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CHAPTER I: INTRODUCTION 

1.0 Introduction to the problem 

As it is known at the secondary level (Basic education) students have to take English as a 

foreign language during the three years of the secondary school since it is a requirement that 

the Secretaria of Public Education (SEP) established with the objective to “prepare students 

in order to face the new challenges of a globalized world, in which the contact among 

multiple languages and cultures becomes more and more common every day” (Delors. J. et. 

al., 1996 in SEP 2011:91). 

Since the beginning of 2000, the SEP is trying to teach the English language in the 

kindergarten and the elementary school  because with  the implementation of English as a FL 

since the preschool and elementary education, students from secondary school will have 

developed " the necessary plurilingual and pluricultural competencies to successfully face 

the communicative challenges of a globalized world, build a broader vision of the linguistic 

and cultural diversity of the world, and thus, respect their own culture as well as the others"  

(SEP, 2011: 91). 

Talking about the method used to teach at the secondary level, the SEP (2011) mentions that 

in 1999, the communicative approach  was selected as the one to use by teachers to make the 

students learn, however it caused some  problems since this method did not correspond to the 

traditions and cultures from the context where it was applied. For that reason, the SEP says " 

nowadays the debate over non-native language teaching does not focus on looking for ideal 

methods, but on developing "suitable methodologies" for particular contexts" (SEP, 2011:98). 
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About the contents on the syllabuses for Cycle 4 of the NEPBE for the grades of secondary 

school, they were selected and organized based on the Common European Framework of 

Reference  for Languages: Learning, teaching and Assessment (CEFR) with the objective 

that students can reach B1 level (Threshold) after having covered the three levels of the 

secondary school. The skills to be developed are the receptive skills of communication 

(listening and reading comprehension, as well as the oral production mainly; the written 

production, to some extent. (SEP 2011). 

As part of globalization and competencies, speaking a foreign language has become a very 

important necessity for students of all academic levels. Because learning a second language 

is an essential part of academic and social life, communicative competences demand a high 

level of the domain in each of their areas. Due to this aspect, there are numerous 

methodologies to teach English in order to increase students' proficiency.  

In the last twenty years, speaking has emerged as a branch of teaching but only for measuring 

complexity, accuracy and fluency and not for using it in a real context (Carter & Nunan, 

2001). 

Adolescents in Mexican Public Secondary Schools require of qualified English teachers that 

help them to reinforce this important skill, they may feel the constraint of increasing it; the 

book is a little part of their improvement but not their full learning guide. 

Unfortunately, it seems that is not happening in one secondary school to the south of the city 

of Puebla because during the realization of the Professional Practices, with one group of 

students from 1st grade, it was observed that the teacher based her teaching on the textbook 

but did not make students practice the oral production or use the communicative approach as 
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the SEP says. It was observed that the speaking skill was the least developed in this 

Secondary School then it would be difficult for the students to reach B1, as it is required. 

For this reason, the following question emerges: What strategies should be used to help first-

grade- students from Secundaria Federal N° 6 “Valentín Gómez Farías” to practice their 

speaking skill? 

1.1 Justification 

At the moment of studying in Secondary School, teachers never applied exercises or some 

activities to speak and that was a little disappointing because the necessity to learn to speak 

English increased. Although the teacher used to teach vocabulary, we did not learn how to 

use it. 

Now, as a pre-service teacher, this research was necessary to explore because at the moment 

of doing practices at a Secondary School, students mentioned that they felt the necessity to 

improve their speaking skill because they only focused on book’s exercises. In addition, it is 

essential that adolescents interact with each other because at this stage, they must socialize 

using the language and not only repeat words and phrases all the time. They have the idea 

that English is tedious and it is not an important tool that can be useful for their social and 

academic life. 

1.2 Location of the research 

The participants of this research were secondary school students of 1st grade. For this reason, 

it is important to adapt the appropriate material and activities for students to comprehend the 

objective of each activity or exercise easily. The research has been done in a public Secondary 

School located in the center of Puebla City; there are six 1st grade groups. 
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1.3 Purpose of the study 

The priority of this research was to investigate the most effective strategies for students from 

Secondary School who desire to develop their speaking skill in order to achieve better results 

in their English course. In addition, this research could be useful for English teachers who 

want to increase the level of students in Secondary Schools; for example, it could give them 

some ideas to plan more activities and develop their creativity by applying real and not 

hypothetical situations. 

On the other hand, it is important to make students feel confident when speaking and feel 

free of expressing their ideas and opinions in order to improve their speaking and become 

more enthusiastic about learning English. To achieve this, the English class must be dynamic 

and it depends on the teacher if adolescents learn or they do not. Therefore, this study may 

help teachers to achieve that. 

1.4 Research aims 

The aims of this research are the following: 

 To explain students’ performance in class. 

 To explain the existent strategies to develop speaking skill in order to select the most 

appropriate for adolescents. 

 To detect what strategies are the most useful for the participants. 
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1.5 Research Questions 

1. Do first-grade Secondary School students develop their speaking skill in class? If not, 

why? 

2. What strategies are the most useful to improve their speaking skill? 

1.6 Significance of the study 

As a future teacher, this study could help to raise the imagination and creativity in order to 

plan better activities for students to be involved in the class and really acquire knowledge in 

the English subject. In addition, students would benefit because when they finish Secondary 

School, they will be more prepared for the next academic levels: High School and University 

if they want to study a career. 

1.7 Employed Method 

The employed methodology to obtain the collected data was a quantitative study because 

studies a situation that has the characteristic of being sequential and evidential. Also, it 

delimits the object of the study, the recollection of data and the conclusion of the results. The 

followed method in this research was a descriptive study due to the analysis of the 

information has the characteristic of being measured through statistic data, in other words, it 

counts the results. (Díaz Barriga & Luna Miranda, 2014)  

1.8 The context of research 

The areas related to this study are teaching because the more strategies teachers know to 

develop students’ speaking skill, the more possibilities students have to participate in class. 

In addition, teachers should demonstrate creativity to have adolescents interested in their 

English class. Moreover, second language learning is also related. Since it is important to 
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consider in what way adolescents learn a second language and the possible methodologies 

and activities that can be useful for them. In addition, it is necessary to know what kind of 

activities are the most useful and dynamic for students. 

1.9 Key Words 

Speaking Strategies. “These are the methods that students appeal in order to promote 

communication when they face problems because of the incorrect use of the language” 

(González and Mejía, 2010, p. 5). 

Teaching. “The human intentional activity that is based on the influence upon other persons. 

Then, teaching may be seen as an activity that can be helpful to improve the students’ 

attitudes, behavior and learning” (Mallart, 2011, p.6). 

Strategies. “The means by which people try to give a solution to their problems”. (Brown 

cited in González & Mejía, 2000, p. 6). 

Second Language Learning. “The mean by students learn curricular content and a new 

language by the teacher using the appropriate materials and techniques”. (Hinkel, 2011, p. 

8). 

English Teaching Methodology. "Is an overall plan for systematic presentation of language 

based on a selected approach". (Anthony cited in Richards and Renandya, 2002, p. 5).  

Pronunciation. “Is the production of significant sound in two sentences. First, the sound is 

significant because it is used as part of a code of a particular language. Second, is significant 

because it is used to achieve meaning in contexts of use.”  (Dalton and Seidflofer, 1994, p. 

3). 



13 
  

CHAPTER II: THEORETICAL FRAMEWORK 

In this chapter, the information about the theories and methods that are applied to teach 

speaking in English are provided. In addition, the information presented in this chapter refers 

to those factors that affect adolescent´s learning in the English class, and how they can endure 

this kind of situations, and this way, they probably would be able to increase their interest as 

well as having a more effective communication in English. Nevertheless, this work is not 

easy to do because of the involvement of different aspects. 

2.1 Speaking 

The ability to speak in a second language (L2) has become into an essential branch of the 

teaching process, although in Secondary School it is not seen as a tool for real life, it is only 

for academic purposes. 

Speaking in a second language involves the development of a certain communication skill, 

therefore, some abilities needed in order to promote oral communication, differ from written 

language and its typical grammatical, lexical and discourse patterns as well as in reading 

skills. 

Some decades ago, the speaking skill in an L2 has occupied an exclusive position in the 

history of language teaching, and only in the two decades has emerged as a branch of 

teaching, learning and testing in its own right, rarely focusing on the production of spoken 

discourse. There are three reasons for this situation. The first one is the tradition that it has to 

do with the grammar- translation method which its principal approaches still influence in 

language teaching, avoiding the teaching of oral language skills. The second one refers to 

technology, which since the 1970s, the use of tape recorders is the most common method that 
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allows the widespread study of talk spoken by a native spoken, and this is, because of cheap 

and practical ways for teachers in order to teach another language. Finally, the third reason 

states the use of a term called “exploitation” which makes reference to the uses of approaches 

such as Silent Way, Community Language Learning and Suggestopedia that exploited oral 

communication only as part of their methodology, not as a discourse skill in its own right, 

but rather as a mean for facilitating language input, memorization practice and habit- 

formation (Carter & Nunan, 2001). 

2.1.1 Definition  

It is important to consider what speaking consists of and how this ability is developed through 

the years according to peoples’ experience and lifestyle. Carter and Nunan (2001) mention 

that it is a skill that involves the development of communication that, because of its 

circumstances of production, usually differs from written language. Most of the times, 

speaking is an action that may change while the speaker is transmitting a message to the 

listener. In other words, oral communication it is a spontaneous activity that does not need to 

be well organized at the moment of start a conversation, but rather it might be modified until 

the speaker reaches his main idea about what he or she is trying to say. 

2.2 The Importance of Speaking 

At the beginning of the second language learning process, the students' idea is usually to 

speak in the language that they learning, frequently, their major desire is to express fluently 

and well but it is a process that is not learnt immediately, but it takes time. This is because it 

takes them too long to put in order their ideas on their minds, and also they must use 

memorization before they articulate some phrase or sentence. In addition, to increase fluency, 
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it is necessary the recognition of the previous vocabulary to learners familiarize with it and, 

this way, they might create their own ideas and in order to express them. 

As Macaro (2003) states“ classroom interaction in the target language is the psycholinguistic 

device in a teacher’s pedagogic tool box which sets the teaching of languages apart from all 

other subjects” (p.182). It is essential to consider the context where the speaking activities 

are going to be performed and the kind of language that is going to be used by students. Also, 

through participation, the language might be acquired by the students, much as the first 

language (Randall, 2007). 

2.3 Teaching Pronunciation 

For teachers, it should be important to consider the rules about how the language is articulated 

and the context where it must be employed. Pronunciation works as a mean to negotiate 

meaning in a conversation. Furthermore, teachers preferably may teach pronunciation 

through the practice than in the theory in order to students have a better understanding of the 

L2 learning and its rules to speak it. Dalton and Seidlhofer (1994) state that "pronunciation 

is the production of significance sound in two senses" (p, 3). First, because sound has a 

relevant significance in the use of a code of a particular language, for example, people can 

differentiate the sounds when they listen French or English. Second, the sound is used to give 

a meaning in any context that is articulated. In other words, the code combines with other 

factors in order to create to communication. 
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2.3.1 The teacher´s role.  

The teacher is the person who guides students to them can exploit their abilities and take 

advantage of their learning progress. Therefore, Kenworthy (1987) establishes seven tasks 

that teacher may employ in order to learners improve their English pronunciation such as: 

a) Helping learners hear 

One of the main teacher´s work is to help learners to perceive sounds in English. Students 

will start to familiarize with English sounds that probably are similar or equal in their native 

language. For example, if students have not seen a lime before, he or she probably may think 

that it is an unripe lemon because it is the nearest equivalent of the fruits that he or she is 

familiar with. However, this is a misperception that immediately must be corrected because 

in this case, sounds are not like fruit, i.e., sounds images are different from visual images. In 

other words, teachers need to check that students hear sounds according to the appropriate 

categories, as in the previous sample, was related to fruit categories, and if necessary, to help 

them to develop new categories. 

 

b) Helping learners to make sounds  

Some sounds in English are not pronounced in other lingos. In some cases, students are able 

to imitate a new sound, but if they cannot do it, the teacher must give them some clues that 

help them to pronounce the new sound. 

c) Providing feedback  

Often learners do not realize if they are pronouncing well or wrong. Hence, the teacher must 

provide them certain information that helps students to improve their performance. In other 
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cases, students tend to pronounce the words in their written form and the teacher must correct 

quickly these errors that can affect them in the future. 

d) Pointing out what´s going on  

Students need to know what to pay attention to and what to work on. Most of the times, 

speaking is an unconsciously controlled process; therefore, learners may not be aware of 

missing something important. For example, they might not notice when a particular word is 

accented or articulated in a distinct form what originates that the listener may misunderstand 

the sent message by the speaker. Consequently, teachers should make learners aware of the 

stressed words and intonation of the potential sounds. 

e) Establishing priorities.  

When pupils do their performance, they will be aware of their pronunciation is different from 

the other classmates, but this is an aspect that does not really affect their speaking skill 

development. Concurrently, the teacher ought to advice to learners what is important to focus 

on and what should be well enough alone. 

f) Devising activities.  

The pronunciation teaching it is not an easy job for teachers. Thus, they need to check what 

the most appropriate activities are in order to apply them to students, for instance, which 

exercises provide the most opportunities for practice, which activities are more experimental, 

or which activities promote exploration. 
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g) Assessing progress.  

In this point, teachers must observe the learners’ output. It is a general feedback about the 

students’ speaking skill development along the course. Subsequently, teachers need to 

provide a good feedback to students motivate and keep improving their pronunciation. 

2.3.2 The students’ role.  
 

Equally important, Kenworthy (1987) argues that the function of the students is to respond 

to all the activities that the teacher applies. Nevertheless, it is not an easy process to carry out 

because of the learners' disposition. Then, pupils need to study by their own and try to 

monitor their own efforts. Finally, although the teacher may be a well-prepared person whose 

principal objective is that his or her students learn, it depends on the students to be available 

to receive the teacher's knowledge. 

2.4 Second Language Learning 

For adolescents, it is easier that they learn a second language because of in that stage they 

have reached the sufficient abstract thought to organize linguistic structures. However, not 

all teenagers are capable nor the ability to execute this task. (Williams & Burden, cited in 

Gonzalez & Mejía, 2010). As a matter of fact, teachers play an important role in order to 

students, such as the creators of innovative activities and strategies that facilitate the learners’ 

learning. 

2.4.1 Definition  

The importance of knowing the second language learning process must be considered before 

the teacher begins to transmit the knowledge to students. This way, there would be more 
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possibilities of considering designing a complete class with the indicated materials. Also, it 

has to do with cognitive skills, as Lantfold and  Appel (1994) declare that it is a process that 

has to do with the negotiation of meaning in order to provide comprehensible input to the 

learner´s subconscious language mechanisms. 

Once the second language learning process it is understood, the teachers can realize that it is 

not an activity that only has to do with curriculum and materials design, but it is a mechanism 

that should take into account the learners' age and level in order to create the correct teaching 

process. 

2.4.2 Second language acquisition.  

In the point of Bot, Lowie, and Verspoor (2005) cited in Dörnyei (2009) state that second 

language acquisition (SLA) is the field that focuses on how languages are learnt. They state 

that what typically happens is that second language acquisition research is equated with 

second language research in general, which involves two more key fields apart from 

acquisition which are: second language representation, for instance, how L2 knowledge is 

structured in a formal way and stored in the brain and second language processing that it 

refers to how an L2 is used. Subsequently, there are differences between SLA and the L2 

learning process that will be discussed in the next section. 
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2.4.3 Second language learning vs Second language acquisition.  

The distinction between second language acquisition (SLA) and second language learning 

(L2) makes reference to how the language is learnt and what is learnt. In other words, the 

context is the key element to establish the uses of the language in a certain place. 

In the point of Ellis (1994) in the case of SLA, the lingo works as an institutional and social 

element in a certain community (i.e. it functions as a recognized means of communication 

among the members who speak some other language as their mother tongue). For instance, 

people who are learning English as a second language in the United States, the United 

Kingdom or some other countries where this language is spoken such as in Nigeria or 

Zambia. In contrast, according to Gass & Selinker (2001) argue that an L2 it is a tongue that 

is not spoken in a certain region or in a country but it is necessary to learn it because of it is 

useful as a linguistic resource, for example, the English learning in Mexico.  

2.4.4 Social factors and second language acquisition.  

Each student has his or her rhythm to learn an L2. This is because of psychological factors 

such as language aptitude, learning style and personality. Furthermore, the context is a key 

part of the L2 development and makes reference to the distinct scenarios in which the L2 can 

take place. Therefore, Ellis (1994) establishes two social factors that are sex and social class. 

a) Sex   

Lavob, (1991) cited in Ellis (1994) argues that there are two contradictory principles 

related to sex differentiation in native speaker speech, to demonstrate: 

1. In stable sociolinguistic stratification, men use a higher frequency of non-standard 

forms than women. 
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2. In the majority of linguistic modifications, women more often tend to use the 

incoming forms than men. 

Consequently, women are more likely to use a more formal and polite speech than 

men, and they also tend to be at the forefront of linguistic variations. This is that 

women are more sensitive to the new forms and subsequently, they have more 

probabilities of incorporating them into their speech. 

On the other hand, men may be less sensitive the new forms but once they begin to 

apply them, have fewer probabilities of rejecting them, maybe because of they are 

less likely to know them. Both principles indicate that women could be better in L2 

learning, i.e., they are likely to be more disposed to learn new linguistic forms at the 

beginning of the L2 learning process. 

However, other researchers have demonstrated the opposite effect than the above 

one. Boyle (1987) informs that in his study the male learners performed in a better 

way in two quizzes about listening vocabulary. 

As a conclusion, it is a vague idea to consider that women are more capable of 

learning an L2 than men or vice versa.  Sex (or gender in other cases), is likely to 

interact with other factors to determine L2 proficiency. Sex interacts with other 

factors such as age, ethnicity and particularly with social class. Ellis (1994). 

b) Social Class  

A person's social class typically depends on means, which usually are income, the 

level of education and occupation. Moreover, in social classes, there are four 
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distinguished groups, for instance, the lower class, working class, lower middle class 

and upper middle class. For example, Preston (1989) cited in Ellis (1994) remarks a 

number of sociolinguistic and interlanguage features. Hypercorrection, for example, 

the overextension of the letter /h/ to a word such as “hour”, that occurs when lower- 

middle- class speakers try to include a refined articulation into their careful speech. 

Hypocorrection, which is the retention of an old norm that is part of the working 

class’s speech. An indicator that Preston defines as a form not involved in change, 

is similar to fossilization that is the persistence of a non-standard form in 

interlanguage. However, Preston recognizes that although these processes are 

similar, there is no reason to expect a relationship between the social class and 

overgeneralization. The similarity may have more focus on the psychological 

processes that underlie both linguistic change and L2 learning. 

2.4.5 Social Factors and attitudes towards L2 learning 

Baker (1988) states that social factors impact in a strong way on L2 proficiency but probably 

do not influence it directly. In addition, he mentions that social factors help to students to 

shape their attitudes that consequently, influence in learning products. States the main 

characteristics of attitudes in the following list: 

1. Attitudes are cognitive, that is, are capable of being thought before to carry 

them out. They also are affective because of feelings and emotions are 

included in this process. 

2. Attitudes are dimensional rather than bipolar. In other words, they vary in 

degree of favorability or unfavorability. 
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3. Attitudes entail to an individual to act in a particular form, although the 

relationship between attitudes and actions is null. 

4. Attitudes are learnt, not inherited. 

5. Attitudes tend to persevere although they might be changed by the experience. 

2.5 Teaching Strategies 

Throughout the years, teaching has been a process that demands dedication, patience and the 

sufficient vocation to achieve a proficient level of learning by the teacher. In fact, secondary 

teachers need to be more dynamic in their classes because of adolescents require being 

stimulated in order to exploit their learning abilities, especially in the English class that it 

seems to be tedious for them. 

According to Navarro (2004), teaching is the process through an especial or general 

knowledge about a subject is communicated or transmitted. Also, Freeman and Johnson 

(2005) state that teachers need to know to all the students and their necessities for a better 

understanding such as, who they are, why they learn, what they need to learn, what motivates 

them, and how teachers go about negotiating the teaching/learning activities with them. It is 

also important to clarify that the management of learning together with all the established 

goals can only be accomplished if teachers and students work together. 

2.5.1 Definition.  

When students begin to learn another language, most of the times, first, think in his or her 

mother tongue, then translates the message in the language that is learning. In words of 

Brown (2000) cited in González & Mejía, argues that strategies are the means by which 

people try to give a solution to their problems. In this case, the teacher appeal to use teaching 
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strategies that help to the students to improve their learning. Moreover, Alderson & Bachman 

(2000) hold the view that strategies refer to specific actions and techniques also are problem-

oriented, some strategies may be consciously deployed. In other words, these approaches are 

held as behaviors that are amenable to change. 

2.5.2 Teaching strategies that promote communication  

Freeman and Anderson (2011) describe four methods in order to promote communication in 

the classroom which are The Audio- Lingual Method, Total Physical Response, 

Communicative Language Teaching and The Silent Way. 

2.5.2.1 The Audio-Lingual Method 

"The Audio-Lingual Method is an oral-based approach. However, it is very different, 

in that rather than emphasising vocabulary acquisition through exposure to its use in 

situations, the Audio-Lingual Method drills students in the use of grammatical 

sentence patterns" (p, 35). 

It was believed that the mode of acquiring the grammatical structures of the target language 

was through conditioning, that is, helping students to answer correctly to stimuli through 

constructing and reinforcement, hence, students might surpass the habits of speaking in their 

mother tongue and start to speak in the target language in order to be more accurate speakers. 

According to the experience giving classes to adolescents, it could be observed that students 

in Secondary School need and desire to improve their speaking skill, however, it is not a 

process that is easy to carry out. Therefore, this method may help to reinforce this ability. 

Grammar, probably it is the most important feature of learning an L2, although this aspect 

needs to be put in practice through speaking. It could be a good idea to teach Secondary 

students this method because of it combines grammatical structures, articulation and 
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repetition at the same time. However, it may result a little tedious due to the several 

repetitions that they have to do using this method, but, it must not be forgotten that through 

repetition it is a good way to start speaking in an L2. It also promotes the social interaction 

among the students and teacher in the classroom, that most of the times; teachers in 

Secondary School do not take into account in the classroom to raise the interest in their 

students about the English class (Freeman and Anderson, 2011). 

Some techniques that can be employed when the teacher uses this method are: 

 

a) Dialogue Memorization.  

The students usually take the role of one person in the dialogue, and the teacher the other 

one. After the dialogue has been memorized, pairs of individual students might perform the 

dialogue for the rest of the class. 

b) Chain Drill.  

As its name indicates, it is the chain of a conversation that forms around the classroom as 

students, one by one, ask and answer questions of each other. The teacher begins the chain 

by greeting a particular student or asking him a question. That student responds, then turns 

to the students sitting next to him. 

c) Use of minimal pairs.  

The teacher works with two different pairs of words that are similar in their pronunciation, 

for example, ship/sheep. The students are asked to perceive the differences between these 
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two words. After that, the teacher makes a comparison between the students’ native language 

and the language they are learning. 

 

d) Grammar game.  

The games are designed to get the students to practice a grammar point within a context. 

Students are able to express themselves, although in a limited way. 

2.5.2.2 Total Physical Response  

The meaning it is the most important element in L2 learning. Since the first day of class, the 

teacher starts to speak in the target language. Subsequently, the students do not understand 

what the teacher is saying. For solving this problem, the teacher shows images to his pupils 

and occasionally some words in the students' native language as well as the mimics. If the 

teacher uses these solutions, there will be more possibilities that the students acquire the 

target language in a natural way. The unconscious acquisition, then, is favored over more 

learning that is conscious. 

The Total Physical Response method, proposed by James Asher (2009, cited in Freeman and 

Anderson, 2011) makes reference to how much effective the students’ comprehension is put 

in practice. Using this method it is believed that the fastest, least stressful way to obtain 

understanding instructions given by the teachers in the target language without translation. 

Some techniques that can be used in this method are: 
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a) Using Commands to direct Behavior.  

The Commands are given to get the students to perform an action; in other words, the 

action makes clear the meaning of the command. 

Role Reversal. 

  

The students command their teacher and classmates in order to perform some actions. 

Action Sequence. As the students learn more vocabulary, a longer sequence of commands 

can be given. For example, the teacher told the students to point the door, walk to the door 

and touch the door. 

2.5.2.3 Communicative Language Teaching  

In the 1970s, some educators observed that students produced sentences correctly structured 

in the classroom, but outside of it, they were unable to maintain a conversation. Others 

realized that the ability to communicate requires more than mastering linguistic structures 

that must be put in practice every day in real life. 

The Communicative Language Teaching (CLT) aims are widely related to making 

communicative competence the goal of language teaching. Within a social context, the 

language users need to perform functions such as promising, inviting and declining 

invitations (Wilkins, 1976 cited in Anderson and Freeman, 2011). 

In order to reinforce the students’ speaking skill, the teacher may appeal to use these 

techniques: 
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a) Language Games.  

For the students, this is an enjoyable activity. Games that are truly communicative, possess 

three features of communication: information gap, choice and feedback. 

For instance, the information gap is performed when a speaker who is going to guess an 

activity that other classmate will do for the next weekend. Then, that speaker has to utter 

aloud and pick a choice of what the classmate is going to do; in this phase, the speaker may 

describe certain activities such as plans, holidays or hobbies. Finally, the rest of the 

classmates give feedback to the speaker only in case she was wrong in some linguistic 

structures. If the speaker said those structures correctly, then she may suppose that she was 

correct. 

b) Picture Trip Story. 

 In this kind of activity, the students appeal to use problem-solving tasks. This method is 

useful for CLT because of it includes the three features of communication previously 

mentioned. In addition, the students share information or work together to arrive at a solution. 

This gives to students practice in the negotiation of meaning. 

c) Role-Play.  

Activities that include role-plays are very important because they give to students the 

opportunity of practicing communication in different social contexts and in different social 

roles. Furthermore, the students also receive feedback on whether or not they have 

communicated effectively. 
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2.5.2.4 The Silent Way Method.  

This method was created by Caleb Gattegno, who argued that teaching should be 

subordinated to learning. In other words, he believed that teaching means to serve the 

learning process and not to dominate it. In addition, he observed at the language learning as 

a similar process when a young child or the way babies learn. His conclusion is that the 

learning process is initiated by ourselves by mobilizing our inner resources such as our 

perception, awareness, cognition, imagination, intuition, and creativity. 

The techniques most used in this method are 

a) Peer Correction.  

The students are encouraged to help another classmate in the case of he is presenting some 

difficulties. The support must be in a cooperative way and not a competitive one. The teacher 

observes that the aid it is helpful, not interfering. 

b) Self-Correction Gestures. 

 In this case, the teacher shows her palms together and move them in order to signal to 

students the need to lengthen a particular vowel that they are working on in that moment. 

This way, the teacher indicates with her fingers each word of a sentence, if one word is 

missing, then the teacher indicates to the students with one finger that missing word. 

c) Word Chart.  

The teacher, and then the students, points to words on the wall in a sequence in order to the 

students read aloud the sentences that they have uttered. Moreover, each letter is colored so 

the students familiarize with their pronunciation. 
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2.6 Speaking Strategies 

In the 1970s, the interest in investigating the usefulness of strategies emerged when good 

language learner’s studies identified characteristics inherent to successful language learners 

(Naiman, Frohlich, Stern & Todesco 1978; Rubin 1975; Stern 1975, cited in López, 2011). 

These studies generated interest in searching the successful strategies that these good students 

used in their language learning process. Although the study of strategies has been more 

explored in recent decades, there have been few studies on this topic studied in Mexican 

schools. For example, a study carried out by Mugford in 2007 in Mexican schools, showed 

that students and even teachers are not well prepared to deal with unpleasant situations at the 

moment of using speaking activities such as rudeness, disrespect and impoliteness.  Hence, 

it is the teacher’s task to provide an atmosphere of confidence and respect inside the 

classroom in order to students be more comprehensive and respectful when they try to speak 

in a second language. 

One quiet important element in the study of languages is that referred to speaking strategies. 

Therefore, the negotiation of meaning in L2 it is a crucial element for reach a more proficient 

domain in students’ learning, and for the accomplishment of this task, they draw upon to use 

strategies that facilitate their communication process to other classmates.  
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2.6.1 Definition.  

Now an introduction about the speaking strategies has been given, it is relevant to know what 

they are and what they consist of. According to López (2011), it is a technique that helps to 

students to solve the communication problems when people speak in another language.  

2.6.2 Speaking Activities.  

The central point of this work refers to the speaking strategies that can be useful in order to 

improve the adolescents’ speaking skill. In words of Chastain (1976) 

"As the students develop their ability to generate oral messages, they should progress 

from shore responses to more complex answers, from short utterances to sustained 

speech over a period of minutes, from mini-dialogs to sustained monologue and back 

to sustained dialogue" (p,351). 

In addition, it is important to consider the level of speaking in order to learners articulate 

their speech proficiently before being performed. Hence, the teacher must consider what kind 

of material to use and the topics that are more indicated for their students. 

Equally important, Chastain (1988) proposes five methods in order to promote speaking 

strategies that may be proficient to students. These strategies are question-and-answer 

practice, résumés, semi-controlled oral reports, discussion of selected topics and interaction. 

a) Question-and-answer practice.  

This is considered one of the easiest methods and more closely to situations in the real life, 

even, more important than drill or grammar exercises and more interesting for the students. 

However, students may feel unmotivated if they do not obtain the results that they would like 

to obtain because of the difficulty that speaking activities represent. Therefore, the teacher 
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should consider preparing a variety of exercises that let to students to do their performance 

much more simple. Furthermore, it is advisable to assure to students that the more practice 

their communication skills, the more fluently are going to speak. 

Subsequently, once the students are ready to participate using this method, they should be 

expected to respond the questions honestly. Once they have understood the message, now 

they are ready to start a short dialogue that allows them using the language. The level of the 

questions also needs to be considered according to the students' level. Besides, the teacher 

may consider the use of spontaneous comments that let to learners to speak more than they 

were required. This way, pupils may add extra information in order to increase the level of 

their thought and the level of their speaking ability. After all, speaking consists of continuous 

reaction and interaction.  

On the other hand, it is the teacher's task to create new questions in every class. This is, that 

the teacher has to continue using the method but using new vocabulary and in different 

contexts, although the design of these activities requires time and imagination. Finally, in 

order to change the dynamic of this method, the teacher can ask the students to create their 

own questions and apply them among the other classmates. 

b) Résumés  

After having obtained the facility of answering questions in class, the students may put in 

practice something more simple, one-sentence answers. A good activity to start with is by 

asking oral reports to students about a reading or a dialogue. This activity promotes a more 

limited structure of words and descriptions about a certain topic that needs to be discussed. 

However, this activity could result more difficult than it may appear. Therefore, if the teacher 
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decides that this activity is successful, this method requires being applied since the beginning 

of the course. If the students are capable of assimilating the vocabulary and structure, there 

are more probabilities for them to summarize the content in a basic form. Summarizing the 

content avoids the pressure of focusing on just one student. 

Moreover, the teacher can start with one student but after considerable minutes, he or she can 

switch to other students as the summary progresses. It does not matter if there isl a big number 

of students or just a few, the important fact it is that the sequence of the oral report must not 

be lost. 

c) Semi-controlled oral reports 

 Once the students dominate the activity of summarizing a little part from a text, they should 

be able to winterize the information in general terms. In this type of method, students require 

being given some idea of what to say, i.e., some point of departure to get them started. One 

form of resolving this problem is to give a guideline for them to follow. For instance, the 

teacher can ask students some questions such as "What is your father's name?”, “What is 

your mother’s name?”, “How old are they?”, “How many brothers and sisters do you 

have?”, “What are their names?”, “How old are they?”. In short, the main point to follow 

using this method is to keep in mind that unless the students have gained the necessary 

qualities to dominate it. 

d) Discussion of selected topics 

 If the students do not achieve a successful learning through oral reports, one advisable 

activity to them is the use of selected topics proposed by the teacher. One of the objectives 
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of this method is to permit to the brighter students the opportunity of having a high domain 

before continuing to subsequent activities. This way, these students will provide the 

necessary help to those classmates who require it through speaking groups. Moreover, the 

teacher should avoid certain topics that may be frustrating to the students by causing them to 

want to go beyond their language abilities. For instance, if he selects a philosophical or a 

literary topic, he must be aware of students do not compare the selected topic in their mother 

tongue with a similar that they know. The approach is simple, the topics should be related to 

daily activities rather than serious discussions. In addition, the topics should be familiar and 

interesting to the students. 

On the other hand, one way to the students avoid complicated answers, a good idea is to 

employ only philosophical questions. For example, they could describe pictures, slides, 

posters, painting and drawings, or use them as guidelines for short oral presentations. One 

way to eliminate the use of memorization is to allow the students to prepare their own 

material and narrate a topic or situation which he or she is familiar with. For instance, they 

may describe the picture of a boy and report what is he doing, something about his mood or 

what probably he is thinking, as well as an easy description. 

Once the teacher has determined if the students have gained a higher level, the rank of the 

questions will increase and may be incorporated into the question-and-answer practice 

method. When the students reach this stage, they will be able to respond in a complete way. 

For example, the teacher can use questions such as “What do you think of…….?”, “What do 

you know about……..?”, “How do you feel about……?", subsequently, the students' speaking 

skill may raise and follow a more continuous and fluent communication. In this phase, the 

students may compare some aspects of a foreign culture with their own or describe their daily 
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activities. In addition, in order to create a more detailed conversation, the teacher might 

include comments that make the students reflect about the advantages or disadvantages of 

studying a foreign language, or what positive effects bring to go to school. 

At last, if the students do not practice their speaking skill, there will be fewer probabilities of 

progressing because of the communication process requires the exchange of thoughts or 

feelings with someone else. Although errors may emerge at any occasion, the important factor 

is that the students gain more fluency in their speeches. 

 

e) Interaction 

In this process, the students are destinated to involve the previous methods, therefore, it is a 

more complex activity. Each student plays the role of a listener and a speaker. In most 

conversations, people are forcible to wait until the speaker stops before generating their own 

answers. Hence, the teacher should be aware of those situations that imply question-and-

answer practice in order to turn the students' responses into mini-conversations. Two ways to 

make the students interact is through gaming and role-play. These are the most used methods 

in order to promote communication among the students. For example, the role play activities 

involve the communication between two persons discussing a situation using the appropriate 

vocabulary in a certain context. Moreover, the gaming activities require the interaction 

among more students which consist of asking for information about a person who 

accomplishes with a detailed description. 
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Moreover, Bernard and Stice (2002) propose some strategies that may complement the 

effectiveness of students' communicative skills, for instance, storytelling, show and tell 

f) Story Telling  

 

This is a good way of  increaing the students' interest in the class. For example, they can 

narrate an important or curious event that has happened to them; it gives them the liberty of 

expressing their feelings and thought about that situation. Furthermore, they may talk about 

stories related to their own culture. This way, they can be more interested in participating in 

the class. 

g) Show and Tell.  

 Another way of promoting speaking is to allow to students the opportunity of expressing 

certain situations that they like doing and to share them in the in the classroom. After each 

student tells his/her speech, then other classmates may ask a series of questions related to the 

student's speech. Subsequently, a real conversation may occur.  

h) Creative Dramatics 

 This kind of activities help to students to develop stage presence, control body movements, 

develop visual imagery, identify the salient features of an event, and think and plan 

sequentially that subsequently are going to be performed by the students. Moreover, the use 

of these activities may impulse to students to develop a sense of story, of action, of characters 

and the opportunity of exploiting their imagination.  
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i) Debates 

 The students probably may be interested in discussing a certain theme that it is intriguing 

for them. They may employ debates in order to put in practice their speaking skill. This way, 

they can listen to different points of view but at the same time, they practice tolerance and 

respect towards other classmates. Debates may be formal and informal. 

In the case of formal debates, is because they are highly-structured and the arguments are 

well investigated before perform them. In addition, formal debates can be suggested by the 

teacher at the end of a certain topic in which the students were really interested. 

On the other hand, informal debates may emerge at the moment of the teacher is talking about 

a theme that is the students' interest. Furthermore, the pupils' point of view is valuable, it 

does not matter which side they are. Finally, they allow to the teacher to measure the extent 

of the information. Subsequently, the teacher observes how the students organize and 

synthesise the information. 

 

The concepts, theories and activities previously mentioned in this chapter, make reference to 

how both teachers and students may improve their abilities to teach and learn respectively. 

Moreover, it is important to consider the several factors that are involved in the L2 learning. 

Finally, the activity of speaking should be taken into account in order to achieve a better 

proficiency in the L2 learning, although it should be taught for the real life use, not only for 

academic purposes. 
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CHAPTER III: METHODOLOGY 

This research was about the use of speaking strategies in order to improve communication 

skills in secondary students. The purpose was to observe the students’ performance in 

order to analyze teacher’s strategies used to develop the students’ speaking skill. 

Therefore, to collect the data it was necessary to carry out a questionnaire administered to 

the students. 

In this chapter, the subjects, who were first-grade secondary students, are presented. Also, 

a description of how collecting the necessary data for responding the research questions 

is provided. 

3.1 Setting 

This research was carried out in a public secondary school located in the center of Puebla 

city. The school has a population of about four-hundred students. The students that 

participated in this project, assisted in the school in the afternoon. 

3.2 Subjects 

To obtain the accurate data, the participants in this research were secondary students from 

first grade who live in a context where English is not spoken as a mother tongue. The 

group had 25 students: 12 male students and 13 female students. They assist at school in 

the afternoon.  

3.3 Research Methodology 

The employed methodology to obtain the collected data was a quantitative study because 

studies a situation that has the characteristic of being sequential and evidential. Also, it 

delimits the object of the study, the recollection of data and the conclusion of the results. The 
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followed method in this research was a descriptive study due to the analysis of the 

information has the characteristic of being measured through statistic data, in other words, it 

counts the results. (Díaz Barriga & Luna Miranda, 2014)  

 

3.4 Instrument 

The most appropriate instrument that was considered to obtain the results was a 

questionnaire. This mean was the most adapted in order to gather the results. This is 

because it was necessary to know the students’ opinions about the strategies that had been 

applied to them.  

3.4.1 Questionnaire. According to Wilson and Mclean (1994), this tool works for collecting 

survey information, providing structured and often numerical data. Also, it can be 

administered without the presence of the researcher, and often being comparatively 

straightforward to analyze as well (p.3).  

The questionnaire consisted of two open questions and one multiple-choice question. In the 

open questions, the students were asked to respond if the activity helped to improve their 

speaking skill and if they considered that the activity would be useful for complementing 

their learning in the English subject (see appendix I). 

On the other hand, the multiple-choice question had to do with the students´ opinions about 

how the activity was for them. The question contained eleven options and the students had 

to select one or more alternatives. The choices were dynamic, useful, productive, meaningful, 

interesting, exciting, stressful, boring, nothing interesting, useless and inappropriate. It is 

important to mention that the questionnaires were administered in Spanish to students 

respond it, therefore, the choices in this question were in Spanish. 
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3.5 Data collection procedure 

After the data was collected, the next step was the registration of the results from the 

questionnaires in bar charts of Microsoft Word.  

3.6 Data analysis 

Once the data was collected, the results from the questionnaire were analyzed. First, the 

students’ responses in each category from each strategy were counted. Second, the design 

the Microsoft Word bar charts were designed taking into account the second multiple choice 

question, this way, it was easier to demonstrate how many students responded in each 

category and whether the activity was useful or not for them.  

 

The purpose of this chapter was to describe the participants in the research project who were 

adolescents from first grade in a Secondary School. In addition, the methodology that was 

employed was a qualitative study that goes from the particular to the general. Furthermore, 

the explanation of the instrument that was used in order to obtain the data was also given. In 

the case of the questionnaire, there were three questions, two were open questions and one it 

was a multiple-choice question. Finally, the process of how the results we registered was 

explained. 
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CHAPTER IV: RESULTS 

In this chapter, the data and the results of this project are presented and explained. The 

complete information obtained from the instruments was classified in five bar charts of 

Microsoft Word. Each bar chart describes the strategy that was used and the results obtained 

according to the students´ responses and opinions. Furthermore, in order to relate the data 

analysis to the purpose of the study, the aims, and the research questions are also provided. 

4.1 Aims and Research Questions 

In order to facilitate the presentation of the results, aims, and the research questions served 

as a guide to administering the instruments and reach the purpose of the study. The aims are 

presented below: 

 To explain students’ performance in class. 

 To explain the existent strategies to develop speaking skill in order to select the most 

appropriate for adolescents. 

 To detect what strategies are the most useful for the participants. 

In addition, the research questions are performed in order to carry out the organization of the 

results. The research questions are: 

 Do adolescents develop their speaking skill in class? If so, why? 

 What strategies are the most useful to improve their speaking skill? 

4.2 How is the students’ performance in class? 

The first aim of this research was to monitor the group that had been selected in order to 

consider the appropriate strategies and their difficulty. It was a group of 25 students from 

first-grade secondary level consisting of 12 male students and 13 female students; they 
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assisted to school in the afternoon. Once the group was selected, the first step to follow 

was the observation of students’ attitudes towards the English class. For this reason, they 

were asked if they liked English and the majority responded "NO" because of different 

situations that are described below. Moreover, the English teacher’s class was observed to 

recognize the student’s learning and the design of the adequate activities. 

4.2.1 Poor Knowledge 

 This is the first factor of why students do not develop their abilities in the English subject, 

especially in their speaking skill. It was mentioned that Secondary is the level where most of 

the Mexican students will learn English by the first time because they do not have 

backgrounds of studying English. In addition, they explained that their English teacher does 

not administer dynamic activities that may improve their learning because she only focuses 

on the book exercises and she is always angry at them. This situation could be considered 

worrying because the teacher should provide confidence in the classroom to students feel 

comfortable in their classes and this fact must disappear because it causes that students get 

no interest in learning English. 

4.2.2 Lack of Vocabulary 

The second situation that was mentioned, refers to the absence of vocabulary because 

students have never been involved in a context where English is not spoken. Also, adolescents 

were asked to respond whether they like listening music in English with the purpose of 

learning new vocabulary and they mentioned that they do not recognize many words because 

they only listen to songs in Spanish; they remarked that rarely listen to music in English 

because they do not understand the lyrics. 
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4.2.3 Confidence Absence 

 The last factor is that students do not feel confident in order to participate or speak in the 

English class because of fear. In other words, students do not develop their speaking skill 

because they are afraid of some other classmates that can laugh at them. In addition, their 

teacher does not propitiate an atmosphere that let students express themselves. In fact, she is 

always shouting at them for any reason. Therefore, the students do not feel motivation for 

learning English. 

4.3 More adaptable strategies to students develop their speaking skill 

In order to find out what were the most useful strategies to students develop their speaking 

skill, five activities were administered, each one with different objectives going from the 

easiest one to the most difficult one. One of the purposes of these strategies was the capability 

to students analyze and think before they speak, therefore, new vocabulary was taught so 

they could use it throughout the activities that were applied. 

To make the strategies easier and dynamic, students employed the topic “likes and dislikes” 

and become more interested in participating during the class. 

4.3.1 Question and answer practice 

This was the first strategy that was administered to students. The activity consisted of each 

student had to come in front of the classroom and read a question about likes and dislikes. 

After the students read the question, they had to respond justifying their answers and using 

the new vocabulary that they acquired. This process was repeated with all the students. 
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Figure 4.1 

 

 

This activity was useful for the majority of the students because they felt comfortable and 

had fun due to the questions were related to their interests and hobbies. Although some 

questions were a little difficult, the students were able to assimilate most of the vocabulary. 

In addition, if the students did not completely understand the question, they were supported 

by the teacher to try to respond. 

After this activity, the students answered the questionnaire that this strategy was useful for 

different reasons. For example, they said that the activity helped them to acquire more 

vocabulary and to improve their pronunciation as well. 

4.3.2 Résumes 

This strategy consisted of a text and students were asked to read it aloud. To make the activity 

more dynamic, the students were asked to make a circle with their chairs around the 
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classroom. After reading the text, some questions related to the reading were written on the 

board and students must answer them. 

As can be seen in figure 4.2, the most frequent response was useful one more time. 

Figure 4.2 

 

It could be observed that the activity worked for the students because they were interested in 

the unknown words, and the interaction among them was enjoyable. Therefore, they enjoyed 

the activity because it helped them to improve their writing skill. 

4.3.3 Semi-controlled oral reports.  

The activity of this strategy was a little difficult because students were asked to give longer 

sentences to questions that were provided to them but they tried to make their best effort. As 

the figure 4.3 shows, the choice with the major responses it was “interesting”. 
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Figure 4.3 

 

This strategy seemed to be more difficult for students because they did not know how to reply 

to the questions accurately. However, they remembered and assimilated the previous 

activities in order to answer the administered questions. The atmosphere in the classroom 

was good, but there were some students who did not comprehend the activity very well. 

Therefore, the class was a little complex. 

4.3.4 Discussion of selected topics  

The activity of this strategy was about to mention some aspects of the music and their 

different genres. As it can be observed in figure 4.4, this strategy had an interesting an equal 

among three categories that were “useful”, “productive” and “interesting”. 
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Figure 4.4 

 

Students had a great participation in this activity because, as it was previously mentioned, 

the strategy consisted of different types of music that they like and hate listening to. It was a 

short debate among the students´ answers and the atmosphere, this time, was good. Most of 

the students participated. 

They liked this strategy because they replied that were able to know more history about 

music. 

4.3.5 Interaction 

 In the case of this strategy, the results were very poor because, for some weird reason, there 

was not a great number of students, although the few ones who participated in this activity 

gave positive responses. The activity consisted of talking about different famous characters; 
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students must read the characteristics in a piece of paper. Then, they had to guess the character 

who they had read about. 

Figure 4.5 

 

This strategy was more difficult because students had to speak in front of the rest of their 

classmates and they were a little nervous but they could carry out with this situation. In 

addition, they could not recognize some characters that they performed but received some 

clues in order to identify the hidden character. 

4.4 Students´ abilities to speak in English 

Before the application of the strategies previously mentioned in chapter II, the secondary 

students were asked to respond “What would they like to learn about English?” The majority 

answered that they would like to learn to speak it. The reasons about this are because they 

mentioned that some of them do not speak English because of lack of confidence; others told 

due to the lack of vocabulary; also, some students argued that it is because they do not know 
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how to pronounce the words. In addition, they confessed that their teacher does not use this 

kind of activities in order to improve their English level. 

In conclusion, they do not develop their speaking skill in class because of different reasons 

that were mentioned in the previous paragraph. 
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4.5 The most effective strategies for the students 

The effectiveness of the strategies is presented in figure 4.6 

Figure 4.6 Effectiveness of the strategies according to students’ opinions 

 

According to the students’ opinion, the most effective strategies for them were “Question and 

answer practice”, “Semi-controlled oral reports” and “Discussion of selected topics”. 

It could be observed that students paid more attention and participated in the activities that 

these strategies required. For example, they mentioned that thanks to these strategies, they 

could improve their pronunciation, they were able to know more about the history of music 

and assimilate the information in a better way. 

In this chapter, the results of this project were provided in order to clarify how the speaking 

strategies worked in the students’ performance. In addition, the research questions and the 

aims of this research project were performed to explain how the results were carried out and 
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registered. Finally, the design of the instruments was very helpful in order to present the data 

collected. 

On the other hand, it is important to mention that it was not possible to administer all the 

strategies that have been presented in Chapter II because there were situations that did not let 

work well. Situations such as classes’ suspensions and the difficulty of the next strategies 

were higher because students needed to know the verbs because it is important to remember 

that they are students from the first grade of secondary; they are beginners and they could 

not process a lot of information. These were some factors that did not let carry out the 

research in a full manner. However, it is satisfying to observe the results that were obtained 

from the strategies because students showed a great interest in learning new things about 

English. 
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CHAPTER V: CONCLUSIONS AND RECOMMENDATIONS 

This final chapter demonstrates the results of the speaking strategies and how the aims were 

accomplished as well. Furthermore, the obstacles of this research are described and finally a 

list of advice in order to maintain a constant research. 

5.1 Description of the results 

The obtained information about the strategies that were applied, describes the usefulness of 

these activities. Adolescents considered that speaking is a good resource to reinforce their L2 

learning throughout the employed strategies mentioned in chapter IV.  Secondary students 

increased their interest in the English language from a series of activities, which they needed 

to describe or give their points of view on a topic or theme. 

One of the main causes that students confront in their L2 learning is that they do not have a 

strong background in their performance. It is important that teachers motivate students since 

an early age to learn by themselves according to their interests and needs, for example, the 

creation of debates, board games or interactive videos that they might comment about as 

well. Furthermore, it is advisable that the teacher and students establish a series of rules or 

steps that allow them to reach the arranged objectives; the rules may include the forbiddance 

of not speaking in Spanish while English class is in progress or the administration of penalties 

for those students who do not speak in the target language. 

On the other hand, the learning of new words is a relevant situation that teachers need to take 

into account in order to the class be successful. This could it be reached through the 

contextualization of the topics that the syllabus contains. During the enforcement of this 

research, the strategies provoked an easier assimilation in students’ learning across the use of 
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vocabulary within a new context. However, it is not a simple task because of the students’ 

attitudes towards the beginning of an L2. 

Finally, the most important point in this research is the absence of confidence in students’ 

performance for different situations. First, they mentioned that were afraid to speak because 

of bad pronunciation and mockeries from the rest of the group, in that classroom the word 

“Respect” did not exist at all. In addition, students commented that their teacher had bad 

mood all the time, which created a lot of mistrustfulness and even disinterest about learning 

English. For example, many of the students did not come into their English class due to the 

teachers’ behavior or the jokes that were made about the students’ performance. However, 

through the applied strategies, students gained reliability and motivation to participate in 

class without fear or shame, for them, it was a valuable resource. 

As a conclusion, speaking strategies are a helpful tool that could be promoted in order to 

students could raise their levels in their FL learning and gaining motivation to make an 

autonomous and meaningful learning as well. Teachers need to adapt to students’ needs and 

interests through videos, songs or games that facilitate the assimilation of knowledge and to 

apply it in a real context or in their daily life. 

5.2 Accomplishment of the aims 

According to the obtained results and students’ opinion, the aims were accomplished and 

research questions were answered. 

Do first-grade Secondary School students develop their speaking skill in class? If not, why? 
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The answer to this question is negative. Secondary students do not practice their speaking 

skill because of several reasons. First, they do not feel motivated to participate in class; this 

factor causes apathy among adolescents. In addition, the absence of confidence in each one 

of them is an obstacle that should be removed. For example, teasing at others because of their 

bad pronunciation produces an adverse effect that makes feel students ashamed in front of 

their classmates. Finally, there is not dynamism in the lessons; it is always about answer the 

textbook and the teacher does not create activities that involve students speaking.  

What strategies are the most useful to improve their speaking skill? 

According to the students’ opinion and interests, the most effective strategies for them were 

“Question and answer practice”, “Semi-controlled oral reports” and “Discussion of selected 

topics”. Students mentioned that these strategies helped them to improve their pronunciation. 

The strategies served as a guideline to follow in the future generation of teachers and students 

that desire to learn how to teach speaking and the development of the speech thought similar 

activities. 

5.3 Limitations 

During the administration of the instrument, a small number of students was absent, so, it 

could have worked in a better form if the complete group would have assisted to the sessions. 

However, results were positive and helpful to reach the aims of this research. 

5.4 Further research 

Suggestions for this research could be focused on the motivation and its different theories 

about adolescents’ learning and behaviors. In addition, teaching plays an important role in 
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the interaction and the different dynamics that teachers apply to reach the goals of the English 

course. 
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Appendix I 

 

Instrucciones: Después de la actividad aplicada, responde las preguntas con total honestidad. 

 

 

1. ¿Consideras que esta actividad te ayudó para mejorar tu producción oral? 

¿Por qué? 

 

 

 

2. De acuerdo a tu opinión, califica esta actividad con alguna o algunas de las siguientes 

opciones. 

a. Dinámica 

b. Útil 

c. Productiva 

d. Interesante 

e. Emocionante 

f. Tensa 

g. Aburrida 

h. Nada interesante 

i. Inútil 

j. Inapropiada 

 

 

 

3. ¿Piensas que esta actividad es importante para complementar tu aprendizaje en el 

inglés? 

¿Por qué? 
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