3’s interview

In conclusion, participant 3 views learner autonomy as students’ ability to take
responsibility for their own progress while recognizing that distractions, limited
attention spans, and differences in background and proficiency can hinder their

language acquisition process and development of it.

He highlights the importance of self-assessment, technology, and personalizing
goals as strategies to foster autonomy, and emphasizes the teacher’s key role as both
a guide and a role model. Overall, his insights underscore that promoting autonomy
requires balancing student responsibility with teacher support and several learning

resources and tools.
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.4 Discussion of results

The following chart contains the summarized answers of the participants for

an easier and quicker revision.

Motivation +
Action beyond the
classroom

Lack of time,
inconsistency,
individual needs

Age, motivation,
context matter
more than level

Personalization,
tech tools,
authentic tasks

Reduced
dependency, timely
task completion

Limited time for

students &
teachers, training
gaps

Scaffold, motivate,
provide tools

Faster progress,
real-life
application

Independent tools
to acquire new
knowledge

Low  motivation,
reliance on
teachers, cultural
norms

Affected by
background, tech
familiarity,
proficiency

AT use (ChatGPT),
self-assessment,
personalized
projects

Better fluency, tool

feedback, task
performance
Unmotivated
students, poor

teacher follow-up,
info overload

Guide, follow-up,
adapt strategies to
student needs

Sustained learning,
improved test
performance,
initiative

Responsibility for
one’s own learning

Dislike of solitary

study, distractions,
short attention
span

Age, culture,
education, and
proficiency affect
autonomy
Self-assessment,
choices, personal
goals, tech
integration
Tackling harder
tasks, advanced
vocabulary use,
reflection

Tech distractions,
multitasking habits

Role model,
motivator, source
of competence and
inspiration

More
responsibility,
reflection,
improved
outcomes



Tech training, peer Training in Al + Training students
exchange, learner digital information to  use  varied
profiling management resources

4.5 Conclusion of the chapter

Based on the information presented throughout this chapter, it becomes clear
that some educators who teach English as a Foreign Language (EFL) employ a variety
of strategies and approaches within their classroom settings to foster learner

autonomy and therefore obtain better results.
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CHAPTER V: CONCLUSION
5.1 Introduction\

This chapter offers an in-depth discussion of the key findings presented in
Chapter 4, establishing clear links between the data collected and the research
questions that served as the foundation of this investigation. Finally, the chapter
concludes with recommendations for future research directions.

The analysis and interpretation of the results are firmly rooted in the broader
context of prior research, which was thoroughly reviewed in Chapter 2. This
background provides a solid foundation for understanding how the current findings
align with or diverge from existing knowledge in the field.

Throughout this chapter, the results are examined in relation to the relevant
literature, allowing for a comprehensive understanding of their significance within
the broader landscape of language education. This approach not only helps to
contextualize the findings but also highlights their potential implications for
practitioners, policymakers, and researchers involved in English language teaching

and learning autonomy.

5.2 Summary of the study

This research project aimed to explore how four English as a Foreign Language
(EFL) teachers understand, apply, and foster learner autonomy in their classrooms.
The idea for this project emerged from the necessity to identify effective strategies

that support students in becoming autonomous and independent learners of a foreign
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language, in this case English, and particularly in contexts where this language is not
used naturally outside academic and work situations.

The main focus was to examine teachers’ perceptions about the concept of
learner autonomy, their teaching practices, barriers and challenges, and reflections
regarding the development of autonomy among their students.

A qualitative methodology was employed, using as tools a survey and semi-
structured interviews with open-ended questions with three EFL teachers teaching
adult learners in mixed academic settings. The data collected from the interviews
were analyzed by using thematic analysis, allowing patterns and repeated concepts to
emerge directly from the participants’ answers.

These interviews were conducted individually and explored different
definitions of learner autonomy, some strategies used to foster independence in the
EFL classrooms, some challenges teachers have faced, their role as teachers in
fostering learner autonomy, and perceived outcomes in learners.

Overall, this study provides insight into real classroom experiences,
highlighting different approaches influenced by motivation, technological resources,

and students’ characteristics.

5.3 Answers to the research questions

The following section answers each research question using evidence such as
the data obtained from the interviews along with literature.
- What specific strategies do English as a Foreign Language (EFL) teachers use

to promote learner autonomy in the classroom?
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The findings indicate that participants employ several strategies designed to
foster autonomy. A recurring strategy among the teachers that participated is the use
of technology-based tools, such as language learning apps, online resources, digital
worksheets, and Al like ChatGPT or pronunciation apps. These tools have allowed
students to practice at home by obtaining immediate feedback and engaging with
English language in real contexts.

The participants also incorporate self-assessment and reflective practices,
encouraging their students to check written work by themselves, decipher and analyze
mistakes, and monitor their own personal journey. Participants have described this as
a core element for learners to develop responsibility towards their learning processes.

Another strategy is the creation of personalized materials, often adapted to
learners’ goals and interests, often making them contextualized depending on what
students desire to learn. With this, teachers foster relevance and motivation which
may turn into autonomous learning.

Overall, the answers show that EFL teachers foster autonomy through a
combination of use of technology, reflective strategies, personalized teaching, and
goal/interest-oriented learning, emphasizing independence inside and outside the

classroom.

- How does the implementation of autonomy-promoting strategies in EFL

classrooms correlate with students' progress in language proficiency?

Through all interviews, participants talked about students that tend to engage
autonomously showing a faster and more noticeable improvement in language

proficiency compared to those who only rely on the teacher’s directions and
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instructions. This progress is evident when students practice at home using different
study strategies, digital tools, and real exposure of English language.

Participants associated autonomy with the increment of linguistic complexity,
including advanced grammar structures, idiomatic expressions, and specialized
vocabulary. According to them, learners who practice independently have shown
greater fluency, accuracy and confidence in speaking and writing assignments.

Autonomous learners have shown higher levels of metacognitive awareness,
reflection of their learning processes, and initiative-taking in problem-solving. This
has contributed to improved performance, sustained long-term learning and
autonomous language development according to the participants.

Also, participants noted slow progress among learners who faced challenges
such as lack of motivation, limited time, dependency on the teacher, and digital
distractions. These students often need repetitive explanation and might struggle to
move beyond basic content.

To summarize, the results show a clear correlation between autonomy
practices, and language proficiency. With adequate support, tools, guidance and
relevance, autonomy becomes a core element in accelerating progress and

improvement in the EFL classrooms.

5.4 Summary of key findings
The findings of this project reveal that learner autonomy in EFL contexts is
shaped by a combination of strategies, students’ characteristics, and core factors

inside and outside the classroom. All the participants agreed that autonomy involves
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taking responsibility for their own learning process through engagement, self-
regulation, and the use of English language outside the classroom.

A key finding is that technology plays a significant role in developing
autonomy, given that teachers rely on digital resources most of the time, such as
educational platforms and apps, online exercises and worksheets, multimedia input,
Al tools to expand the content beyond the classroom. These tools give instant
feedback, foster exposure, and allow students to customize their learning experiences
focusing on their personal goals and interests.

Another important finding relates to the importance of personalization and
relevance. Participants revealed that adapting or designing materials based on
students’ contexts, goals and interests strengthens motivation and encourage them to
use English in real contexts and in an independent way. Students can assess
themselves to support that autonomy by monitoring their progress themselves and
recognize the areas they need to work on.

This study also identified a lot of challenges that might limit the development
of autonomy, such as digital distractions, limited time, low motivation, dependence
on the teacher, and not being familiar with diverse study strategies. These obstacles
highlight the necessity for guidance, resources, and training to become more
independent.

Finally, the findings show that students who are autonomous have shown a
greater linguistic progress, demonstrating fluency, complexity in grammar structures,
a wider vocabulary range and most importantly confidence, by using English in the

real world. On the other hand, these findings show that students who rely solely on
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the teachers’ instruction show slower progress and grammar, fluency, and confidence

difficulties.

5.5 Contributions of the study

This study’s contributions to the field of ELT offers a qualitative perspective
on how learner autonomy is understood and fostered by EFL teachers. Firstly, it
provides insights into educational settings where English language use may be limited
outside the classroom.

This study highlights practical strategies that extend beyond theory,
educational frameworks, and curriculum, including the use of technology,
personalization of materials, and tailored teaching strategies to fit the needs of the
students.

Additionally, it contributes to the pedagogical understanding of learner
autonomy by identifying obstacles such as time constraints, digital distractions, and
learner dependence on the teacher’s teaching. This information reinforces the
necessity for teachers to not only provide independent learning tools, but also to teach
students how to engage with them and use them in a correct way. This research also
highlights the role of the teacher as facilitators, motivators, and tole models, creating
a thriving autonomy.

Finally, this study proposes implications for teacher education, suggesting that
professional development should include training in technology, digital resource
evaluation, and strategies to achieve metacognitive awareness. These contributions

may help future curricular design, teacher training programs, and further research on
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the concept of learner autonomy in digital, face to face and hybrid learner

environments.

5.6 Limitations of the study

Overall, while the study provided valuable insights, these limitations highlight
areas where future research could improve by allowing more time for broader
analysis, utilizing additional instruments and participants, and acquiring the
necessary skills to manage data coding more effectively.

Furthermore, the data analysis phase presented its own set of challenges. The
researcher faced difficulties in managing and interpreting the data because they were
unfamiliar with the coding process involved. This lack of prior experience in coding
complicated the analysis, making it more complex and time-consuming than initially
anticipated. As a result, this learning curve impacted the efficiency and potentially

the accuracy of data interpretation.

5.7 Directions for further research

Future research should consider potential obstacles and variances in attitudes
among both teachers and students such as investigations could explore effective
strategies for training educators to confidently apply this concept in diverse
classroom contexts, as well as methods to motivate and support students in embracing
greater autonomy. Understanding the factors that influence acceptance, and
implementation will be essential for developing practical frameworks and best

practices that can be tailored to different educational environments.
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Ultimately, recognizing the novelty of this approach and the possible resistance
or indifference from various stakeholders will be key to advancing its adoption and

ensuring that its benefits are fully realized in the realm of EFL education.

5.8 Final conclusions

The results of this study show that learner autonomy is a multifaceted concept
that has to rely on both learner responsibility and teacher guidance and support.
Teachers promote autonomy through strategies that emphasize self-regulation,
independent learning, and personalized instructions, with technology as a core tool
to expand learning outside the classroom.

When students are engaged with their learning process, they tend to give out
better results and a more rapid progress, developing greater fluency, accuracy,
confidence, and capacity to apply the English language in real situations.

However, this process is not challenge free, given that there are factors such
as lack of motivation, academic competition, professional demands, limited time, and
experience with autonomous learning,, and digital distractions. These constraints
show the importance of an intentional teaching design and continuous scaffolding to
close the gap between dependence and autonomy.

Finally, this project concludes that autonomy is a dynamic process shaped by
motivation, resources, and good pedagogical guidance. When both students and
teachers actively participate in this process, learner autonomy becomes a pathway

full of transformation to a sustained and proficient English language development.

79



5.9 Reflection

Conducting this study gave me the chance to explore the concept of learner
autonomy in a wider way, by seeing it as a classroom reality shaped by different
teaching approaches and students’ characteristics. Through the participants’
reflections and answers, it became clear that promoting autonomy requires a change
from traditional teaching to more flexible, modern, and learner-centered practices.
The findings also revealed that autonomy is contextual most of the time, influenced
by cultural attitudes regarding learning, levels of digital literacy, and the degree of
institutional support for autonomous learning.

Personally, this research reinforces the importance of designing learning
contexts where learners are encouraged to take initiative regarding their language
acquisition processes, and where teachers function as guides and facilitators rather
than only knowledge providers. By hearing the participants’ descriptions about the
impact of personalized materials, guided reflection, and technological strategies and
tools, I could see the value of creating learning experience that goes beyond the
classroom.

Finally, this study highlighted areas for professional development, focusing on
helping students navigate the different digital resources in a critical and purposeful
way. As autonomy becomes more and more tied to technology, further research must

address access to tools, but also necessary skills.
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APPENDIX

Appendix 1. Letter of Confidentiality for research participants.
Dear Participant,
Thank you for agreeing to take part in this research study. Your participation is greatly
appreciated. This letter is to formally inform you about the confidentiality procedures
that will be followed throughout the research process.
This study, conducted by Andrea Sarai Vazquez Luna as part of her master’s research
in English Language Teaching at the Benemérita Universidad Autonoma de Puebla
(BUAP), focuses on learner autonomy in English as a Foreign Language (EFL)
classroom.
All information collected from you during interviews, surveys, and any other forms
of participation will be kept strictly confidential. Your name and any identifying
details will be anonymized and replaced with codes or pseudonyms in all written
documents, reports, or publications related to this study.
Only the researcher and the thesis advisor will have access to the original data, which
will be securely stored. Data will be used solely for academic purposes and will not
be shared with third parties.
Your participation is voluntary, and you may withdraw at any point without any
consequences. If you choose to withdraw, your data will not be used finally.
By participating, you acknowledge and agree to the terms of confidentiality outlined
in this letter.

Thank you once again for your valuable contribution.

Sincerely,
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Andrea Sarai Vazquez Luna

Master’s Student, BUAP

Please, sign here:

Participant’s Signature
Name:

Date:
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Appendix 2. Survey on General Information on Teaching English
A
General Information on Teaching
English

Objective: To collect basic personal and professional information from participants
related to their experience in teaching English and their general views on learner
autonomy.

* Indica que la pregunta es obligatoria

Name *

Tu respuesta

Age *

O 20-30
[ 31-40
O a1-s0
[ 51+

Gender *

O Male
O Female

O Prefer not to say

Highest level of Education: *

D Bachelor's Degree
D Master’s Degree

D Doctorate

D Other

Years of Teaching Experience *

D 0-3 years
D 4-7 years
D 8-12 years

D 13+ years
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Have you ever received training regarding learner autonomy strategies in *
the EFL classroom?

D Yes
D No

In your opinion, how important is learner autonomy in the EFL classroom? *

|:| Extremely Important

D Important
|:| Somewhat Important

(] Not Important at all

Do you think students should be responsible for their learning process?
Justify your answer

Tu respuesta

Have you implemented specific strategies to encourage learner
autonomy?

|:| Yes
D No

[] Not sure

If yes, briefly mention one or two strategies you've used. *

Tu respuesta

88



Appendix 3. Questionnaire for the open-ended interviews.
Questionnaire: In-depth information on Strategies for Learner Autonomy in EFL

classrooms.

Objective: To explore the different strategies English as a foreign language teachers

use to foster learner autonomy in their students and to see if they are viable.

Section 1: Understanding and Implementing Learner Autonomy

- How would you define learner autonomy in your own words?

- What challenges have you encountered in promoting learner autonomy in an

EFL classroom?

- Do you believe learner autonomy varies depending on students’ background,

age, or level of education, as well as English proficiency? How so?

Section 2: Teaching Practices and Strategies
- Which of the following strategies do you frequently use to encourage

autonomy? Highlight all that apply.

e Encouraging self-assessment and reflection-

e Providing choices in learning activities.

e Teach students how to set personal learning goals.

e Using technology and online resources for self-study.
e Assigning project-based learning tasks.

e Other:
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Please describe some specific activities or tasks you use to develop autonomy

in your students.

How do you assess if your students are becoming more autonomous learners?

In your experience, what are the main obstacles preventing students from

becoming autonomous learners?

What role do teachers play in fostering learner autonomy? Is it a key role?

Section 3: Reflection and future perspectives

Have you noticed any improvements in your students’ learning outcomes when
they take more responsibility for their learning processes? Please justify your

answer.

What advice or additional training do you need to promote learner autonomy

in your EFL classrooms?
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