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ABSTRACT

The professionalization of teaching English as a foreign or second language is
becoming a reality in many universities, due to the global status that the English language
has; nevertheless one of the main problems that EFL teachers and students face is the
heterogeneity of English levels of proficiency that students hold when they enter university.
Despite the fact that most university students taking the major in ELT at BUAP take a
placement test, heterogeneity in ELT exists and mainly affects the ones who were placed at
beginner level. This study aimed to identify the teaching strategies used to address the needs
of two heterogeneous groups of beginner EFL learners in order to learn from these
experienced teachers how to overcome the disadvantages that teaching these types of groups
implies. Two groups of the subject “Target language 1" from the School of Language at
Autonomous University of Puebla (BUAP) were the participants of this ethnographic study.
The information was collected through classroom observations, students’ questionnaire and
a semi-structured interview done to teachers and students in order to analyze the natural
context of the learning-teaching process. The findings show that students have positive
attitude toward their classes and most of them agree that they are satisfied with the teaching
strategies used by their teachers because they have motivated them to continue improving
their English proficiency; moreover, teachers assume that "Target Language 1" is one of the
most demanding subjects to teach due to the fact that many students lack the basics of the
target language, but it is more satisfactory because they have the opportunity to build the
bridge to success in the language. In sum, language heterogeneity usually affects the learners’
attitudes and feelings toward their English classes. Teachers have the responsibility to design
teaching strategies that address the needs of both low, medium and high level of English
proficiency of students, which is the needs of a heterogeneous group.



Chapter I. INTRODUCTION

1.1 Introduction

There are different theories that refer to the language acquisition and learning process,
into these we can find the Natural Approach of Stephen D. Krashen and Tracy D. Terrel
(2000) who claims that adults have two distinct ways of developing competence in second
language. The first is language acquisition that is considered by them as a subconscious
process through which people use the language for real communication; the second way is
language learning, which is a conscious process that refers to an explicit knowledge or rules.
Into the language acquisition theory, the authors claim five important hypothesis, and one of

the most important is the Krashen's Input Hypothesis.

The comprehension or input hypothesis claims that we acquire, not learn, language,
and asserts that language acquisition is more powerful and essential than language learning.
Besides, this hypothesis points out how learners move from one stage to an advance one by
understanding messages (Krashen S. , 2002). Nonetheless, what happens when in a group
there are students who do not understand the message and there are others who consider this
message is easily to understand? It means what happens with heterogeneous groups. The
Oxford Dictionary defines the word "heterogeneous™ as the adjective that refers to character
and diversity of content, so it is essential to delimit this concept by emphasizing that this

document will refer only to the variety of language levels of English learners.

According to this theory, teachers have to consider the students’ English levels in
order to teach them the foreign language a bit beyond their current level; however, despite of

the fact that there is a placement test applied to students at the beginning of the Bachelor at



School of Languages from the Benemérita Universidad Auténoma de Puebla, there is a great
diversity of language levels into the classrooms, and this heterogeneity is the main teaching

obstacle to provide the proper input, which was suggested by Krashen, to learners.
1.2 Purpose of the study

The purpose of this study is to point out the teaching strategies that have been used
and are being used by the teachers of Target Language | at LEI BUAP, and to design
strategies to address the needs of a heterogeneous group in pre-service teachers and to

provide them with the comprehensible input proposed by Krashen in his Input Hypothesis.
1.3 Justification

Despite of the fact that a placement tests is applied to students at the beginning of the
Bachelor at School of Languages from the Benemérita Universidad Auténoma de Puebla,
there is a great diversity of language levels into the classrooms overall in the Target Language
I classes, and this is a problem for both students and teachers; on the one hand, for students
because the input provide to them sometimes restrict to low-level students and bored to those
who have a higher level, and on the other hand it is the main obstacle that teachers have to
avoid in order to provide the comprehensible input and to achieve the objective of teaching-

learning process that into the language's teaching is the effective communication.

For this reason, this research intends to bring up the teaching strategies to provide
input in a classroom where there are students with different English proficiency, in order to
help teachers in their professional practice and to overcome the disadvantages of a

heterogeneous group, due to the consequences of this problem are the learning motivation



decrease, the increase in the number of students who fail in the English subjects since the

beginning, and clearly it is a factor that many times ends on the school dropout.

1.4 Research questions

The research questions that will lead this study are the following:

1) How does language's heterogeneity affect in the success of the language teaching-learning
process?

2) What are the teacher strategies to identify the students' language needs and to provide the

comprehensible input proposed by Krashen?



1.5 Key terms

Heterogeneous class: it is the classroom where there are students that have different
levels of English proficiency.

Input: it is the information that is provided to the students by who is around them in
order to improve and increase their knowledge.

Output: it is the information that students produce after to decode and process the
input provided.

Language need: A “need” is a discrepancy or gap between “what is” and “what
should be” (Orientation, 2001) , hence a language need refers to the language that is between
the current students’ language proficiency and the next language level they need to know.

Needs analysis: it is the analysis made by teachers to determine what students need
to be able to do in English in their educational or professional situation.

Teaching strategy: it is the art of designing activities, choosing didactic tools and

materials, and deciding the proper techniques to provide input to students.



Chapter Il: LITERATURE REVIEW

This chapter contains the most significant theories to support this work, and it is
divided into three sections; firstly, they will be pointed out the most relevant characteristics
of the language acquisition theory exposed by Krashen, especially the input hypothesis and
its pedagogical implications, likewise they will be described the definition of comprehensible
input and the importance of it into the foreign and second language teaching. Into the second
section, it will be explained the heterogeneous class meaning, its advantages and
disadvantages in the educational field to achieve the teaching goals. The third and last section
refers to a set of teaching strategies useful to work and overcome the disadvantages of a

heterogeneous group, and to provide comprehensible input.
2.1.1 Krashen’s hypothesis and its pedagogical implications

Stephen Krashen has been one of the most important linguistics into the field of language
acquisition, overall because of his five language acquisition hypothesis in with he claims the
differences between acquisition and learning and considers that acquisition is better than
learning to achieve an effective communication using a second or foreign language. He also
points out the importance of teachers’ role to provide input to the students and to motivate

them in their learning process.

The set of hypothesis proposed by Krashen to support his language acquisition theory are
1) the acquisition-learning distinction, in which he states the differences between learning
and acquisition, and he considers learning as a conscious and traditional process and
acquisition as an unconscious and natural communication process. 2) The natural order

hypothesis, in this theory, Krashen points out the natural way that allows human beings to



acquire their native language without grammar rules, taking into account that a person
acquires grammar during their academic lives. 3) The monitor hypothesis points out we can
modulate our language knowledge we have acquired to acquire a new one. 4) The input
hypothesis claims we acquire (not learn) language by understanding input that is little beyond
our current level of (acquired) competence (Krashen & Terrel, 2000, pdg. 32). 5) The
affective filter hypothesis states that attitudinal variables relating to success in second

language acquisition (Krashen & Terrell, 2000, pags. 37-38).

In contrast, there are many authors who reject Krashen’s ideas as Swain who in his
“Comprehensible Output hypothesis predicts that we acquire language when there is a
communicative breakdown and we are "pushed to use alternative means to get across the
message ... precisely, coherently, and appropriately"” (Swain 1985, cited by Krashen, S. D.;
1998). However, Krashen (2002) rejects this hypothesis due to he considers that is rare the
idea “that we acquire language by attempting to use new structures and vocabulary in
production; we acquire when we achieve communicative success. Hence, according with his
perspective the students’ output or production is going to be after they have acquired the

language, it means after the input comprehension had been achieved.
2.1.2 Input hypothesis

It is clear that the input hypothesis is one of the most relevant and important Krashen’s
hypothesis into the pedagogical field, due to it explains the learning acquisition process, the
input characteristics and the teachers’ role to achieve the social function of the language,
which is communication considering it as the process in which speakers provide and

understand messages.



This hypothesis was proposed by Krashen in his theory of second language acquisition,
the main characteristic of this theory is that he claims we acquire language by understanding
messages or the input provided, so traditional learning is not a good way to use a language,
due to second or foreign language acquisition will achieve its communicative objective as
same as the acquisition of the mother tongue in children, it means in the natural order in
which a child is provided with input; it means that first he/she understands the message, later
he/she produces the language, and at the end he/she starts his/her academic life to receive
structural grammar. Krashen states that the input hypothesis claims:

... A necessary (but not sufficient) condition to move from stage i to stage i + 1 is that the
acquirer understands input that contains i + 1, where "understand" means that the acquirer
is focused on the meaning and not the form of the message (1982, p. 21).

It is important to point out that according to Krashen “i”” represents the current language
competence of acquirers. Hence, when acquirers have to receive a message that is a little
beyond (i+1) their “i” in order to force their brain to develop a mental process to understand

the new message given and to avoid blockage.

Krashen (1982, p. 21) describes his input hypothesis into four parts. The first one claims
that the input hypothesis relates to acquisition, not learning; as we can see here Krashen
stands out to the importance of differentiating these two concepts, in one hand, acquisition is
considered by him as a natural and unconscious process to acquire the language, and on the

other hand, learning is the result of a traditional and formal teaching process.

The second part of this hypothesis establishes that “We acquire by understanding
language that contains structure a little bit beyond our current level of competence (i + 1).

This is done with the help of context or extra-linguistic information” (Krashen S. D., 1982,



p. 21). In this part, the author highlights the language structure, but as an unconscious process
because it has to be understood as a message, not grammar, and the input here is exemplified
as the context or extra-linguistic information, so input is the information provided to

acquirers to help them increase their language level.

Into the third part of his hypothesis, Krashen states that when communication is
successful, when the input is understood and there is enough of it, i + 1 will be provided
automatically (1982, p. 22). With this assumption, the author points out that teacher, as input
provider, does not necessarily have to be worried about what is the i+1 they will teach in the
next class, because it is not a formal structure as teaching grammar, and the i+1 will emerge

automatically.

Into the fourth and last part of the input hypothesis, it is claimed that production ability
emerges. It is not taught directly (Krashen S. D., 1982, p. 22). It means that acquisition is a
systematic process and its objective, which is communication, is not taught in one specific
step; in contrast, to produce the language at first acquirers need to receive a message or
comprehensible input, later understand this message, and at the end when they are ready they

will use the language acquired, hence the speaking fluency is the goal of this process.

2.1.3 Comprehensible input

As it was shown in Krashen’s input hypotheses, the input is one of the most important
factors of language acquisition. For this reason, it is relevant to know the input meaning.
According to Kevin R. Gregg, “input in first language acquisition consists essentially-
perhaps exclusively- of utterances in context addressed to the learner, especially by
caregivers and siblings” (2001, p. 154). The authors, Krashen and Gregg, describe input as

part of the natural acquisition process, so for them it is the language that is provided to babies

9



by the people around them; it is evident that they describe their theories at this way to make
these easily for readers to understand. Furthermore, into the learning-teaching process the
teachers play the caregivers’ role, and the classmate the siblings’ one.

Moreover, the input hypothesis states that into the acquisition process acquirers need
to understand input language that includes a structure that is part of the next stage (Krashen
& Terrell, 2000); following this, it can be said that comprehensible input is a mixture of
current language and one level plus than it, and in this way acquirers will move to the next
level.

The relevance of input consists of the assumption that it has to be comprehended, or
“it must be decoded and processed” (Gass, 1997, p. 135). This author (1997) assumes that
there are different levels of comprehension and it includes comprehension for meaning as
well as comprehension of syntactic relations or patterns. Following the input hypothesis, as
formal grammar is avoided, meaning comprehension is the strongest and Krashen suggests
that ““it 1s absolutely essential that the student comprehend speech in the target language as
quickly as possible” (2000, p. 75), as we can see comprehension implies decode and
internalize the new language we are learning, but to avoid the extension of this process and
the literal translation of the language (word by word) it is important to promote in students a
general interpretation of the language.

Providing comprehensible input is a really hard work, overall for the teachers due to
they have to develop strategies to provide extra-linguistic context, taking advantage of the
classroom as the main place in which foreign language learners receive the target language.
Furthermore, classroom means more than the physical place where learning-teaching process
is developed, it means a group that, in the majority of the Mexican public schools, is

composed of 20 or more students, and in this case as in each association there are advantages

10



and disadvantages that will help in the failure or success of the class. A heterogeneous class
is one of the main teaching obstacle in any school due to each student is different and to

attend them individually demands a great effort from teachers and the time they do not have.
2.2.1 Heterogeneous group

As it was said before a heterogeneous class is one of the main teaching obstacles in
any school, but heterogeneity is a general term, then it is important to define what
heterogeneity means and the differences between a homogeneous and a heterogeneous
classroom. The Cambridge dictionary defines heterogeneous as an “adjective consisting of
parts or things that are very different from each other”, and the Oxford dictionary defines it
as the adjective that refers to “character and diversity of content”, and the “homogeneous”
word is defined by it as an adjective that shows “the same kind; alike, or consisting of parts
all of the same kind”. With these general definitions it is notable that the word homogeneous
refers to the set of things (objects or subjects) with similar characteristics and the
heterogeneous word is use to point out to the differences between two or more things or

groups.

Into the educational field, Naryanan (2009) defines a homogeneous class as one that
has learners with similar characteristics and the heterogeneous class as one that has different
kinds of learners. In the same paper, she points out that in the real world it is quite difficult
to apply these concepts due to in a group with more than one student it is not possible to find
two learners similar or different in all their aspects, so homogeneous or heterogeneous class
can be defined according with the teaching area where they are immerse or the teaching
objectives. Hence a group could be similar in a set of characteristics but different in others,

and into the English Language Teaching area, Lotan (2002) defines ‘“heterogenecous
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classroom as classrooms in which students have a wide range of previous academic
achievement and varying levels of oral and written proficiency in the language of
instruction”, so it is essential to delimit this concept by emphasizing that this document
considers a heterogeneous class as the group of students that have differences in levels of

English proficiency.
2.2.2 Disadvantages of a heterogeneous English class to provide input

In a heterogeneous class, teachers have to face students who possess diverse ranges
of academic and linguistic skills, due to in some classrooms there are students from different
socioeconomic backgrounds which provoke a wide variability in English proficiency. Cohen
(1994) assumes that managing an English heterogeneous classroom is a risk for every teacher
due to they need to decide which level of the target language they have to provide the

students, the higher or the lower one.

The wide range of English proficiency is a disadvantage in every English classroom
because the students who have a high English knowledge in a classroom will get bored when
the teaching instruction is focused just in the students who have the low English level; in
contrast, students who have the lower English proficiency in the classroom are emotionally
and academically affected, due to if they do not understand the input provided by the teacher
and the other students do, they can be frustrated with their low language improvement,
demotivated to continue with the classes or they could fail the course because they are not
satisfied with the teaching requirements. Hence, it confirms what Perera said in her research
“student heterogeneity is a problem both teachers and students face in most of our public
schools” (2010, p. 8). For this reason, both teachers and students need to be aware of this

problem in order to look for learning and teaching strategies to overcome it.

12



Moreover, the main work is for teachers who have directly the responsibility to
manage the classroom, the activities and the input provided to the students, and this input
according to Krashen (1982) has to contain language structure a little bit beyond the current
level of students' competence (i + 1), this way, in a heterogeneous class, it is difficult to
choose the current language and the main teaching challenge to provide input is to meet all
the students’ needs; for this reason, the question to solve here is “what current language level
has to be considered by teachers to provide the comprehensible input suggested by
Krashen?”, the answer to this dilemma is not easy and it will depend on the teachers’ attitude

and efficacy, and teachers’ need to take advantages of the differences of their students.

2.2.3 The advantages of a heterogeneous English classroom to provide

input

Working in a heterogeneous classroom means to have a group of students with mixed
ability, and Perera (2010) points out that for some authors mixed ability classes are
considered as an advantage in the teaching learning process due to a traditional class, that
implies teacher provides the same input in the same way to all the students, can be
transformed into a class where extra-linguistic context is provided to achieve all students use
the target language. Similarly as Perera, Cohen states that “an alternative strategy is the use
of heterogeneous groups that are training to use their members as resources. If two students
in the group can read, then they can read the instructions to others” (1994, p. 22). From this
point of view, teachers need to take advantage of all the resources they have, and students
are part of those resources for this reason group working is a good strategy to overcome some

heterogeneity problems.
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Another advantage of a heterogeneous group is that advanced learners can help their
classmates in the acquisition process and at the same time they explain or support their
classmates with what they know they solidify their own learning (Webb,1983 cited by Cohen,
1994). Lewis agree with this idea due to she considers “it would be possible to use one
person’s abilities to support another person’s weakness. In practice, that meant two forms of
organization: by tasks and by groups” (1998, p. 279). In essence, teacher can take advantage
of the heterogeneity of their students to design teaching strategies or activities that allow all
the students work in groups, or of the individual ability of each student to promote solidarity

in students to achieve a colaborative classroom environment.

As a consequence to provide comprehensible input to a group with a wide range of
English proficiency, firstly it is important to know the students and their needs, in order to
design activities with a language structure a little beyond the language of the students with
less proficiency in order not to affect them, but these activities have to be also challenging

for advanced students to avoid language stagnancy.

2.3.1 Teachers as engineers: designing teaching strategies

“Effective classroom management depends on the quality of support and guidance
within the school as well as the talent of the individual teacher” (Smith & Laslett, 1993, p.
ix). Teachers are considered as engineers due to they build the learners' foundations that
allow pupils to become in successful persons or professionals; besides this, teachers have the
responsibility to manage their classroom and to design strategies to successfully achieve the
teaching objectives, and in the case of language teaching, to provide students with meaningful
knowledge, especially target language, it means that this knowledge has to be useful for

students in order to apply it to communicate in real life.
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As it is known, classroom management is focused on students' behavior to control the
class and avoid students' disruptions in order to achieve the goals and objectives of each
lesson inside the classroom, while the teaching strategies are focused on the sequence and
kind of activities that teachers develop during the lesson to achieve the learning improvement

in students.

In order to understand the teachers’ work at the moment of designing a teaching
strategy, it is important to know the meaning of it. First, according with the Merriam Webster
Dictionary “strategy is a careful plan or method for achieving a particular goal usually over
a long period of time” and the Oxford Dictionary defines a strategy in general as “a plan of
action designed to achieve a long-term or overall aim” and in a specific area as “the art of
planning and directing overall military operations and movements in a war or battle”;
considering this concepts, it could be defined a strategy as a set of techniques, activities, and
tools chosen by people to accomplish a specific objective or task, the design of a strategy

could be consciously or unconsciously.

Once the strategy has been defined in general terms, it is important to describe the
strategy in the education scope, and according to Mayer, Shuel, West, Farmer and Wolff, the
teaching strategies are the procedures or resources used by teachers to promote meaningful
learning (cited by Diaz, Hernandez, & Hernandez, 1998). Furthermore, this study has given
preference to the strategy’s definition from the Oxford dictionary "strategy is the art of
planning and directing overall military operations and movements in a war or battle”, it is
because the teaching-learning process is similar to a battle in which the enemy is the
ignorance or the unknown knowledge, and in the case of teaching-learning languages the

knowledge that is a little beyond than the current knowledge of the students (i+). Thus, a

15



teaching strategy is the art of designing activities, choosing didactic tools and materials, and
deciding the proper techniques to apply them in a classroom in order to win the daily
classroom battle, which is to achieve a learning improvement and to maintain or enhance the

learning and motivation of students.

However, as it was previously said, a strategy could be chosen by people consciously
or unconsciously, and it will depend on the role that a person plays in specific areas. For
example, in educational field, on the one hand there are some students that accomplish a task
successfully following a specific procedure or pattern and empirically they tend to repeat this
pattern in another task, so they are using a learning strategy but they unknow it, and there is
a problem if they ignore this strategy because their role as students will influence just in their
individual learning; on the other hand, teachers have to be conscious to choose a teaching
strategy, due to it will be provided to a whole group not just to one student. For this reason,
to design a teaching strategy, teachers have to analyze and consider many factors as the needs
of students, the context, the syllabus, the parents” demands and the requirements from school

authorities.

As engineers, firstly teachers need to know the characteristics of their students in
order to plan a strategy to make a good work; into these characteristics it is important to know
the academic students’ background, the students’ learning styles and profiles, the students’
reasons and motivations to study the Teaching English bachelor, the students’ English needs,
and overall, to provide the comprehensible input, teachers have to know the language levels
of their students in order to determine the language need of their students, it means the level

of language they have to achieve during certain period of time.
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2.3.2 Teaching strategies to work in a heterogeneous English class

The main obstacle for classroom management is the wide students’ diversity found in
any classroom of a public school, and the main problem to provide the comprehensible input
to students of a second or foreign language is the target language heterogeneity or the
different levels of language proficiency that each student has in a classroom. For this reason,
teachers have to develop diverse abilities to achieve the efficacy of teaching profession;
according to Leaver, "good teaching is more about what happens to students than about
teacher performance” (1997, p. 95), thereby, an efficient teacher is concerned about the
learning and needs of their students and tend to develop strategies to gather and overcome

such demands.

Davis (1998, p. 275) suggests that “promoting students interaction and cooperation
seems to be the ideal learning technique” to take advantage of a heterogeneous group due to
teachers can involve their students in classroom management, at this way teachers avoid the
traditional teaching,and the more proficient students could manage the classroom and
monitor their classmates helpind them with the pronunciation, vocabulary and grammar as it
is needed, and in this way teacher will avoid that advanced students get bored in class and

will promote a comfortable environment for less proficient students.

As it was suggested in the previous paragraph, group work and students’ cooperation
are considered ideal to get over the classroom heterogeneity; however, there are a great
variety of strategies, which teachers could use to work in a heterogeneous class, that it is
really difficult to describe and organize all of them; this is because each classroom and
students’ needs are different in any school, hence "teachers need to be well versed in all of

these teaching strategies so that they can select the appropriate strategy for their purpose and
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vary instruction to make it interesting and enjoyable to learners” (Howard, Sugarman,
Perdomo, & Temple, 2005). Taking into consideration the insights of Howard et al (2005)
that suggest a classification of teaching strategies to deal with heterogeneous groups, the
strategies can be classified into: 1) Teaching strategies to avoid misunderstandings, 2)
Teaching strategies to develop receptive skills, 3) Teaching strategies to provide language
practice, and 4) Teaching strategies to promote expressive language. All of these will be

described and exemplified in the next section.

2.3.3 Teaching strategies to provide comprehensible input in a

heterogeneous English class

As previously mentioned in the input hypothesis, teachers play the most important
role in the schools for the acquisition of a second or foreign language, due to they are the
main input givers, and this role implies to provide the needed help to students so that they
move to their next level of their language proficiency by providing comprehensible input.
However, to provide this input in class, where there are more of one student, it is necessary
to implement some strategies where the diversity of language proficiency is considered.
Following the ideas of Howard et al (2005), some teaching strategies that give
comprehensible input to a heterogeneous class will be described, these strategies were

classified into four types according with the teaching objective of each one.
Teaching strategies to avoid misunderstandings

Considering that in a heterogeneous group there are students who have a lower
English level than others, sometimes it is difficult for them to understand the input provided

by the teachers or their classmates, and inclusive instructions that the teachers give in a class,
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in view of teachers have to implement some techniques and strategies useful to avoid
misunderstanding in any student and to make the input comprehensible, some strategies at
these that were proposed by Howard, Sugarman, Perdomo, & Temple (2005, p.p. 20-22) and

other authors such as:

e To make their speech comprehensible to students by speaking slower, adjusting
vocabulary, repeating and paraphrasing the unclear content, providing relevant
background knowledge.

e Identify the vocabulary that students will need to comprehend a lesson and preteach
this vocabulary before the lesson.

e To use visual aids and realia.

e To use gestures, facial expresions, and body language.

e Generate questions that promote higher order thinking but use varying levels of
linguistic complexity depending upon the proficiency level of each student.

e Provide only essential information when giving directions (Walter, 1994, p. 32).

e Giving different tasks to different students according to their ability (Davis, 1998, p.

274).

Teaching strategies to develop receptive skills.

Despite the fact that some authors consider the speaking skill as the most important
into the language acquisition process, as Swain (1985) who claims that “we learn to speak
by speaking” (Cited by Shybanova, 2011), there are others as Krashen (2000) who refuse
these idea and consider that reading and listening skills are relevant to build up the

competence for speaking.
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Dominguez (2008) claims that a receptive skill is the ability or competent excellence
in performing the listening and reading skills in a determined language. Consequently, a
teaching strategy to develop receptive skills are those language information that are provided
to the students through reading and listening activities in order to improve their language

proficiency. Teachers could use the following receptive teaching strategies:

e Shared story telling.

e Activities that involve different kind of music (songs).

e Read aloud, shared reading, independent reading with leveled texts, learning
logs and journals, literature response groups.

e Provide plenty of high-interest reading materials (fiction and nonfiction) at
various reading levels.

e Provide an environment that is rich in print. This includes word walls, labels
for everyday items, and vocabulary lists that are tied to the content being
studied in class.

e Provide literature reading.
Teaching strategies to provide language practice

As it was previously mentioned, Swain assumes we learn to speak by speaking, and
it could be considered that there is something true in Swain’s ideas, but just in the aspect that
we need to practice speaking in order to improve our knowledge proficiency and get fluency;
in contrast, Krashen’s ideas are more convincing due to it is known the human natural order
acquisition consisted of a human baby has to listen many times to the language into their
familiar environment to produce that language, so listening is the first and main vehicle to

provide input, and reading will complement it when that human has developed this skill.
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Hence according to Krashen, speaking is the result of language acquisition; however, he also
considers that speaking skill provides useful activities to provide input, as conversations and
role play, and it motivates the students and makes them part of the users of the language

(Wang, 2013).

Consequently, the teaching strategies to provide language practice are the activities
designed to encourage the input through the speaking and writing skills in order to help
students acquire and improve their knowledge practicing the language, it is obvious that
teachers will not focus on grammar structure, because students will perform it according to
their proficiency and they will apply the structures they know in that time; the examples of

these strategies are the next:

e Conversations, interviews.

e Small group work to give children confidence to express themselves.

e Cooperative learning structures to increase peer interaction and extending
student responses by asking clarification or expansion questions.

e To share students’ anecdotes.

e Story telling — cutting up picture segments and retelling stories.

e Generate questions that promote higher order thinking but use varying levels
of linguistic complexity depending upon the proficiency level of each

student.

Teaching strategies to promote expressive language.

According to Cantwell and Baker (cited by Afasic Corporation, 2014) expressive

language refers to the process of producing ideas into words and structured sentences,
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following the set of grammatical and semantic rules of any determined language; hence, the
expressive language relates to the language production through speaking and writing, or the
output, that according to Krashen will emerge after the silent period, which is the time when
acquirers are filtering, decoding and internalizing the input provided, after acquiring the
language. In adition, Olson (2012) claims that expressive language is not only a set of words,
and also includes the grammar rules that allow coherence to these words, as well as the use

of gestures and facial expressions in the oral communication.

As a result, if the expressive language is the competence to communicate and express
ideas in a proper way according to the contextual situation, the teaching strategies to promote
expressive language are the techniques and activities that promote the use of the target
language in different context and allow students perform their language production according
with the situation presented by the input givers. The difference between these strategies and
the strategies to provide language practice, is that these are to produce the language not just

to practice it, some examples of these strategies are the following activities and techniques:

e Debates of interesting topics, explanations.

e Use drama, and dance in class.

e Use plenty of songs. Use commercially produced songs, and have students compose
their own.

e Role plays.

e Essays, and academic writing.

e Plan activities that involve Total Physical Response.

e Plan activities to improve pronunciation.
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Chapter I1l1: METHODOLOGY

This chapter consistes of five parts that describe the methodology followed in this
study. In the first part, highlights the research method, its characteristics and the reasons why
it was chosen; the second part, is about the context where the research is carried out; the third
part points out the important characteristics of the participants; the fourth part describes the
data collection process and the instruments designed to gather the required data; the last part

explains the procedure to analyze the information collected.
3.1 Research method

This research is an ethnographic study, due to the objective of this method is centered
on explaining the culture and context to analyze the human behavior, and in this case to
understand the teaching-learning process. This study analyzes the students’ and the teachers’
behavior in the natural context of this process, in order to examine the students feelings when
they start their Teaching English Bachelor and during their first steeps acquiring their target
language, and to describe the teaching strategies that teachers of the Target Language |

subject are using to work with beginners.
3.2 Context

During the 2014 autumn period an ethnography study was conducted at the School of
Languages at the Benemérita Universidad Autonoma de Puebla, in Mexico. This school
offers two different bachelor’s degrees, Licenciatura en la Ensefianza del Francés and
Licenciatura en la Ensefianza del Inglés, and this study was carried out with participants from
the English teaching area. Currently, the Minerva syllabus is being applied in this university,

this syllabus considers five target language subjects, which have to be studied in a sequence
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order, but this study is just centered on the “Target Language I”” subject due to the language

heterogeneity in this class is more evident.
3.3 Participants

This study was undertaken in two different groups of Target Language | class from
the School of Languages at BUAP. The first group consists of 21 students and their teacher,
the schedule of this class consisted of 10 hours per week from 9:00 am to 11:00 am; the
second group consists of 24 students and their teacher, the schedule of this class consisted of
10 hours per week from 14:00 pm to 16:00 pm. The English level of all the students is

between Al and A2, the majority of them are beginner students.

The groups were chosen because the teachers have many years of experience teaching
the Target Language | subject, besides it is important to mention that the schedules are
different because it is known that the students’ and teachers” attitudes could be affected by

external factors, as the time and the weather.
3.4 Data collection

The data collection procedure is conducted in three phases, which was accomplished
during the autumn 2014 period. In the initial phase collected data through observation of two
groups of Target Language I class. In order to accomplish this phase, it was designed a
classroom observation guide taking into consideration The Teacher Self-Efficacy of
Tschannen-Moran (2001). The second phase consisted of a questionnaire applied to the
students, of 15 Likert- scale questions and one open question to write their general comments
in order to know their perceptions about their Target Language class and the strategies used

by their teachers. The third phase consisted in a semi-structured interviews to the two
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teachers, to know about their teaching experiences, the teaching strategies they are using to

work with a heterogeneous group, and the advantages and disadvantages.
3.5 Data analysis

In this research, it is carried out an interpretative analysis; first a detailed description
of classroom observation is developed in order to point out the teaching strategies and the
problems observed in the classes. After that, the first part of the students’ questionnaire is
quantitatively analized to represent overall level of their attitudes toward the subject and
their English improvement, the second part of this questionnaire is qualitatively analyzed to
interpret their ideas and feelings; and at the end, the teachers’ interview is analyzed with the
qualitative approach too, in order to share their ideas and contributions that have helped some
teachers to provide the comprehensible input required by learners of a second language and

to overcome the classroom heterogeneity.
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Chapter IV: RESULTS

The results collected during the investigation are analyzed and described in this
chapter, which has been subdivided into four sections according to the type of instrument
applied; in the first section the classroom observations that were conducted in autumn 2014
are narrated following the points of the classroom observation’s guide (Appendix A). The
second and third sections consist of a quantitative and qualitative analysis from the
questionnaire applied to students (Appendix B), in the second section the information
obtained through the questions in the form of Likert scale is quantified and represented in
tables to facilitate understanding, while in section three the general comments of the students
are qualitatively classified and analyzed to express their opinions and feelings about their
target language class. In the last section, the relevant information from the teachers’ interview

is transcribed (Appendix C).
4.1 Data collected through the classroom observations

The classroom observation is one of the main instruments used in an ethnographic
study, due to it allows to analyze the participants in their real context, hence the two groups
of participants were observed during the autumn 2014 period for three classes of two hours
each one; the reason why one group from the morning schedule and the other from the
afternoon were chosen is because it is known that there are external factors related to the time
that affect the students behavior in their classes. The results obtained through classroom
observation are following described, and the table 1 categorizes the behavior and strategies

of teachers during their working hours.
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Table 1. - Categories of Observation

Category

Class

Behavior of teachers

Teaching strategies

Group A
(Morning

schedule)

Start the class greeting students and asking them
about their day.

Speak mainly using the target language.

Use the mother tongue to create an atmosphere of
confidence (kidding with students)

Teacher takes advantage of the circumstances.
Teacher corrects grammar or pronunciation at the
moment (modeling the target language).

When the students forget their homework the
teacher demands them to do it on the board.
Monitoring the students’ work.

Teacher decides most of the time who has to
participate.

After saying the instructions or finishing an

activity the teacher asks for doubts or questions.

Start the class working with previous
knowledge to introduce the next topic, and
end the class with the book activities.
Teacher’s explanation and exemplification.
Pairs and team works.

To apply quiz, at least one per week.

To promote self-evaluation.

Peer evaluation and correction.

To ask students design their learning
materials.

To give homework to practice the language.
Working on the book.

Apply extra activities based on the book
topic.

To provide extra material to work at home.
To use games, as hot-potato, think faster,
spelling bee.

Activities that were implied speaking about
the students daily activities.

To encourage all the students to participate
by assigning them some specific activities,
like reading, filling in the blanks or giving
more examples.

Working with specific tasks with some
students (there was a blind girl in one of the
groups).

Working with audios to listen and repeat.
Role plays (e.g. to perform a job interview)

Questioning students about the activities.

Group B
(Afternoon

schedule)

To greet students and check attendance.
To correct pronunciation and mistakes to avoid
fossilization.

Use the mother tongue as less as it is possible.

Start the class working on the book.
Ask some students read from the book
(instructions  or dialogs) to check

pronunciation.
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To motivate all students to participate.

Take advantage of the circumstances.

Ask students for doubts or questions.

Speak aloud and low.

Persuade students’ reflection about their learning
style and knowledge.

To speak with students to get confidence, as
humans, not just about the teacher- student
relationship.

Teacher models the English language, as much as

it is possible.

Teacher’s explanation and exemplification.
Questioning the students.

Students’ explanation

Decide who is going to participate.

To provide specific tasks.

To use book’s audios (audio comprehension
activities).

Modeling the language, to demand students’
repetition.

Performing dialogs and conversations.
Work with phonetic symbols to improve
pronunciation.

Group work (using the board mainly)
Design games that promote competition
among students such as tic-tac-toe.

Role plays.

Story telling.

Provide advices to use dictionary, to work
outside the classroom and improve the
English knowledge.

Demand students answer according to their
individual English proficiency.

Give homework to students.
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As it can be seen in table 1, the teaching styles and strategies used in each group have
similarities and differences, the differences are related to the schedule of the class because
the teacher’s strategies of group A, morning schedule, start the class checking the previous
knowledge to introduce the new topic, explain this new topic and apply games and dynamic
activities to practice the knowledge, and at the end they work on the book; hence this group
begins with an active class to end with the traditional teaching strategy of book working,
while group B starts with traditional teaching strategy of book working and at the end with

practices and games and it is because the teacher intends to wake up the students because in




the afternoon, it is easier to get bored due to the students are more tired than in the morning.
Below the teaching strategies observed along the investigation are classified following the

ideas of Howard et al (2005):

Teaching strategies to avoid misunderstandings: apply quiz, at least one per week
to know students’ language needs; promote self-evaluation; teacher’s exemplification; start
the class working with previous knowledge to introduce the next topic; provide advices to
use dictionary and to work outside the classroom and improve the English knowledge; use
gestures, facial expressions, and body language; provide only essential information when
giving directions and sometimes use the mother tongue; demand students answer according

with their individual English proficiency.

Teaching strategies to develop receptive skills: Teacher’s explanation; working
with audios to listen and repeat; modeling the language, to demand students’ repetition;
shared story telling; read aloud, shared reading, independent reading; to provide specific

tasks.

Teaching strategies to provide language practice: give homework to practice the
language; working on the book; apply extra activities based on the book topic; provide extra
material to work at home; the use of games, as hot-potato, think faster, spelling bee;
performing dialogs and conversations; conversations, interviews; small group work;

cooperative learning structures to increase peer interaction; share students’ anecdotes.

Teaching strategies to promote expressive language: activities that imply speaking
about the students daily activities; role plays (e.g. to perform a job interview); questioning

students about the activities; students’ explanation; role plays; essays, and academic writing;
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plan activities that involve Total Physical Response and to improve pronunciation by

working with phonetic symbols.

4.2 Data collected through the students’ questionnaire, quantitative

analysis

During the data collection process, it was applied a questionnaire to 36 volunteers
students from the target language 1 class, this instrument consisted of 15 items in the Likert
scale format and one open question to write general comments, in order to know the
participants’ perceptions toward their Target Language I class.

The results gathered from the first part of this instrument are following described
using some graphs, and they are categorized into three sections useful to answer the first
research question, How does language's heterogeneity affect in the success of the language
teaching-learning process?, These three sections are: 1) Students’ general attitudes, 2)

Students’ background and feelings, 3) Teaching effectiveness from the students’ perspective.

4.2.1 Students’ general attitudes

In this study the Likert-type scale is used to measure the students’ general attitude
toward the Target Language class. The students’ questionnaire (appendixes B) consists of 15
statements that students have to respond specifying their level of agreement or disagreement
on a symmetric agree-disagree scale. The 15 statements are written in a positive way to
identify how students feel in their class, how they see the teaching strategies or the classroom
environment. For example, the statement number 6 says “The classroom activities are
interactive and dynamic ”, and if a student’ response is “strongly agree” it means that the

student's opinion, regarding classroom activities, is positive; in contrast, when the student’s
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response in this question is “strongly disagree”, then this student considers that the class is

traditional or boring, showing at this way a negative attitude.

Figure 1. - Students attitudes toward their class of target language |

The trend line (color red) in this graph shows that most of the students agree all the
statements, and as it was said above these statements are designed in a positive way, hence
the general students’ attitude, toward the Target Language | subject , is positive. In this way,
the students’ responses indicate that for the majority of the students the classroom
environment is comfortable, the classes are interactive and dynamics, the previous
knowledge is helpful, that they enjoy learning English with that teaching strategies, teachers
evaluate them and help them to improve the language and the opportunities to learn and

practice are equitable.
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4.2.2 Students’ background and feelings

Students’ needs have an important role to achieve the goals of the teaching-learning
process, and in the second or foreign language acquisition, teachers must recognize the
background of their students in order to identify their needs in the target language, to know
the learners’ strengths and weaknesses that will be the basis of each class. For this reason,
four questions from the students’ questionnaire were chosen in order to know the

backgrounds and feelings of the students.

Figure 2. - Students background and feelings toward their language proficiency.
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Strongly disagree. Disagree. Undecided. Agree. Strongly agree.

= My previous knowledge of English helped me on my performance in this class.

= | feel confident of my English proficiency.

The figure 2 shows the previous knowledge of the students and their feelings toward
their language proficiency; most students agree that their previous knowledge has been

extremely helpful for performance in their English classes, highlighting in this way the
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relevance of language knowledge to start the Bachelor of Teaching English. In this case if it

is useful, it is important; nevertheless, in the school of languages at BUAP this is not a

requirement due to in the curriculum of the bachelor there are subjects referred to teach the

English language since the most basic level. Moreover, this same graph shows the confidence

that students have on their English proficiency, and as it can be seen there are a variety of

ideas about it, demonstrating the heterogeneity found in the classroom.
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Figure 3. - Students feelings
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Strongly'élisagree Disagree Undecided Agree Strongly agree

m | feel confident to ask for help from my classmates and teacher when | have questions in class.

= | like to participate in class.

Figure 3 shows the atmosphere of confidence that has been developed in each of the

groups, this environment facilitates learning because students lose their fear to participate,

and teasing are less frequent because it has been developed collaborative work, and most of

the students are confident to ask for help in the classroom and they enjoy participating.
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4.2.3 Teaching effectiveness from the students’ perspective

In order to know how the students evaluate their teacher and the teaching strategies
used in their target language class, six questions from the students’ questionnaire were taken

into consideration and the next graphs reflect the results.

Figure 4 shows that participants do not get bored in class, because as it can be seen in
the blue bar most of the students strongly disagree or disagree the statement “I get bored in
class”; in the same way, they agree that their classes are interactive and dynamic, and that is

the reason why they do not get bored.

Figure 4.- Teaching effectiveness from the students’ perspective

m | get bored in class
= The classroom activities are
interactive and dynamic.

Stro.n’gly Disagree Undecided Agree Strongly agree
disagree

In the following graph, figure 5, the blue bar shows that all students agree that the

teacher is constantly evaluating their language proficiency, and in the orange bars most of
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the students strongly agree that they have improved their English knowledge thanks to this

class and the teaching strategies.

Figure 5.- Teaching effectiveness from the students’ perspective
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Strongly .disa'é.r.eé.. Disagree. Undecided. Agree. Strongly agree.

m The teacher is constantly evaluating my English knowledge

= This class helps me to improve English language and correct my mistakes.

In the next graph, figure 6, the results show that nobody disagrees with the statement
“I learn a lot in this class everyday”, but the same number of participants choose the options:
undecided, agree and strongly agree, hence it means that they are learning and improving
their knowledge but not a lot or as they want. The orange bars reflect that most of the students
enjoy their classes of target language, so they seem to like the teaching strategies used in this

class.
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Figure 6.- Teaching strategies and the effectiveness of the class.
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= | learn a lot in this class every day. = | like the way | learn in this class.
4.3 Data collected through the students’ questionnaire, qualitative
analysis

In the following table are listed the general comments of the students, and they were
classified in comments about their a) Students’ language proficiency, b) Feelings about their
language proficiency, c¢) Perspectives towards their Target Language | Class, and d)
Expectations to their English class. As it can be seen, these comments are very important and
rewarding, because it allows teachers to know the opinions and expectations of their students

to improve their teaching strategies.
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Table 2.- Categories of comments from the students’ questionnaire

Students’ perceptions

Category

Positive

Negative

Students’ language

proficiency.

My English knowledge is good.

I understand what | have to learn
and what | need to improve.

I am sure of my listening skill.

I learned a lot but still | need to

learn more.

I do not belong at this level, my
level of English is higher than my
classmates.

I need to improve pronunciation.

I need to improve listening.

My level of English is really low.
| have faults in the language but
with my effort 1 will overcome

them.

Feelings about their

language proficiency.

| feel confident to speak in English
during the class.

I enjoy these classes.

I am satisfied because the teacher
help us and I learn every day.

I like this class because they are

dynamic, interactive and fun.

I am dissatisfied to be in Target
Language I, but it helped me to
reinforce my previous knowledge.
I get bored because I do not belong
to this level.

I do not want to be a teacher, |
want to be a translator.

It is frustrating when the
classmates, who has a lower level
than me, are asking me in class,
because I cannot pay attention, and
then  the  class is  for

beginner/advance students.

Perspectives  toward
their Target Language |

Class.

The teacher is very good and has
helped me a lot.

The teacher assessed continually
and this helps us to know that we
must improve.

The teacher teaches in a simple
way and that helps me understand
and learn the language.

The explanations of the teacher are

very good.

I need more activities to improve
listening.

I do not like teamwork because
some classmates do not work.

I do not like when we work a lot in
book.

I do not like the lack of interaction.
| like learning by doing, | need

more kinesthetic activities.
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This class helped me to reinforce
and improve my previous
knowledge.

The classes are dynamic,
interactive and fun.

I practice a lot in this class.

I improved my reading skill in this
class.

I have increased my vocabulary in

this class.

(e]

| do not like that when we work in
teams not everyone participates, or

maybe they are ashamed to do it.

Expectations to their

English class

To reinforce and practice the language.

To improve speaking, listening and reading.

To correct mistakes.
Dynamic and interactive classes.
Good teachers.

Teachers who are patients.

4.1 Data collected through the teachers’ interviews

The information gathered from the semi-structured interview is described in this

section. First, it is important to mention that the two teachers of the groups observed have

many years of teaching experience; the teacher A, who teaches in the morning shift, has 20

years of teaching experience and 10 years teaching in the language’s school at BUAP; the

teacher B, of the afternoon shift, had being teaching 30 years in the school of languages at

BUAP. Both teachers said that they love their profession and agree that teaching to the

beginners is one of the most difficult level to teach because some students lack the basis of

the language, and these are their answers to the question “do you like teaching to beginners,

the Target Language | subject?”
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“Yes, | prefer teaching to beginners because | feel that | can give them more that when | teach
more advance levels so | like to teach beginners also because I like them | like to give them like the

basis and so later they can perform better...” (Teacher A, appendix D lines 7-9)

“Well it is kind of difficult to answer that question because | remember years back most of
the teachers think it's the easiest level to teach, but I think they were wrong because I think it is one of
the most difficult levels to teach, because we don't know where they come from and if they have learned
some English or if they have learned some grammar rules, if they really use what we think they had

used...” (Teacher B, appendix D lines 19-23)

As it can be seen, teaching to the beginners is one of the most difficult levels to teach,
for this reason the teachers need to be aware of the students’ needs and heterogeneity in order
to design some proper teaching strategies for the groups, and the teaching strategies that these

both experimented teachers are using to the target language 1 subject are following described:

“Eh! I like to start the class with a warm up and I usually introduce the topic, then they
practice, then we do games, we do, as | said before no, I like to work with learning strategies and they
prepare their own learning material, they produce their own conversations, their writings, their (mmm)

role-plays, mainly” (Teacher A, appendix D lines 33-36)

“Well my strategy would have to be the direct method because | try the most | can talking to
them in English, and this is the only place that they will practice, and sometimes | can see their faces
that they are trying to understand what | say and if they don't understand I give them examples but in
English so they can forget a little bit of their Spanish but it's too soon, it is too soon for them to be able
to understand one hundred percent but | help them with their listening training because they're listening
to me and | tell them that they have the answer to their problems, if they have problems in structure
they need to read more in Spanish and English... and if they have listening problems, then they may,
you know, watch movies with subtitles in English, and listen to documentary programs. Listen to music
listen to whatever they like to, but in English. So when they train their ears their production is going

to be much better but it depends on them. (Teacher B, appendix D lines 89-101)
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These teachers enjoy their profession as always look for the best strategies to achieve
their teaching objectives, and the main characteristics of their strategies is the use of the target
language as much as it is possible in the class and to provide enough practice activities to
improve the students skills and their language proficiency. These teaching strategies demand
a great effort from the teacher but when they like their work they take advantage of all the
resources they have to do their best. The students are one of the most important human
resources, and the next question is important to know how to work with a heterogeneous
group, “do you consider that teachers can take advantage of these students who have a high

level in the classroom?”

As it was observed in the classroom the teacher of the group A always takes
advantages of the students who have a high level of English proficiency, because when she
assigns teamwork, she made sure that at least one advanced student was in each team to have
a balance of language proficiency, and at this way advanced students could help their other
classmates to correct and improve the language. Besides, this teacher considers that it is

important to give extra-activities to the students who have a low level:

“Maybe the only one has been that it’s very common that the students at the beginning, well
not all of them but some of the students at the beginning have some problems, because they do not
know the basis so you (as teacher) need to work a little bit harder with them, and I like to give them a
lot of extra material and when | have those kind of students 1 also ask them to, to do some other extra
activities like to take some grammar reference books o | ask them go to the laboratory more and more

and more hours...” (Teacher A, appendix D lines 38-43)

Well at the beginning it was difficult for them to adapt because they were ahead, sometimes
I could see their faces becoming bored, so what I did... I told them, you need to help students who are

weak, if you can help me with them | think it's going to help you, even more, to teach sooner than you
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think, so that motivated them and the weak students did not felt so bad because they were so weak,

and they were free to speak and making mistakes with the higher level students. (Teacher B, appendix

D lines 80-87)

Assigning specific tasks, according to the language proficiency, it is the strategy that
both teachers are using in their groups to address the students’ needs in a heterogeneous
group, to overcome the disadvantages that heterogeneity implies; hence it is important make
a progressive and formative evaluation to know the students’ strengths and weaknesses and
the students’ needs, in order to choose the proper kind of extra activities that have to be
suggested to the students. Students’ motivation and self-learning are always important in the

second or foreign language learning process.
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Chapter V: CONCLUSIONS

5.1 Conclusions

During the development of this research it was confirmed that the language
proficiency exits in the classroom of Target Language 1, due to some of the students are
unhappy to be in this subject. On the one hand, the students who have a high language
proficiency consider that some activities are easier for them or that they already know the
theme that is being taught. On the other hand, the students who has a low English level are
frustrated and afraid, because sometimes they do not understand the instructions and their

performance is not satisfactory for their teachers.

Following these ideas, the results show that language heterogeneity usually affects
the learners’ attitudes and feelings toward their English classes and this is the answer to the
first research question, which is “how does language heterogeneity affect in the success of
the language teaching-learning process? ” However, good strategies and the teacher working
are really important to overcome these attitudes and feelings, and to achieve the objectives
of the teaching-learning process; it is because, the participants of this research are satisfied
with the teaching strategies used by their teachers and they consider their teachers have

motivated them to continue improving their English proficiency.

For these reasons, heterogeneity is one of the main obstacles that teachers face in their
profession, and it is also one of the rivals of the comprehensible input hypothesis purposed
by Krashen, due to according to this author, to improve language, the acquirers need to
receive input that is a little beyond that their current language, and when we have a

heterogeneous group we have at least two levels of language; hence, the dilemma for the
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teachers is to decide what language they need to take into consideration. The results described
in the previous chapter show that the solution to the teachers, who work in this kind of group,
IS not to think in the language they have to consider, for the simple reason that, teachers are
unable to evade any of the different proficiency levels of English that they have in their
groups, as if they do it, they would be discriminating some students and locking their

learning.

Likewise, here is the answer to the second research question, what are the teacher
strategies to identify the students' language needs and to provide the comprehensible input
proposed by Krashen? Teachers have the responsibility to design teaching strategies that
address the needs of students with low, medium and high level of English proficiency. The
results demonstrated that it is not easy to teach in heterogeneous groups and it demands a
great effort from the teachers; nonetheless, both participating teachers have shown in this
investigation that the love to teach impels them to look for strategies to cover the needs of
their students and to achieve the teaching-learning goals. Into these techniques there are
plenty of activities, which involve mainly the use and practice of the target language in the
classroom. Furthermore, based on classroom observation, these teachers highlights the
importance of constantly evaluating student performance and to consider the internal and

external conditions the classroom when planning their classes

Moreover, teachers should take advantage of that kind of classes because working in
a heterogeneous classroom means to have a group of students with mixed abilities, and Perera
(2010) points out that for some authors mixed ability classes are considered as an advantage
in the teaching learning process due to the fact that the teacher instead of having a traditional

class where (s)he provides the same input in the same way to all the students, can be
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transformed into a class where extra-linguistic context is provided to achieve that all students

use the target language and develop their language proficiency.

To sum up, teachers assume that "Target Language 1" is one of the most demanding
subjects to teach due to the fact that many students lack the basis of the target language, but
despite of this, both teachers are satisfied about teaching this subject, for the reason that they

have the opportunity to build the bridge to success in the language
5.2 Limitations of the study

The thesis project is one of the most important work in the academics life of the
students, especially when it is a requirement to certificate their major degree, and it is not an
easy work because it demands a long time, discipline and responsibility; particularly, time
was one of the main limitation that has been faced during the writing process of this study,
due to during the first research seminar it was vital to design and apply the instruments as
soon as possible, and it was with the intention of gathering reliable and valid data from the
classes of Target Language | subject during the autumn period, and it because during the
spring period the groups are integrated for students who failed during the autumn period.
Another limitation occurred during the classroom observation because my first intention was
to record the classes but it was not allowed for the teachers, but the check list for classroom

observation was very useful to overcome it.
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5.2 Further research

This thesis is focus just in the teaching strategies to work in a heterogeneous group
using the Krashen’s input hypothesis; however, relevant information has been found to carry
out future researches to improve the teaching-learning process of a foreign or second

language.

Further research could be conducted to identify students’ strategies to acquire and
improve their English proficiency; in view of the both teachers emphasize in the interview
that students know better than anyone else their language strengths and weaknesses. In others
words, self-learning and its implications are a great vehicle to success in the acquisition of

second or foreign language.

In addition, this study identified that some students do not want to be teachers, and it
is surprising due to the name of this bachelor is specific. Hence, it will be important to
investigate students’ reasons to study the English teaching bachelor. Other recommendation

for further research could be the deep study of some the teaching strategies described in this

paper.
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APPENDIX A: CHECK LIST FOR CLASSROOM OBSERVATION.!

School: Subject:
Teacher’s name: Level:
Number of students: Schedule: Date:

Instructions: Check (V) the statement that you consider appropriate according with your
criteria.
| 1=Noneatall [ 2=Very Little | 3= Some Degree | 4= Quite ABit | 5= A Great Deal |

1|2 |3 |4 |5 | Observations

1.- How well can the teacher respond to difficult questions
from the students?

2.- How much the teacher assesses the students'
improvement?

3.- How much the teacher provides an alternative
explanation or example when students are confused?

4.- How many times in a class the teacher implements
alternative strategies in the classroom?

5.- How many times in a class the teacher implements
groupwork strategies in the classroom?

6.- How much does the teacher evaluate student
comprehension of what has taught?

7.- How much the teacher asks good questions for the
students?

8.- How much does the teacher adjust the lessons to the
proper level of individual students?

9.- How challenging are the activities proposed by the
teacher for students with higher level of English in the class?

10.- How challenging are the activities proposed by the
teacher for students with lower level of English in the class?

General comments:

! This instrument was designed taking into consideration The Teacher Self-Efficacy (Tschannen-Moran, 2001)
from: http://mxtsch.people.wm.edu/ResearchTools/TSES_OMR.pdf
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APPENDIX B: QUESTIONNAIRE FOR STUDENTS.?

Students’ name: Subject:
Teacher’s name: Level:
Placement test’s results: Schedule: Date:

Instructions: Check (V) the statement that you consider appropriate according to your

criteria.
| 1= Strongly disagree | 2= Disagree | 3= Undecided | 4= Agree | 5= Strongly agree |
112 |3 |4 |5 | Observations
1. - | feel confident to ask help from my classmates and

teacher when | have questions in class.

2. - My previous knowledge of English helped me on my
performance in this class.

3. - | like to participate in class.

4. - All students have an equal opportunity to participate in
class.

5. - | easily understand instructions and activities to do in
class.

6. - The classroom activities are interactive and dynamic.

7. - This class helps me to improve English language and to
correct my mistakes.

8. - l understand what | need to learn in each class.

9. - I learn a lot in this class every day.

10. - I get bored in class.

11. - | like the way I learn in this class.

12. - The teacher is constantly evaluating my English
knowledge.

13. - I like to work in teams during class.

14. - | feel confident of my English proficiency.

15. - I like to work individually in class.

General comments about your language learning and your expectations of your English classes:

2 This instrument was designed taking into consideration the “Tripod 7 ¢ Survey items included in MET Project analysis” (Bill & Melinda
Gates Foundation, 2012) from: http://www.metproject.org/downloads/Asking_Students_Practitioner_Brief.pdf
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APPENDIX B (Spanish version): ENCUESTA PARA ESTUDIANTES.?

Nombre del alumno:

Nombre del maestro:

Resultado del examen de ubicacion: Horario:

Edad: ___ Sexo: (F) (M)
Material:

Fecha:

Instructions: Marca con una (V) cada afirmacion con el criterio que consideres apropiado.

1=Totalmente en | 2= En 3= Ni de acuerdo ni | 4= De 5= Totalmente de
desacuerdo. desacuerdo. en desacuerdo. acuerdo. acuerdo.
2 |3 |4 |5 | Comentarios

1. Me siento en confianza para pedir la ayuda de mis
compafieros y maestro cuando tengo dudas en la clase.

2. — Mis conocimientos previos del inglés me han ayudado en
mi desempefio en esta clase.

3. - Me gusta participar durante la clase.

4. - Todos los alumnos tenemos la misma oportunidad de
participar en clase.

5. - Entiendo con facilidad las instrucciones y actividades a
realizar en clase.

6. - Las actividades de la clase son interactivas y dinamicas.

7. - Esta clase me ayuda a mejorar en el idioma inglés y a
corregir mis errores.

8. - Entiendo que es lo que tengo que aprender en cada clase.

9. - Aprendo mucho en esta clase cada dia.

10. - Me aburro en la clase.

11. - Me gusta la manera en la que aprendo en esta clase.

12. - La profesora evalla constantemente mis conocimientos
del inglés.

13. - Me gusta trabajar en equipo durante la clase.

14. - Me siento seguro de mi dominio del inglés para hablar en
la clase.

15. — Me gusta trabajar individualmente en la clase.

Comentarios generales sobre tu aprendizaje del idioma y tus expectativas de las clases de inglés:

3 This instrument was designed taking into consideration the “Tripod 7 ¢ Survey items included in MET Project analysis” (Bill & Melinda
Gates Foundation, 2012) from: http://www.metproject.org/downloads/Asking_Students_Practitioner_Brief.pdf
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APPENDIX C: INTERVIEW FOR TEACHERS

Do you like teaching English? Do you like teaching to beginners? Why?
How long have you been teaching English in this School?

How many times have you taught the “Target Language 1” subject?

It is easy or hard to teach this subject, why?

Could you describe your current “Target Language I’ group?

What teaching strategies are you using to it class? Why?

Have you ever faced any obstacle when teaching this course?

What have you done to overcome them? If any?

APPENDIX D: TRANSCRIPT FROM THE INTERVIEWS OF TEACHER

INTERVIEW 1: THE TEACHER A

O©Ooo~No ok, wnN R

Researcher: Good morning! Thank you so much for allow me to interview you and the
information you give me here is gonna be used just for research purposes and the first
guestion is. Do you like teaching English?

Teacher A: Good morning, yes, ((first)) | like it very much I have been an English
teacher for almost twenty years and | like it very much.

Researcher: And do you like teaching to beginners, target language one ...

Teacher A: Yes, | prefer teaching to beginners because | feel that | can give them more
that when I teach more advance levels so | like to teach beginners also because | like them |
like to give them like the basis and so later they can perform better

Researcher: and... how many times have you taught the target language one subject?
Teacher A: (mmm) many times, | don’t remember exactly but maybe like seven or eight
times | don’t remember very well.

Researcher: It is easy or hard to teach this subject and why?

Teacher A: Eheh! No, well, for me is not easy because I like it and | always enjoy working
with beginners it is not difficult.

Researcher:: Ok, and could you describe your current target language one. The group |
was observing.

Teacher A: The what?

Researcher: The target language one, the group that I was observing

Teacher A: Ah the group!?

Researcher: Yes!

Teacher A: The students!?
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Researcher: Yes

Teacher A: Well, eh! at the beginning they were like (2°) amm a little bit shy and a little
bit weak, and weak and they had some difficulties with very basic things like verb to be or
present simple but then | started well teaching and telling them they had to study every day
and they are going to become English teacher and they, they started study by hard and
(37’)... besides the course book I was using some strategies with them, I was teaching them
how to ix- expander vocabulary ,how to memorize verbs they were designing their own
materials like flashcards, posters, we have a picture dictionary and | think they were, they
improve, they improve a lot.

Interviewer: Yes, what teaching strategies are you using to this class?

Teacher A: Eh! I like to (2°) start the class with a warm up and I usually introduce the
topic then they practice then we do games, we do, as | said before no, I like to work with
learning strategies and they prepare their own learning material they produce, they
produce their own conversation, their writings, their (mmm) role-play, mainly.
Researcher: And have you ever face any obstacle when teaching this course?

Teacher A: Maybe the only one has been that it’s very common that the students at the
beginning, well not all of them but some of the students at the beginning have some
problems, because they do not know the basis so you (as teacher) need to work a little bit
harder with them, and | like to give them a lot of extra material and when | have those kind
of students 1 also ask them to, to do some other extra activities like to take some grammar
reference books o | ask them go to the laboratory more and more and more hours or | give
them some tutoring, but any difficulties like something really big no, no.

Researcher: Okay! Thank you so much for the information you gave me. It was a pleasure
and thank you so much for allowed me to observe your class.

Teacher A: Thank you Anai.

INTERVIEW 2: THE TEACHER B

Ooo~No ok WwWwN -

Researcher: Good afternoon, today | want to interview you in order to know something
about your teaching experience (...) my thesis so the information you give will be useful..
and important to me, thank you so much .. and | going to start with the question of the
million, do you like teaching English?

Teacher B: Do | like teaching English?, that is a hard question to answer after so many
years, so matter of fact | do love teaching and at the beginning of course like everybody
gets nervous and we hope that we do a good job as the years go by and of course when you
are doing a project in your teaching it is the most wonderful experience that you can have
as a teacher because you are studying and you are teaching at the same time and usually
you have a wonderful investigation because you have some experience and you know how
to investigate or research | would say, research a lot about techniques, methodology,
everything has to be involved in teaching, and I usually tell my students if you going to
teach you will never be rich in quantity but you will be rich in knowledge, in knowledge
and | think that is the most satisfying gift that a teacher can have when you see students
that have learned and they are satisfied what they learned and most of all motivate them to
continue because they think one semester is enough but it is never enough.

Researcher: Yes, well | know you are currently teaching to beginners, Do you like
teaching to the beginner level, to students of the Target Language 1 subject?

Teacher B: Well it is kind of difficult to answer that question because | remember years
back most of the teachers think it's the easiest level to teach, but I think they were wrong
because | think it is one of the most difficult levels to teach, because we don't know where
they come from and if they have learned some English or if they have learned some
grammar rules, if they really use what we think they had used, and many schools they
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don't even care if they pass or not the levels but most of the kids that we usually get in the
university have not an idea of what they want. But many times when they come to this
faculty, it there was their second option or they think it's only learning English in the
English language and they have no idea they going to teach, so they're very surprised when
they know and at the beginning of the year they say “oh no I think I made a big mistake”,
but as the years go by I tell them if you don't like what you do you are going to be a
miserable teacher but if you enjoy what you do you're going to be a good teacher.
Researcher: Yes, it is really. How long have you been teaching English in this School?
Teacher B: | have been working for thirty years (really happy) but with different levels of
course, different subjects and | can say | have been teaching 30 years in the faculty | mean
in the BA, | have worked in all areas the ]Tronco Comun, the CELE, that | began the
CELE because the CELE made the BA to become a wonderful program because | think we
were the very first BA that have to do with teaching English as a foreign language in
Puebla, | think we were the first school that had the BA in all of Mexico. That's why in
Mexico City when they're looking for good teachers or good translators they always come
to Puebla to choose the best students and think you should be proud of that.

Researcher: Wow! it is interesting to know that. How many times have you taught the
“Target Language 1” subject?

Teacher B: Ufff, how many times? I think many times, maybe more than... oh I have no
idea, maybe about the years | think | have ten years, but it's like | said it's not easy because
we have no idea where the students come from, maybe from secondary, from tele-
secondary, from high school in the suburbs, and maybe regional. Maybe the student is
bilingual because it is an indigenous and maybe he is bilingual because he speaks a...
maybe Zapoteco, maybe Nahuatl and that is very interesting because those are the first
students that come up and they have a better understanding, but students that have never
taken English they are lost, and | can tell when they never have taken English before so
that is why I can till now to help them.

Researcher: So did you was teaching when it was the change of Fenix for the Minerva
syllabus?

Teacher B: yes, | have been in the fenix, | have been in the Minerva and there's been a
couple of other changes that I've been present instead they have the same problems
Researcher: Ok, and could you describe your current target language one group? This
group?

Teacher B: OK Itis sure that | have a very interesting group because | have about five
students that are very good and | tell them what are they doing, you know in studying from
the beginning, if they have the possibility of going up to a different level but the problem
was not the level, the problem was the schedule, so I talked to Robert the... our director,
that we should do something about these students, you know trying to get ahead if they
have a good level of the English but they can't do anything because of this schedule. Most
of them work, or most of them did not want to come in the morning and afternoon so they
have to think about intermediate schedule time for them to come. But then | had tell them
you know it's OK, if you are really running it's mad OK. But many times | had students
that jumped to fourth level and they wanted ahh... they felt good at the beginning but they
also felt that they were lacking something between the lengua metas (he previous Target
Language subjects), that is call practice so they were sad because they needed more timing
and more time for lengua meta, so when I tell my students this they are kind of satisfying
because they will be practicing more the language, and you know that when we were inside
the classroom we speak English but going out everything comes back to Spanish. So we
lose time and we lose the contact of the target language because students are not prepared
enough to speak with the classmates, to speak with the teachers in they end up speaking
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Spanish. Even the teachers no, sometimes when | see they don't understand | have to help
them in Spanish but | try harder and they know that every day | talk more English than
Spanish so they get a custom, no?

Researcher: Yes, and do you consider that teachers can take advantage of that students
who has a high level in the classroom?

Teacher B: Well at the beginning it was difficult for them to adapt because they were
ahead sometimes I could see their faces becoming bored, so what I did... I told them, you
need to help students that are weak, if you can help me with them I think it's going to help
you even more to teach sooner than you think, so that kind motivated them and the weak
students did not felt so bad because they were so weak that they were not afraid to make
mistakes with the higher level students, but when | had got them together and helping
them, then any moment that they start teaching is going to help them grow up a little bit
more and they are going to be motivated.

Researcher: Yes, what teaching strategies are you using to this class?

Teacher B: Well to this class, Well my strategy would have to be the direct method
because | try the most | can talking to them in English, and this is the only place that they
will practice, and sometimes | can see their faces that they are trying to understand what |
say and if they don't understand I give them examples but in English so they can forget a
little bit of their Spanish but it's too soon, it is too soon for them to be able to understand
one hundred percent but I help them with their listening training because they're listening
to me and | tell them that they have the answer to the problems, , if they have problems in
structure they need to read more in Spanish and English. If they don't have the basis in
their own language then | don't expect them to understand in English and if they have
listening problems, then they may, you know, watch movies with subtitles in English, and
listen to documentary programs. Listen to music listen to whatever they like to but in
English. So when they train their ears their production is going to be much better but it
depends on them.

Researcher: Yes their autonomy is necessary, Have you ever face any obstacle when
teaching this course?

Teacher B: Not really I think that ... I tell it them, the difference between a native speaker
and a no native speaker teacher, a native speaker is wonderful because they have the best
pronunciation, but a no native speaker teacher can help a lot in the group because they
know the problems that they have had in the past years and if they don't understand then
the no native speaker can explain to the person or to the students in their native language
and | think that's the most wonderful gift that we have as a teacher and they're going to
appreciate it because we are facilitators in teaching not to complicate their lives, and they
are going to be teachers so they have to find methods, techniques, ways of making teaching
a little bit easier for the students. Most of all for the students, and of course teaching, we
have to be very careful what we teach because we have problems in fossilizations, students
learned for example, at the beginning in primary school or secondary school, with mistakes
like "I have twenty years all" they're going to have this forever and they know it's a mistake
but it comes out so natural that they forget that they are teaching it wrong, and remember
children repeat everything what the teacher says, so if we have teachers that make this
mistakes so they are not going to be a good teachers and they are going to be questioning
"where did you learn English?" and they will say "at the Faculty of Languages" and this
problem has been forever, so we have to take care of these new teachers not to make those
kind of mistakes at the beginning of their teaching experiences so we have to be aware of
our teaching.

Researcher: Okay! Thank you so much for the information you provided me. It was a
pleasure to interview you.
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