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2Abstract

This paper draw a research examining Bachillerato students” beliefs and views toward
studying higher education. It specifically explores and analyzes the discourse used by six
students; four men and two women during a focus group with a social- critical view.
Participants study their post-secondary education in a sub-urban community in the
northeast of Puebla, México. There are two main research questions addressed in this
investigation: What are Campa Tlanesi high school student’s perspectives toward higher
Education? Are there any gender differences in their answers? And What are participants’
perceptions toward family? Are there any gender differences? This paper will first discuss
the way students build their gendered identity and the form they “shape their access to
formal education” (Hayes & Flannery, 2000). Secondly, we will present some samples of
how participants express their views toward what expected careers they might study and
their views toward family. Finally, we will discuss the implications of these perceived
differentiated gendered expectations as powered identity tools to construct the expected

being.



Chapter I

INTRODUCTION

“Learning a foreign language not only reveals how other societies think and feel, what they
have experienced and value, and how they express themselves, it also provides a cultural

mirror in which we can more clearly see our own society.” Gorsuch(as cited in Olita 2015)

English language nowadays is an important tool to get better opportunities to work
or get higher education or getting a Master’s degree. “English is now widely taught as a
foreign language -in over 100 countries such as China, Germany, Spain, Egypt and Brazil
and in most of these countries it is emerging as the chief foreign language to be
encountered in often displacing another language in the process” (Crystal, 2003.p.5). As we
can read English is the language with major number of speakers after Mandarin and
chinese. In Mexico, English is basic, it is significant for the younger people or those who
travel abroad. In these case, students and/or companies which send their employees to
another country or who want an exchange abroad might find it vital. It is surprising the
number of countries that today are teaching this language. English is everywhere, if you are

in a hotel most of the advertisements are in English.

The aim of this study is to illustrate what is happening with the students of a
specific school in a sub-urban community, a postsecondary public institution regarding
their higher education studies. The purpose is to investigate which are the reasons most of
them do not continue studying higher education. The study also intends to explore why they
decide to look for a job and in the case of girls why they decide to marry and have children.

Many of the students in this institution seem to just follow the same roles they see from



their families. Even when nowadays there seems to be more opportunities to study a career

since there are

many scholarships. There are also many other circumstances that impede students take or
not the decision to study higher education. Another issue considered in this study is what
students expect in the future regarding their families as well as learning English as a second

language.

In general, this investigation attempts to illustrate Bachillerato students’
perspectives about studying higher education. The study explores students” discourse in
order to portray their reason for studying or not higher Education, English and making or

not a family in their future.

1.1. SIGNIFICANCE OF THE STUDY

This study may help both teachers and students to understand the different causes that
hinder or promote continuing higher education. The analysis may also offer a new approach
to the understanding of gender issues in this type of communities as well as a situational

comprehension of gender issues and higher education studies.

1.2 CONTEXT OF THE STUDY

The context of this investigation was a school located in “La Resurreccion” a sub-urban

community located about 40 minutes from Puebla city. This community is famous



because most women cook and sell “memelas” a popular typical food for breakfast in
Puebla. There are several bus routes of that go and come to this community from Puebla
city. Perhaps, this is one of the reasons some women from this community come to Puebla
city to sell “memelas”. The school this investigation took place in is “Campa Tlanesi
Bachillerato”. The area around the school has no pavement, but the school is in good

conditions and the students have all basic technology in their classrooms.

1.3PURPOSE OF THE STUDY

This investigation aims to explore student’s discourse toward studying higher education.
The specific objective is to analyze their discourse with critical social lens and with a

gender perspective. The instrument used to collect the data was a focus group interview.

1.4 RESEARCH QUESTIONS

1. What are Campa Tlanesi High School student’s perspectives toward higher

Education? Are there any gender differences in their answers?

2. What are participants’ perceptions toward family? Are there any gender

differences?

3. What do participants think about learning English nowadays?



CHAPTER Il LITERATURE REVIEW

2.1CHAPTER OVERVIEW
This chapter describes some relevant factors about learning English as a second language.
A general description of the issues related to the topic under study is explained too. Finally,

a deep description of the theoretical framework used in this investigation is provided.

2.2 ENGLISH LANGUAGE LEARNING

“Language is the most important of all the forms of human communication.”

(Cameron,1998. p.56)

According to Dudeney & Hockly (2010) “when you talk about English speaking countries
you may think of countries such as Britain the United States, Australia, Canada and or New
Zealand. But in many others countries English is an official language and the citizens have
high levels of English skills such as, India, Singapore, Malaysia, Nigeria, Kenya, Mauritius
to name a few. (p.1). English language has become a universal language, there are 508
million English speakers and according to Dudeney nowadays we cannot just find English
speakers in the most famous/touristic cities, and those famous countries where English is

not a native language. Most people have certain knowledge of English, the author mentions,

Mexico is one of the countries where English language has become a paramount

language. In fact, nowadays the SEP (Secretaria de Educacion Publica) in Mexico has



implemented the teaching of English as a mandatory subject and as a second language since
Elementary School. One of the reasons is this globalized world, but there is another that has
to do with how close we are to the U.S.A. Especially for people who live in Monterrey,
Tijuana and the states that are on the border between Mexico and USA most of the families
send their children to study to the U.S.A. and they can improve their English and get better
opportunities, they can also get scholarships for the university. Even when English is
obligatory in all public schools in Mexico no all the schools have this opportunity and if
you as father/mother want this for your son, you have to pay for the extras classes or pay

for a private school.

In others words, learning English nowadays is not just compulsory but also
necessary, especially considering the number of speakers in the world (508 Million). For
this reason learning English needs to be seen as a tool in this globalized world where we are
living, which requires people to speak a second language to get a job, get a Master degree
or simply to study higher education, traveling, or even if we want to make or meet friends

abroad.

2.2.1ISSUES INVOLVED IN SECOND LANGUAGE LEARNING

The English language is not a “pure” language like Chinese. It did not begin in one place,
among one type of people, and descended through the ages staying basically the same.

English is a language made up by several languages and has continually changed, adapted



and adjusted over time, it is still continually changing (Price-Hosie, 2012. p.32). In fact,
learning English does not mean we will learn all the words and the grammar, studying and
learning English is a long way process because it has had and continues having several
changes. As Price-Hosie said, in the case of the Chinese language, for example it has not

suffered changes because it is not a globalized language as English is.

Learning English as a foreign or second language has effects on the identity of
people, especially regarding adolescents and adults. “The social identity of the second
language learner is more or less fixed, in fact, the desire to preserve one’s identity may
become a major obstacle in mastering a second language. The apparent facility with which
children learn a second language is often attributed to biological factors, but an alternative
explanation might be that, unlike adults, children have no need to fear the loss of their

social identity (Klein, 2003. p.6).

Other issue we can find is the lack of trust in ourselves, children talk and they do
not care if their pronunciation was correct or their use of grammar, they just want to talk
and talk, learning a second language is not a problem for them but in adults they become
more unsafe with themselves, they are afraid to say something incorrect grammatically or

their pronunciation.

2.2.2THE PROCESS OF SECOND LANGUAGE LEARNING

Lots of people —including many students and those who teach English think that grammar
is the most important part of language. And “lots of people believe that by learning

grammar, you learn a language” (Dudeney, 2010.p.21). The author describes different ideas



about Learning English, but it is important that we learn the English Grammar but at the
same time put in practice, trying to socialize or know our skills learning a second language

in this case English, both are useful and necessary.

Gender can be noted when we use English grammar for example, we use the
respective pronouns for female and male, or we add suffixes to be clear when we are
referring to a woman or a man, in English you may not say “a handsome woman” or a
“pretty boy”, those depend on the background that we as a society have, but everything

must be with the specific cultural context (Eckert & McConell-Ginet, 2003).

We also use language to color ourselves as we talk. Linguistic resources can be used
to present oneself as a kind of person, to project an attitude or stance or to affect the flow of
an idea (Eckert & McConnell-Ginet, 2003). The tones or postures that we adopt when we
talk can show our personalities, the voice tone can describe a female or male attitude; here
is when the concept of gender becomes illustrated. Women sometimes need a strong voice
for work or may be at home and men need a soft voice for other reasons, but the use of
language and linguistic resources depend greatly on gender and the situation that we are
living, and the cultural context around.

Another concern in English language teaching methodology has to do with the form
classrooms are organized. Studies of classroom interaction which are usually mixed-sex
classes have shown that when teaching English through the first language female students
talk more than males (Sunderland, 1994. p.7). This finding has also been illustrated in
social conversations and in different cultures. Some other studies have found that women
talk more than men, they usually participate more in the classroom and they talk and say

what they think. They do not usually have problems to express their feeling and emotions,



men, on the other hand, are more difficult to hear expressing their emotions and feelings

and when they want to do it they do it in a more discreet way (ibid. 1994).

2.2.3 SECOND LANGUAGE LEARNING AND ITS IMPLICATIONS

“Even if you know about all the rules in the English language, if you do not know how to
apply them when talking to others, this knowledge is not much” (Dudeney & Hockly, 2010.
p. 21). For this reason, it is necessary to know the language but practicing and making it
part of our lives, talk and note the different accents, and actualize the use of the language is

what makes learning practical.

“In natural Second Language Learning the language is being used for
communication, but the formal situation is used only to teach. In natural language, the
learning and the learner are surrounded by fluent speakers of the target language, but in
informal classroom only the teacher (if anyone) is fluent” (Norton, 2013, p.42) When we
are learning a second language, the teacher is the person who helps us to practice and
improve our language, but when the students for example are with friends or they are not in
a formal context, they can use the language in an informal way trying to build sentences by
themselves. They do not pay attention if they are making mistakes with the grammar or the
pronunciation; they just want to communicate with the other speakers. Those are some of
the implications about the form we use the language, we speak and use the language

depending on our context and the people who are around us.

“In a broad sense, foreign language teaching may be understood as a way of
recreating language learning in the same type of language learning agent as the one which
has been the source of exploration and applicable knowledge to begin with “(Piechurska &
Szyszka, 2013, p. 25). In other words, teaching another language is basically learning by
suing your native language to understand, instead of learning like babies do, we use our

original language to teach/learn the second language. Learners think in their mother tongue



to be able to talk or express themselves in the foreign language.

2.3 ENGLISH LANGUAGE LEARNING IN HIGH SCHOOL: SLL PROGRAMS IN
MEXICO (SEP)

Because of globalization, in the present time learning English has become compulsory, not

only for traveling but also for many day to day activities in our contexts. For this reason,

leaning or teaching English in high school is important as one of the subjects that may open

doors in their future and academic lives of our students.

Even when English is a compulsory subject in all High Schools, there are certain
differences about the approach to teaching in the different schools. There are some High
Schools where English is just an extra subject but there are others, called bilingual where
they have the half of the day in English and the other half in Spanish. These kinds of
schools are usually private schools. In Mexico, English as Second Language in public

schools may not be as important as in private schools.

There are huge differences between public and private schools. Public schools
sometimes do not have the opportunity to learn English since kindergarten, as many private
schools do. One of the reasons for this may be that most of the teachers do not have the
methods for English teaching and consequently the students get lower levels of English. In
High School students do not have English classes frequently. According to the SEP
program students only have three hours of English a week.

The SEP document of guidelines for teaching English according to the Direeccion
General de Bachilleratos incorporates the basic principles of the Reforma for Media and
Superior Education (RIEMSER), which purpose is to strengthen and consolidate the
identity of this level of education. In all its forms and subsystems; it provides pertinent and
relevant education to students, so as to establish a relationship between the school and its
environment and facilitate transit and academic processes of students between the
subsystems and schools. To achieve the above objectives, one of the principal axes of the
Reform is the definition of Common Curriculum Framework (MCC), which all High

9



School institutions share based on; terminal performance, the educational approach, the
skills development, flexibility and common components of the curriculum (RIEMSER,
2008).

In general, even when English has been established as a compulsory second
language in all Bachilleratos, there are many issues educational institutions need to
overcome, such as; teachers” professionalization and certification, students” motivation,

financial issues and political and administrative procedures.

2.3.1 CULTURAL ISSUES IN SECOND LANGUAGE LEARNING

“The teachers are generally positively disposed towards teaching culture, although they do
not usually have enough time to do it in class. If they teach culture, they mostly take
advantage of the existing target language teaching materials” (Arabski & Wojtaszek, 2011
p.14). Learning the culture and the language can sometimes be difficult; most of the
teachers focus just on teaching grammar and vocabulary. However, teaching cultural issues
has somehow been a neglected topic. It is well known that grammar is an important part of
the language acquisition process but learning the culture and traditions of the second
language users is better to acquire the language. One of the problems may be that
sometimes teachers have not travelled abroad and they have little or no access to learning
and experiencing the culture of the second language users.

“When adults move from one culture to another, like in the case of graduate
international students, there is a progressive maturation of self through an awareness
process leading to a sequential change of personality characteristics.” (Gonzalez, 2004, p.
21). Living in another country, can be difficult at the beginning and especially for adults,
they have a life in their previous country and start again can be hard. However, youngers or

graduates may easily adopt the costumes and the culture.
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2.3.2 GENDER ISSUES IN EDUCATION

There are diverse cultural issues while people are learning a second language, besides we
know language is the main tool to communicate, English is now a days one of the most
important instruments to communicate in other countries too. As Cameron argues
“Language is the most important of all the forms of human communication.” (Cameron,
1998, p. 56). Very especially one of the most relevant cultural issues to consider in
education is the one of gender. In others words, English teachers must consider the needs of
students and how to face their problems in the classroom and during their learning process.
As teacher we must also know the needs not only of their level of English, but also know
how their environment is. And, by environment we also mean the different sociocultural

effects of gender at school.

Gender in a culture has proved to be a very influential aspect in education because
“culture moreover provides, unique ways of negotiating relationships along both the status
dimension of hierarchy/equality and the connection dimension of distance/closeness-in sex-
class linked ways” (Tannen, 1994, p.128). Tannen also suggests that culture provides
people with tools to be able to negotiate the way to be or treat people and how the relation
between a man and a woman can be. The behavior of people depends also on the education,
the context and the culture of the place where that people are and school is an enforced

place to negotiate some of those behaviors.

2.4GENDER ISSUES IN SECOND LANGUAGE LEARNING

11



Learning a language is learning a way to communicate. There are several issues that we can
discuss in a world where gendered issues are present in everyday language and
communication. Issues about gender in the language go from who is more intelligent to
who can learn in an easier way or even who talks more in the classroom women or men.
“Sexism is a system of beliefs and practices which affirm the dominance of men over
women or vice versa occur in a place. Apprehended by most people as “only natural”, as
common sense, sexism pervades social relations and institutions affecting everything from
people’s domestic arrangements to their career expectations, from the contents of their
wage packet to their treatment by the law and, indeed, their everyday language use”
(Cameron, 1994, p. 26). In other words, sexism affects some aspects, as the author said of
social relations and the ideas. Even when under the law men and women have the same
rights and they should have the same opportunities, usually women are placed as inferior.
Usually negative views of the ways girls behave occur frequently, “boys, like girls, talk
about other people, they also spend a lot of time putting others dawn. But whereas the girls
are specific in criticizing the behavior of others people put them down in a general way”

(Tannen, 1994, p. 116).

As Tannen states they talk about other people and also they put them down as
women do. Regarding learning English as a second language, research has found that the
cultural perspectives of teachers and learners differ significantly and that studying the link
between culture and language might be a starting point to examine how worldviews affect

language and language use (Sunderland, 1994).

2.4.1 PREVIOUS STUDIES IN STUDENTS LEARNING IN HIGHER EDUCATION

12



“Sex and gender like language, are more problematic than many have initially supposed
and we discuss the changes in conceptualization that have accompanied the development of
this field including a deepened understanding of the social organization of gender and a
shift from earlier emphasis on mixed-sex talk to closer attention to women’s speech with
one another” (Thorne, Kramarae and Henley, 1983. p. 7. Therefore, sexism continues to be
a big problem and if we mix it with language it sounds a lot more difficult to face. In the
development of the class or learning a second language, women have proven to be more
participative, they do not easily become shy or scared when they practice the language and
they pay attention when someone else is talking (Thorne, Kramarae and Henley, 1983.
p.11). Furthermore, “The study of the sexual differentiation of language and speech has
never been a detached, armchair enterprise; efforts to change language are closely
interwoven with the research of the last decade” (Thorne, Kramarae and Henley,1983,

P.11).

Sexism has always been present when we discuss the differences and the
competences between women and men. Biological differences are obvious, however,
because of them social and cultural differences are granted too. Along the time, differences
are changing but in a slow rate. If we take into account learning a second language we can
say that sexual differences are usually going to be reflected into gender differences
(socially and culturally). “Gender is not simply something, passed on from one generation
to another, but actively constructed in a particular context. Its meaning changes not only
male and female also has different consequences in different settings such as home and

school, and even within our life span”(Romaine, 1999. p.41) .

13



Research on gender and language has consistently found male speakers to be much
more competitive and more likely to engage in conflicts (for example by arguing, issuing
commands, and taking opposing stands) and females to be usually more cooperative and
more likely to avoid conflict (for example, by agreeing, supporting, and making
suggestions rather than commands (Tannen, 1994 ,p.40). It may be difficult for us to think
that male are more competitive and they like to engage in conflicts, since currently in
society we believe that women are the conflictive ones; however, research has shown the

opposite.

It is the purpose if this research to extend this issue and illustrate the form gender
and the learning of English as a Second Language illustrate gender differences in the
everyday life classroom. The study focuses on exploring and reporting the kind of behavior
between boys and girls in a Postsecondary institution. As Cameron (1998) declares “the sex
difference approach, which compares some aspect of the behavior of women and men and
the purposes and explanation of any differences that emerge (typically there is less concern
about discovering or explaining similarities), is part of our intellectual inheritance from
feminist scholarship” (Cameron, 1998. p.14). In this sense, this may be considered a
feminist study where an explanation of some of the most important aspects of both genders
are explored and where the differences and similarities are illustrated with the purpose to

explain the sociocultural behaviors that are expected and/or promoted in the EL classroom.

Trying to understand who is the most powerful, the smartest and strongest sex may
not be as meaningful as discerning feasible ways to understand how social practices may
hinder or promote more effective learning scenarios in the English classroom. This study

utilizes Critical Discourse Analysis (CDA) as an analytical tool. This approach allows the

14



study to interpret discourse in a qualitative form and report findings in an illustrative

manner. The approach is described below.

2.4.2 CRITICAL DISCOURSE ANALYSIS
“Critical discourse analysis (CDA) is the name given to and accepted by a
rather diverse and loosely affiliated group of approaches to language (and
more broadly, to semiosis - including visual images, body language and so
forth). These approaches have in common a concern with how language
and/or semiosis figure in unequal relation of power, in process of
exploitation and domination of some people by others interconnects with
other elements of the social life and specially a concern with how language
and /or semiotic figure in unequal relation of power process of exploitation
and domination on some people by others”. (McHoul & Replay, 2001, p

25)

Using CDA in this research, provides an opportunity to listen to the participants, to
interpret their actual expressions toward what they really want or think. In this investigation
I will try to illustrate which factors are involved in Postsecondary students that may hinder
them to continue studying and listen to the issues they believe are determinant for them to
think about studying a University career. As Fairclough (2010) states, the study also takes
into account semiotic. In this sense the visual images, their gestures when they are talking

or giving an opinion, and the general use of body language are considered too in the report.

At this point I may just mention that participants made different gestures depend on

their gender. When they were talking about their own life and when they were giving an

15



opinion. Body language differences show the reaction between women and men. In this
study, gender differences were very marked. Generally women showed more security of
themselves and men showed more shy and inhibited body language. In general, CDA and
these approaches have in common a concern with how language and/or semiotic
interconnect with other elements of the social life and specially a concern with how

language works (Fairclough1999).

2.4.3 CONCLUSION OF CHAPTER 2

This chapter provided a general perspective of the theoretical perspectives underlying this
study. Special attention has been given to the issue of gender in education and in second
language learning specifically. In this study | use a focus group to get information about
students” expectations toward studying higher Education. Participants for this focus group
are three women and three men in the 3" grade of Bachillerato from the “Bachillerato
Campa Tlanesi”. The specific methodology used for this research is explained in the

following chapter.
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CHAPTER Il METHODOLOGY

3.1CHAPTER OVERVIEW
In this chapter a description of the context of the research, the participants and the
instruments used for this investigation are provided. A clear account of the method used

to examine the issue under study is also offered.

3.2METHOD /APPROACH

This investigation is a qualitative case study; “qualitative research is located between using
methods and taking on attitude” (Flick, 2007). Specifically, this case study is analyzed by
using a critical discourse analysis (Fairclough, 2003). Fairclough (2003) claims that critical
discourse analysis (CDA\) is a projecting tool to analyze discourse in a situational form.
CDA allows participants to express their opinions and their feelings, and provides a rich
opportunity for the interviewer and interviewees to get more information that allows a more

complete interpretation of discourse.

3.3CONTEXT OF THE RESEARCH

The context of this research is a public High School institution. The name of the school is
Bachillerato Official Campa Tlanesi. It is located in La Resurreccion, a quiet sub-urban
community near Puebla city. There are not big malls, cinemas, or super markets within the
community. The place around the school does not have pavement streets, most houses are
small and some of them are big but most of the people living there belong to low-income

families. This is the reason why there are many people who sell “memelas” and “gorditas”
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(a very common and typical snack in Puebla which provides most families who make them
most of their financial income. This community is famous as | mentioned before for this
kind of snack/meal. Memelas are big Tortillas usually with black beans inside and with red
or green sauce and cheese on the top. Even when they may seem and look simple, they are
famous in this community and most of the state of Puebla, there is even a celebration/Fair
of this snack. The big majority of the women who sell “memelas/gorditas” in Puebla city
are and come from La Resurreccion. To go over Puebla city it was not complicated,
however, to go from Puebla city to the school, at the moment of this investigation there was

just one bus.

3.4 PARTICIPANTS

There were seven participants in this investigation, five men and two women. They were in

the 3rd grade of Bachillerato. There is a specific description of the participants below. Their

names have been changed to protect their privacy.

Miguel is 18 years old, he studied Secondary school in “Tecnica 1” nowadays he is
studying High School in “Bachillerato Oficial Campa Tlenesi”, and he works as a waiter.
Luis is 18 years old, he studied Secondary school in “Tecnica 35, he is in the 3" grade of
High School and he does not work. Ricardo is 18 years old, he studied Secondary school in
“Tecnica 35”, and he does not work. He also is a student from the “Bachillerato Oficial
Campa Tlanesi”. Salvador is 18 years old; he studied Secondary school in “Tecnica 35”.

And, Juan, who is eighteen years old and studied Secondary school in “Tecnica 35”.

As for the girls, Susi is 18 years old, she studied Secondary school in “Tecnica 30” ,and she
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is a student from “Bachillerato Oficial Campa Tlanesi”. Ana is 19 years old, she is a student

from “Bachillerato Oficial Campa Tlanesi” and she does not working.

3.5INSTRUMENT

There was one basic instrument used to collect the information for this investigation. The
instrument was pertinent because it allowed interaction and communication among all
participants. The instrument was a focus group interview. The focus group is a qualitative
technique to explore during a discussion about a specific topic in a bounded group of

people previously selected” (Flick, 2007).

Participation of a students group was important to my inquiry, to know what the students
thought about studying a career, and be listened by each other’s, and specifically to explore
the different thinking ways between men and women. During the focus group students

expressed their main goals in the future and what they wanted for their own lives.

The information provided was anonymous, and as Flick says “bounded”. This
instrument was chosen because it was important to look at their gestures, eyes, and body
language to know their reactions when talking to each other and the interviewer. The
questions during the focus group were in Spanish to give freedom to students to answer
their perceptions about studying Higher education. The interview took half an hour and the
interview was transcribed in Spanish and then translated in English for the purpose of this

research.
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3.6 DATA COLLECTION PROCEDURE

The interview was in the Bachillerato “Campa Tlanesi”, in a little office that | borrowed
from the Principal of the school. That office was much more comfortable than classrooms
and it was decided because there were few participants. The meeting started when students
finished classes at 1:30 but | started to talk with them at 1:40 while they took sit and then |
explained briefly my research and | told them that the information that they would give to

me would be kept with confidence and nobody would know their names.

Students belonged to the 3 grade of Bachillerato “A”. There were three groups of
3" grade in the school. In group “A” there were 39 students and in group “C” there were
42. | asked all of the students in group A to come for the interview but only seven showed

the day of the focus group.

3.7DATA ANALYSIS

In this investigation, the information provided by the students was analyzed and
categorized in three tables to illustrate more in detail their expectations toward higher
studying education. In the first table their futures goals are represented and what they have
planned to do with their lives and how their families are. The second table is about their
perceptions toward higher education and family, what they think about studying a career
and become in the future. And the last one is about their perceptions to learning English.A
more detailed description of these tables and an interpretation is provided in the following

chapter.
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CHAPTER IV

4.1 CHAPTER OVERVIEW

In this chapter | show the results obtained from the interview to students from High School
Campa Tlanesi. An interpretation of the findings is also provided to answer the research

questions in Chapter 1.

4.2 ANSWER TO THE FIRST RESEARCH QUESTION

The first research question in this investigation was what High school student’s
perspectives toward higher Education were. According to participants’ responses studying
Higher education is important and most of the participants are aware that they want to

continue studying.

All these reported findings may be observed in a more illustrative form by looking

at participants” actualized expressions in the following table:

Participants Perspectives toward Higher education

Miguel “My career is physical culture and graphic design, because it is an

important career “

Luis “A Technical career, a degree will be a satisfaction to yourself.”
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Ricardo “Industrial Engineering, | know which is the best job ”
Salvador “A Technical career”

Juan “Civil Engineering, my career is significant. | can go to other places and
cities to do everything related with civil engineering.”

Susi “A Kindergarten educator, I can be in touch with children.”

Ana “I do not know, but my career could be a Kindergarten educator, | am

very patient with the kids.”

As we can see in this table, both women in the interview want to work with children
and most of the boys want a career related to engineering. This finding is relevant in terms
of gender differences and gendered expectations. Participants also expressed within the
same instrument what their future goals are. As may be seen in the following table there is a
common goal they most share which implies getting a degree, job and finish a career. As
may also be seen in this case a classification of participants” family has been elaborated in
order to identify if the form families are constituted may have an effect on participants
answers. Conversely, findings suggest that the form families work does not seem to have an

impact on participants future goals.

Participants Sisters Brothers P works Future goals

Miguel - 3 Yes “Get my degree”

Luis 1 1 No “Get a good job”
Ricardo - 2 No “Get a good job, finish

my studies and have a

22



good economy”

Salvador - 4 No “Get my degree and get a
good job”
Juan 1 1 No “Get the official

documents to acquire a

good job”

Susi 1 1 No “Finish my career and
get my degree”

Ana 1 1 no “obtain my degree and a
good job”

As the table shows, students want to continue studying and get opportunities to have
a better life, even when they may not be sure what they want. All of them agree they want
to become professional and have a career, namely study Higher education. Something that
is pertinent to mention in these findings is the expression “a good job”. What “a good job”
means in most of our contexts has to do with money. Although this was one of those

questions I wish | had asked them to elaborate on.

4.3 ANSWER TO THE SECOND RESEARCH QUESTION

The second question in this investigation was what participants’ perceptions toward family
were, and if there were any gender differences. Clearly, as may be seen there is a huge

gender difference about what careers participants’ intent to study in the future. All of them
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want to keep studying they want to get their degree primarily to get a better life. In the case
of the two girls, they want to focus in preschool teaching, and men want to become
Engineers or want to focus in technical careers. Both careers are most common for men. As
| said they have the same perceptions about getting their degrees and have a family and a

job. We may say they are their three main goals.

According to their responses the factors that have influenced their lives and
decisions about their studies are to get a better life economically and scholar life. They all
feel motivated for their families, even when they do not have big families. Except for
Salvador, who has 4 brothers and Miguel who has 3 brothers. They feel influenced for
their Families and their needs and they want to become someone important in life (as they
told me). All of them think or want to have a family and we can take into account that they
do not know how to support their families. Women for their careers think more about
having a family and take care of their children, and be a housewife. Both, men and women
think about getting a good economy and good jobs but the majority want a family and give
to them the things that they could not have. Some more specific answers about family are

shown in the following table:

Perspectives about family Participants

“If you want to get married you must have a job first of all, after you = Miguel

continue triumphing to support a family.”

“overcome problems to support a family” Luis
“Give to my family something, of the much they have given me “ Ricardo
“Get a family and a good economy” Salvador
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“My family because I want a better life for them, economical better ~ Juan
life”

“Marry and enjoy with my family and my children my career” Susi

“Have a family, and give to my children the things that | have never  Ana
had”

As we can see in the previous table, there are very marked gender differences in
their responses. Men think just in getting a job and be the support of their future families
and marry. But a very important thing for them is money and improve both economic and
social life. On the other hand, women think in having a family too but they want to enjoy

and give their family what they did not have.

4.4 ANSWER TO THE THIRD RESEARCH QUESTION

The third research question in this study was what participants thought about learning
English nowadays. In general, findings illustrate that learning English is important for them
in order to get a good job. One of the students mentioned that he needed to learn because it
was necessary for his future job since he wanted to be a Mechanical Engineer and he
recognized the importance of English. They also claimed that they wanted to travel when

they have a job.

All the students recognize the importance of English learning but at the same time they
believe that it is complicated. Two of them want to really study but they say that it is

difficult because they have listening or speaking problems. They also mentioned that their
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teachers have not been good teachers (as they say in the interview). All these answers may

be seen in the following table:

Participants

Miguel

Luis

Ricardo

Salvador

Juan

Susi

Ana

Perspectives toward English learning

“English helps you in your daily life, and you can learn to
pronounce better” “English is easy for me I have never had

problems with learning English”

“For me it is difficult, there are some words that are difficult for me

to understand.”
“In any job there are many exportations and you need English”

“The subject of English depends on the teacher, sometimes it is

boring and sometimes it is fun”

“Because in the majority of countries the main language is English
and you need it to communicate if you find a good job and you

travel abroad, you should learn English.”

“We need to talk in English” “ In Mechanical engineering, the
instructions of some parts of the cars are in English” “English is

difficult for me”

“It is necessary both for school and to get a job, people even ask

you a specialty in English”

“If you acquire a job where you need to talk in English and you do
not understand anything and you travel but you do not understand

anything, you will not keep that job”

English is important nowadays and participants know it and they really want to

learn. Participants recognize they will need it if they want become professional people.
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They even think English is difficult. It is relevant to observe that they want to learn and do
their best. | could perceive that there are some aspects that students feel about English that
make it more complex for them to learn. In the case of the men, they think and they said it
was boring and difficult. Miguel thinks that getting a good pronunciation is better. Ricardo
thinks that it depends on the teacher because sometimes the classes can be boring and fun

but the majority agree that the second language is important for their future.

Generally, as may be seen there are some marked gender differences in thee
findings. On the one hand both women show expectations that agree to the stereotypical
professions for women, namely Kindergarten educators, and men are more into
engineering. Furthermore, women care or at least express more clearly about getting

married and having children but not all men do.

These findings may be a mirror of the contextual situations these teenagers are

living. However a deeper study may also be necessary to generalize findings.
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CHAPTER V CONCLUSIONS

In this chapter the implication of the findings in this investigation are explained. The

limitations and direction for further research are also described.

5.1 Implications

This research focused on people who are studying Post-secondary education and attempted
to illustrate some gender issues students may face and overcome based on their gender. It is
important to know the problems that students face, in this case in this sub-urban
community. The sample may also be representative of big cities and other areas. Some of

the issues mentioned in the findings may also be found in other places.

This study took place in “ La Resurreccion” , a sub-urban community where | was
doing my teaching practices. The study was good for me because | could take into account
how the students from the mentioned community are and plan my lessons accordingly.
Especially in English, they did not want to learn, just like four or six students seriously
wanted to learn and tried to do their best, but the rest did not show interest, probably for the
same circumstances. They knew it was important but their priority was “money” as may be

seen in their previous answers.

This kind of investigation can be used to know and dig deeper about students”

perspectives on Higher education. This type of study ma also help find more effective
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forms to deal with “life projects” and pedagogical and didactic tools that may provide a

fairer education in all areas.

5.2Limitations

Some of the limitations in this study were the time and the number of the
participants. | just had the opportunity to talk with two girls and four men, and the time was
short, we had just about 30 minutes. Their answers were, | think short, they just answered
what | asked but they did not explain why or gave me more information. One of the
students definitely just answered because he had to respond. The place was in the school
and the time was when they were leaving the school, thus may be all that they wanted was
to go home and with the friends. 1 took this into account because when the interview

finished, they ran away from the school.

On the other hand, the questions in the interview were not enough to get more
information about their lives or perspectives. However, | could get good information to
answer my research questions. The results helped me to know their perspectives in Higher
education, English as a second language and their views about family; the main aims in this
study. This was specifically relevant because most teachers in this school commented me
that students would not study Higher education. Most teachers here believe that students
just wanted to finish High school and start working and therefore they (teachers) did not

really committed to students” learning; I perceived.

This last issue would have made a great topic to investigate; however because of
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time concerns, 1 did not. | know it would make a great direction for further research.

5.3 Directions for further research

Some suggestion for further research may be:

First offering a different context of research. This may also offer more confidence
during the interview, and not to use the school like the main place. | believe this, may make

students feel safer and they can experience trust and their responses can be more complete.

The second thing is increasing the number of students. More participants may be

getting more responses and therefore the sample could be more representative and more

general.

Interviewing teachers and their perceptions and then compare to these students

answers may also make a very complete comparative/contrastive analysis.

Finally one more direction for further research may be to apply the same interview
and the same number of participants in an urban area and compare and contrast

participants’ responses.
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Appendix: Transcription of interview
Eli: Buenas tardes chicos, ustedes estan aqui porque necesito que me ayuden a contestar

algunas preguntas, sus respuestas me servirian para mi investigacion, esta investigacion
pues serd para mi tesis, mi tema es sobre saber cuales son expectativas acerca de la
universidad. Bueno vamos a empezar...los chicharrines y el refresco son para ustedes

siéntanse en confianza de poder tomarlos.

Las respuestas y/o la informacion que ustedes me proporcionen serd confidencial, nadie

sabra lo que dijeron, bueno vamos a comenzar.
Eli: ;Ddnde estudiaron la secundaria?

Juan: Técnica 1

Miguel: Técnica 35

Luis in: Técnica 35

Ricardo in: Técnica 35

Susi in: Técnica 35

Ana: Técnica 35

Salvador: Técnica 30

Eli: ¢Por qué estan estudiando el bachiller?

Juan: Para tener este mmmm...todos los documentos necesarios, los papeles que te piden.
Eli: ¢ Trabajan?

6 de ellos: mmm...NO

Miguel: Yo si

Eli: ¢Tu, que haces?

Miguel: bueno yo lo que hago a veces este...me cambian de varios lugares, por ejemplo yo
trabajo en lo que es un como si fuera un restaurante 6sea tengo que pedir ordenes osea de lo
que el cliente pide.

Eli: Bueno aparte de estudiar ;Qué mas hacen?

Miguel: Yo hago deporte

Eli: ¢ Qué deporte practicas?

Miguel: por ejemplo cuando mis tiempos libres este...juego fut o si no me pongo a

practicar este ajedrez.
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Luis: pues yo no...solamente en mi casa juego videojuegos

Ricardo: Yo de hecho salgo con los amigos a divertirme a pasar el rato
Salvador: Yo juego juegos y futbol

Juan: Yo practico deporte y me pongo a estudiar en los dias de examenes.
Susi: este yo en mis tiempos libre me pongo a dibujar y me pongo a leer.
Ana: Escucho musica y salgo con los amigos

Eli: ¢ Cuantos hermanos tienen?

Juan: 2

Eli: ¢Qué hacen?

Juan: Uno de mis hermanos trabajan y uno es recién nacido

Salvador: Tengo 4, trabajan

Eli: aaaa... ;los cuatro trabajan?

Salvador: si

Luis: yo tengo una hermana y una hermana, mi hermano se la pasa todo el dia en el internet
y mi hermana jugando.

Ricardo: Este yo tengo dos hermanos, el pequefio estudia primaria y en la casa juega pues
con sus carros y el otro este mediano este juega futbol a veces.

Miguel: yo tengo tres hermanos y estudian

Eli: ;todos estudian?

Susi: yo tengo 2 este uno va en secundaria en primero afio y la otra va igual en secundaria
en tercer afio.

Ana: los dos trabajan

Eli: ¢en que trabajan?

Ana: uno trabaja en hacer hielos y la otra es jefa de salchichoneria de la Gran Bodega

Eli: T4 me dijiste que tus hermanos trabajan ¢ De qué trabajan?

Ricardo: de que trabajan

Eli: aja, de que trabajan o ¢cudl es su trabajo?

Ricardo: No sé (risas)

Eli: ¢no sabes?

Ricardo: No
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Eli: ok, bueno me podrian decir ¢que van hacer cuando terminen el bachillerato?

Miguel: Yo seguir estudiando

Eli: ¢ya sabes que vas a estudiar?

Miguel: Mi carrera es cultura fisica y disefiador Grafico

Luis: este una carrera técnica pero pues aun no se cual

Ricardo: yo me decidi por estudiar ingenieria industrial.

Salvador: Yo este me decidi por una carrera técnica pero todavia no se

Juan: Este yo Ingenieria civil

Susi: Yo licenciatura a nivel preescolar

Ana: Bueno yo bien todavia no sé pero mmmm voy a buscar un trabajo y ya a ver qué
carrera agarro.

Eli: ¢ Cuales son sus metas a largo plazo?

Miguel: Seria a largo plazo seria tener mi titulo de que ya me recibi de mi carrera

Luis: yo tener un trabajo mejor

Susi: yo mi largo plazo seria acabar mi universidad este...obtener mi cedula profesional y
ponerme a trabajar.

Juan: lo que han dicho mis comparfieros lo mismo y tener todos los documentos necesarios
para tener un buen trabajo.

Ricardo: Tener un buen trabajo terminar mis estudios y una buena economia

Salvador: Titularme y conseguir un buen empleo y ya de ahi ver y disfrutar lo que tendria
YO ¢n0o?

Ana: Pues igual como dicen mis comparieros tener un titulo y conseguir un buen empleo.
Eli: ¢Queé piensan de estudiar una carrera?

Miguel: para mi seria importante mi carrera por qué no casi la mayoria tiene esa carrera.
Juan: mi carrera es muy importante porque asi te diriges a varios lugares o varios
municipios para hacer todo lo que es ingenieria civil.

Susi: a mi me...bueno...la carrera que voy a escoger este es muy bonita porque mantienes
mucho contacto con los nifios.

Ana: Yo mmm... yo pensaba, bueno yo pienso estudiar para educadora de nifios porque les
tengo mucha paciencia a los nifios y me gusto la carrera, pero pues como le dije aun no

tengo bien definido qué carrera voy a estudiar.
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Eli: pero mmm... ;Qué piensan es importante estudiar una carrera hoy en dia?

Juan:si

Juan: yo pienso que si...pues ya conseguir un empleo ya para ya sea el mas minimo ya
minimo te piden el bachiller ;no? Y pues para que tengas una mejor economia un buen
trabajo.

Ricardo: Si bueno , yo opino que si es importante tener una carrera profesional porque ya
para todo pues te piden ya el bachiller y pues estudiar una carrera seria una satisfaccion
mas que nada para ti mismo el saber que si pudiste lograr lo que tu querias.

Ana: Si pero aunque tengas una carrera ya no encuentras ora si que la verdad de que pagan
una miseria, de que te sirve tener una carrera sino...sino luego no hay de eso de lo que tu
escogiste.

Eli: ¢ Quién esta de acuerdo co9n sus compariera?

Salvador: (alzando el dedo, de acuerdo)

Ricardo: bueno pues yo opino que este que por eso es un principio tienes que mantener bien
tus ideas para que asi ya saber lo que quieres y lo que te gusta y asi saber cual es el mejor
trabajo que te conviene.

Ana: Aja pero como ahorita te piden, ahorita te piden nada mas el bachiller y pero ya
mafiana, dsea por ejemplo esa carrera que ti quieres pero no hay de eso este entonces bien,
bien vas a trabajar o vas a seguir estudiando de hecho pues para trabajar primero tienes que
tener un buen estudio si no es como tu dices, cualquier trabajo te pagan una miseria pero si
tl quieres tener una buena economia primero tienes que estudiar sacrificar muchas cosas
que tal vez te arrepientas después pero pues tu sabras mas adelante que beneficio para ti.
Eli: ¢ Alguien méas?

Salvador: Si pues si por decir que escoges una carrera en la que vas a trabajar pues hay
pocos trabajos sobre eso 0 hay muchos que escogieron esa carrera.

(Risas) Tomen su vaso de refresco, tdmenlo el que no agarre se queda sin refresco también
hay chicharrines si quieres pasa la bolsa, 6sea no tengo problema nada méas cuando les
pregunte pues son me respondan con el bocado pero bueno la siguiente pregunta es ¢Qué
beneficios crees que se puedan obtener al aprender Inglés? Bueno si aprendes el inglés. . .
gue beneficios trae si aprendes el inglés

Ricardo: pues yo diria que muchos porque pues ya ahorita en cualquier trabajo ya hay
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muchas exportaciones y pues para eso ya.

Juan: Necesitas hablar otro idioma porque ve que en la mecénica vienen cualquier tipo de
cosas que les ponen a los coches y todo tiene, bueno viene de otras lugares y tienes que
identificarlos.

Salvador: De hecho la mayoria, bueno tal vez no mayoria pero en algunos paises el idioma
bésico es el Inglés y pues para comunicarte si encuentras y ya sales al extranjero pues ya
tendrias que aprender el Inglés seria necesario para ti para que puedas Comunicarte sino
pues no sabrian que te dicen o de que te estan hablando.

Ana: Si bueno si te mandan, por ejemplo tienes un trabajo que te habla una persona en
inglés y no entiendes nada y tienes bueno yo pienso que es importante el inglés porque te
mandan de un lugar a otro, a otro pais si no sabes nada pues no ora si que no tienes el
trabajo, sino requieres de ese idioma.

Susi: yo digo que es necesario el Inglés porque ya para todo te lo piden tanto como para la
escuela, como a nosotros igual o en el trabajo lo ocupamos mucho,es como si una
experiencia de mis tios que ya en cualquier , este trabajo ya te piden el Inglés , ya te piden
de que especialidad tienes en Inglés y pues si yo digo que es muy importante que
estudiemos el inglés.

Salvador: Bueno eso depende de cualquier institucion ofrece el trabajo porque en este lugar
no trabajan el inglés.

Miguel: También te ayuda en tu lenguaje cotidiano para que asi este aprendas a pronunciar
bien las palabras.

Eli: y, ¢ Como consideran la materia de Inglés?

Juan: emmm...muy dificil

Ricardo: tal vez depende el maestro, hay maestras que a veces es entretenida y hay veces
que no.

Miguel: Bueno en mi caso pues es mas facil el Inglés, a mi se me facilita bastante esa
materia pues se me hacia muy facil porque el maestro nos ponia hacer ejercicios y nos
ponia a pronunciar las palabras y pues para mi no es complicado, el inglés es casi por lo
regular es muy facil para mi.

Luis: Pues para mi si es un poco complicado porque hay algunas palabras que son muy

dificiles para mi asi entenderlas.
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Eli: ok... ;Qué los impulsa a seguir estudiando?

Miguel: a tener una vida por delante y trabajar, y si ya te quieres casar mas a delante tienes
que buscar trabajo antes que nada ya después seguir triunfando para que puedas sostener a
tu familia.

Eli: Osea... a ti te impulsa lo que seria una familia, a ;tener una familia en un futuro?
Miguel: Exactamente

Ricardo: yo diria que pues, es la superacién e cada quien ¢no? , porque pues hoy en dia ya
hay mucha competencia para todo entonces, yo diria que bueno lo que me impulsa a mi es
todos alguna vez queremos ser mejor.

Ana: que otros..

Juan: pues eso depende de una persona ¢no? Porque si como dicen que deben superarse por
una familia...como dijeron.

Eli: ¢Qué te impulsa a seguir estudiando?, a tu compafiero le impulsa el tener una familia
en un futuro, a tu otro compariero superarse y ser mejor a ti ¢qué te impulsa a seguir
estudiando?

Juan: mmmm... mi familia

Eli: ¢Por qué tu familia?

Juan: porque... eso depende porque lagunas personas quieren recursos mas altos, como
nosotros ¢no?, pues lo que nos impulsa.

Eli: 6sea a ti te impulsa ¢el buscar una mejor vida para tu familia?

Juan: Si (acentda con la cabeza)

Salvador: seria la familia, tener una buena economia tener este una profesion, algo que
puedas disfrutar.

Ana: tener una familia y mas que nada tener lo necesario.

Ricardo: yo diria que mi familia porque también pues se han esforzado por darme todo lo
que me han dado gracias a ellos estoy aqui.

Luis: pues si que como dicen mis comparieros, mi familia.

Eli: a todos les impulsa la familia, bueno su compafiero ya nos dijo porque, ¢Por qué te
impulsa tu familia?

Luis: pues porque me han dado este mmm... (Risas)

Eli: a ti Susi ¢Por qué te impulsa tu familia?
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Susi: a mi porque en un futuro tarde o temprano llegamos en el momento que bueno yo lo
tomo asi...de momento nos podriamos casar y este y disfrutar realmente de la carrera que
tu escogiste, este disfrutarlo con tu pareja, tanto con tu pareja como con tus hijos yo asi lo
tomo.

Ana: Yo pues en un futuro tener hijos y pues darles lo mejor este de lo que yo no podria
tener ¢no? Y, y, pues si eso.

Eli: Ok, pues eso es todo Gracias por su apoyo Yy sus respuestas.
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