PUEBLA

Facultad de Lenguas

Maestria en la Ensenanza del Inglés

Exploring English as a Foreign Language Learners’ experiences
under the light of Self-Determination Theory

A thesis submitted to the faculty of languages
For the degree of
Maestria en la Ensefianza del Inglés

By

José Luis Ciro Ramirez Rojas

Puebla, Pue. December 2020



Exploring English as a Foreign Language Learners’ experiences
under the light of Self-Determination Theory

This investigation has been read by the members of the committee of
José Luis Ciro Ramirez Rojas
And is considered worthy of approval
In partial fulfillment of the requirements

For the degree of

MAESTRIA EN LA ENSENANZA DEL INGLES

Dra. Rebeca Elena Tapia Carlin

Dr. Celso Pérez Carranza Dra. Maria del Carmen Castillo Salazar

Mtra. Dalila Ortiz Lépez

Benemérita Universidad Autonoma de Puebla

Puebla, Pue. December 2020



TABLE OF CONTENTS

ACKNOWLEDGEMENTS. ...ttt sttt se e seanenne e e |
D=1 @ ANy I 1 N1 TSP I
CHAPTER I: INTRODUCTION. . euttteiiiiiiiiiiisiesise st sassa e e saesessessesseseseens 1
O =TT o = L (o] o OSSO 1
IR TU ] [ = L1 o] o TP 1
1.2 Significance Of the STUAY ... s 3
1.3 CoNntext Of the FESEAICN........cciciicie et enes 5
1.4 Background of the reSEarCREr ... e 7
1.5 Location Of the FESEAICN.........ccoiiiiicicie e 7
1.6 AATIMIS L.ttt e bbb Rt e R Rt E bttt e Re bbb et et e neenenne s 9
A O o] 1=Tox €Y=L SRS 9
1.8 RESEAICN QUESTION......cuviiieiieccie ettt ettt e et e e eae e st e s be st e e e sbe e sbeesaee e 10
1.9 Chapter SUMIMAIY.......ccccooiiieeie ettt sttt sae et e be s besneesbesbesreataesresre s 10
CHAPTER II: THEORETICAL FRAMEWORK and LITERATURE REVIEW.......... 12
A O g T 1o (T g @ AV LT VA1 USRS 12
2.1 Self-Determination TREOMY ..o e st sre e e 13
2.2 Basic Psychological Needs TREOIY ...ttt s 14
2.3 Cognitive EVAluation TREOKMY.......cccoviiiiicee ettt sre et 16
2.4 Organismic INtegration TREOIY ... s 18
2.5 Causality Orientation THEOIY..........cccveiiie et 21
2.6 Goal CoNtENtS thEOIY ......ccui it 23
2.7 Relationship Motivation tNEOKNY.........cccccveiiiiiiiie et 25
2.8 Chapter CONCIUSION.......c.oiiiiiiiiieieeee bbb 26
CHAPTER I1l: RESEACH METHODOLOGY ..uttuteiiiiiiiiiiieiitie sttt sntre e svee e 28
GO 1 a1 1 oo [ Tod T o S 28
3.1 RESEAICI SETLING.....cviiiiieiieiiiiest ettt bbb e e b 28
3.2 Participants Of the RESEAICN............cooiiiiiicc s 31

3.3 RESEAICH INSTIUMIEBNT. ...ttt e et ettt e e e e e et eeeesae et eeeseetnrreeeeeeeen 32



3.4 Data ColleCtion ProCeAUIE.........cccviiire ettt 33

3.5 DALA ANAIYSIS. .....cueeieeieie e re s 34
3.6 Chapter CONCIUSION. ..ot 35
CHAPTER IV: RESULTS. ... ettt et ae s 36
O 1 011 oo 11 Tod (] o 1P TPPR 36

4.1 RESLAICN QUESTIONS. ... .iiuieiiiiieerie sttt e st e steste et eneeneesaeereeneenrens 36
A ] ] | £ SRS 36
4.2.1 Triggering IMOMENTS. .....cciiiiiiiteieiei ettt ettt b e b 37
4.2.2 Motivation and Types of MOtIVAtION.........c.cccecieiiiicic e 38
4.2.3 PSYChOIOQICal NEEAS........eciiiicecece ettt s re e peane e 43
N @ F-T o] =] g @ o] o Tod 113 [o] o FO S RP 48
CHAPTER V: CONCLUTIONS......cootitieiiie ettt st snene s 49
5.0 INTFOAUCTION. .....coviiiecee bbbttt b et r e e be et sre b e 49
5.1 General CONCIUSIONS. .........ciiiiiiiiiie ettt s 49
5.2 STUAY CONTFIDULIONS........ociiiiiiiicee et e et eete e be e sre e 50
5.3 LIimMitations OF The STUAY .........oiiiiiiiiiiiiee s 51
5.4 Directions for fUrther reSearch............ccoi e 52
5.5 Chapter CONCIUSION........c.iiiiiieiiie bbb 52
REFERENCQCES. ..ottt et e s ste e st e e snteente e e nree s 54
APPENDIX 1 Instrument ENglish VEFSION........ccooiiiiiiiiiicceeeee e 59

APPENDIX 2 Instrument Spanish VErsion...........cccconnceineeeseeeeeens 62



“Yo no cai en la Universidad Publica, la Universidad PUblica me levantd,
me abrazod, me enseiid de suefios colectivos y me cambio para siempre”

ACKNOWLEDGEMENTS

I would like to thank all the people that contributed in the development of
this research. Their contribution was an effective guide. First of all, I want
to express my gratitude to my thesis director Rebeca Elena Tapia Carlin
whose guidance and support was very important. She has been a great asset
to my professional development. She is certainly one of those professors who
inspire their students. My special thanks and gratitude to my readers: Dr.
Celso Pérez Carranza, Dr. Maria del Carmen Castillo Salazar, and Mtra.
Dalila Ortiz Lopez for their time and for giving me their valuable feedback
and advice. I would like to thank the 12 participants and the institution
where | carried out my study. Their help was a key to develop my research. |
also want to thank Dr. E. Deci and R. Ryan for their Self-Determination
Theory. Although I did not have a direct contact with them, their work

motivated me to pursue this study.



DEDICATIONS

This project is dedicated to all those people who have supported me not only in the
development of my study, but also to those ones who backed me through the whole
masters’ program. First of all, I would like to dedicate this project to the family I was
raised in: my Mom Rufi and Dad Abraham (}), my brothers, Nato, Oli, Tofio,
Davisote, Wano, Manedy, and sisters Rocy and Liliux, whose love, respect, and trust
has given me the strength and the courage to fight for my beliefs. To my brothers and
sisters-in-law, they are part of this family and they have given me beautiful presents,
my nieces and nephews, | will always thank for that.

I want to dedicate this project to the family I decided to form, Fayo, Dofia Lila, Kurt,
Bombén, Pickles and Tom, | have felt so loved and supported, we have gone through
many different experiences and we have upheld each other, you have been there for
me and | been there for you, always. | am so blessed for having you in this life
journey.

A special dedication goes also to all the participants to the “Circulos de Conversacion”

workshop, it has been more than 7 years, and all of you guys have taught me so much

as a professional and as a person, you have made me feel that | am contributing to the
wellbeing of many of you, thank you so much for giving joy to my life at woks.

I would also like to dedicate this project to my friends, those ones who are not
currently sharing time with me but whose help and love helped me to survived when |
felt weak and vulnerable, your love is still with me. The ones in the present, for
sharing your love with me, we enjoy this feeling of belonging, relatedness, and for
those ones who are coming, | am eagerly waiting for you. A special dedication goes to
Jan Jan, Paty, Ely, you have always supported me personally and professionally.

Finally, I would like to dedicate this project to all the teachers | have had in my whole
life, from that one who taught me how to write, to all of those who have contributed to
my Academic, Spiritual and Life education hoping and praying for you to reach
enlightenment soon for the benefit of the sentient beings.



CHAPTER | - INTRODUCTION

1.0 Presentation

In this chapter | will give an overview of the present research. | will justify the
importance of the study and the reasons | found to be considered worthy to be examined. |
also will provide a wide and detailed description of the setting where this study took place.
I will supply the reader with the aims and objectives of the inquiry as well as the research
questions that will be leading the whole investigation. | decided to follow the qualitative
constructivist/interpretive format to state the structure of the research. To start, in the next
section | will explain the reasons that made me acknowledge that this study was relevant to

be done.

1.1 Justification

English has been a lingua franca for a long time. Much communication among
people from different countries takes place in this language. Learning English in Mexico
has been a very important issue too. The government has implemented at least 6 years of
language courses as mandatory and a project to implement these courses since elementary
school has been started. Unfortunately, Gonzalez, Lima and Castillo (2004) (cited by
Davies 2009) stated that this support from authorities has not given the expected results.
They asseverated that 76% of students entering universities have beginner/Elementary level
according to the Common European Framework of Reference for Languages and only 11%
of them have Upper Intermediate level. The difference is enormous and the investment too.
Davies (2009) referred that their level of English does not improve significantly after

finishing university studies in public school. He pointed out that there have been many
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factors affecting these results such as the lack of training in teachers, the lack of well-
planned projects and the lack of motivation from the students among other reasons.
Johnson (2006) (cited in Davies, 2009) mentioned that positive experiences in language

learning helps to motivate them to continue learning.

Motivation was the key factor that sparked the present research. Many teachers
complain about the lack of motivation their students have for learning English and the
difficulty this represent for their learning. Most English Students at the University where
this study took place, are asked to go to the Self-Access Center to do laboratory hours to
practice their language and they go indeed but, in general, their performance is quite poor,
they are “Amotivated” because it is mandatory but not because they want. On the contrary,
the participants of this study were motivated to improve their level of oral proficiency in
English. At the moment of the research, most of them were studying a Bachelors’ Degree
Program; a few of them were in a Master Program and just one of them was in a Doctorate
Program in the same public university in central Mexico. All of them were participants of

the workshop called “Circulos de Conversacion” whose main objectives are:

1. Support English students to develop their communicative competence
through informal talk using interesting topics for them.
2. Promote critical thinking among workshop attendees through discussing

current issues to support their holistic training (MUM)

Endorse Student Mobility

4. Encourage the moral values development such as: empathy, compassion,
tolerance, helping others

w

Some of them were taking courses as part of the curricula, some others were taking
courses at CELE (“Centro de Lenguas Extranjeras”), language courses offered to

university’s members, and many of them were not taking any English courses at all. | have



reflected about the motivation of the participants of the research have and how easy it is to
have them practicing their language with the minimum of supervision from me and the
importance of motivation to have autonomous learning. | wanted to explore what kind of
motivation the participants to the “Circulos de Conversacion” had according to Self
Determination Theory stated by Deci & Ryan (1985). To continue with this paper, | want to
state some considerations about the importance this research will have for the area of

education focused on Learning English.

1.2 Significance of the study

It is well known that there are many factors that contribute to the failure or the
success in the process of learning a language. Motivation is one of the most important
ones; if somebody is motivated to do something, he/she can achieve some success on
reaching their goal. But if they are not motivated or poorly motivated that could have low
results. In the case of learning English in México, | could say that most students are not
quite motivated extrinsically: they have to study English because they have to pass the
course since it is mandatory, it is part of their curricula; or in the case of professional
researchers, they need it to publish in an international journal, etc., that could justify the
poor results Davis (2009) was mentioning. English language students pass their courses but
just a few of them learn English with an enough level oral proficiency to be able to
communicate, in fact, Romo (2019) points out that only 11.6% of the Mexican people
above eighteen years old speak English. It is of paramount importance to say that is not
mentioned the level to which this 11.6% speak the language because according to the

Common European Framework of Reference for Languages (CEFRL), a non-specialist user



of a language can communicate in it from level Al, the most elemental one. It is also
important to point out that in the case of the University where this research took place,
students are expected to reach A2 level after taking the four mandatory English courses; on
the other hand, if they want to apply to an Academic Exchange Program, they are required
to have a B1 or B2 level. In 2019, according to the Mobilidad Estudiantil office (Rico, B.
Francisco, 2020), just 554 students applied to a mobility program. Most of the students in
this institution do not participate in one of these programs due to not having the requested
level among other reasons. In sum, many people in this national and local context are
studying English for instrumental or extrinsic reasons without reaching the expected results.
I want to focus on that little percentage of students, the participants of the Circulos de
Conversacion workshop, that are able to communicate in English. | want to explore the
moment they made the decision of self-determined their actions to be autonomous learners
of the language, the different types of motivation they have experienced while they were in
the process of learning the language but most importantly, the psychological needs,
Autonomy, Competence, and Relatedness, they might have felt to be fulfilled while
participating in the workshop, all of these based on the Self Determination Theory (SDT)
developed by Deci & Ryan. As reviewed above and further in the following chapter, most
actions are carried out with much more success if people are motivated however, that
motivation could be from different types and from different sources. So one of the issues
associated with increasing learning outcomes in the case of English language might be not
just motivating learners, as historically has been underlined, but more imperative, explore
and discover the kind of motivation, according to SDT, that students have what external
factors support that motivation, undermine or block it.
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In light of the issues presented above, the following section provides a clear

description of the context where the research took place.

1.3 Context of the research

Generating motivation in students, as | mentioned before, has been a keystone on
the teaching language field, language teachers are always offered with training courses to
make their classes more enjoyable for their students, adding songs, role plays, games
etcetera. Unfortunately, as | stated before, the results presented by Romo (2019) might
suggest that there are other aspects that were affecting their motivation to learn English.
These other aspects that the participants of the workshop have such as being self-
determined, autonomous, taking responsibility for their learning etc., are the ones that |
considered worthy to explore to contribute to the English Language teaching betterment.
The participants of the research take part of the workshop called “Circulos de
Conversacion” which is led by me, the researcher. This workshop started about seven years
ago as part of the services offered in the Self-Access Center where | collaborate. The
current schedule is Tuesdays and Thursdays at 8 and 10 in the morning or in the afternoon
at 1 and 3. The sessions last from 50 to 60 minutes; the number of participants varies from
1 to 20 since they can come anytime they want since it is not mandatory. When they come
they show their student card to register their attendance for the record. The topics the
participants talk about are decided by me, the tutor, according to second objective of the
workshop “To promote critical thinking among workshop attendees through discussing
current issues to support their holistic training”, examples of these topics are global

warming, recycling, procrastination, planning the future, and a long etcetera. But we also



talk about topics that are interesting to the participants, topics they like talking about such
as: movies, tv-series, video games, etc. If there are less than 3 participants, the tutor works
with them after calling the role avoiding being the one who speaks the most; if there are
more than 3, | divide the group in pairs or threesomes. Once in a while they ask me for
some vocabulary they do not know but some other times they look it up in the online
dictionaries or ask another partner. It is imperative to say that most of the time they start
talking about the suggested topic but after a while the conversation is leaded to other
subject naturally or they change to other one which does not interfere with the first
objective of the workshop “Support English students to develop their communicative
competence through informal talk using interesting topics for them”. | also have to note
that participants to the workshop are not required to have a certain level of language
proficiency since they are also learning values as the fourth objective of the workshop says
“Encourage the moral values development such as: empathy, compassion, tolerance,
helping others”. They are not allowed to use Spanish, their mother tongue, to communicate
imagining they are in a non-Spanish speaking situation. For the ones who have a basic level
it is difficult but their colleagues help them trying to speak slowly or rephrasing their ideas
in a simpler form. It is necessary to mention that some of the participants to the workshop
were interested in applying to a summer camp working program offered in the United
States, and that idea was striving for other participants who had not thought about it. Just a
few of the participants have applied for an Academic Exchange Program to a non-Spanish
speaking country. | will continue this paper giving a description of my background

additional to the reasons that me as the researcher had to initiate it.



1.4 Background of the researcher

In this section, I will report on my Academic education and working experience. |
studied the pre-service teaching program in this university in Central Mexico, and | was
also part of a master’s program in teaching English in the same university. | have been an
English teacher for more than 20 years working in different schools. | have collaborated in
the institution where this study was carried out for more than fifteen years in the Self-
Access Center and also | have worked in the Undergraduate Teaching Open Program. As |
mentioned before, | have led this “Circulos de Conversacion” workshop for around seven
years at the moment this inquiry was carried out. | was quite aware of the context. | knew
the situation well and | wanted to contribute to the betterment of the outcomes at the

institution | have belonged for more than fifteen years and to the ELT field in general.

In the next part of this paper, | will provide the reader a description of the location

where the research took place as well as the description of the participants.

1.5 Location of the research

As | stated before, the investigation was carried out with a group of students from
different Undergraduate programs offered a public university in Central Mexico and they
were motivated to improve their oral proficiency in English. It was a relevant issue for two
main reasons, learning English is essential for Academic and Employment success because
of globalization. Second, most students, referring to my previous arguments, do not reach

the needed proficiency. Referring to the first issue, the B.A. programs at this university



include four courses of general English. After taking these courses, students are expected to
have an A2 level according to the CEFRL. If students consider they already have reached
this level, they have to evidence it with an official certification such as TOEFL or
Cambridge University Certifications. Unfortunately, the number of students presenting
certifications is very low; most of them take the language courses with the previously

mentioned outcomes, not being able to use the language to communicate.

As part of these mandatory courses, students are to take some hours of practice in
the Self-Access Center where |, the researcher, work. This center has four areas where
students can practice the language they are studying, the audio, video, reading and internet
rooms. They are supposed to be “Autonomous” because they have to decide what area and
didactic material they want to work with, when they want to practice, in a nutshell, being
Self-determined. They enter each hour o’clock, they have a tolerance of ten minutes to
enter and they leave the area ten minutes before the hour ends. The response is
discouraging, in general students show very poor motivation. On the contrary, the
participants of the workshop called “Circulos de Conversacion” were quite motivated to
participate, they came to practice many sessions during the term even when they were not
required, they did not need any supervision to verify they were speaking in the target
language, in brief, they were motivated, and they were Self-Determined. | decided to start
this investigation because | wanted to know when and how they made the decision of
taking control of their own learning, second, what psychological needs (Autonomy,
Competence, and Relatedness) they felt thrived when participating in the workshop and

third, to identify, if possible, the types of motivation they had, under the light of SDT.



In order to collect the information referred to before, | chose 5 participants who |
considered to have shown a more self-determined attitude toward improving their oral skills
in English. I decided to design a questionnaire in Google Forms, a survey administration
application with 5 closed questions and 5 open ones. | piloted the questionnaire before
giving it to the chosen candidates. Participants were informed in a written way that the
information obtained from the data collecting tool was going to be used for the research
without informing details of it in order to not have biased results. Also they were informed

that the data was going to be kept confidential as well as their identity.

The aims are an important component of a research considering they show where
the investigation is being led. The aims of this study are stated in the following section of

this paper.

1.6 Aims

As it was mentioned above, this research took place in a public university with
undergraduate program’s students, who were considerably motivated to improve their oral
skills in English, for the most part, extrinsic motivation (assessments of motivation are
presented in Chapter 3). The aims of the current research were to examine the triggering
conditions or situations to make them change their attitude toward learning English, second
analyze the types of motivation might emerge from their answers and finally, what
psychological needs were possible fostered or thrived when they were participating in the
workshop under the light of Self-Determination Theory. In the next section of this chapter,

I will present the objectives that this inquiry will be taken to lead it.



1.7 Objectives

These are the three objectives | want to accomplish in the present research:

e To examine the triggering conditions or situations that changed their attitude toward
learning English under the light of Self-Determination Theory.

e To analyze the types of motivation, according to Self-Determination Theory, that
could possibly emerge from the workshop’s participant’s answers.

e To explore the psychological needs that were possible fostered when participating
in the workshop

1.8 Research Question

The present research was led by the research question stated below:

RQ1: What conditions or situations might have changed participants’ attitudes toward

learning English and how they relate with SDT?

RQ2: What types and sources of motivations could possibly be identified in the

participants’ answers matching with SDT?

RQ3: What psychological needs could possibly be identified through the participants’

answers that show how much the workshop helped them?

1.9 Chapter summary

Due to globalization, being proficient in English is of paramount importance, as
well as finding useful information in the Internet. Many complain about the outcomes of

English language learning in México, they blame teachers for not being well-prepared
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(Romo 2019), they consider they need to be better trained to reach better results, in spite of
the number of courses most students are to take, only11.6% of the Mexican people above
eighteen years old speak English. One of the biggest factors causing these results has to do
with motivation; most learners have no motivation or poor extrinsic motivation when
learning it, one reason for that could be that English courses are part of their curricula and
they are obligated to take them. The purpose of the present research was to analyze the
excerpts taken from students’ answers obtained from the data collection instrument under
the light of the Self-Determination Theory proposed by Deci and Ryan (1985), and to
propose this incorporation of these principles to English as a foreign language (EFL)

courses.

The following chapter will present a more detailed discussion of the theories and
studies associated with this topic. Chapter 3 will describe the research methods used in the
study. Chapter 4 presents the results of the study, and finally, Chapter 5 provides a
discussion of the results as well as possible implications, study limitations, and directions

for further research.
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CHAPTER Il - THEORETICAL FRAMEWORK and LITERATURE REVIEW
2.0 Chapter Overview

Learning English has been an important issue in México for a long time due to
many reasons such as the closeness to the United States, the importance of the commerce
between these two countries and because of this, the use of English for economical and
academic exchanges besides the role that this language has in international communication.
However, learning English has not been very successful in spite of the support that this
activity has had from the education policy makers. There are many issues related to this
failure. We can mention the lack of good planning, not well-trained teachers, and lack of
motivation among some others. The present investigation is focused on the motivation
factor. It is said that “to be motivated means to be moved to do something” (Deci& Ryan,
2000b, p.54).

This approach is not new; there have been many studies whose focus of attention
has been motivation and how to increase it in EFL students. They have proposed changes in
the way teachers introduce the information to students by designing new materials, new
activities centered on students. The present research proposes analyzing the experiences of
some participants in the workshop called “Circulos de Conversacion” that helped them to
become more autonomous under the light of a theory developed in 1985 by Deci and Ryan
named Self-Determination Theory. This analysis will focus on three main aspects declared
in the objectives previously stated: the triggering conditions or situations that changed their
attitude toward learning the language, the types and sources of motivations that appear in
their answers and the psychological needs that can be identified as thriving because of the
workshop.

12



I will begin presenting the Self-Determination Theory that | based this research on
to promote learner motivation which is the center of it. This theory has the support of other
six mini theories. | will compare the concept of Needs from the perspective of Maslow and
from Deci and Ryan. In the next part of this research, as | mentioned above, | will describe
the main theory in which | am supporting the present inquiry.

2.1 Self-Determination Theory

As it was stated previously, Self-Determination Theory (SDT) is the keystone to the
present investigation for the reason that it focuses on important factors which are
considered to thrive, reduce or hinder motivation in the learner. As Reeve, Deci and Ryan
(2004, p. 33) define it, “Self-Determination Theory is an approach to human motivation
that highlights people’s inner motivational resources in explaining healthy personality
development and autonomous self-regulation”. They have done studies under the light of
this theory for more than thirty years in different areas and have come out with the
postulation that fulfilling the three Basic Psychological Needs, “Need for Autonomy,
Competence and Relatedness” (Reeve, et al. 2004, p. 34)), people will have a healthy
development and wellness. The basis of this theory lays on other six mini-theories: i) Basic
Psychological Needs Theory, ii) Cognitive Evaluation Theory, iii) Organismic Integration
Theory, iv) Causality Orientation Theory, v) Goal Content Theory and vi) Relationship
Motivation Theory. To help understand deeply how their role SDT and their contribution to

it, they will be explained in the following sections.
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2.2 Basic Psychological Needs Theory

It is known that Organismic beings have different needs for development and
survival. One of the first researchers to provide a classification of the different types of
needs was Abraham Maslow (1908-1970) and he became famous for his contribution to the
psychology with his theory of Hierarchy of Needs (1943), he proposed that there are many
types of needs which are generally pictured as arranged in a type of pyramid. At the base
are the more basic needs such as the needs for food, water, shelter, oxygen, and so on, and

continuing up to the highest ones, the need for personal growth and fulfillment.

Maslow’s Hierarchy of Needs
(original five-stage model)

/\

Self-actualisation
personal growth and fulfilment

Wy 4 A |

Esteem needs

achievement, status, responsibility, reputation

¥ 4 \

Belongingness and Love needs
family, affection, relationships, work group, etc

¥ 4 \

Safety needs
protection, security, order, law, limits, stability. etc

y 4 \

Biological and Physiological needs
basic life needs - air, food, drink, shelter, warmth. zex, sleep. etc.

—

© alan chaprman 2001-4, based onMaslow’s Hierarchy of Needs

Mot to be sold or published. Wore free online training resources are at www businesshalls. com. Alan Chaprnan accepts no liahility.

Figure 2.2 Maslow’s Hierarchy of Needs (taken from Chapman, 2001)

According to his perspective, if an individual covers the basic needs pictured in the
first level of the pyramid, he/she can go to the next needs stage, the safety needs such as

living in a safe place, having a safe income and other elements pictured in Figure. 2.2.
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According to Maslow the next level is the ‘belonging needs’, which includes giving and
receiving love. At this level, it is possible to place the need for relatedness. The student
should feel that he/she belongs to the classroom community, not just because he/she is on
the list but because he or she shares things in common with others such as interests, class
experiences worries, etc. In the next level, Maslow points out that it is the one for ‘esteem
needs’ which includes acceptance, recognition and value from others. In this category |
notice Deci and Ryan’s ‘competence concept’. The student needs to have the feeling he/she
can do what he/she is expected to do in the classroom. Finally, Deci and Ryan’s concept of
autonomy was included in the highest layer of Maslow’s self-actualization, where students
can direct their own learning.

However my interpretation about SDT was mistaken, according to Deci’s e-mail
(2011) “We say autonomy, competence, and relatedness are active for people all the time.
Maslow says they are active only after the lower order needs are well satisfied.” In
accordance with this, every person, from their very early life, always has these
psychological needs without needing the fulfiliment of other types of needs, considering
that Ryan & Deci (2017) postulate “they are universally essential for optimal human
functioning, regardless of the developmental epoch or cultural setting” and they emphasize
the postulation “that [competence, autonomy and relatedness] must be satisfied for
psychological interest, development, and wellness to be sustained”. Further ahead we will
see some situations or circumstances in an educational setting that might thrive, reduce or

hinder these needs.
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In the next part of this document, the Cognitive Evaluation Theory, another mini
theory that supports SDT which is concerned with the relationship between External
Factors and Intrinsic motivation is presented.

2.3 Cognitive Evaluation Theory

To start this part of the document, it is important to mention that external events are
of two types depending on the perceived locus of causality (PLOC). This concept refers to
the position of the Drive (an innate, biologically determined urge to attain a goal or satisfy
a need, impulse, desire), it can be externally located to the task (E-PLOC) or internally
located to the task (I-PLOC) (Ryan & Connell, 1989, Ryan and Deci 2017). As previously
mentioned, Cognitive Evaluation Theory (CET) states that intrinsic motivation may be
affected, positive or negative, by external aspects such as deadlines, rewards or praises;
“External events that affect students’ perception of autonomy and competence will
necessary affect their intrinsic motivation” (Reeve, et al. 2004, p. 35). In 2002, Deci &
Ryan stated that intrinsic motivated behaviors are those ones whose satisfaction is the
activity per se, when a person is intrinsically motivated he/she finds enjoyable doing what
they do. In 2017, Ryan and Deci add to this definition the idea of acting spontaneously,
especially in mammals, in behavior such as manipulating things, exploring or playing, this
supports the idea that intrinsic motivation is part of their nature to grow their abilities and
capacities. However external factors can modify or even undermine this motivation, for
example: A student enjoys learning English and for that reason he has a quite good level of
proficiency in the language. Because of this, he is suggested to work in a call center; he is

informed they pay well. He continues using and improving the language but the locus of his
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earliest stimulus has changed, it is not the improving the proficiency of the language
mainly, it is earning money, if this were not the case, he would not have started working.
Referring to my previous argument, external events affect the perception of
autonomy and competence and as a consequence, they could thrive, diminish, or undermine
intrinsic motivation since they have two functions: to control or to inform, the former
regulates students’ behavior in a way to achieve what he/she is expected to and it has to do
with perceived autonomy. The latter aspect has to do with reporting, notifying,
communicating the student, how he/she is achieving the expected goals and it has to do
with perceived competence; Going deeper on these two aspect, events such as deadlines,
giving praises are positive and nurture the autonomy and competence because they
motivate students to continue that way or change direction, they inform how they are
performing. However, if the event is overused to control or inform, the student’s sense of
autonomy and competence are diminished and as a consequence his/her intrinsic motivation
(Reeve, et al. 2004). Teachers, as well as institutions, should be careful with using these
external events if they want their students to be more independent and motivated to learn.
The informational aspect affects directly the sense of competence. The way this aspect is
managed will give students the idea of how his/her performance is done. About teaching
context, people involved in teaching should realize that negative feedback or not feedback
at all will decrease student’s motivation. In relation to this mini-theory, it is important to
point out that there must be a balance in the teaching context, teachers have to pay attention
to these two aspects, controlling does not have to be so strong that diminishes autonomy; it
does not have to disappear because it could cause chaos. About the informing aspect, it is
very important to let students know how their performance was for them to feel competent
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and guided but it cannot always be positive because students will notice that and they will
begin not to believe in this feedback or not paying attention to it. With regards to this, it is
important to keep in mind Cameron & Pierce (2002) citation “What is important is to
ensure that reward systems promote, rather than restrict, human freedom”, reinforcing the
idea.

Continuing with the components of the SDT, in the next part of this document, the
Organismic Integration Theory is described and its importance to the language teaching
context will be pointed out.

2.4 Organismic Integration Theory

For many years, scholars have been interested is studying motivation (DeCharms,
1968, Deci, 1975, Ryan, Mims, & Koestner, 1983, among others), they distinguish,
generally, two types of motivation: Intrinsic and Extrinsic. This dichotomy was a common
idea about motivation, students could be one or the other way motivated and teachers were
working hard to incorporate activities that could “at least” increase extrinsic motivation.
Fortunately, SDT posits a more elaborated idea about motivation, a continuum. This idea is

stated on the chart based on the Organismic Integration Theory.

Types of Amotivation Extrinsic Motivation Intrinsic Motivation
Motivation: / / \ \

Types of Non- External Introjected Identified Integrated Intrinsic
Regulatory Style:  Regulation Regulation | Regulation Regulation Regulation Regulation
Extent of Not at all Slightl Mostly Fully
Self-Determination: Self-Determined Self-Detprmined Self-Determined Self-Determined

Figure 2.4: Self-determination continuum of types of motivation (taken from Reeve, et al. 2004, p. 39)
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To explain the chart, it is necessary to start defining the idea of Amotivation. Deci
and Ryan (cited by Vallerand, R.J., Pelletier, L.G., Blais, M.R., Briere, N.M., Senécal, C.,
Vallieres, E.F.1992 p. 1007) stated that “individuals are Amotivated when they do not
perceive contingencies between outcomes and their own actions”, they do not have the
ability or the will to perform an activity, the assignment, individuals do not see the reason
to do something.

From that point of not being motivated at all, an individual could go to the next one,
External regulation, to do things because they are mandatory, autonomy is not quite high.
This regulation shows little extrinsic motivation. The person does the action because of
some external demands, he/she does not enjoy doing the activity, or he/she is not convinced
yet of the benefit of performing the task, for example: | eat vegetables because my mother
makes me eat them, I don 't like that but I don’t want to argue.

The next step is Introjected regulation, the individual does something because it is
part of something, he/she adopts the behavior for a sense of belonging and there is some
free-will involved in doing the task. For example: When I visit my girlfriend’s family, I eat
all the vegetables because I don’t want her family to think of me as an ungrateful person
that doesn’t appreciate what they offer to me.

The following step is Identified regulation, at this point the individual does things
because he/she thinks they will help him/her somehow, he/she knows that doing that action
is beneficial for him/her, this regulation is on the edge of extrinsic motivation. Autonomy
gets higher to this point. For instance: | eat vegetables because they are healthy food, |

don’t like their flavor very much but I don’t want to get sick from not eating well.
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The next kind of extrinsic motivation is closer to intrinsic motivation, in fact is the
most autonomous form of extrinsic motivation (Ryan & Deci, 2000), it is called Integrated
regulation, the individual starts to enjoy doing the activity, he/she is convinced about the
benefits of the task, and work hard in the activity because he/she wants to obtain the
expected outcomes. For example: | like eating vegetables because they give you a healthy
life, I want to live long and well, I don’t want to get old and sick, so, I always include them
in my diet.

Finally, the individual enjoys doing something because of the pleasure he/she
obtains when doing it, this is called Intrinsic regulation. To this point, the actions are self-
regulated, nobody has to tell the person to perform it, he/she does not need a reward to
accomplish it because the reward is in it, the individual enjoys the activity itself. This
regulation is, in fact, intrinsic motivation, for example: | eat vegetables because I really like
their flavor, and besides they are very healthy I enjoy how crunchy they are.

It is important to notice that integrated regulation and intrinsic regulation could
seem the same, However Ryan and Deci, in their 2017’s publication, explain the difference
in these terms:

“It is nonetheless important to recognize that when extrinsic motivation is
integrated, it is not typically transformed into intrinsic motivation because it retains its
instrumental nature. In other words, integrated regulation involves doing activities because
they are important for and congruent with one’s goals and values, whereas intrinsic
motivation involves doing activities because the activities themselves are inherently

interesting and enjoyable ’(p.197).
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The aim of any teacher would be first, to identify the kind of motivation students
have when taking the course, then to evaluate possible actions to transform those
motivations for being more self-determined, to implement those actions in the classroom
and evaluate if those actions obtained the expected results on students’ motivations.

In the following part of this document, another mini-theory, Causality Orientation
Theory, which deals with the personality differences individuals have, will be presented
and discussed.

2.5 Causality Orientation Theory

As seen previously in the 2.2, individuals have three basic psychological needs
(Autonomy, Competence and Relatedness) which satisfaction or frustration contributes to
well-being or ill-being (Ryan and Deci, 2017). In this part, the personality aspect will be
introduced and we will review how it influences on the way people respond to a situation.
These differences are basic to this theory “which adds the personality perspective to SDT,
completes the overall framework™ (Reeve, et al. 2004, p. 41).

According to Causality Orientation Theory (COT), there are three types of
personality orientations presented in individuals with different amounts according to time
and situation (Deci & Ryan1985, 2000), these are autonomy, controlled and impersonal
orientations.

When autonomy personality orientation is presented, individuals are highly
intrinsically motivated, they take interest in the task; they carry on the needed actions to
finish it. Their psychological needs are highly satisfied and rewards do not change

motivation (Ryan and Deci, 2017).
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As controlled personality orientation is displayed, motivation is external and the
kind of regulation is more likely to be Introjected or External. Psychological need could be
thrived or thwarted by rewards or social pressure motivation (Ryan and Deci, 2017).

Whenever impersonal personality orientation prevails, individuals experience
anxiety and incompetence, there is no motivation at all, they are “Amotivated”, their
psychological needs are hindered, they experience depletion, frustration and lack of vitality
(Ryan and Deci, 2017). It is important to mention about that these three orientations,
autonomy, controlled and impersonal, have the following characteristics:

A. They exist to some extent in every person and they are brought out on external
factors and according to the individual’s propensity to a specific orientation, he/she
will be more successful or not at achieving the task he/she is involved in.

B. They do not have a static condition; they can change according to situation or time
and they can be also changed with adequate context.

C. If an individual is raised in a context with certain motivational tendency, he/she
develops that orientation and will seek environments alike to his/her orientation or
will try to adapt it to his/her orientation.

As it is possible to conclude, professionals in education have a great opportunity to
help students, especially in the Language learning area. Some of the teacher’s aims in the
classroom would be then, to find out the kind of causality orientation each student has to
see what actions to take in order to promote successful learning experiences. Second, and
not less important, analyze what kind of orientation he/she has to predict what could be the

possible outcomes if he/she does not take the appropriate measures to help students.
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Deci and Ryan, as stated in the introduction chapter, have been working and
developing Self-Determination Theory (SDT) since 1985, for more than thirty years and
their research continues growing. As an example of this, in the following section of this
text, the two more recently incorporated mini-theories that support SDT will be presented:

Goal Contents (2.6) and Relationship Motivation Theory (2.7).

2.6 Goal Contents theory

As it has been observed in this research, satisfaction of the Basic Psychological
needs, Autonomy, Competence & Relatedness, leads the individual to a state of integration
and well-being, on contrary, if the person experiences the needs’ thwarting, a state of ill-
being will be the result. In the Goal Contents Theory, Ryan & Deci (2017) focus on the
aspirations people have in order to study the effects these goals produce on individuals’

eudaimonia as will be seen next.

Kasser & Ryan in 1996 first made the distinction of two types of goals depending
on the content and the reaction of others, as a consequence, the impact they have on the

individual’s psychological needs previously mentioned:

Label description
Self-Acceptance (growth) Achieve psychological growth, autonomy, and self-regard.
Affiliation (relatedness) Have satisfying relationships with family and friends
Community feeling(helpfulness) Improve the world through activism or generativity
Physical fitness (health) Feel healthy and free of illness
Financial success (money) Be wealthy and materially successful
Social Recognition (fame) Be famous, well-known, and admired
Appealing appearance (image) Look attractive in terms of body, clothing, and fashion

Figure 2.6: labels and Descriptions of the Seven Aspirations (taken from Kasser & Ryan. 1996, p. 281)
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It is possible to notice that the first three goals on the list are more focused on how
the individual perceives him/herself, while the last three ones are expecting the recognition
of others to be validated. About the “Physical fitness” label, it could have both
characteristics and that might be the reason that in Ryan & Deci 2017 did not include it as

we can see in the next chart:

Extrinsic Goals: Fame, Image, Wealth

Intrinsic Goals: Personal Growth, Relationships, Contributing to the community

Figure 2.6a: Goals differentiation. Base on Ryan &Deci (2017)

Their theory describes Intrinsic Goals as those ones that pursue what is inherently
valued in the individual, what satisfies our basic psychological needs and the Extrinsic
Goals as those ones focus on instrumental outcomes, an external orientation (Lee&
Pounders, 2019). According to their study, Extrinsic Goals lead to lower well-being
outcomes since they are less autonomously regulated. It is important to notice for this study
that if a child or an adolescent experiences the frustration of their psychological needs,
when they grow they will pursue for External Goals (Kasser et al. 1995). Therefore,
professionals in education might pay attention to the students’ goals when they are in the
classroom to increase motivation in them, for instance, if they like talking about fashion or
cars, we could use those topics in order to catch their attention.

Before going to the next part, it is worth noting that there have been many other
research studies where other different goals have been included such as the goal of Power
and Dominance over others (Extrinsic) and Generativity (Intrinsic). Continuing with the
document, as it was stated before, the Relationship Motivation theory will be presented.

This mini-theory was the last to be incorporated by Ryan & Deci.
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2.7  Relationship Motivation theory

As previously mentioned, this mini-theory stated by Ryan & Deci complement the
SDT, paying special attention to basic psychological need of relatedness and its
satisfactory promotion of it for the quality of close relationships as we will see as follows.

Ryan and Deci in 2017 provide the following definition for relatedness in these terms:

“«

. Relatedness is the intrinsically satisfactory experience of being connected and
mattering to another person or group. Quite independent of the concrete resources
relationships tend to provide, the experience of relatedness supplies a proximate basic
psychological need satisfaction critical to wellness.” According to this definition, any
individual has the need to belong to a group where he/she is cared for and he/she cares for
others. There have been studies carried out in the past, they mention, where primates were

provided with food and shelter but with the company of others resulting in ill-being.

This theory states that people have a basic need for relatedness, which fosters
growth, integrity and wellness. We are social beings. It also points out that although they
seem opposite to each other, autonomy and relatedness are intertwined, individuals have to
be autonomously motivated to be in the relationship for this to be satisfying for both parts.
Feeling autonomous and autonomously supportive helps to be willing to keep involved in
the relationship, be yourself, trust to the other, mutuality in this sense, is a key
characteristic of high-quality relationships. On the contrary, if one of the participants feels
his/her basic needs frustrated, he/she will experience a poor quality relationship and a lower
level of well-being. There have been several studies in different areas in social sciences

(Gagne, 2003; Fiske, 2004; Ryan, Bernstein, & Brown, 2010; Lieberman, 2013; Ryan &
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Hawley, 2016) where this theory has been applied to confirm the importance of these

principles to human relationships.

In teaching, the area where we are concerned about, it is important to reflect and
evaluate the way we relate to our students in order to set the most appropriate environment
in the classroom for the betterment of all the implicated individuals. Based on Reeve &

Jang (2006) study, Ryan & Deci propose the following table:

Teacher behavior that promote autonomous motivation Teachers behavior that promote controlled motivation
-Listening to students - Monopolizing the learning materials
-Making time for students’ independent work - Proving students too little time to work independently on
- Giving students an opportunity to talk solving problems
- Acknowledging signs of improvement and mastery - Telling the students answers without giving them the
- Encouraging students’ effort opportunity to formulate them

- Offering progress-enabling hints when students seem stuck | - Making demands and directives
- Being responsive to students’ comments and questions - Using controlling words such as “should” and “have to”
- Acknowledging students’ experiences and perspectives. - Using directed questions as a way of controlling the flow of the

conversation

Figure 2.7: Teacher behavior shown empirically to be autonomous supportive and those shown to be controlling.
Ryan &Deci 2017, p.368
2.7 Chapter Conclusion

The theoretical framework has been reviewed in this chapter. As it was stated from
the beginning, the Self-Determination Theory was the keystone for this research. A
definition of the theory was given and its six components: Basic Psychological Needs
Theory (BPNT), Cognitive Evaluation Theory (CET), Organismic Integration Theory
(OIT), Causality Orientation Theory (COT), Goal Contents Theory (GCT), and
Relationship Motivation Theory (RMT). Different research studies support and validate the

SDT but mainly, the revision of all these studies give the reader the opportunity to reflect
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about the importance it has in different areas of social sciences especially in Education
where incorporation and practice of the principles of the SDT could be of a great benefit to
all the individuals in the classroom.

To continue with this paper, in Chapter 3, the setting where this inquiry took place
will be described as well as the participants, the instrument used to collect the data; besides

a detailed description of the process of the data collection and analysis will be provided.
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CHAPTER Il - RESEACH METHODOLOGY

3.0 Introduction

The purpose of this study, as it was declared in the chapter one, was to examine the
triggering conditions or situations that changed their attitude toward learning English under
the light of SDT; to analyze the types of motivation, according to SDT, that could possibly
emerge from the workshop’s participant’s answers; and, to explore the psychological needs
that were likely fostered when participating in the workshop. In this chapter, the subjects,
the instrument, and the procedure used to carry out this research are described as well as the

data collection and the analysis of it will be reported.

Due to fact that this research is focused on finding what moved the participants to
change their attitude to learning English, the different motivations they have and the basic
psychological needs’ satisfactions they experience in the “Circulos de Conversacion”
workshop through their opinion, it can be defined as a Qualitative (Corbin and Straus,
2002). In the next section, there is a detailed description of the setting where the study took

place in order to give the reader a clear image of it.

3.1  Research Setting

The research was carried out in a public university located in central Mexico. This
university offers 82 different undergraduate programs in four main areas: Economic and
Administrative; Engineering and Exacts Sciences; Social Sciences and Humanities; and
Natural Sciences and Health. They are all asked to take four English courses as part of their

Academic Education. With these four courses, students are expected to reach an A2 level
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according to the Common European Framework of Reference for Languages (CEFRL)

which is described in the following terms:

“Can understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping, local
geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple
terms aspects of his/her background, immediate environment and matters in areas of
immediate need”

When entering the university, they can present a valid certification that proves they
have that level and then, so they will not take the courses. Unfortunately, if they want to
apply to an Academic Exchange Program, they are required to have a B1 or B2 level

according to the CEFRL, which B2 description is as follows:

“Can understand the main ideas of complex text on both concrete and abstract
topics, including technical discussions in his/her field of specialisation. Can interact with a
degree of fluency and spontaneity that makes regular interaction with native speakers quite
possible without strain for either party. Can produce clear, detailed text on a wide range of
subjects and explain a viewpoint on a topical issue giving the advantages and
disadvantages of various options”

It is imperative to recognize that most students in this public university do not even
reach the A2 level and just a small percentage of reach enough proficiency in the language
to apply to those programs in spite of the efforts university authorities do in order to

promote mobility.

The Self-Access Center (SAC), where the research took places, is one of the
services where students can go and practice what they are taught in their English as a
Foreign Language (EFL) Course. Since practicing in the SAC is mandatory, most of the

attendees are extrinsically motivated with an external or Introjected regulatory style, they

29



go because their teacher tells them to do so, or because it is part of their evaluation or in the

best case, they want to have a good grade point average.

The services that SAC offers to students are in four different areas, the Audio,
Video, Internet and Reading where students can practice with digital didactic material,
songs, videos, audio books, paper books, etc. Besides this, SAC provides language learners
with workshops like the “Circulos de Conversacion”. This workshop started around seven
years ago as a service not just for students but also for university workers who are willing
to improve their oral skills. There are two main requisites to participate in the workshop:
first, to be a university member and second, to communicate in English in spite of the

proficiency level participants could have.

The sessions take place Tuesdays and Thursdays in four different times: 8 and 10 in
the morning, and in the afternoon at 1 or 3 pm. The sessions are of 50 minutes, if the
participant is taking an English course where he/she is required to do some practice hours,
he/she can have an attendance if they are on time to the session. Since it is not a course,
participants can come at any of the four sessions per day and due to this, there are some
sessions that there is just one student or there can be fifteen or more. If there are three
participants or less, | usually join the group, leading the session avoiding being the one that
speaks the most. If there are four or more, | divide the group in pairs or threesomes in order
to give more opportunities to everybody to part in. | usually decide in advance the topics
they will talk about taking into account their interest, news, or the current situations. Many

times participants change the topic but | am flexible with the topics because the main
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purpose of the workshop is to keep participants motivated to talk with interesting topics for

them. In the following part of this document, | will describe the participants.

3.2 Participants of the Research

As | mentioned before, the twelve participants of this research were studying at a
Public University in Central México where the research took place. 11 of the participants
were registered in one of the offered B.A. programs and one of them was studying a master
program. The BA programs they were registered in are Electronics (1), Physical Education
(1), Communication (2), Touristic Management (1), International Trade (1), Psychology
(1), Industrial Engineering (1), Mechatronics Engineering (1), Actuary Sciences (1),
Economy (1) and a master student in Physiology. Their ages range from 18 to 27 years.
Eleven out of twelve speak Spanish as their mother tongue. Only one had an indigenous
language as mother tongue, it was Chinanteco which is a spoken in the north part of the
state of Oaxaca, English would be the third language he speaks. From the twelve
participants, 3 were female and 9 were male. At the moment of the research, 5 of them were
taking an English course, 3 in CELE and 2 in another part of the University, and the other 7
were not registered in any course because of different reasons such as lack of money or
time, and some of them specify their school schedule did not fit with courses’ schedules
offered in CELE. On the other hand, the three participants who were taking an English
course at CELE mentioned level 7 as the highest one they were taking. In spite of taking or
not taking a course, all of them were quite committed to improving their English
Proficiency as we will see in Chapter four. They were selected randomly because of the

following reasons: at the moment the research was carried out, they were not participating
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in the workshop because they were still in Christmas break, then | had to send the
announcement that | needed their email addresses to send a questionnaire for them to share
their experience in the “Circulos de Conversacion” workshop, some of them seemed
interested and provided me with their address and | sent the instrument to them. The second
reason for selecting them is that they have participated in the workshop for at least once in
the last term in order to have a more recent and vivid experience about the sessions. They
were also told that this was part of a research. They were willing to participate after
knowing that all the information and opinions given by them would be kept confidential.

Gathering data was done with a questionnaire and the description of it is given below.

3.3 Research Instrument

For this investigation I, as the researcher, decided to create and use a questionnaire
to collect the information | want to obtain, to reach the objectives stated in the 1.7 part of
this document which are: a) To explore the conditions that trigger the decision to take
responsibility on participants learning, b) To analyze the types and sources of motivation
they had and c)To examine the Psychological needs that were foster when participants were

in the workshop, everything under the light of SDT.

The questionnaire was designed in Spanish in order to let participants feel more
confident to express their ideas and opinions, especially to answer the open questions. It
was done with the help of Google Forms, appendix A, it consists of twenty-one items, the
first seven items’ purpose was to collect participant’s personal information which helped
me to give the description of them. Other seven items were open questions with the idea of

letting participants to express freely about the topic and obtaining from those narratives key
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information for the research. When 1 piloted the questionnaire, | noticed that | was not
obtaining the information | was expecting from the open item since participants narratives
were mostly quite short, then | had to add another seven items that were multiple choice
and the purpose of them was to emphasize on the information | wanted to obtain. It is
Important to notice that | received professional feedback from three colleagues during the
process of constructing the instrument. Finally, | piloted it again and | finally sent it to the
“Circulos de Conversacion” workshop’s participants who had decided to take part in the

inquiry.

In the following part of the document, | will detail the way the information needed

to this study was brought together.

3.4  Data collection procedure

It is important to note that much of the contact | have with the workshop
participants besides the sessions is throughout the Facebook page called “Circulos de
Conversacion”, in this page I post information that I consider interesting, motivating, and
necessary for the participants’ language learning process but also to their Academic
interests such as scholarships announcements or Exchange programs. Since it was the
Christmas break when this inquiry was taking place, it was through this page that |
contacted the participants. | asked them if they were interested in collaborating with
answering a questionnaire to know their experience at learning English. | told them I
needed to send the instrument to their email address. The ones who were interested did so
and | sent them back the survey. The only restriction I did when selecting participants was

that they have participated at least once in the previous term to the inquiry in order to have
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they could remember better the details. The instrument, as it was described in the previous
section, was uploaded to Google Forms since it is easy to use, easy to be designed and data
is easy to be interpreted. The information was collected through my Google drive account.
In the next section of this document, the reader is provided with the description of the data

analysis in order to continue picturing the process of this research.

3.5  Data analysis

The data analysis was done as follows: first, the questionnaire has 7 questions that
are related to participants’ personal information; their purpose was to have a general
overview of them. There are 7 open questions with the intention of finding categories that
matched with what was reviewed in SDT and its mini-theories, since it was very common
that many of the participants do not express much, | decided to add other 7 items in order to
obtain the expected categories. These are the categories and the items focusing on these

categories

1. Triggering moments (items 9, 12) that has to do with starting self-regulation

2. Motivation (items 8, 10, 12) and Kinds of motivation (items 13, 19, 17) that involves
identifying in the different types of motivation

3. Psychological Needs: Autonomy (item 15), Competence, (items 12, 15, 16) Relatedness
(item 11), in order to find out if these needs were nurtured in the workshop

4. Benefits of the workshop (item 21) with the same goal as the previews category

5. Workshop’s popularity and propaganda (item 20) which at the end was left out because it
did not match with the goals of the research.

The open questions 9, 12, 14, 15, 17,20, and 21 purpose was to find out traces of the

before mentioned categories, some of the participants’ entries were not very long although
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they were interesting to analyze and | did that using some coding | proposed based on

SDT’s concepts as you will see in the following chapter.

3.6  Chapter conclusion

In this chapter, | provided the reader with detailed information related to the way
this study was conducted. A clear picture of the setting where the research took place was
set down as well as the characteristics of the participants. The reader was also provided
with a description of the instrument used in the inquiry, the way the data was collected and

analyzed. In the next chapter the data analysis is given and examined.
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CHAPTER IV — RESULTS

4.0  Introduction

As stated previously, the purpose of this study was to identify the kind of motivation
participants had at starting their attendance to the workshop, during it, and what
psychological needs appear to be fostered in the sessions as well as the circumstances under
which they made the decision of taking responsibility for their own learning. In this
chapter, the findings based on the study research questions will be presented.
4.1 Research Questions

The findings of the present study were obtained with the guidance of the following

research questions:

RQ1: What conditions or situations might have changed participants’ attitudes toward

learning English and how they relate with SDT?

RQ2: What types and sources of motivations could possibly be identified in the

participants’ answers matching with SDT?

RQ3: What psychological needs could possibly be identified through the participants’

answers that show how much the workshop helped them?

4.2  Results
Taking into account the four categories mentioned in the section 3.5, the findings
will be presented in four sections: 4.2.1 Triggering Moments, 4.2.2 Motivation and Types

of motivation, 4.2.3 Psychological Needs, and 4.2.4 Benefits of the workshop.
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4.2.1 Triggering Moments

To start this part of the document, it is necessary to remember that Romo (2019)
points out that only 11.6% of the Mexican people above eighteen years old speak English,
this means that almost 90% of them are not able to communicate that language, because of
this, the purpose of Item 9 was to find out when participants decided to take responsibility
for their own learning, in order to identity the kind of regulation and reasons each
participant had in the moment they started experiencing this self-regulation about learning

the language. After analyzing the excerpts, the following categories were found:

Instrumental purpose (IP)
Identify Regulation (IR)
Extrinsic Goal (EG)
Intrinsic Regulation (IfiR)

The table below shows participants’ responses about item 9 as well as the categories that

emerged in these answers:

P-1 | In high school for reasons of personal improvement and in search of better job and academic opportunities

IP

P-2 | During the first semester of the BA program, | took a lot of interest in learning English and knowing the
- culture of English-speaking countries. In the time | took the CELE courses | looked for immersion into the
new language by completely surrounding myself with audio, multimedia and interaction with native

English speakers.

P-3 | When I applied for an academic exchange program, the interview had to be in English for that reason I had
IR | tostart studying English.

P-4 | One of my goals is to study abroad, so last semester | decided to improve my skills. Mainly, I am working
IP on Listening and Speaking. Most of my life | had attended English courses without taking into account the
IR importance of continually developing and working on all four skills. During the development of my

undergraduate thesis | had no problem with Reading and Writing. But, when | started working life, I lost
some opportunities as a student and as a professional. For example, | could not get more hours as a
professor at the Universidad [where | work] and | have not been able to enroll in online work platforms to
collaborate on international projects. As for the academic field, I would have loved to go to do a research
stay in an English-speaking country.

P-5 | fourth semester of high school

P-6 | Upon entering university, | wanted to make an exchange and | was also aware of the importance of English
IR | in the professional field
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P-7 | 1 was months away from traveling to the US, however | didn't feel prepared, | was afraid to talk to people, |
EG | felt they would judge my English, so leaving fear and grief behind | decided to start.

P-8 | When I was in English 5 | realized that my classmates had more ease to express themselves and I was still
EG | embarrassed to do so, so | decided to go to the circles

P-9 | Well, I have always liked the language due to POP culture, at the same time music, | am always very
- interested in its culture for films as well, and it motivated me to learn, for me it is like a window to new
opportunities not only for learning but also for Personal growth. Then in Puebla, when I arrived and had
these classes at CELE, | was more interested in sharing time with new people and being able to
communicate with these people in another way. | was curious to learn more.

P-10 | I have been learning English since | was little, so there is no exact time where | have decided or motivated
to learn. It has always been continuous.

P-11 | For my career, | feel that it will open many job opportunities. | have studied English for 5 years, but two
IP years ago | decided to be more constant because of the university [I work in].

IR

P-12 | I took a sabbatical at the end of high school and | realized that the best jobs required an [good] English
IP level.

Table 4.2.1. Responsibility for own learning

As it is possible to see, there is a moment in most of the participants’ life that they
see English with an Instrumental purpose (IP), for example: P1, P4, P11, P12 mentioned
that knowing English was a way to get a better job. P3, P4, P6, P11 said that they noticed
the importance of the language in the academic area, which is Identify Regulation (IR).
There are two participants, P7, P8, that have an Extrinsic Goal (EG) because they needed to
protect their good fame by improving their English (Part 2.6). There are just two
participants that have in this Item’s responses an Intrinsic Regulation (IlR) because of their
answers: P2 enjoys learning the language, and P9 enjoys learning the culture that represents

English. Just P5 and P10 do not state some kind of regulation.

4.2.2 Motivation and Types of motivation
To begin with this part, it is necessary to remember that SDT proposes a Motivation
Continuum that goes from not being motivated at all, Amotivation, throughout an Extrinsic

Motivation that may vary and increase because of different Regulation styles to the point
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that this might reach the Intrinsic Motivation. All participants in this study, as we will see
now, were not Amotivated, they came to the workshop with some kind of motivation. The

graphics below correspond to items 5 and 8:

Have you taken any English courses in the last 3 months? In the last course (Fall 2019) How many times did you attend
the workshop "Conversation Circles?

 From 2-4 times

ves |
| Omce

More than 11 times

NO

From 5-10 times

Fig. 4.2.2a Registered in an English Course Fig. 4.2.2b Workshop Attendance Frequency

The purpose of item 5 was to know if participants had taken some language course
in the period before the data was collected, and it is possible to see that 7 out of 12 were not
taking any English course, when they were asked about the reasons of not taking a course
they mentioned things such as lack of time, lack of courses availability, among others. It is
important to notice that in spite of not taking a course, they felt the need to come to the
workshop to practice and improve their oral proficiency. On the other hand, when they
were guestioned about the number of times they had participated in the workshop in the
same period (Item 8), 6 participants out of 12 had taken part in the workshop more than 11
times, as you can see in the second graphic above. It is possible to infer that even if they
were not taking a language course; they were willing to keep practicing their English. It is
relevant to clarify that most English teachers in the institution where the research took

place, ask their students to work in the SAC 10 hours average as a course requisite.
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To ontinue with the topic, the goal of Item 17 is to explore participants’ types of
motivation to improve their English, their regulatory style and if it is possible to identify an
External or Internal Goal. After analyzing the excerpts, the following categories were

found:

Extrinsic Motivation (ExM)
Intrinsic Motivation ([l
Identified Regulation (IR)
Integrated Regulation (IntR)
Intrinsic Regulation (IiR)
Extrinsic Goal (EG)
Intrinsic Goal (I€)

The table below shows participants’ responses about item 17 and the categories that

emerged in these answers:

p-1lIG Personal growth primarily

“ Personal interest, | like the language and | want to develop it as well as possible
P

-2

-3 ExM | As I mentioned earlier, | think that we already live in a globalized world and that knowing
IntR EG | English is essential to get a better job or if we want to travel it is essential to know the
English language since it is the international language so it is spoken in most countries, It
serves you both to travel and to do business with other countries. And on the other hand I
like languages and | feel happy when | practice it

P-4 First, because | am excited to hear myself speaking in another language. But, not just
talking. Also, reading, listening, writing it and even travel and live in another country to
develop as a person and as a professional [because of knowing English].

P-5 ExM | Personal[concern]; I like to feel good about myself and expand my skills

- I want to study a postgraduate [program] abroad (non-Spanish speaking country). In
IR addition, it will help me to develop in the workplace and | can travel and meet people.

can get to understand people, beyond what they want to say, to understand why they use a
certain word, what is different from another, and try to understand what they really want
to express, coupled with the fact that | can communicate with more people and make more
friends.

p-r I love English and the idea of communicating in another language, | like it because | feel |

P-8 ExM | Professionally I would love to work outside Puebla in a place where there is a greater
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IR tourist influx and for this | need to speak English and other languages, personally | would
like to travel abroad and meet new people and for that | need my English to be more fluent

P-9 - For me it is a window to new personal experiences, meet people who try [learning English],
IntR read things that others are not interested because they are in English, in general | would
say that it is something that I like very much, it is like a pleasure that | have and if it
brings me others benefits, even happier for learning new things

P-10 English opens many doors and gives you excellent opportunities, so the more prepared you
ExMIIR | are, the better.

EG

P-11 To be able to practice my career in another country and make our country known abroad
ExMIR

EG

P-12 To be able to access a greater amount of information

ExM IR

Table 4.2.2 Extrinsic-Intrinsic motivation variations according to the Regulatory Styles

As shown in the table, most of the answers are on the area of Extrinsic Motivation
(ExM) (P3, P5, P6, P8, P10, P11, and P12).0On the other hand, P2, P4, P7, and P 9 show to
have an Intrinsic Motivation (Wllll). Just P1’s answer does not show some kind of
motivation.

However, as it was stated before, the extrinsic motivation may vary because of the
regulatory style, in this sense, it is possible to infer from the responses that most of them
(P6, P7, P8, P10, P11, P12) have an Identified Regulation (IR), they know learning English
is important for professional development, to obtain a good job, etc. Two of them (P3, P9)
have an Integrated Regulation (IntR), their values match with learning the language. Three
participants (P2, P4, P5) have an Intrinsic Regulation (Ifil), they do actions for learning
English because of the pleasure they obtain from the action.

In relation to the type of Goal, it might be difficult to find out the type of Goal each

participant has throughout some of their responses because they might require some
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interpretation. Nevertheless, some of them are quite clear, for instance, P1, who says clearly
that he is studying English for “Personal Growth”. P2 may be also personal growth because
he states that learning it is of a personal interest. In the case of P3, he wants to have a better
job and do business, which could mean to make more money and that is in the category of
Extrinsic goals. About participant 4, she mentions “develop as a person”, which is an
Intrinsic goal as well as P5, who says he wants “expand my skills”. In the case of P6, he
states he wants to study abroad, that could be Intrinsic goal if it is for personal growth, but
he also mentions “develop in the workplace”, which are difficult to categorize since he does
not mention why he wants to develop in the workplace, if that could a way to help others or
to make money. Other goal hard to evaluate is “l can travel and meet people” because the
ultimate goal could be personal growth or become famous. In relation to P7, he verbalizes
that he wants to understand others which could be interpreted as an Intrinsic goal if it is to
connect to them on a personal level. In the case of P8 which is similar to P6, she states
wanting to move to another more touristic city, to travel and to meet new people. The
statement of P9 leads us to consider his main goal as Intrinsic since he says “[have] new
personal experiences, meet people” although there is an indicator that he can have the
aspiration to the other goal when he states “if it brings me others benefits, even happier”.
Giving voice to P10 and P11, both have Extrinsic goals, the former says that English opens
many opportunities and the other says that these opportunities can be excellent and it seems
they are talking about work opportunities. To end this part, it is not possible to identify the
type of goal that P12 has since the goal he states “To be able to access a greater amount of
information” can be a tool to reach both goals, for example, to make money (Extrinsic
Goal) or to help the community to develop (Intrinsic Goal). In the next section,
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Psychological needs category will be presented comparing participants’ feelings when they

first participate in the workshop and after being there for a while.

4.2.3 Psychological Needs

According to Deci & Ryan theory the three basic needs (Autonomy, Relatedness
and Competence) are necessary to be fulfilled in order to have wellbeing in every human
being. Referring to the first need, Autonomy, the instrument has two items that focus on it,
Item 13 and Item 19 and as you will see below, both of them are closed multiple choice
questions. The former one reads as follows: “Choose the option that you think best suits
your experience,” and the options they are given are the following:

a. The workshop helps me to do the laboratory hours that are required to evaluate my English
course.

b. | participate in the workshop because my English teacher told me that | needed to improve
in the language

c. | attend the workshop because | know English is necessary to get a good job, I don't like it
but I want to improve it for that reason

d. | can communicate with foreigners using English in addition to learning it to have better
opportunities in life

e. | definitely love English, I enjoy speaking in English, knowing new vocabulary

Options A and B show that there is an extrinsic regulation that motivates
participants to perform the action, they have not much autonomy in them. Option C, shows
some Autonomy, the participant identifies the benefit of doing the action. In Options D and
C participants display a lot of Autonomy. The following chart is the result of their

responses:
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Choose the option that you think best suits your experience,

| can communicate with fore

| definitely love English, | enj

Fig. 4.2.3a Autonomy level in relation to the Regulatory style.

As it is visible in the chart, all participants have a lot of Autonomy about their
decision of being involved in the workshop. In order to confirm this result, the instrument
has the Item 19 as it was mentioned before. Participants are asked the reason they had to

participate in the workshop and they had three options:

a. My teacher told me that | had to attend
b. I study English and | have to practice it
c. I come to the workshop as part of the actions | am doing to improve it, | want to go to

work in a Summer Camp or go to exchange

The results to this item are given in the chart below and they confirm what it was

stated before, the level of autonomy in the participants is quite high:
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Why do you come to the workshop? Choose the option that suits you best

| study English and |

| come to the works

Fig. 4.2.3b Autonomy level in relation to motivation

To follow with the basic psychological needs, it is the turn of Relatedness. ltem 11
has the purpose of finding out how related these research’s participants felt to the group
when coming to the workshop’s sessions, the item has five options to choose ALWAYS,
ALMOST ALWAYS, SOMETIMES, ALMOST NEVER, NEVER. The chart below shows

the results to this question:

Choose the best option according to your experience within the times
that you have participated in the workshop, have you felt part of the
group? Would you say you belong to a group?

ALMOST ALWAYS

ALWAYS

Fig. 4.2.3c Relatedness need exhibited

It is possible to see that nobody chose the options NEVER, ALMOST NEVER, or

SOMETIMES, which shows a strong sense of relatedness in the participants. Besides this
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item, there are other two, 15 and 18 that are open questions where it is possible to collect
data about Relatedness and as well as Competence. Item 15 goal is about bringing out the
feeling they have their first time participating in the workshop and, the 18 was intended to
elicit their emotions after being sometime experiencing the group. About the Item 15, most
participants expressed to have negative feelings the first time, they state nervousness (P2,
P3, P9, P10, P12), insecurity (P3), overwhelmed (P4), ashamed (P6), embarrassed (P7, P8),
terrified (P9). In spite of these negative feelings, some other participants had positive ones,
for example P5 mentions that he felt “comfortable and safe”, P7 indicates that he was “very
well...and very comfortable...” too. P11 states that she felt “All right, everyone was very
friendly...”.

Now it is time to focus on the excerpts that display Relatedness and Competences
needs’ satisfaction. To do so, excerpts will be taken from the participants’ answers to Item
15, going from P1 to P12.

P1 in his answer to Item15, as it was stated before, mentions that the workshop’s
environment was of “trust and support”; P2 indicates the support as well but, he also adds
“have fun facing our fears and insecurities” but this is stated in Item18, both pieces of
excerpts are indicators of relatedness. It is possible to notice in the case of P3, that he
recognized a change in his feelings when he gives this response to Item 18: “At first | felt
nervous, insecure but little by little 1 felt confident to be able to speak.”, he recognizes
himself competent in the language. The sense of competence and belonging for P4 is very
clear when she states, in Item 18, that “the workshop has helped me to improve. It is the
perfect space to encourage participation because it is an environment of trust and
collaboration”. Talking about P5, he has the sentiment of affiliation when he declares in his
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response to Item 18 “...I meet people with the same interests and it is easy to establish a
relaxed and normal environment.”, he belongs/relates to a group. In P6 response to ltem18,
IS not possible to recognize clearly the satisfaction of the Competence and relatedness
needs however, when he argues that he feels “Very happy, | can practice and learn English,
in addition to meeting students from other undergraduate programs” the fulfilling of these
two needs is implicit. This is similar to P7 when says*...the circles are very good, you
learn, practice and improve a lot, besides you make many friends.” P8 recognizes herself
competent when stating “...[I]realize that yes, it is possible to speak English better and
better” after her recognition of being embarrassed and afraid the first time. P9 response to
Item 18 shows the satisfaction of both needs, “...[l found] people with different life
experiences, all together in the same place sharing learning, learning to be able to
communicate in another language...”. In the situation of P10, he replies to Item 18 in these
terms: “With confidence, encouragement, motivated and always willing to share what |
know, as well as curious to learn from others.” which shows competence and relatedness
fulfillment. P11 points out the confidence she has gained because of her participation in the
workshop when saying “I feel more confident and | have also learned vocabulary and
improved my pronunciation” leading her to be more competent. Finally, it is important to
recognize that P12 does not recognize the accomplishment of competence and relatedness
need when he answers item 18 “Sometimes a little crushed when | meet colleagues who
speak English much more fluently”, it might be for different reasons such as that his
personality does not match with the workshop dynamic, or his perspective that learning a
language has to do with comparing the result you have with others without paying attention
to the context, to the circumstances, etc.
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4.3 Chapter Conclusion

In relation to the data presented previously, it is possible to see that participants of
this research were struggling when they first participated in the workshop but with an
evident idea of the importance of English in their Academic and Working life. Being
participating in the “Circulos de Conversacion” workshop, gave them the feeling of being
competent and related to a group people with the same struggles but also with the same
interests. As a consequence of participating in the workshop, most of them were motivated
about improving their English Oral proficiency, the actions they have been taking to reach
this improvement were mostly self-determined, self-regulated, they have specific goals and
they have the clarity to follow the path to those goals. The workshop has been, in that
respect, of a paramount importance.

The general conclusions drawn from the analysis of the results will be presented in

the next chapter.
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CHAPTER V - CONCLUTIONS
5.0 Introduction
In this chapter, a summary of the findings of this research will be given in
accordance to the RQ1, RQ2, and RQ3. After that, the contributions of this study, study
implications and recommendations, limitations of the research, possibilities for further

research, as well as a reflective account will be presented.

5.1 General Conclusions

Let us start with RQ1 which purposes was to find out the conditions or situations
that might have changed participants’ attitude toward learning English and how these meet
with SDT, results showed a variety of situations and conditions affecting the participants’
decisions to take responsibility to their language improvement such as: loosing
opportunities to develop professionally for not being competent in it, the need to know
English because the opportunity to go abroad (for working or studying) is already there;
starting the University and realizing that going on an Academic Exchange will be possible
by having good language proficiency, being at high school level and reflecting about the
importance of English in the academic or work world or loving the Pop culture and the
language it represents. All these situations show different regulation styles, different
motivations and also the determination to do actions to improve.

In relation to RQ2, which refers to types and sources of motivations that could
possibly be identified in the participants’ answers matching with SDT, the outcomes
displayed a small range of types of motivations depending on the type of regulatory style
participants had from a) being extrinsically motivated with an Identified regulation, they

identify all the opportunities they can have by having the language proficiency; b)
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Integrated regulation, meeting new people, having new experiences with the help of the
language, or c) Intrinsic regulations, they like the language itself, with falls into the
category of Intrinsic Motivation.

In regards to the psychological needs (Autonomy, Relatedness & Competence)
which is the topic of RQ3, the results in the inquiry showed that participants experiences a
great deal of the needs satisfaction, in spite of having negative feelings when they enter the
workshop for the first time, because of the ambience in it, those feeling were changing
toward more positive. With their constant participation in the workshop, Participants’ needs
for Relatedness and Competence thrive, grow. They might think their English is not perfect
as well as the others but that is not a problem because they feel comfortable in this support
group where others are going through similar situations and they are caring for them and
they are taken care of by others as well. To continue with this document, some of the
contributions that this study may provide to English Language learning process will be

pointed out next.

5.2 Study contributions

The purpose of this inquiry, as stated in the first chapter, was to contribute to the
betterment of the English Language learning process by analyzing the impact of the
workshop called “Circulos de Conversacion” had in students that took part in it under the
light of Ryan and Deci’s Self-Determination Theory. Participants of the study manifested a
positive change to their language performance after engaging in the workshop in two ways.
They expressed they felt as part of a community of learners where they were comfortable
sharing the same interest to improve their language in spite of the struggles for not having
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the purview at first. The thriving of relatedness and Competence psychological needs was
clearly displayed in en each of the twelve participants of the inquiry as well as Autonomy
need. Second and most importantly, because of this psychological needs fulfillment, their
English Oral proficiency was, according to them, improved in comparison with the first
time they participated in the workshop, feeling satisfaction for their improvement and
eudaemonia. It reinforces the SDT principle that “Optimal well-being results when these
needs are satisfied” (Patrick et al, 2007). These positive outcomes might be replicated in
English as a foreign language courses if teachers focused their attention to underpinning
their classes with the satisfaction of their students’ basic psychological needs. To continue

in the next part, the possible limitations of the study will be presented.

5.3 Limitations of the study

As it was stated before, the participants to the workshop were already motivated to
participate in it by some means. This might be a clear limitation; many could argue that the
results are positive because participants had the drive to learn, however, it important to
point out that most students, when taking a course, have some level of extrinsic motivation,
they are not Amotivated at all. For instance, English as a foreign language courses are part
of students’ curriculum and they need to pass them, in that case that motivation could be
modified and increased by the teacher (Mojavezi, & Tamiz, 2012). Second, this study was
carried out in a very specific situation with a small sample, if the number of participants
were bigger or the context were different, results presented might be different, then it
important to continue researching on the topic. The following section gives directions for
further research.

51



5.4 Directions for further research

As suggested above, other studies are required to be carried out to confirm the
outcomes presented in this inquiry in different areas of English Language teaching and in
different contexts. So that it will be of paramount importance to replicate this investigation
with other participants in the same and different contexts. Doing so, is the perfect
opportunity to verify if participants™ attitudes change from one generation to another.
Researching in different circumstances and periods/terms would give an overview of the
impact that the workshop might have with individuals with different backgrounds. It will
be also important to focus on participants’ teachers. Since they share time with students
basic psychological with students, it might be necessary to research on their needs’
fulfillment, especially with English language teachers and how it might contribute
positively to changing their well-being and, as a consequence, their teaching performance

in their courses.

5.5 Chapter Conclusion

As it was seen in this chapter, when analyzing the outcomes presented in this
research, it is possible to notice that the results can be stated like positive, that setting a
context that foster and nurture the fulfillment of the basic psychological needs helps to the
individuals’ well-being and as a consequence to improve, in this case, their English
language oral proficiency. Many have complained about the poor result English Language
learning in México and they have focus on improving the skills of teachers, modifying the
content of English programs, putting pressure to students to have good grades, etc.,
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However, just a few have paid attention the human condition we all share. In a school
setting, teachers, students, administrative personal have felt overwhelmed, ashamed,
embarrassed, terrified, nervous, and insecure, in some situations, these are the same
emotions that participants mentioned in the item 15 (4.2.3) when being for the first time in
the workshop. Paying attention to these psychological needs satisfaction may contribute

particularly to teaching-learning process.
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Apendix 1 Instrument English Version

Sharing your experience in learning English

The questionnaire aims to explore the perception you have of the Workshop
""Conversation Circles™. All the information expressed in it will be used for academic
purposes, protecting your identity at all times as a participant in this research. Your
participation is very important and | thank you infinitely for your collaboration and

your honesty

1.

Email address
a.
Name
a.
Academic Profile: Currently, I am studying...
a. High School
b. An Undergraduate program
c. A Graduate program
d. A Doctorate program
e. Other:
Name of the major:

Have you taken any English courses in the last 3 months?

YES

NO

If you have been taking an English course,What level? Where? Type of Course:
CELE,

FGUM, FGUS, etc.

Others:

If you have not taken any courses, what is the reason why you have not done so?

In the last course (Fall 2019) How many times did you attend the workshop
"Conversation Circles?

None

Once

From 2-4 times

From 5-10 times

More than 11times
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9. Please tell us, when did you decide that you should take charge of your own English
learning? What were the circumstances?

10. How long have you been participating in the workshop?

11. Choose the best option according to your experience within the times that you have
participated in the workshop, have you felt part of the group? Would you say you
belong to a group?

NEVER

ALMOST NEVER

SOMETIMES

ALMOST ALWAYS

ALWAYS

12. Why did you decide to participate in the workshop?

13. Choose the option that you think best suits your experience,

a.

f

The workshop helps me to do the laboratory hours that are required to
evaluate my English course.

| participate in the workshop because my English teacher told me that |
needed to improve in the language

| attend the workshop because | know English is necessary to get a good job,
I don't like it but | want to improve it for that reason

I can communicate with foreigners using English in addition to learning it to
have better opportunities in life

| definitely love English, | enjoy speaking in English, knowing new
vocabulary

OTHER:

14. How did you find out about the workshop?

15. How did you feel the first time you participated in the workshop?
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16. Regardless of the level of English you have at the moment, when you talk with the
other workshop participants, you feel ...
a. | feel very frustrated because | can hardly communicate with them
b. I find it hard to communicate but | have felt very supported by them, it
shows that they try to help me
c. My English is not very good yet but I think it has been improving, | can
communicate with the other participants
d. Honestly my English is good, | know there are things to improve but with
the workshop | know I can do it
e. Frankly, my English is very good, but I enjoy coming to the workshop to
talk with my classmates.
17. Why do you want to improve your level of English? (Academic, professional,
personal concerns? Others?

18. Please tell us, how have you felt participating in the “Circulos de Conversacion”
workshop?

19. Why do you come to the workshop? Choose the option that suits you best
a. My teacher told me that I had to attend
b. Istudy English and | have to practice it
c. | come to the workshop as part of the actions | am doing to improve it, |
want to go to work in a Summer Camp or go to exchange
20. From your personal experience, would you recommend it to a friend? Why?

21. What has been the impact that your participation in the workshop has had on your
academic, professional and personal development?
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Apendix 2 Instrument Spanish Version

Compartiendo tu experiencia en el aprendizaje de Inglés

El cuestionario tiene la finalidad de explorar la percepcion que tienes del Taller
"Circulos de Conversacion™. Toda la informacion vertida en el mismo sera utilizada
con fines académicos protegiendo en todo momento tu identidad como participante de
esta investigacion. Tu participacion es muy importante y te agradezco infinitamente
tu colaboracion y tu honestidad

1. Email address
a.
2. Nombre
a.
3. Perfil Académico: Actualmente estas estudiando...
a. Preparatoria
b. licenciatura

c. Maestria
d. Doctorado
e. Otro:

4. Carrera:

5. ¢Has tomado algin curso de Inglés en los Gltimos tres meses?
Sl
NO

6. Si has estado tomando algun curso de Inglés, ¢Que nivel? ;En donde? Tipo de
Curso: CELE, FGUM, FGUS, Otros:

7. Si no has tomado ningun curso ¢ Cual es la razén por la que no lo has hecho?

8. En el dltimo curso (Otofio 2019) ¢ Cuantas veces asististe al taller "Circulos de
Conversacion?
Ninguna
Una vez
De 2-4 veces
De 5-10 veces
Mas de 11veces
9. Por favor, cuéntanos, ¢en qué momento decidiste que deberias tomar las riendas de
tu aprendizaje del Inglés? ¢ Cuéles fueron las circunstancias?
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10. ¢ Cuanto tiempo llevas participando en el taller?

11. Escoge la mejor opcién de acuerdo a tu experiencia dentro de las veces que has
participado en el taller, ; Te has sentido parte del grupo? ¢Dirias que perteneces a un
a un grupo?

NUNCA

CASI NUNCA
A VECES

CASI SIEMPRE
SIEMPRE

12. ¢Por qué decidiste participar en el taller?

13. Escoge la opcion que creas que va mejor con tu experiencia,
a. El taller me sirve para hacer las horas de laboratorio que son requisito de
evaluacion de mi curso de Inglés.
b. Participo en el taller porque me dijo mi profesor de Inglés que necesitaba
mejorar en el idioma
c. Asisto al taller porque se el Inglés es necesario para conseguir un buen
trabajo, no me gusta pero quiero mejorarlo por esa razon
d. Puedo comunicarme con extranjeros usando el Inglés ademas de que es
necesario aprenderlo para tener mejores oportunidades en la vida
e. Definitivamente me encanta el Inglés, disfruto hablar en Inglés, conocer
nuevo vocabulario
f. OTRO:
14. ;Cbémo fue que te enteraste del taller?

15. ¢ Como te sentiste la primera vez que participaste en el taller?

16. Independientemente del nivel de Inglés que tienes en este momento, cuando platicas
con los otros participantes del taller, te sientes...
a. Me siento muy frustrado porque casi no me puedo comunicar con ellos
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17.

18.

19.

20.

21.

Me cuesta trabajo comunicarme pero me he sentido muy apoyado por ellos,
se nota que tratan de ayudarme

Mi Inglés no es muy bueno ain pero creo que ha ido mejorando, puedo
comunicarme con los otros participantes

Honestamente mi Inglés es bueno, se que hay cosas que mejorar pero con el
taller se que lo puedo hacer

Francamente mi Inglés es muy bueno, pero disfruto venir al taller para
platicar con mis comparieros

¢Por que quieres mejorar tu nivel de Inglés? (Inquietudes académicas, profesionales,
personales, etc.?

Por favor cuéntanos, (Como te has sentido al participar en el taller Circulos de
Conversacion?

¢Por qué vienes al taller? Escoge la opcidn que te vaya mejor

a.
b.
C.

Mi maestro me dijo que tenia que asistir

Estudio Inglés y tengo que practicarlo

Vengo al taller como parte de las acciones que estoy haciendo para
mejorarlo, quiero ir a trabajar en un Campamento de verano o irme de
intercambio

Desde tu experiencia personal ¢lo recomendarias a algin amigo? ¢Por que?

¢Cual ha sido el impacto que ha tenido tu participacién en el taller en tu desarrollo
académico, profesional y personal?
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